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INTRODUCTION

Making errors is an issue that everyone who is involved in the process of learning a

foreign language (teachers - students) has to face daily.

The English Language Department at “Universidad Catolica™ in Ambato. has been
working since 1986. During this time. thousands of students have come to learn the
language with us; and neither the causes and origin of the errors in the exams have
been analysed and studied. nor the main types of errors made by them in writing.
This is the main reason that encouraged us to develop this dissertation based on our
lcarners errors in the writing section of the exams, considering that writing is a

difficult skill to master by foreign language learners.

We considered the writing section of each exam to be the most relevant to be
analysed, considering it as onc of the most important in the development and
success of an exam. While in spoken language. the learner has the opportunity to
hesitate and correct his mistakes at the moment. the author of a piece of writing
with mistakes could be qualified as illiterate, because everyone expects writing to
be correct. It is noticeable, as well, that many times teachers put more emphasis on

written accuracy than on spoken accuracy.

It is important to mention that the writer does not get immediate feedback from the
teacher (or reader), and sometimes, if it is the case. no feedback at all. The writer 1s

at a disadvantage not being able to make use of segmental or suprasegmental



phonemes to convey his meaning. On the other hand, he needs to compensate this
lack by being clear and making use of right grammatical structures, tools and
organisation, in order to pass his message on without requiring his voice to clarify
tone or expressions. In writing we have a clear piece of information that can be seen
and kept for a long period of time, while the oral production is momentaneous and

vanishes in just a few seconds (unless it is recorded).

This dissertation will be developed in five chapters, where the main purpose is to
give a clear vision of the writing skills, kind of errors, and their occurrence, as well
as the importance of them in the teaching situation, and the main objective which
was already mentioned, to analyse the writing section in exams, to realise about the

main type of errors, made by students at the University.

Chapter One deals with how the writing skill is learnt. We will include some
approaches of how writing can be learnt; the development of writing skills and the
importance of writing in the process of communication; as well how taking an exam
can influence on the correct performance of the students’ writing. Implications of
the anxiety as a non-linguistic aspect in the final product to be obtained are

included.

Chapter Two will bring us an interesting topic- interlanguage, which should be
known by every teacher. Here we will discover how the two languages combine in

the learner's mind and its effects in writing. Coherence and cohesion are vital tools

(5]



in writing. Thercfore, these two topics are discussed and presented, to help the

readers have a permanent attraction to what was written, as well as understanding it

Chapter Three deals with learning strategies, which should be known by everyone
immersed in the process of foreign language learning. The lecarning strategies that
everyone uses are unique, and we will see them focused on writing, along this

chapter as a help for teachers and students.

Chapter four will be the last to deal with theory. going through different categories
selected for the analysis of the exams. Some examples will be listed. We will
consider errors as an essential part of the learning process and creativity. Writing

Assessment is also included in this chapter.

Chapter Five will be the application of the theory in the previous chapters. We will
analyse selected exams in order to realise about the most common errors made by
students at levels three and four at the University, which will be shown in graph
charts. Errors will be also analysed by the gender of the students. The results

presented will be a general point of view of the different categories in chapter 4.

Conclusions and Recommendations will show the final results and data obtained
from the analysis, points of view and some recommendation and ideas in order to

make our writing classes more motivating for our students are included.
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CHAPTER 1

“LEARNING WRITING”

i'or the purpose of this dissertation, writing is defined as the creation of original text
using the individual's intellectual and linguistic resources, rather than copying
someone clse's text, using a prepared list of words to create sentences or stories. for

class work or exams. or practising handwriting.

1.1.Second Language Acquisition

Before dealing with writing skills in deep, we consider important to mention about
second language acquisition and some facts about it. A sccond language can be
acquired in a variety of ways and at any age. In this way we can distinguish
ditferent kinds of sccond language learning: tutored and untutored. or spontancous

or guided language learning.

1.1.1. The Competition Model to Acquire a Foreign Language

The way how people who use only one language understand and perform a sentence

has been interpreted in terms of how a language is uscd, rather than how i s

formed (structure).

6



“A major concept discussed in the competition model is that speakers must have a
natural way to determine relationships between elements in a sentence.” (Robalino,

1999).

Word order, lexical terms, and morphology, all have a very important role in
English as well as animacy criteria (i.e. whether the noun is animate or inanimate);
in some other languages, word order is not as important as it is in English: for
example, in Spanish an adjective can be placed either before or after a noun and the
meaning of the sentence does not change and the message we want 1o convey s
well understood. Now we have to deal with a question when we are learning a
foreign language, do we use the same rules and strategies we did in our first
language? or is it the same to learn a second language as a foreign language? = In
general, the methodology used to gather information in SL studies, based on the
Competition Model. is the same. For example, a learner whose FI. uses cues that

differ from those of the TL may design contlicting sentences™ (Robalino, 1999).

“One of the findings of a study conducted using this paradigm is that a meaning-
based comprehension strategy takes precedence over a grammar-based one, but
there is also evidence that learners first look for correspondences in their FL to form
hypothesis regarding meaning.” (Robalino 1999). This means that once the learner
is really aware of the differences between their mother tongue and the new language
they are lcarning, they start to discriminate some rules and associate directly only

with the rules of cach of the languages. and the learner realises what a foreign



language is, and what the mother tongue s, even though mistakes can be made in

the foreign language.

The Competition Model can be a very useful aspect to reflect about, because it will
give us the clue to the interference of Spanish in the process of learning English and

the possible causes of making mistakes.

1.2. EFL versus ESL Setting

FFL versus ESL context and the role of English in the classroom is considered as

crucial.

The most important differcnce between the two contexi§is the students in an ESL
context can practice their English after class in real lifc situations like shopping and
socialising, on the other hand, EFL. students cannot do it. Students sometimes do pot
realise about the importance of learning English, they do not need to speak English
out of the classroom and probably do not write, unless they have a pen friend in
another country. However it is the task of the teacher to make a difference by
cstablishing a small English library and encouraging students to read; through

which the writing skills can develop.



1.3. Development of Learner’s Writing

Writing is onc of the skills that can never be considered as spontaneous. it is
certainly learnt by a guided teaching process that leads students to develop this skill
step by step until the learners reach a high level. through which they will be able to
communicate naturally making use of written language in order to convey a
message. Since our work deals with writing mistakes, we start considering at this
point the importance of writing as a powerful tool in Foreign Language Learning

and Communication.

In the last fifteen to twenty years, education researchers and educators have learned
4 tremendous amount about foreign language learner’s writing development.
Fxaminations have revealed that, from early age, people work to make sense of
written language; they make predictions about how written language works and
create texts based on these predictions. As the student’s understanding of and
predictions about written language change, so do the learner's texts. The perception
of the foreign language learner as creator has been confirmed in studies of

classrooms in which writing has been taught as a process of drafting and revising.

Studics of the writing development of native speakers influenced other rescarchers
to investigate the writing development of foreign language learners. ‘The most
general conclusion these examinations have reached is that the process of writing 1s

similar for first and second language learners. More specifically, the following

9



conclusions may be made about student’s writing development in their foreign
language class:
Learners, while they are still learning English, can write: they can create their
own meaning.
Learners can respond to the works of others and can usc another learner's
responses to their work to make substantive revisions in their creations.
Texts produced by writers look very much like those produced by young native
speakers. These texts demonstrate that the writers are making predictions about
how the written language works. As the writers' predictions change, the texts
change.
Students approach writing and develop as writers differently from one another.
The classroom environment has a significant impact on student’s development
as writers.
Culture may affect the writers' view of writing, of the functions or purposcs for
writing, and of themselves as writers.
The ability to write in the native language facilitates the learner's writing in
several different ways. Native language writing provides learners with

information about the purposes of writing.

Writing ability in the native language provides sccond language learners with both
linguistic and non-linguistic resources that they can use as they approach second
language writing. In addition, sccond language learners apply the knowledge about

writing gained in first language settings Lo second language settings.

1O



Learner’s develop as writers when they use writing to carry out activities that are
meaningful to them. Teachers need to provide time for writing on a regular basis;
they need to encourage learners to write; they nced to promote writing by
responding to the content of the text rather than to the form; and they need to
provide multiple opportunities for writers to engage in writing for reasons that are

real and important to the individual writer.

Suggestions for specific classroom activities include the following:
Use diarics or journals to promote fluency in writing and to help students sece

writing as one means of self-expression.

Utilise personal narratives and writing workshop techniques to help learners
become comfortable with the skills of drafting, sharing, and revising their

pieces.

Make the reading-writing connection by exposing learners to a wide varicty of
literary forms in reading and then provide opportunities for learners to construct

their own forms to share with others.

Incorporate various writing activities into content-area units so that learners
will experience the kinds of writing that will be expected in disciplines across

the curriculum.



1.4. Communication in Writing

Each piece of writing is in essence a piece of communication. Writing is certainly
no one-way street. Students nced to be aware of this. When a writer wants to
communicatc something to an audience and the classroom is not a reflection of the
outside world, it is not effective for him: but the teacher can create situations
during classes where students can write with a real audience like classmates or pen
friends in mind and try, at leastﬁnitate the outside world; as mentioned in the point
about Motivation in Writing (further in this chapter) , the teacher needs to create
encouraging occasions which intrinsically motivate students to write. Writing to
classmates is a possibility to develop this idea; it is of coursc ‘more chatlenging to
write to a native speaker of English. This makes us directly reflect about writing as

a process and writing as a product.

“The product is. after all, the ultimate goal: it is the reason that we go through the

process of prewriting, drafting, revising, and editing.” (Brown, 1994)

1.5. Significant Differences Between Writing and Talking

For most young children talking comes much before learning to write or type
words, even misspelled words: so at the stage of childhood where children can
speak but are not yet able to write much, cven if they know what they might want to
write, obviously speaking will be easier. However, for many, if not most people.

talking is generally still casier even after their basic physical ability to write or type



words. and it is contradictory to their ability to say them. Besides talking is
oenerally still easier lor most people even when their writing vocabulary exceeds

their speaking vocabulary, as it does for many or most decently educated adults.

It is true that talking is, for the majority of purposes. quicker than writing. it 1s not
the slowness of writing that makes writing difficult in those cases where it is
difficult. 1t would be, for example, time-consuming, laborious, and frustrating for
two or more people in proximity to write messages to each other in a conversation
rather than to simply speak to each other, but if they had to do it, it would only be
slower than talking, not more difficult to know what to write: one would write
simply what one would say. People do this all the time when passing notes back and
forth during a meeting, a class lecture, writing such notes is a situation in which
writing is not more difficult than talking, but if one wants to write an essay or book
report simply by dictating it, instead of writing or typing it. it would be neither
casier nor faster for most people because here the problem would not be that it takes

longer to write than to talk.

Writing is certainly considered as a different skill§, and generally more difficult
than, talking because, at other times, writing tends to occur under conditions which
make it more difficult to know what to say and how to say it. Writing tends to be
done under conditions that yield no natural or spontaneous introduction and that
require more detail and clarity, gencrally becausc there is little feedback or
opportunity to respond to any lack ol understanding, misunderstandings. or

disagreement. Writing usually demands greater understanding of what is required



for approaching or introducing a subject. for making it clear. and for being
reasonably complete about it. Because conversation allows immediate feedback and
clarifications or corrections where necessary, good writing is gencrally a very
different activity from merely transcribing to paper, spoken words or ideas that

occur in your mind.

There is also the pressurc of knowing that writing leaves a record which could
survive for some time and it is able to be seen by many people, giving them an
impression of the author's character and personality. Therefore, students tend to be
careful, sometimes overly cautious. Moreover, writing tends to reflect the ability to
communicate when students supposedly have time to plan and perfect what one is
saying, on the other hand, when writing in an exam, students have also the time

pressure among others, which are mentioned in this chapter.

One can "talk off the top of one's head” or "think out loud". taking back or
amending whatever does not seem to have been accurate or expressed very well
earlier. In conversation one may even contradict oneself and abandon a position one
had earlier stated. But “writing off the top of one's head" or "thinking on paper "
would only be reasonable for "writing down ideas" or working on a draft. Once a

piece of writing is finished, there are expectations that it is fully formed, and at least

sufficiently polished for the reader.

There are two major general kinds of differences between the conditions in which

spoken conversation tends to take place and the conditions in which written



communication tends to take place. Each of these differences promotes difticulties
for writing.
In spoken conversations there is normally more proximity in time and space
between the participants than there is in written communications. This allows
more immediate. helpful feedback and audio or visual cues about what needs to

be said next.

Written works are often more formal in nature, and often addressed to a larger

audience.

There are also circumstances in which writing is something like talking in a
conversation - computer chat or sending instant messages back and forth. In this
circumstance, the correspondents are not separated by time. just by distance. It 1s
pretty similar to a phone conversation except that you cannot readily interrupt
others. Also, the note passing during classes, meetings are similar to conversation,

more so than computer or phone dialogues, since there is not a distance.

Since writing usually requires more information to be included. if students are not
accustomed (o give additional information, or does not know what kind of
information needs to be provided, students will find writing more ditficult. In
writing, people generally have to provide an introduction and a context because the
reader one is writing is normally separated from you by space or time, and usually
both. Writing without giving sufficient background information is like changing the

subject of a conversation, or beginning a conversation, in the middle.



http://www.garlikov.com/talkwrite.htm

1.6. Individual Differences In Foreign Language Acquisition

Talking about foreign language acquisition. we have to consider that even though
learners seem to have the same way to acquire a second language, we know that
everyone presents great individual differences according to our years of experience

as English teachers, which can be described in the following points:

Learners follow the same path; it means a single direction of development, and
individual differences show how much a learner has progressed in the language.
Every person's difference makes him progress through different stages of

improvement as he acquires the language.

When we study the progress of learners, they show similarities in acquiring a
structure, but if we take a closer view of their development, we will still find
differences. For example, one student can acquire the structures of the language [irst
before the correct spelling of some words, whereas another student can acquire the

spelling first and the structures or pattcrns for writing at a later stage.

Most studies do not reveal any nature of these differences, they just describe
variations in "proficiency” in the foreign language and try to find relations with
some non-linguistic aspects, such as motivation, intelligence and personality. In this

respect, we can express that a more motivated student will succeed in acquiring

16



language. but "this does not mean that a more intelligent or better motivated person
will necessarily be more successful, (Ellis, 1986) just that he has more possibilities

to do so. For this it is necessary that we take a closer look at motivation for

learning.

1.7. Motivation for Learning

Motivation is the great force that moves a person to achieve his goals. When
acquiring a new language it is the force that will lead the learner to put all his
emotion and attention in the new structures and every aspect of the new language,
as well as involve himself in the task and learning situation. Perscverance and

energy of the lcarner will also depend on his motivation.

Motivation is related with many factors such as: the learnet’s need for achicvement
and success, how curious he is, the desire for new experiences. Among others some
important are: the need for communication and the students' attitude to the second

language community.

1.7.1. Attitudes And Motivation

Attitude is an important matter in the learning of a second language. 1t is another of
the basis for natural learning. for gaining proficiency in the language. Besides
motivation, aptitude, and other factors are nceded for acquiring a second language.

(Ellis, 1990) We will make a brief comment on attitudes.



As we have studied motivation before, we can say that motivation and attitude are
closely related, and they go hand in hand in the learning process. Thercfore, most
of the motivation of the learner could be governed by his attitude to the language

itself and the language community.

Since "motivation comes from attitude™ we can find two kind of attitudes: attitudes
to the speech community and attitudes toward use of the language, how the learner
is going to react when putting the language in usc. According to this, we can say

that attitudes can be different, and some ones can be more relevant than others.

Atitude plays ay non-direct role in the learning process, but attitude conveys
motivation, which is, as we have seen, one of the most important ingredients for
language learning. Motivation, as stated by Gardner (1985), presupposes "four
aspects, a goal, effortful behaviour, a desire lo attain the goal and favourable
attitudes towards the activity in question... those aspects arc not unidimensional.”
This can be expressed in terms that "a fearner's attitudes aflect the development of
motivation” (Gardner, 1985). Fe can regard his way of learning as an integrative or
instrumental one: here we will be dealing with the two kinds of motivation. This
makes us think that accomplishments in second language learning are relevant to

the quantity of attitudes and motivation.

Many aspects are necessary to get language proficiency. but motivation and
language aptitude arc the two individual and relevant differences which can be

counted on in the language learning process.



1.7.2. Abitity to Learn

Most of the time. we have the idea that the ability to learn is only related to the
cognitive factors, intelligence. But it is significant to mention that therce are some
other and different factors that affect the ability to learn, such as: personality, age

and learning strategies.

1.7.2.1. Cognitive Factors

Cognitive factors are in relation to language aptitude. This means the potential of a
student to learn a language. A number of abilities are important for language
aptitude. They include the ability to:

a. memorise words

b. recognise the grammatical function of the words in sentences

¢. induce grammatical rules from examples.

There are different cognitive factors for success in second language learning, for
example, a learner could use his learning strategies (see chapter 3) to recall
experiences; or when the learner is field independent, this could help him to
distinguish important information and structures of the language. When referring to
these cognitive differences, we are also talking about learning styles. the ones the

students take advantage of in order to learn.
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1.7.2.2. Personality

Besides the different considerations already mentioned. we see that different kinds

of personality influcnce second language learning as well as writing.

Some studics show that "extroverted” kinds of personality are related very well with
success in second language learming. People with outgoing personalities will have
advantages. This learner will look for different occasions and situations where he
can involve himself with the language. He will feel less anxious when using
language in real communication. His level of self esteem will help him to gain
proficiency, and he will take the risk to make mistakes without feeling threatened,

when he is exposed to considerable amounts of new and well known material,

Contrasting them, we have the “introverted" learner, who will face exactly the
opposite experiences. He could find himself in difficult situations when exposed to
the language. Nevertheless, he can make use of his learning strategies: working
alone, studying by himself, in order to succeed in second language Icarning. His
learning could be slower, but his perseverance will help him to be proficient in the

language.



1.7.2.3 Age

One of the most important elements we have to consider in second language
learning is age. Associated with age, we can distinguish two major groups of

learners: children and adults.

It is true that children learn a language better than adults. This can be explained if
we consider that there is a "critical period” in life when the brain is flexible and
language learning can result easier. This period ends around puberty. The learning
of a language will be, then, a laborious and artificial task. Despite that, adults and
teenagers have good mechanisms for learning; we have scen that they acquire high
levels of proficiency in a second language. We can also say they have not lost their

natural capacities for language learning completely.

Contrasting the learning ability of children and older people, we encounter one
considerable difference: children have better conditions for learning. They have
more attention, more time, and opportunities, among others. Children receive morc
attention from native speakers of the language. They are exposed to simpler
language, which is easier to understand. They could have more positive attitudes

towards the community than their parents.

Adults care for structures taught, and they usually analyse the learning experience,

which could cause problems in internalising new language. It may show us that



older learners trust in the "learning” of the language, whercas younger learners

"acquire" it in a natural way.

1.7.3. Motivation in Writing

The most important factor for motivation in writing exercises is that students need
to feel personally involved in order to make the learning experience of lasting value.
Motivating the student to participate in the exercise, and at the same time improving
and expanding writing skills, requires in some cases a not easy procedure. An
important point is that teachers should be clear on what skills the he/she is trying to
develop. Next, the teacher needs to know what type of exercise can facilitate
learning of the target area. Once skill areas and means of implementation are
defined. the teacher can then proceed to retlect on what topic can be employed to
ensure student motivation for participation. Combining these objectives. the teacher

can expect both motivation and effective learning.

Selecting the topic depends on many factors; therefore some questions arise: What
level are the students? What is the average age of the students? Why are the
students learning English? Are there any specific future intentions for the writing?
(e.g. school tests or job application letters ctc.). Other important questions (o ask
onesclf are: What should the students be able to produce at the end of this exercise?
(a well written paragraph, basic communication of ideas, transmission of the
message ctc.) What is the focus of the exercise? (structure, tense usage, creative

writing). Once these factors are clear in the mind of the teacher. the teacher can
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begin to focus on how to involve and motivate the students in the activity, and in

this way promote a positive and long-term learning experience.

In correction, the teacher must choose the most appropriate way for the specified
writing area. For example, if formal business letter English is required, it is of little
use to employ a free expression type of exercise. On the other hand, when working

on descriptive language writing skills, a formal letter is equally out of place.

It is important that the teacher considers how to involve the students by considering
what type of activities are interesting to the students; having in mind if the students
are preparing for something specific such as a class work, homework or test. When
the selection is a topic that involves the students, the teacher is providing a context

within which effective learning is produced

Finally, the question of what kind of correction will facilitate a useful writing
exercise is very important. Here the teacher needs once again to think about the
overall exercise. If there is an immediate task at hand, such as taking a test, perhaps
teacher guided correction is the most effective solution. However, if the task is
more general (for example developing a paragraph), the best approach would be to

have the students work in groups and learning from each other. Most importantly.,



by choosing the correct means of correction the teacher can motivate rather

discourage students.

1.8. Writing Acquisition

The best opportunity to acquire the second language is by exposing the learner to
natural language and, to achieve this, we need to involve them in authentic
activities. Also, involving our students with "native speakers of the language at a
personal level" (social strategies, see chapter 3) will help to give them a real input
of language and in this way they will have the opportunity to produce written
language in a better way. This is possible to take place when the learner has

positive attitudes, and feels confident to do so in written language.

“In writing the target language, students often need to cooperate with proficient
language users. This frequently happens when learners encounter proficient
language users, in the job, in the classroom, or on a trip” (Oxford. 1990). Secking
for help from native English speakers will help our students to develop writing
skills better and faster how to write in the target language, using the English rules

that differ from Spanish.



1.8.1.Background

When walking into an adult English for speakers of other languages class 20 years
ago. you might have seen students doing little writing other than completing short
exercises designed to reinforce particular grammar points or language functions.
The teacher may have evaluated this writing on the basis of formal correctness:
students may have had little opportunity to write extended pieces in which they
expressed their own ideas. Today, you may see exactly the same kind of writing in
some adult Second Language classes; in many others, however, you arc likely to sce
students filling out job applications, writing notes to their teachers, or practising
taking phone messages. They may be writing journal entries, doing free writing,
composing stories about their lives, or writing tales from their homelands. Some
may be revising their work for publication. Others may be working together to draft
letters to the editor of a newspaper about a community problem or (o demand a
petition to the local school authorities. The teacher may be writing alongside
students, responding to their writing by asking questions and sharing experiences,

or giving mini-lessons about a particular grammar point.

At first glance, the changes over the past 20 years can be constructed as
representing a new cclecticism in writing pedagogy: a "let a hundred flowers
bloom" philosophy. However, underneath this proliferation of practices are several
distinct tendencies that reflect theorctical developments in the fields of second

language acquisition, composition theory, and literacy studies. Although most of the



research in Sccond Language writing has been done in higher education contexts
and there has been minimal writing rescarch in adult contexts, pedagogical practices
in both contexts are informed by similar approaches. Understanding the differences
and similarities between the approaches is important because writing instruction is
so powerful. The way that writing is taught sends learners messages about who they
are as writers. what is entailed in the act of writing, what they can do with writing,
and what writing can do for them. In fact, writing instruction often goes further than
shaping conceptions about writing itself: it can also contribute to construct learners'
sense of their own identities and possibilities.

(http://esl.about.com/cs/teachingwriting/)

1.8.2. Approaches To Teaching Second Language Writing

There are different current approaches to teaching second language writing, some of
them are: the theoretical perspectives on which they are based, their implications for

practice, and the messages they send learners.

1.8.2.1. Behavioural and Functional Approach

One of the first departures from grammar-oriented writing instruction for Second
Language students in non-academic contexts was the functional or competency-

based approach (Savage, 1993). This approach, which evolved in the late 1970s. 15
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based on the view that. for immigrants or rcfugees, the priority is survival
according to this view, their needs for writing focus primarily on very functionally-
oricnted, context-specific writing tasks. Thus. where grammar-based approaches
value what students know about language, this view emphasises what students can
do with language. Often writing tasks are integrated into thematic life skills
modules along with reading and oral language skills: reading want ads. filling out
job applications, and preparing for interviews may go hand in hand as tasks
associated with finding a job. Proponents of this approach argue that it will enable
learners to participate in the contexts of their daily lives competently and meet the
practical demands of work, family. and community life. The message here is that
being able to perform the writing tasks associated with specific contexts, norms, and

society defined roles will result in assimilation into the speech community.

1.8.2.2. Cognitive Approaches: Writing for Self-expression and Meaning-

Making

As second language acquisition and composition theories have developed. an
emphasis on writing as a cognitive, meaning-making proccss has become
increasingly popular. In contrast to behavioural and functional approaches,
believers in this approach argue that writing should be much more than filling out
forms or responding to externally defined norms. All too ofien, they claim, the
functional approach limits both the kinds of writing students can do and the roles

for which it prepares them. It trains students to fit into the social order as it exists,



which, for refugees and immigrants, often means playing lower roles or

unimportant jobs that require little thinking or extended writing

In Foreign Language classes, the situation can be similar since we have to motivate
our students to produce written utterances related to natural issues, rather than to
imaginary situations that most of the times make the students feel frustrated and

unwilling to write.

In the cognitive view, often called the "process" approach to writing, the focus on
meaningful communication for learner-defined purposes derives from sccond
language acquisition theory. The focus on the process of writing as a vehicle for
reflection and exploration of ideas comes {rom composition theory. The content,
practices, and purposes of Second Language writing inspired by this approach differ
from those in functional classes: writing becomes a way of making scnse of
expericnce or discovering what one thinks rather than performing functionally
useful tasks. Therefore, writing often starts with personal narratives, as titles. While
instruction focuses primarily on writing to create meaning, form is addressed both
implicitly and explicitly: advocates of this approach argue that increasing accuracy
evolves through drafting, revision, and cditing; in addition, teachers often

incorporate mini-lessons about relevant linguistic points.



Common practices in the process approach include free writing in journals, writing
extended narratives through a cyclical process, and publishing student writing. In
dialogue journals, students write about thoughts, experiences, reactions to texts, or
issues of importance to them, and teachers respond to the content of students’
entries by sharing experiences, ideas, and reactions as well as modelling correct
usage. The cyclical process of composing extended narratives involves generating
ideas through free writing and brainstorming, drafting, talking to peers and teachers,
revising organisation and content, editing for form, and, in some cases, publishing
writing. These publications give writers real audiences and purposes for their
writing, as well as becoming the impetus for building curriculum around learner
writing and serving as models for student writers. The message this approach sends
is that Icarners' lives and voices have value and can become the vehicle for language

acquisition as well as self-discovery.

Reading is a very necessary and useful tool that helps students to acquire
vocabulary and also it could contribute to the development of the writing skills, e.g.
if a student reads a lot of poetry, he will acquire some vocabulary used mainly by
literate people; on the other hand if a person is permanently recading magazines or

articles for young people, the learmer will obviously acquire colloquial language.
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1.8.2.3. The Socio-Cultural Approach

A third perspective coming from the ficld of litcracy studies focuses on socio-
cultural practices rather than functional behaviours or cognitive processes. Literacy
ethnographers argue that cognitive views of literacy and process approaches assume
a universality to writing that is not borne out by research into actual literacy uses.
Their research shows that ways of acquiring and using writing vary from culture to
culture, from context to context, and always depend on who is using it, under what
conditions, and for what purposes. According to this view, people are informally
socialised into the local, culture-specific literacy practices of the communities in
which they are immersed. Because the out-of-school literacy practices of people
with high grade of education backgrounds are most congruent with school literacy

practices.

To value the range of practices that students bring and use as resources, is related to
the view about what people know and do, by investigating how pcople actually use
and acquire writing within their families and communities. The point is to build on
what people know, and to incorporate their local cultural knowledge into schooling,
drawing on what is called their funds of knowledge. Thus, pedagogical practices
may encourage the use of culturc-specific genres, purposes, and content. The

message in this approach is that learners' cultural knowledge and ways ol using



literacy are valuable and can become a bridge to new learning. Writing is a vehicle

of social and cultural affirmation.

1.8.2.4. The Genre Approach

A fourth approach argues that both the cognitive and socio-cultural approaches to
writing instruction, despite claiming to cmpower leamers, assure their continued
exclusion. They argue that because certain literacies give more power than others,
it's not enough for learners to share their stories, find their voices, and observe their
cultures. Process writing and immersion in meaningful usage may be fine for people
who come from the dominant culture, but they obscure the rules of the game for
everyone else. A popular genre approach, proposes deconstructing dominant genres,
analysing them from a linguistic point of view, and reproducing them. Through
instruction students learn to identify specific text types (narrative, factual.
procedural, and persuasive). analyse their structural and linguistic features, and
penerate their own texts that conform to the conventions of each genre. For
example, students might be given two different texts, they would be mvited to
compare what the texts are about, why they were written, when each one would be
read, where they would be published, and how the language and structure of the
texts differ. The students might then use this information to produce their own
parallel texts. The message seen in this approach is that mastering the genres of

power will give access to power.



1.8.2.5. The Critical Approach: Writing for Social Change

The social change focus on social issues and action for change. Within the critical
approach, writing pedagogy is related to analysing student experience in relation to
economic and political relations. Writing focuses on content drawn from the social
context of learners' lives (connecting the word and the world, as Paulo Freire would
say) and is used in the service of action for change. The message this approach
sends is that writing can become a context [or exploring critical social issues and a

tool for taking action to improve the conditions of one's life.

http://esl.about.com/cs/tcachingwriting/

Once the writing skills has been developed by the students, now they are able to
write, discuss and give opinions using all the strategies that were acquired in the
process of learning how to write. They are capable to writc in any situations
including the development of exam writing tasks, in which the learner will face

situations that were previously taught in different contexts and contents.

1.9. Emotional Climate of Learning Situations

The emotional climate plays an important role in the acquiring of a new language. It

can create anxiety, insecurity and in this way, the learner could be creating barriers

against communication, which make the learning process difficult.



This overanxious situations can be created by the classroom or the second language
community. When the student is corrected without understanding very clearly why,
this is a clear example of how stressed a student can feel. All the friendly
environment that the pupils can experience in the second language will help them to
reduce all this sensation of anxiety little by little, and make them more confident to

use the language. It is the teacher's role to help them to feel relaxed within a nice

atmosphere, being co-operative and supportive.

These levels of anxiety, however, should be seen as a natural process of learning,
which could be in some cases, favourable for the learner who will devote more time

to prepare himself for the task.

1.9.1. Anxiety in Writing

Many situations or activities, such as writing, taking tests, completing, or presenting
written work, may make us anxious or apprehensive. It's important to remember
that a moderate level of anxiety is helpful and productive. That flow of adrenaline is
a natural response that helps get us ready for action. Without it, we might not

perform as well.

Anxiety is hard to cope with, and sometimes we do not know how to reduce it:
however, some of the strategies that students can use in order to reduce anxiety are

listed below:

« Focus their energy by rehearsing the task in their head.
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o Consciously stop the non-productive comments running through their

head by replacing them with productive ones.

« If students have some "rituals" for writing success, students should use
them. E.g. brainstorming, mind map, etc arc good ways (o reduce

anxicty in writing.

1.9.2. Writing under Exam Conditions

[t is very clear the difference that exists between writing in exams and writing in
class or at home: in class the learner has time to plan, draft and redraft, to produce
his best work, in an exam he only has a limited time to produce his final work.
Some ideas that deal with time and pressure when writing in exams, and that a

student should remember are:

« read the questions and instructions very carefully.

» make surc he is clear about what the question is asking him to do (purpose)

and what form it should take.

» make a plan.

+ think as he writes.

» read over each paragraph to make surc he is on the right track.

+ check punctuation as he goes along.



» always leave himself five minutes or so to read over his work carefully to

check spelling, punctuation, organisation and make any final changes.

» Look for key words in the question. Sometimes these will be printed in bold
type.

http://esl.about.com/cs/teachingwriting/anxiety

1.9.3. Implications

The role of emotional variables in foreign language teaching and learning has been
studied extensively for the last three decades by several authors, such as: Krashen
(1985) and MacIntyre and Gardner (1991, 1992 and 1994). Among other affective
variables, anxiety stands out as one of the main blocking factors for effective
performance in written exams. Its damaging effects have been found in all phases of

this process, Input, Processing and Output and through the development of the task.

The relevance of students’ anxiety as an educational problem made some
researchers enquire about the fact that the kind of anxiety which affects foreign
language learners is of a special kind, stated as Foreign Language Anxiety, which is
defined by the authors as “a feeling of tension, apprehension and nervousness

associated with the situation of learning a foreign language™.



1.9.4. How To Keep Calm During Tests

Taking tests is always stressful and no one is prepared to face it easily. Since it is
our concern to deal with written tests, we have listed some hints that can be helpful

in order to get ready or at least better prepared for an examination.

1. PREPARE WELL IN ADVANCE. Keep up day to day, if you can; but don't
judge yourself severely if you don't. Don't go without sleep the night before
(though 4 or 5 hours may be enough). Stop studying an hour or so before the

test and relax and compose yourself.

[S9]

KNOW TIME AND PLACE of the test and what you need to bring. Be on time,

neither too early nor too late, with enough supplies. Don't rush.

3. DON'T TALK ABOUT THE TEST with classmates immediately beforehand, if

you know it raises your anxiety level. To do so may increase group paranoia.

4. Read over the test and PLAN YOUR APPROACH. Be sure how much each part
of the exam values, time limits for each section, which question you'll start with,

etc.



5. Don't hesitate to ASK FOR CLARIFICATION from the professor, teaching
assistant if you have questions about directions, procedure, etc., rather than
letting anxiety build up because you aren't sure about what you are expected to

do.

6. DEVELOP AN AGGRESSIVE, YET REALISTIC ATTITUDE. Approach the
test vigorously determined that you will do your best; but also accept the limits
of what you know at the moment. Use everything you know to do well: but

don't blame yourself for what you don't know.

7. ACTIVITY REDUCES ANXIETY. If you go blank and can't think of anything
to write, go on to another question or another part of the test. On an essay, write
down anything you can recall on scratch paper to stimulate your memory and

get your mind working.

8. RELAX YOURSELF PHYSICALLY during the test, if you notice that you are
not thinking well. Pause, lay your test aside, and take several slow, deep breaths.
Concentrate on your breathing. Do this if you notice that you are worrying

excessively about one problem, not reading carefully, forgetting information

you know.
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9. PAY ATTENTION TO THE TEST, not to yourself or others. Don't waste time
worrying, doubting yourself, wondering how other people are doing. blaming
yourself, etc. Don't worry about what you should have done; pay attention to

what you can do now.

http //www.utexas.edu/student/utlc/handouts/1305. html

How people learn to write is an issue that we have considered along this chapter and
we have dealt with different points of view that lead us to understand how learners
develop the ability to write and use this skill to communicate with others. It is
discussed as well that Controlling anxiety, emotions and feclings when writing
under exams conditions help students to develop in a better and easier way the skili
of writing, and consequently they will be able to achieve their objective, which is to

use words to communicate with their audience through a piece of paper.
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CHAPTER 2
“FOREIGN LANGUAGE PROCESSES IN

WRITING”

To lecarn a foreign language, the student has to face different stages or processcs
according to the different skills he has to acquire. This chapter refers to some of

them, what we consider to be important in relation to the writing skill.

2.1. Interlanguage

To study Interlanguage in the Fcreign Language Learning process is very important,
in order to understand the stage at which the learner arrives when acquiring a
forcign language; it is always noticeable that at early stages there is an interference
of his mother tongue. As far as the acquisitions of the language progresses, the

interference starts to decrease ard this is what is called interlanguage.

"Prior to the introduction of Interlanguage, linguists attempted, through contrastive
analysis between native languages and target languages, o predict and describe
learners' errors in terms of interference - the projection or transfer of habits of the
first language onto that of the foreign language to be learned. However, whereas
language transfer could accoun: for some errors, it was noticed that a great many
crrors did not bear a resemblance to either the native language or to the foreign

language being learned.” (Lado, 1961)
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(http://www.uncc.edu/colleges/ansﬁand_sciences/language/courses/4263/4263intI.h

tm)

2.1.1. L2 Processes in Interlanguage in Writing

e Interlanguage development means reliance on L1 proficiency visible in L2
writing
e Errors in syntax & grammar present in oral speech occur also in writing

e Spelling may reflect L1 letter-sound correspondence

2.1.2. Interlanguage Theories, Two Languages Combination

In the language learning process, the term Interlanguage is used to refer to the
learners current language use, while they are acquiring the target language.
However, for certain students the Interlanguage can last for a long period of time

until the target language is mastered.

"The idea of Interlanguage is founded upon the assumption that an L2 learner, at
any particular moment in his learning sequence, is using a language system which is
neither the L1, nor the L2. It is a third language, with its own grammar, its own
lexicon and so on. The rules used by the learner are to be found in neither his own
mother tongue, nor in the Target Language."

(http://perso.club-
internet.fr/tmason/WebPages/LangTeach/Licence/CM/OldLectures/L7 Interlangua

ge.htm#Interlanguage)
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It is important to refer to some definitions of interlanguage given:
Selinker (1969 — 1972) expresses: "The term Interlanguage was coined, to refer to
the interim grammars constructed by Second Language learners on their way to the

target language”

According to Ellis (1986), 'Interlanguage’ also has two important meanings:
a) It refers to the structured system which the learner constructs at any given stage

in his development; and

b) The range of Interlocking systems that characterises the development of learners

over time.

Despite the two definitions above. Larsen-Freeman and Long, 1991, cites a third

definition that we quote as follows:

b) In a given contact situation, the Janguage systems of learners at the same stage
of proficiency roughly coincide with major variations ascribable to differences

in learning experiences.

* Interlanguage is used to describe the result of the learning process in between the
native language (L1) and the target language (L2). This definition make us think
that Interlanguage is not unique to onc learncr. Even though many factors are

exclusive to each learner. "Interlanguage is also a common or shared phenomenon.



It can be scen as both what the learners produce, and also the path or continuum
along which learners progress in their acquisition of the TL.”

(http://langue.hyper.chubu.ac.jp/jalt/pub/tlt/00/may/luth.htmI)

2.1.3. Interlanguage and Learning Strategies

How does the learner create Interlanguage? According to Selinker, there are a
number of basic processes - but, particularly in his later work. he insists upon
learning strategies - that is, activitics that the learner adopts in order to help acquire

the language.

Sclinker (1972) argued that Interlanguage was the product of five central cognitive

processes involved in second language learning.

2.1.3.1 Language Transfer

"Some items, rules and subsystems of Interlanguage may result from transfer from

the first language"(Spolsky, 1989)

As Selinker expressed about Interlanguage in 1972, "It is my contention that the

most interesting phenomena in Interlanguage performance arc thosc items, rules,

and subsystems which are fossilizable..." (Richards. 1974)

43



2.1.3.2. Transfer of Training

" Some elements of the Interlanguage may result from specific features of the
training process used to teach the second language” (Spolsky, 1989). If the
fossilizable items are an answer of identifiable aspects in training development we

are talking about Transfer of Training.

2.1.3.3. Overgeneralization

"Some elements of the Interlanguage may be the product of overgencralization of

the rules and semantic features of the target language" (Spolsky, 1989)

The all-important rule in dealing with an Interlanguage must always be not to
translate word for word from one's native language, requires mental discipline, and
realise that a constructed language cannot be expected to fulfil all the functions and
uses to which a general language can be put. There will always be something dry
and prosaic about the second language. and it is a mistake to try and translate very
deep poetry, for it will be capable of rendering only thosc elements of poctry which
might as well have been expressed through a paraphrase in native prose.

(http://www.geocities.com/Athens/Forum/5037/AILdif.html)

Interlanguage tell us a lot about our students are in terms of grammatical and lexical

development, within the notion of interlanguage can be extended 1o include other

important aspects of writing, like content and organisation. Two factors which are
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significant to develop once interlanguage are: sufficient input and plenty of
practice; and to provide sufficient input students need to be exposed to a variety of
listening tasks and something that is more important, encourage them to do
extensive reading out of the classroom. Since what they read gives them a model for
their writing, but, if a student avoids writing and do‘Qljl’ot practise writing he will not

improve, this means his interlanguage will not develop.

2.1.4 Variability in Interlanguage

We should point out that there is much linguistic variation in the Interlanguage. Tt
means that learners using the target language structures at certain times (such as
plural /s/) could not use them at other times. This can be seen in writing, e¢.g.
students sometimes write child and children and the same students, in some other

times, write child, childs or childrens.

There are two sorts of variation: free variation and systematic variation. Free
Variation is related to random occurrence, while systematic variation is conditioned

by context.

When variation is rescarched within the Interlanguage of learners, it is required that
it shows that the learner uses some rules or hypotheses that could be the cause of
linguistic variation. These rules and hypotheses differ from the target language
rules, causing the creation of invented rules by learner in order to write in the target

language.



As was earlier mentioned, context can influence systematic variation. The two
main oncs are linguistic context and social context. "Linguistic context can be
syntactic (syntactic structures such as NPs, subordinate clauses, ctc.), or even
morphological or semantic. Social contexts can have to do with the reader, the
writing task type."

(http://academics.smevt.edu/rwilliams2/sla/variation_ki.htm)

2.2. L2 Processes in Writing The Monitor

e Productive skills develop as the 1.2 learner’s ability to compare his own
forms to models and conventions.
e Since written language is fixed, writing offers many opportunities to

develop monitoring through teacher, peer models and correction.

2.3. Natural Order

e The Natural Order of Acquisition affects development of form and
accuracy.

e Students’ writing will lag one or two levels behind foreign language oral
skills level.

e Progression is from words to sentences to paragraphs to complete

narratives.
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2.4, Input, Interaction and Foreign Language Acquisition

There are important points of view in order to understand the trends that foreign
language acquisition has followed, it can be the presence of a methodology for
investigating input in foreign language acquisition. We can say input in relation to
writing is the language addressed to the learner. could be in the form of reading or

by listening to a native speaker or another learner.

Input comprises the language made available to the learner in the form of stimuli
and also that which occurs as feedback. Feedback serves two purposes. It indicates
when L2 utterances produced by the learner are correct and so reinforces them, and
it also indicates when the utterances are ill formed by correcting them." (Ellis.
1986) It is important that the stimuli be in a determined amount and also the

feedback, so the learning takes place and therefore, some habits arc formed.

Another point of view says that the acquisition of language is the result of an

interaction between the learner's mental abilities and the linguistic environment.

2.4.1. The Role of Input and Interaction in Second Language L.earning

It is of our concern, at this point, to focus how second language learning is affected

by the quantity and quality of the input and interaction , and how.
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To be able to understand a little bit more about input and interaction. and their
offects on SLI. we have to take into consideration as well the output of the learner.

Co-relational studics, for instance, evaluate input and output characteristics. "For
example, the frequency of grammatical features of the input can be correlated with

the frequency of the same features in the learner's output.” (Ellis, 1986).

2.5. Input in Writing

Input in writing we will say is everything that provides students with the necessary
information to produce language output. This is all kinds of language a learner
receives, could be in form of spoken , read or listened language that will give him
the opportunities to activate his knowledge, because as Harmer (1991) expresses, it
is when students are producing language that they can select from the input they

have received.

In writing as well as the other in skills, we would say that we distinguish two kinds

of input:

Roughly tuned input, which is the language that students can more or less
understand even though it is above their own productive level. “The teacher is a
major source of roughly tuned input” (Harmer, 1991) and so are visual materials
such as flash cards, posters, picture sequence, written or oral instructions, ete that
we can provide for our students. Another important source is reading, both in class

or outside it
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Finely tuned input, on the other hand, is language which has been very precisely
selected to be at exactly the students” level. For our purposes finely-tuned input can
be taken to mean that language which we select for conscious learning and

teaching.” (Harmer, 1991)

2.5.1 Effects Of The Speed At Which Writing Is Acquired

Students may not need to write quickly or, in many cases, be able to reach the speed
that they can produce written language in their first language. Speed and comfort
must be high on the list of priorities. How this is achieved 1s dependent on the
cxpertise of the teachers in their own system (the students’ second) as well as their
understanding of their students’ writing posture in their first writing system. All this
needs to be explained and introduces factors that many people will not have
considered at all in their past, either as writers or being part of their responsibility as

a teacher.

The problems that afflicts the majority of writers will begin to be revealed as soon
as second language learners begin to write. Some are the type of difficulties that
would be evident in the writers' first writing system. These problems should be able
to be recognised by experienced teachers whether or not they can comprehend the
words written in the letters involved; but everyone should be careful about using the
usual criteria. The uncertainties of a new culture may be unexpectedly inhibiting
and disturb any writer's pace; and we as teachers need to have all these details in

mind and need a whole new attitude to testing.
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Although the main concern here is with the pace at which a second writing system
is acquired, this cannot be totally isolated from the creative tasks and other aspects
of written language.

http://www.intellectbooks.com/authors/sassoonr/acqintro.htm

2.6. Discourse in Writing

Studying discourse means the study of language independently of the sense of the
sentence. It is usually related to studying extended texts either spoken or written;
but most important it is linked to the relationship between a text and the situation in

which it occurs.

As Mc.Carthy cites the following example in Carter and Nunan (2001): When we
see the written text NO BICYCLES, it can be studied as discourse, making its
analysis we can find the following questions about the different meaning the notice

could have:

“Who wrote the notice and to whom it is addressed (e.g. a person in authority.
addressing it to a general public, this might explain what appears to be a rather

abrupt ellipted imperative: “do not ride/park your bicycle here!”).

How do we know what it means? In fact, in the situation it was taken (from the

window of a bicycle-hire shop), it meant ‘we have no more bicycles left to hire

LY}

out’.”



The real meaning of the notice was not an imperative but statement; even thought

we can not see this meaning clearly in the text we can interpret it based on the text

in its context.

“Discourse analysts are also interested in things being well formed. but by quite
different criteria. For a discourse analyst, the questions of who uttered the words
NO BICYCLES, where, when and tfor whom and with what goal, are all relevant to
an interpretation as to whether the act of utterances is well formed. For this reason,
discourse analysts work with utterances (i.e. sequences of words written or spoken
in specific contexts) rather than with sentences” (McCarthy in Carter and Nunan,

2001).

Discourse analysis can be performed both in spoken and written texts, it is obvious
that there is no simple and single differences between speech and writing. For
example, in writing public notices tend to be ignored such as stating regulations or
giving orders; this does not mean that they are completcly ignored; that only in

some cases people tend to avoid looking at them.

“Writing is most typically created ‘off line’ (i.c. composed at one time and read at
another), usually with time for reflection and revision (and exception would be real-
time emailing by two computers simultaneously on line to each other; one of the
reasons why email is often felt to be more like talking than writing). The terms text
and discourse are often used interchangeably to refer to language ‘beyond the

sentence’, i.e. the study of any utterance of set of utterances as part of a context. But



equally a distinction is sometimes made between texts as products of language used
(c.g. a public notice saying cycling forbidden, or a novel, or an academic article, or
a transcript of a conversation), and discourse as the process of meaning-creation an
interaction, whether in writing or in speech™ (McCarthy in Carter and Nunan.

2001).

2.6.1. Written Discourse

Linguists arc concerned with atlempts to explain how sentences arc related one to
another using linguistic resources. McCarthy in Carter and Nunan, 2001 explains
that Werlich (1976) makes a description about the way linguistic features
characterise  different text types (narrative, descriptive, expository and
argumentative) influenced greatly among teachers in the 1980°s. On the other hand,
he explains that Prague School’s followers were interested on the way individual
sentences are constructed in terms of their theme (their starting point of topic) and

rheme what was said about that topic.

Writing cannot be considered as an isolated issue, it is closely related to reading as
well as the reader and how this person can interpret what he/she read in a written
way laking into consideration exemplifications. summary. expansions and all
develops a complete written text. “Working with everyday written texts, some
linguists have demonstrated how cultural common patterns such as the
situation—problem-—response—evaluation—solution’  sequence in  texts is

constructed by the reader in interaction with the logical relations between clauses

W
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within the text and by processing lexical and grammatical signals of the pattern

employed by the author” (McCarthy in Carter and Nunan, 2001).

It is important to mention the following concern about the differences between
written and spoken language; we must be aware that if skills differentiates written
and spoken aspects of language, it is somehow difficult to know how reliable are
our traditional resources which are mainly based on written evidence, such as

grammar books, dictionaries, usage manuals and all written information

“As noted above, one of the contributions of discourse analysis is the separation of
spoken and written texts for different kinds of scrutiny. The practical importance of
examining both written language and spoken language is threefold:
It has implications for ‘skills’ approaches to language teaching, in which the
four primary skills are constructed around a written-spoken dichotomy.
The description of the target language, in terms of vocabulary and grammar,
changes considerably depending on the source of once data, whether written or

spoken.

The units of acquisition, such as clauses and sentences, the ‘rules’ underlying
them (e.g. word order and complementation patterns), and the metalanguage

used to talk about them are also brought into question.

2.7. Cohesion and Coherence for Writing

Two factors that are crucial in writing are Cohesion and Coherence. They indicate if

a piece of written language is understandable or not. Since written communication



depends on these two factors, it is necessary to have a look at them and their

implications in the written task.

2.7.1. Cohesion

Cohesion means joining ideas so that they flow easily. Thus, it is important at this
point to have a look at this topic since it is a significant matter in the issue of

making errors in writing.

If a piece of writing lacks cohesion, the reader has to jump from one idea to another.
Fortunately there are a number of ways that sccond language learncrs can make use

of. to improve or avoid cohesion errors in writing:

Linking sentences

Sentences can often be linked by one of the following ways:

1. conjunctions (*"and™, “because™, etc.);

o

relative clauses:

3. vparticiple phrases (“"Having demonstrated that...™);

4. adverbial phrases (“In addition ..., “On the other hand ..., In contrast...”)

Discourse markers
These are words and phrases that let the reader know where they are and what is

coming next. Some examples of these are:



Firstly, ...

Finally. ...

Another point worth considering is that ...

An alternative view is ...

In marked contrast to this view, ...

This can be summarised as ...

A further consideration is ....

Your own pace reading is the best source of discourse markers.

http://www.bilkent.edu.tr/~fast/term/node6.html

It is useful when writing, to have in mind the following chart, which shows us
different ways to make sentences more cohesive, and with a good use of them we
can  help our students to  refrain from making  mistakes:

Adapted from J. Swales (1971)

i However {Similar in meaning to but
pnevertheless | e
Thus Similar in meaning to therefore
thercfore

tconsequently
as a result
hence

iso

jin fact Used to introduce a contrast with a theory; also
iin reality sometimes used to suggest that the reader is
misinformed e.g. It is generally thought that x 1s
true. In fact, y 1s true

i Naturally 1 The writer is about to remind the reader of an
jof course 1 obvious point

wn
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i

{obviously

{in other words

i The writer is about to state something in a
isimpler way

{as arule
igenerally speaking

|ingeneral

Used to start a general statement

Similar in meaning to and but stronger.

1in conclusion

3

1 Then

| furthermore 5

talso '

1in addition

besides

| moreover N I e

i First Used when making a series of points.

isecond

{third etc. If describing the last step in a process, finally and
i Finally inot in conclusion should be used.

1 Do not use ar lust, which is used only to refer to
time.

|
1
il
k|
H

http://www.engl.polyu.eduhk/EECTR/aphandbook/common grammatical errors.ht

m

Cohesion studies are linked to surface linguistic structure in the text rather than

cognitive processes of interpretation, therefore its categories are grammatical and

lexical ones, and can be regarded in the following points:

“Reference: e.g. how pronouns rcfer back and forth to people and things in

different sentences.

Substitution and Ellipsis: how reduced grammatical forms such as co-ordinated

clauses without subject-repetition can be interpreted coherently.

Conjunction: how definite sets of conjunctions (and, but, so, etc) create relations

between sentences.

Lexical links across sentences: e.g. repetition, use of synonyms, collocations.



2.7.2. Coherence

Coherence refers to a certain characteristic or aspect of writing. Literally. the word
means "to stick together.” Coherence in writing means that all the idecas in a
paragraph flow smoothly from one sentence to the next sentence. With coherence,

the reader has algnjoyable time understanding the ideas the writer wants to express.

Paragraph Unity. 1t is a crucial feature of good paragraph writing. Paragraph unity

means that a paragraph should refer to one main topic. This means that all the
sentences, the topic, supporting ideas, the detail sentences, and the concluding
sentence have to tell the reader about onec main topic. If a paragraph contains a
sentence or sentences that do not relate to the main topic, it means, then, that the

paragraph "lacks unity," or that the sentence is "off-topic."

On the other hand, if sentences, and ideas fit together clearly, readers can follow
along easily, Thercfore, the writing is coherent, this means that the ideas tie together
smoothly and clearly. In order to have a good coherent paragraph we need to use

some of the following methods.

Repetition of a Key Term or Phrase

This helps to focus your ideas and to keep your reader on track.

Example: The problem with contemporary art is that it is not easily
understood by most people. Contemporary art is deliberately abstract, and

that means it leaves the viewer wondering what she is looking at.

1]
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Synonyms They provide some variety in word choices, helping the reader to stay

focused on the idea being discussed.
Example: Myths narrate sacred histories and explain sacred origins. These
traditional narratives are, in short, a set of beliefs that are a very real force

in the lives of the people who tell them.

Pronouns. This, that, these, those, he, she, it, they, and we are useful pronouns for
referring back to something previously mentioned. Nevertheless, the writer needs to

consider that what he is referring to should be clear.

Example: When scientific experiments do not work out as cxpected, rhey arc
often considered failures until some other scientist tries them again. Those
that work out better the second time around are the ones that promise the

most rewards.

Transitional Words.

There are many words in English that cue the readers to relationships between
sentences, joining sentences together, for example Aowever, therefore, in addition,

ulso, but, moreover, ete.

Example: [ like autumn, and yet autumn is a sad time of the year, too. The
leaves turn bright shades of red and the weather is mild, but 1 can't help
thinking ahead to the winter and the ice storms that will surely blow through
here. In addition, that will be the season of chapped faces, too many layers
of clothes to put on, and days when I'll have to shovel heaps of snow from

my car's windshield.



Sentence Paiterns

Sometimes. repeated or parallel sentence patterns can help the reader follow along

and keep ideas tied together.

Example: (from a speech by President John F. Kennedy) And so, my fellow

Americans: ask not what your country can do for you--ask what you can do

for your country.

http://owl.english.purdue.edwhandouts/general/gl _cohere.html

http:/Irs.ed.uiuc.edu/students/fwalters/coherc.html

2.8. Natural vs. Simulated Environments

We know that these two environments are very different, but it is necessary to
establish a comparison to analyse how different they are. We can say that they are
different especially in that classroom environment relates to the formal teaching of a
second language, making it difficult, for many people to have the real

communication outside the classroom.

The input is said to be of limited variety and of reduced chances to sct hypothescs.
As a result there are limited opportunities for negotiating meaning, and the lcarner
assumes obligated roles which limit his capacities to express himself using the

target language even in written situations.

However. there are these differences, we cannot overemphasise them. Natural

environments can have big differences, considering the kind of input they deal with,



whereas the simulated can differ in the kind of discourse they give; but instcad of
seeing these two environments as oppositcs, we should try to sec them as they give
the same kinds of discourse at different levels. This means that similar kind of
interactions can be present in both cnvironments, but due to specific conditions such
as the number of learners or physical settings, some kinds of interaction are present
in one environment, and different kinds of interaction are more frequent in the other

environment.

As a conclusion, it can be said that "the comparison between natural and simulated
environments, as a source for writing input, will depend on the frequency of
different types of interaction which occur in each setting.... in the final analysis, it is
the style of tcaching that counts, in particular whether it is teacher or learner

centred" (Ellis, 1986)

2.8.1. How exposing to a Natural Environment Favours Writing Acquisition

The development of writing skills is an essential part for every second language
learner. Due to the complex nature of writing, students often experience difficulties,
becoming frustrated and overwhelmed, as they struggle (o develop these skills.
Teachers, therefore, must provide students with a supportive environment in which
they may develop the skills needed to become effective, confident writers. Every
teacher has the potential to contribute to a supportive environment and motivate
student success in writing. It is important to emphasize the importance of creating

classrooms in which students are provided with a clear purpose for writing. Making
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writing authentic for students is a major goal for teachersj Rngaging students in
writing by allowing them to make their own meaning from writing activities. It is
necessary to give students a sense of ownership over their writing and allow them to
share their work with real audiences. The supportive environments created by the

teachers can only help to encourage students as they develop as writers.

http:/learnwebharvard.ed/282 1/writing intro.cfim

Being exposed to a natural environment in which the target language is used,
favours the acquisition of writing since the learner is in contact with written
language in advertisements, newspapers, supermarket products, street signs: which
help the learner internalise how a word is written and thercfore he/she can use it in
his/her written performance. Wec can simulate a natural environment with the use of
posters, advertisements that can be changed periodically in order to stimulate
students senses. Nevertheless, this situation will not be as effective as a natural
environment, but we can consider it as a part of the process of forcign language

learning.

2.9, Different Approaches to Writing Skills

Writing is a continuing process of discovering how to find the most effective
language for communicating one's thoughts and feelings. It is challenging writing in
one's native language, and even more it is in a second language. Every though.

English second language learners put their thoughts on paper, see their idcas in
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print, and it is an adventure for them to share their work with others, they find they

develop a powerful voice in their new language.

Writing also enhances language acquisition as learncrs experiment with words,
sentences. and larger chunks of writing to communicate their ideas elfectively and

to reinforce the grammar and vocabulary they are learning in class.

At this point we want to note different general approaches to writing and some

activities that can make writing easier and more enjoyable for both learners and

teachers.

Approaches

There are two general approaches to writing: free writing, which is not necessarily
edited or worked on further: and the language experience approach (LEEA) which is
often used with beginning literacy learners to provide opportunities for reading and

writing through personal experiences and oral language (Taylor, 1992).

Free Writing

Learners write for a period of time in class on a topic of their interest. This writing
can take many forms, including quick writes, which are time-limited. done
individually, and not always shared; another examples is writing dialogue journals
to the teacher, a classmate or another partner who then responds. These writings

may be kept in a portfolio or notcbook. From these pieces, themes may emerge that
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can act as motivators for more extensive writing that could be discussed. revised,

edited. and published.

Process Writing

Process writing usually begins with some form of pre-writing activity in which
learners work together in groups to generate ideas about a particular topic. This
could include sharing the free-writing piece described above, brainstorming,
making a list or timeline, or simply reflecting on an experience. Each group
member then works alone to compose a first drafi, concentrating on getting ideas on
paper. without worrying about spelling or grammar. They then read their drafts to
each other in pairs or small groups. They encourage each other with constructive
comments and questions as they seek better understanding of what each other is
trying to write. They might discuss the purpose of the writing, what the author
learned or hopes others learn from his work, and what the reader likes best or has

trouble with

Revising can be based on these comments and responses. Now the main concern is
clarity as the writer looks at organisation and sequencing of ideas, the nced for
additional information or examples, arcas of confusion, and words or phrases that
could make the writing clearer. Revisions should be shared until the ideas seem
clear. Then, editing can begin as the focus moves to spelling, grammar, punctuation,
transition words (first, next), and signal words (for example, another reason is . . . ).
L.earners should be encouraged to refer to what they know or have studied. A
checklist can help them focus on specific points. They should use each other and the

teacher as resources, in addition to the dictionary and grammar books. When the



learner and the teacher feel satisfied with a particular piece of writing. it should be
shared with a wider audience (the whole class. family and friends, or the
community). Picces can be displayed around the room or compiled and published as
a book, magazine, newsletter, or newspaper. Learners should be encouraged to read

each other's work and comment on final products.

Depending on the amount of class time available for writing, the needs of the
learners, and the comfort level of the learners and the teacher, pre-writing activities
such as brainstorming can be done orally or in writing, individually or as a whole
class. Learners might prepare their first draft in class or as homework, depending on
how much time they have outside class to write. Rather than having learners work
in groups to respond to drafts, the teacher might talk to lecarners to discuss their
writing and ask questions to clarify ideas. As issues arise (e.g., trouble with topic
sentences, the use of quotation marks), the teacher might spend class time working

on specific points with the entire class.

Language Experience Approach:

Although there are many variations in the application of LEA. the basic process
remains constant: learners relate individual or group experiences to a teacher, or
fellow learner, who transcribes these contributions for use in reading and writing
activities. In a class situation, the experience may stem from something that the
learners did together or have in common. Before any writing occurs, the experience

is discussed. Then the class works together to develop a written text. Often the exact
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words of the learners are recorded as dictated, without transcriber corrections to
grammar or vocabulary so that the focus is on the content. The text is then read
aloud and opportunities are provided for learners to practice reading it. Extension
activities that encourage further writing can be developed to accommodate Icarners
at different proficiency levels. For example, beginning learners may simply copy
the story or make their own illustrated dictionary of vocabulary words. More
advanced learners may produce their own individual written pieces on the same

experience.

Activities to Develop Writing Skills

Teachers and learners may also have specific kinds of writing they want to do or
specific skills that need to be developed. The following writing activities can be
engaging and challenging and can add variety to writing instruction. They also
develop important literacy skills. The writing that emerges from an activity may be
an end in itself or may lead to more extensive writing, employing one of the

approaches discussed above.

Assessing Needs

Having learners write about what they want to learn and why, is an excellent way
for the teacher to conduct a class needs assessment. Beginning level learners can
write just a few words in English. At higher levels, learners can write a simple
letter, an entry in a dialog journal, or even an essay. They can be asked to respond

to questions such as "Where do you use English?" "Where do you want to use



English?” "What language skills (reading. writing. speaking. listening, usc of
vocabulary, use of grammar) are you interested in developing?" and "Where and

how do you practice reading?" (e.g., at home, reading books to my child)

Reucting to a Text or Stimulus

Learners can record their reactions to various stimuli. They might do a free writing
or an LEA piece in response to a piece of music: a photograph or drawing; a sound,
such as water being poured; or cven smells. such as the aroma of different spices or
flowers. They can also respond to a field trip, movies or written texts such as
stories, poetry, and narratives. Reactions can be in single words, sentences,

paragraphs, an essay, or a poem

Writing Letters

Letters of complaint (while studying shopping), cover letters (while preparing for
employment), or letters of advice (while studying newspaper and media) allow
learners to practice some of the types of writing that are useful in their daily lives.
At beginning levels, learners can fill in the blanks with content words such as, "The
---------- is broken." At more advanced levels, learners can compose letters on their

own or be guided by questions.
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Analysing and Svnthesising Information

Adults frequently need to interpret information that appears in graphic form such as
charts, drawings, and maps, or interpret and synthesise information from several
sources. To prepare for this kind of writing, learners can complete grids based on
information they gather from class or community surveys. For example, at the
beginning level, a simple grid can ask for the names of the learners in the class and
different countries or cities or languages. Groups of learners can work together to
fill in parts of the grid and then share their information with the entire class to
complete the grid. They can then use this information to write simple sentences
describing their class, such as "Mary and Joe are from Quito, Susan is from
Ambato." At higher levels, learners can gather more extensive data and then write a
descriptive paragraph or composition. Using maps, learners can write directions for
getting from one location to another. After reading articles on a topic such as
immigration, learners can write a letter to the cditor or a summary of the

information presented.

Muking Lists

Lists can help learners generate vocabulary and provide the basis for larger pieces.
For example, when studying money and numbers, learners might enjoy listing how
they would spend a million dollars. Other lists might be about favourite foods,
places, or activities; wishes; things missed about one's country: or things liked in
the United States. For a beginning learner, a few words might be enough. More

proficient learners could write scveral sentences or more.
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In the previous lines we have tried to give a better idea, about different approaches
to writing , and the possible activities students can take part of in order to develop
their writing skills and gain experience for presenting a test and what is most
important for real life. To Achieve these objectives teachers need to provide
learners with opportunities to write about topics that are related to their personal
experiences and lives, to participate in various writing activities, and to feel that
their writing has value. By integrating writing with content at every level of
instruction, teachers help learners find their own voices in their new language and
develop the ability to communicate effectively in different contexts and with
different audiences.

http://esl.about.com/cs/teachingwriting/
P g g
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“Language Learning

Strategies in Writing”



CHAPTER 3

“Language Learning Strategies in Writing”

3.1.Direct Strategies for Dealing with Language

They are called so because they are directly related to the target language. All of

them need of the mind processing of the language. In here we have three different

groups:

38 LANGUAGE LEARNING STRATEGIES

, A. Creating menta! linkages
/

/
/ B. Applving images and scunds
|. Memory pelying Imag

: o
strategies el Reviewing well

0. Employing action

A. Practicing

o B. Receiving and sending messages
\l. Cognitive

strategies C. Analyzing and reasoning

D. Creating structure for input and output

, A. Guessing intelligent
{it. Compensatio 9 gently

<
strategies B. Overcoming limitations in speaking and writing
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3.1.1. Memory Strategies

They are also called Mnemonics, they have always been considered as “powerful
mental tools.” “The mind can store some 100 trillion bits of information. but only

part of that potential can be used unless memory strategies come to the aid of the

learner = (Oxford, 1990).

Memory strategies are classified in four groups:

DIRECT STRATEGIES FOR DEALING WITH LANGUAGE 39

/ﬂ/,f 1. Grouping
o

/ A. Creating mental linkages -si—

2. Associating/slaborating

S—

T
T 3. Placing new words into a context

1. Using imagery

2. Semantic mapp
B. Applying images and sounds 2peng

I. Memoty 3. Using keywords

strategies
el 4. Representing scunds in memaory

C. Reviewing well 1. Structured reviewing

- 1.U i ot
D. Employing action _C:T’-—-f"";f sinG physical response or sensation

——
T 2. Using mechanical techniques

Memory strategies can favour all sort of learning styles, for example, the mind can

create visual images of words or phrases. Other students use their aural (sounds),
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kinaesthetic (movement) or tactile (touch) learning style, and they can get benefits

from joining verbal, material with sound, motion or touch.

3.1.2.Cognitive Strategies

They are very important in the learning of a second language. They are of different
kinds but have only one function: “manipulation or transformation of the target

language by the learner.”
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1. Repealing
/

2 Formally practicing with sounds and writing systems
T

A Praglicing &=~ ——— 3. Recognizing and using formulas and pattermns

i 4. Recombining

5. Practicing naturalistically

1. Gelting the idea quickly
B. Receiving and < |
sending messagos 2 Using resouroes for receiving and sending messages

Il. Cognitive ‘ ‘
sirategies , 1. Reasoning deductively
. 2. Analyzing expressions
/ T
C. Analyzing and — 3. lyzing contrastively (across languages)
. 3. Analyzing
reasoning
\ 4. Translating
. 5. Transfernng
1. Taking notes
D. Creating .
structure far 2. Summarizing
input and output

3. Highlighting

Memory Aid: PRAC

“Cognitive strategies are PRAC-tical
tor janguage leaming.”

Wild and whirling words!
william Shakespeare

Receiving and sending messages strategies help the learner not to memorise every

single word, but to get the gencral idea of the message.

Different strategies are used by language learners, but what are commonly used are
analysing and reasoning strategies. “many learners specially adults, tend to ‘reason
out’ the new language. They construct a formal model in their minds bascd on
analysis and comparison, create general rules, and revise those rules when new

information is available. This process is extremely valuable. However, sometimes



students make mistakes by unquestioningly generalising the rules they have learned
or transferring expressions from one language to another, typically from the mother
tongue to the new language. Such mistakes characterise the “interlanguage.” (See
Chapter 2) a hybrid form of language that lies somewhere between the native
language and the target language. Inappropriate  use of literal translation also
contributes to the interlanguage. Interlanguage is a predictable. normal phase of
language learning, but some language learners fail to leave that phase becausc they

misuse or overuse some of the analysing and reasoning strategies.

3.1.3. Compensation Strategies

Thestare in some way the most important strategies that a language learner can use.

They help students to overcome limitations in knowledge, using the new language

either for compensation or production. They are of two kinds.
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1. Using linguistic clues
A. Guessing <
intelligently 2. Using othar clues

1. Switching to the mather tangue

. Compensanon 2. Getting help
strategies
\ 3. Using mime or gesture
™ B. Overcoming - 4. Avoiding communication partially or totalty
limitations o
in speaking 5. Selecting the topic
and writng

\\\ 6. Adjusting or approximating the messagh
\\ 7. Coining words
N 8. Using a circumiocution of synonym

Memary Aid: GO

"Languaga learnsars can GO far
with compensation strategies.”

Necessity is the mother of jnvention.
16th-century proverb

Guessing strategies are also known as ‘inferencing’, and require the use of

linguistic and non-linguistic cues to guess the meaning.

This strategies are used by learners at any level of second language instruction.
“Guessing is just a special case of the way people typically process new
information, that is, interpreting the data by using the immediate context and their

own life experience.” (Oxford, 1990)

Compensation strategies are used by the learner not only in understanding but
producing the language, and they let students produce (written or oral) language

without a complete knowledge about vocabulary or grammatical rules. For

~J
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example, if a student does not know how to use the “will to express future, he can

make use of “going fo’ to convey his message.

Compensation strategig’helpﬂ learners not only to keep using the language, but also

to be more fluent in the use of the language they already know.
3.2.Applying Direct Strategies to Writing

3.2.1.Memory Strategies

3.2.1.1. Creating Mental Linkages

Placing New Words into a Context This strategy involves placing new words or

expressions that have been heard or read into a meaningful context’, for example in
a written sentence, as an aid to recall it. In writing learners often have to learn
words or phrases without supporting or explanatory context, in this case this

strategy helps them to create their own context.

Reviewing Well This structured reviewing strategy helps the learner to remember

new material in the target language. It requires reviewing at different intervals, at

the beginning more frequently and later less often.

In the case of writing we can have students writing paragraphs, correcting them (or

making use of self or peer correction), then, they would write a second draft,
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correct it again until they can get a final piece of writing. Students will need to
practice writing every day, in order to master the skill, once it is acquired he can
practice less frequently, and in this way the student will kecp spiralling back. He
could have a even more meaningful product combining all his paragraphs to have

an end product.

3.2.2. Cognitive Strategies

3.2.2.1. Practising

Repeating Repetition means writing the same thing several times, and it is a way of

emphasising information.

“A related but different principle involving repeating is calied the “lead paragraph’
rule, which is used in written journalism. This principle involves putting into the
lead paragraph (that is the first or leading paragraph) all the salient dctails of who,
what, when, where, why, and how —the essence of the entire story in a few hard-
hitting introductory sentences. The paragraphs following the lead paragraphs flesh
out this skeleton, giving more information and background details, usually in order
of decreasing importance. Sometimes there is a real conclusion or summary at the

end, and sometimes not.” (Oxford, 1990)

A different way of using this repeating strategy in writing is revising the different

drafts of the writings to amend them. Nothing is perfectly written the first time, so
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revising is always necessary. There are two ways of revising: treating the writing
and revision as different activities, and revising as an ongoing activity. it mcans,

writing and checking at the same time.

Formally Practicing With Sounds And Writing Systems This strategy helps students

to learn new writing systems which arc necessary in the use of the target language.
It is not the case of our students (Spanish speakers) learning English, but it is
important to consider that some languages, have different alphabets, syllabaries, or
idiographic systems. An example of this is languages which use graphics to express

ideas are Chinese or Japanese.

“Formal practice with writing systems can include copying letters, copying words,
comparing similar - sounding words in the native and target languages in terms of
their written presentation, using visual imagery and humour to remember new

symbols, and putting symbols into meaningful verbal contexts.” (Oxford, 1990)

Recoenising and Using Formulas And Patterns This will help students produce

written language. Formulas help them learn language as unanalysed pieces or

‘chunks’, while patterns have the flexibility to take a different word in its structure.

Formulas:

Tuking into consideration... Your sincerely,
A further consideration is ... In contrast to
In marked contrast to this view, ... By the way,
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This can be summarised as ... On the other

hand

An alternative view Is ... In addition to. ..

Patterns:
[ don’t know how to...

T would like to...

Recombining “The strategy of recombining involves constructing a meaningiul
sentence or longer expression by putting together known elements in new ways.
The result may be serious or silly sentences, but it always provides useful practice...
One way to usc it,is to string together two or more known expressions into a
written story... but recombining strategy does not always imply stringing together
items in this way; it might involve using known forms, such as ‘going io the

concert’, with different pronouns, like he, she, we, they, you.™ (Oxford, 1990)

Practising Naturalistically This strategy is the path to the development of different

activities: individual work, individual work in relation to multipart products,
creating a single picce by different writers. Or exchanging written work with a

partner or group, in this way reading is integrated, as well.
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Creation of individual work can include all kinds of styles: autobiographical
sketches, interviews, reports, stories, tales, poems, etc. The length of the work will

be in relation to their proficiency.

Creation of individual work in relation to multipart products. this activities can be:
simulated television or radio (news/documentary) programs where every student
contributes with his/her written work. Simulations of newspapers, reports, etc, this

would contribute to writing with a real purpose and for a real audience.

Creating a single piece by different writers means that two or more students can
cooperate to have an end product, such as a story, a play. This could be done out of

the classroom. At this point jigsaw writing can be a useful activity.

Exchange of written works can be done by pairs or groups, or with the teacher
which is also an interesting possib&?jas well as exchanging journals with the
teacher, who provides feedback in a polite way. As an exchange activity we can

have pen pals among classmates or friends outside the classroom.

All of these activities will give students the chance to practise the language

naturalistically.



3.2.2.2. Receiving and Sending Messages

Using the resources for receiving and sending messages This strategy is related to

the use of different resources to produce written messages in the new language. For
example, it would be useful for the learner to make good use of books, dictionaries,
travel guides, etc. That could help him understand better the written or spoken

language to be applied for developing written tasks.

3.2.2.3.Analysing and Reasoning

Reasoning Deductively It is a very useful type of logical thinking strategies, which

is related to the guessing of hypotheses about the meaning of what is read to apply

in writing, by means of general rules the learner already knows.

This strategy could result in overgeneralization errors; e.g. the use of {-ed1} in past

verbs instead of irregular verbs forms.

Translating  Second Language writers usually rely on this strategy to produce
messages. This should not always be secen as a bad strategy, at early second
language instruction translation can be helpful when it is used with care. This
strategy can be used by the learner to produce his own language to understand a
new language, but a word by word translation should be avoided because it can

produce wrong interpretation of the target language. Translating also slows down
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the learning process, making the students always refer to the wrong language for

understanding the ncw one.

Transferring “This means directly applying the previous knowledge to facilitate
new knowledge in the target language... This can involve applying linguistic
knowledge from the learner’s own language to the new language... transferring,
works well as long as the language elements or concepts are dircctly parallel, but
most of the time they are not. It can leave to inaccuracy in transferring as translating
learners should not #@¥pect to have an equivalence in all words or sentences across

the two languages; grammatical differences are enormous.” (Oxford, 1990).

3.2.2.4.Creating Structures for Input and Output

Taking Notes This is another very useful strategy, but learners need to know this is
not formal writing. This can be practised at all levels of the second language
instruction involving in this way writing practice of words or just hints for

understanding.

There are different ways for taking notes; some ot them are:
Draw notes: unstructured notes.
Shopping list: or T-information; this means writing down information in
clusters.
Semantic maps

Tree diagrams: sometimes transformed into a flow chart.



This strategy helps the learner to write down ideas in form of notes as soon as they

come to his/her head. even in the case of writing for an exam.
Summarising This means having students writing a short version from original
passages. This activity is more challenging than just taking notes. The complexity

of the summarised text will depend on the level of the learners.

Highlighting  This strategy supplements suminarising and taking notes.

Highlighting means emphasising the most important points by colouring them,

underlining, using big writing, etc. This is a very important strategy in writing in

order to have the reader focusing on the main information, this will tell the learner

if he has succeeded or not in conveying the meaning.

3.2.3. Compensation Strategies

3.2.3.1. Overcoming Limitations in Speaking and Writing

Selecting the Topic This is a very handy strategy for writers, either in their own

language or in a second one. Whenever possible, writers should select a topic of
their interest to be able to writc with motivation. When learners select their own
topic to write, they should think about their audiences’ interests, needs and it the

case level of understanding.



Adjusting or Approximating _the Message When using this strategy, the writers

alter the message by excluding some bits of information, he expresses simpler ideas

or writes a less complex sentence with the same meaning.

“Writers often resort to this strategy when they simply cannot come up with the
right or most desirable expressions. For instance, instead of writing the more
difficult sentence ‘I would have liked to have visited Australia, but [ could not go
because I lacked the necessary funds’, a student can write *I did not go to Australia,

because | did not have money’”. (Oxford, 1990).

Coining Words This is a very useful strategy for writers, when making use of this

strategy, writers can make up words in order to convey his message, he does not

have in mind or he does not know the right vocabulary.
e.g.  airball instead of balloons
night table instead of hedside table

tooth doctor instead of dentist

Using a Circumlocution _or Synonym This means writing synonyms expressions,

which involves several words to describe a concept or give a definition to express

the message.

e.g.  Iwould better tie myself in instead of car seat belt

A leather package that holds paper instead of briefcase
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3.3. Indirect Strategies for General Management of Learning

Indirect strategics are called so, because they are related indirectly to the language
learning process, supporting and managing it. Indirect strategics arc in relation with
direct strategies, already mentioned, and are applicable for writing in any language

learning situation.

A. Centering your learning
. Metacognitrve 4 B. Arranging and planning your leaming
strategies

T C. Fvaluating your keaming

A. Lowering your anxiety

o Mﬂcmfe 8. Encouraging yourself
strategies
C. Taking your emotional temperature
A. Asking questions
W. Social B. Cooperating with others
stralegies

C. Empathizing with others

Meantory Aids: CAPE, LET, ACE

3.3.1.Metacognitives Strategies

“Metacognitive means beyond, beside, or with the cognitive. Therefore, cognitive
strategies are actions which go beyond purely cognitive devices, and which provide

a way for learners to coordinate their own learning process.” (Oxford, 1990)



These strategies are important for a successful learning, when the learner could feel
buried beneath a huge mass of new language, confusing rules, new vocabulary, ctc.
Metacognitive Strategies will help students to regain focus on the language when
this happens. These strategies will also help the learner to plan the lcarning in an
effective way. Learners who are especially interested in learning the language can
have the opportunity to look for practice chances usually outside the classroom

when making use the Metacognitive strategy of seeking practice opportunities.
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1. Overviewing and linking with already known material
A. Centering your leaming 2. Paying attention

3. Delaying speech production to focus on listening

1. Finding ot about language leasning
2. Organizing

3. Setting goals and objectives
I. Metacognitive B. Arranging and
strategies planning your leaming 4. Identifying the purposs af a language task
{purposeful listening/reading/spaaking/writing)

5. Planning for a language task

6. Seeking practice cpportunities

Self-monitoring

1.
C. Evaluating your Ieaming<
2. Self-evaluating

Memory Aid: CAPE

“Metacognitive strateges make language fearners more CAPE-able.”
A mighty maze! But not without a plarn.
Alexander Pope

‘Evaluating learning strategies’ are going to be very helpful in the managing of
errors in writing. For some learners, it is difficult to realise about errors and if so
sometimes they are very worried about them that will not find out that they can
learn from their mistakes. The situation can become wordg@ when a student geta
grades, which in general “grades reward discrete -point rule- learning than

communicative competence. (Oxford, 1990).

These problems can improve with the use of sclf monitoring and self evaluating
strategies that will help the learner to know that grades do not always reflect their

knowledge.

87



3.3.2. Affective Strategies

These strategies are very close related to the situation of writing in general and even
more with writing in exams. They are in relation with the emotions, motivation,

attitudes and values; and the students can overcome any difficult situation through

affective strategies.

1. Using progressive relaxation, deep breathing, or meditation
A. Lowearing your anxiety 2. Using music

3. Using laughter

J » 1. Making positive statements

Il. Affective

strategies B. £ncouraging yourself 2. Taking risks wisely

3. Rewarding yoursalf

1. tistening to your body

C. Taking your emotional 2. Using a checklist

temperature .
peratur 3. Writing a language learning diary

4. Discussing your feelings with someone alse
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“The affective side of the learner is probably one of the very biggest influences of
language success or failure. Good language learners are often those who know how

to control their emotions and attitudes about learning (Oxford. 1990).

It is well known, that negative feclings and attitudes can stop progress, but on he
other hand, positive attitudes will help learners to develop language skills.
Therefore. we should give our learners the chance to know about affective strategies
and the chance to use them, a good way to apply the affective strategies is by
teaching the students to control their emotions and anxiety using some of the ideas
suggested in Chapter 1. As it is mentioned before?lowering anxiety, which is a very
close related topic to the affective side of the learner, is a necessary tool that helps

students to cope with the pressure of exam conditions (See Chapter 1)

“Teachers can exert a tremendous influence over the emotional atmosphere of the

classroom in the different ways:

By changing the social structure of the classroom to give students more
responsibility.
By providing increased amounts of naturalistic communication.

By teaching learners to use affective strategies™ (Oxford, 1990)
Anxiety , which is the first one of these strategies, can help learners to get their

goals, but too much anxicty can block the learning process. it is necessary, then the

application of lowering anxiety strategies, such as laughter, deep breathing and
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what is more important self-encouragement will help learners to reduce anxiety

especially in test taking situations.

“The language learner who is anxious, either in a typical language classroom or in a
more serious culture shock situation, is likely to be inhibited and unwilling to take
even moderate risks. Successful language learning neccssitates overcoming
inhibitions and learning to take reasonable risks, as in guessing meaning or
speaking up despite the possibility of making a mistake... Self-encouragement and
anxiety- reducing strategies, can help learncrs lower their inhibitions and take

appropriate risks.” (Oxford, 1990).

3.3.3. Social Strategies

The application of social strategies is very important in the process of learning a

second language, since language means interacting with the socicty.
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— 1. Asking for claritication or verification

A Asking questions <’/

——— g

. Asking for correctian

1. Cooperaling with peers
Il Sociat _ <
strategies B. Cooperating with others 2. Cooperating with proficient users of the

new language

1. Developing cultural understanding
C. Empathizing with others <

2. Becoming aware of others’ thoughts and
teelings

Social strategies can be aiso applied in writing, as Oxford (1990) expresses: “One
of the most basic social interactions is asking questions, an action from which
learners gain great benefit”. Asking questions helpsthe learners in establishing a
conversation and getting a response that will give direct feedback, and that will tell

the students if the questions was understood or not.

We can help our students to develop writing skills by writing questions at any level.
It is important the learner writes in a co-operative atmosphere, which is the second
of the strategies in this group. This implies a co-operative task: co-operative
learning will lead to higher self-esteem, increase confidence and enjoyment, greater
and more rapid achievement. More respect for the teacher and the subject. The usc
of co-operative strategies can give teachers pleasant results, such as: better students
and teacher satisfaction, stronger language learner motivation, positive language
practice opportunities, positive feedback about language errors, and greater use of

different language functions.
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The third group of strategies is related to empathy, which means to put oneself in
somebody else’s place, to understand better that person. These strategies will help
learners to increasc their empathy towards others' total feelings and therefore
engage the reader in the case of writing. A lack of empathy with potential readers is

a serious drawback.

3.4. Applying Indirect Strategies to Writing

When a learner applies indirect strategies to his learning, he needs to keep in mind

that they will work better in combination with direct strategies.

3.4.1. Applying Metacognitive Strategies to Writing

3.4.1.1.Centring your Learning

Overviewing and Linking with Already Known Material. This means pre-viewing

new information and relating it to what students already knowg. Teacher’s role here
will be to le%?students realise about relationships between new and already known

material.

In writing, students can brainstorm about the topic, mainly writing ideas for a
limited time, or talking to a group about the different topics to write about. in this
way he will be applying his knowledge and start thinking how to expand his ideas

for future writings.
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Paying Attention This strategy recognises two trends:

Directed Attention. Means concentrating or paying general attention to the

activity or language point. Directed attention can be encouraged by proving

interesting topics to write, and reducing distractions.

Selective Attention Means to be selective in decisions to find out about

particular information; this attention can be encouraged by facilitating student

activities which require attention to specific details.

Writing requires a great deal of concentration and writers can get direct attention

by isolating themselves from noise and interruptions.

On the other hand as Oxford (1990) suggests: “for writing selective attention may

mean deciding in advance which aspects of the writing to focus at any given time,

like structure, content, tone, sentence construction, punctuation or people needs.”

3.4.1.2. Arranging and Planning your Learning

Find out About Language Learning This means discovering techniques to become

better language learners. Teachers in this case need to help their students to discover
their particular learning styles, in order to help them to apply suitable strategies, talk

to students about language problems and share ideas about effective strategies to be

used.
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Organising in wWriting means:
Creating a suitable setting, relaxed and comfortable to concentrate on ideas, as
well as on structure.
Organising time, writing down activities to practice writing out of the
classroom.
Keeping a notebook to write down new expressions or structures, will help

students to remember and recall information in an easy way.

Setting Goals and Objectives Establishing goals and objectives are the main points

in language learning, without objectives students do not know where they are gomng,.

They would never get anywhere. Goals and objectives can be of two kinds:

Long Term Objectives. Those ones to be accomplished after maybe months

or even years of effort.

Short Term Objectives. To be reached after hours, days or weeks of effort.

The main goal in writing should be to develop writing skills to communicate with
native speakers (or non-native speakers, e.g. Germans, Koreans, Japanese for
business) purposes of the language, to succeed in school (to write accurately in

proficiency exams).
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ldentifving the purpose of a Language Tusk  “The strategy of considering the

purpose is an important one, because knowing the purpose for doing something

enables the learner to channel their energy in the right direction™ (Oxford, 1990)

Teachers should help heir students to analyse the situation and find out the real
purpose for carrying out the task. The identification of the written task will depend
on the written format and the needs of the reader. Writers will be in advantage if
they have in mind their purpose for writing, e.g. giving real information, convincing
the reader about the validity of a point, entertaining the reader, making the reader

feel an emotion with what he is reading.

Planning for a Language Task An example of the application of this strategy is

given by Oxford (1990) as she describes:

“When a student needs to write a letter to a foreign friend, she realises that the letter
requires specific language functions (describing, explaining), a certain number of

instructions (past, conditionals).
After reflecting she had the necessary knowledge, she looks for additionalrcsources
like talking to a native speaker to ask for colloquial expressions; for example, in this

way she will be planning her tasks before hand.

Secking Practice Opportunities This means to look for extra chances. usually out of

the classroom, to practice the language. This could include talking writing to native
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speakers, and reading English magazines to improve knowledge that will be applied

in writing.

3.4.1.3. Evaluating Your Learning

Self-Monitoring __This means realising about their own errors in writing. This

strategy helps students to find out the reason of the error, caused maybe by
generalisation from a native language’s rule or inappropriate translation. “However,
error analysis —even the positive kind- must not be too strongly emphasised, or else
learners will become over self-conscious about their performance.” (Oxford, 1990)
This strategy can be used in combination with peer correction under correct

teacher’s intervention and if the class environment allows to do so.

Self Evaluating In writing students can reflect on their writings, to note the

structure, context and rcalise about progress overtime. Some important points to
consider when self-evaluating writing are: sentence length, complexity of thought,

power of arguments, written organisation, accuracy and social appropriateness.

3.4.2. Applying Affective Strategics to Writing

3.4.2.1.Lowering your Anxiety

Using Progressive Relaxation, Deep Breathing, or Meditation _All of thesc

strategies have the intention to lower learncr’s anxiety in any of the skills of the

language. They will be even more effective with writing in class or in exams.
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Progressive relaxation has the power of relaxing all the major muscle groups. one
at a time. Deep breathing works effectively and helps progressive relaxation, but it
should be done deep from the diaphragm, not just from the lungs; by breathing. the
students will feel calmed and relaxed immediately. Meditation will also help to
lower anxiety by focusing thoughts on a mental image or sound. Having students

relax for a few minutes before starting to write in an exam would be of great help to

get their writing goals more efficiently.

Using Music This is an alternative to creatc a relaxed environment before, or
during, exams. This helps learners to change to a positive mood, for completing the
writing task. The kind of music to be selected should agree with the situation and

students’ preferences and need. Usually it should be classical, calm music.

Using Laughter “Language learners can benefit form laughter’s anxiety-reducing

powers. Laughter brings pleasure to the classroom... Laughter is part of the general

atmosphere of enjoyment for students of all ages.” (Oxtord. 1990)

In writing we can assign or have students deciding on a funny topic to write about,

in order to have students working relaxed.
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3.4.2.2.Encouraging Yourself

Making Positive Statements This strategy will definitely improve writing skills, this

help students to feel self-motivated to continue working hard to achieve their goals.

The following are some example of self encouraging expressions:

[ enjoy writing in the new language™

“Writing helps me to discover what’s on my mind”

“] don’t have to know every thing I’m going to write before I start”
“I’m confident and secure about my progress™

“I’m taking risks and doing well”

“It’s o.k. it | make mistakes™

“Everybody makes mistakes, I can learn form mine™

“People understand a lot more of what I write™

(Oxford, 1990)

Taking Risks Wisely This strategy is related with the decision to write no matter to

take the risk of making mistakes or having difficulties. In exams, for example, the
decision to take a risk will need to be in relation to the other strategies such as

making positive statements and rewarding yourself.

Rewarding Yourself Learners are able not to rely only on external reward, but they

can get reward from themselves. Therefore, they need to discover how to reward
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themselves for any achievements in language learning. Self-reward is different from

one person to another.

Reward does not have to be tangible, but the learner can start by appreciating his

work; for example a well written piece of language. Making positive statements can

be considered a way of self-rewarding.

3.4.2.3.Taking Your Emotional Temperature

Listening to Your Body This means paying attention to what the body says. This

strategy will also affect writing skills, as Oxford (1990) explains “Negative feelings
like tensions, anxiety, fear and outrage tighten the muscles and atfect all the organs
of the body. Positive feelings like happiness, pleasure, excitement can have a
calming effect... Language learners need to pay attention to these physical
sensations frequently. The application of these strategies will favour learners by

controlling his emotional feelings and overcome any difficulties in writing.

Using a Checklist and Writing a Language Learning Diary These two strategies

will help learners to keep records about their feelings towards the language.
Students can also include information about strategies that are effective or not for
them. In writing they can record their experiences positive or negative about their

feelings when completing a writing task.
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Discussing Your Feelings with Someone Else Students are able to discuss about

their notes on diaries or checklists with partners, groups, with the teacher or

outsiders; it helps the students discover their weak points, they also learn to have

contro) over their anxiety or inhibitions.

3.4.3. Applying Social Strategies to Writing

3.4.3.1. Asking Questions

Asking for Correction When learners ask for correction the kind and amount of

correction will be in relation to the level of the students and the purpose of the
writing. (Oxford, 1990) Writing correction at early instruction could have two
negative effects: Lowering students motivation to write or students ignore the
corrections. Advanced learners, on the other hand, should ask for a bigger amount

of correction, or some comments on the errors, so they can amend the mistakes.

3.4.3.2. Cooperating with Others

Cooperating with Peers This strategy is in relation with ‘extroverted learners’, this

involves working in pairs or groups to achieve a goal.

This is a very useful strategy for writing. It is always thought that writers are lonely

people, but when applying this strategy we see that writing can be a social activity.

This is possible by sharing idcas in groups, or having classmates comment on
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writings. Brainstorming to generate ideas for writing is another useful activity to

turn writing into a social, cooperative skill.

3.4.3.3. Empathising with Others

Developing Cultural Understanding This strategy helps learners to know more

about new language's society life and culture, this is of great help in writing
because learners will have a better knowledge about what’s appropriate to write in

the target language.

Becoming Aware of Other’s Thoughts and Feelings™ learners can become aware of

the feelings of others as expressed in writing. Students can see the feelings of
people with whom the communicate informally through letters, notes. or memos.
Formal writing like novels, stories, and articles can be understood more easily when
lcarners consciously try to ‘get inside the skin® of the writer to understand the

writer’s point of view."” (Oxford, 1990).
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CHAPTER 4

“TYPES OF ERRORS IN WRITING”

Before analysing errors in depth, it is necessary to define what an error is: H.D.
Brown (1994) says: "A mistake is a performance error that is either a random guess
or a 'slip'. in that it is a failure to utilise a known system correctly” Based on the
definition above, Ancker (FORUM, Vol 38, Num. 4) expresses that "a native
speaker could make a mistake in her native language. Errors, on the other hand, are
problems that a native speaker would not have. Brown defines an error as noticeable
deviation from the adult grammar of a native speaker reflecting the interlarguage
competence of the learner.... As someone learns a forcign language. the crrors she
makes indicate her level of proficiency. Clearly, the errors of a beginner are

different from the errors of an advanced student, and what were once crrors can

becomne mere mistakes."

Edge (1989) defines errors in a simpler way as Ancker quotes "A slip is what a
learner can self-correct, and an error is what a learner cannot sclf-correct. An
attempt is a guess or when neither the intended meaning nor the structure is clear to
the teacher. This distinction between error and mistake or between error and slip is
a reason enough for teachers to abandon the practice of immediately correcting
students. Errors and attempts are different, of course, because students cannot

correct themselves, but that does not mean the teacher must.”
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4.1. Errors

The analysis of errors in cognitive, linguistic and other psychological processes has
a long history dating back to the introduction of signal detection theory in
psychophysics and behavioural learning paradigms.  Although many applied
linguists now favour interlanguage paradigms for sccond-language acquisition,
error analysis (EA) is still widely used in language classes. The attraction of EA
lies in one's ability to isolate variability in responses, such as distinguishing true
errors from "mistakes", which simple correct/incorrect” paradigms tend to discard.”

(http://lithwww.epfl.ch/~pallotta/herald/node6.htmt})

4.1.1 What Causes Errors?

“Krashen & Terrell (1983) suggest that in natural communication, only meaning
errors that hamper communication arc corrected and that tcachers should only trcat
such errors in order not to create a negative atmosphere. Instead, they limit the
application of form based error correction to grammar sessions where the aim is
already the teaching of the form...Since Natural Approach (NA) is primarily based
on acquisition activities in the class period, it is necessary to consider whether the
direct correction of any skill errors in these activities is beneficial or detrimental.”

(http://maxpages.com/thena/Treatment_of Errors)
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When we are dealing with errors in any of the skills, as it is our case in writing, it is
very necessary to understand the importance of a language learner’s crrors, and

reflect about the real causes for making them.

"A variety of language teachers, asked what causes errors, will probably come up
with similar answers. Some will reply that it is carelessness on the part of the
students and others with some linguistic knowledge will usually reply 'first
language interference' or 'translation from the first language'. These answers have a
measure of truth in them but only a measure and do not begin to answer the
question WHAT CAUSES ERRORS?" (Norrish, 1983). Nevertheless. this question
seems not to have a clear or easy answer, in this chapter we will consider some

types of errors and, thus we could infer the possible causes for making mistakes.

4.1.1.1. Carelessness

When we notice that our students are making errors, we see that some questions
arise: Why are some of the students careless? are they always careless or just
sometimes? what are they careless about? Motivation is linked with carelessness.
and many times it is not the fault of the student if he lacks interest in the class; it
could be that the materials or the teaching style are not suitable for the group of

students.

"One way of reducing the number of careless errors in written work is to get

students to check each other's work. This will involve students in an active search
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for errors and English can be used for a genuine communication while discussing

these errors in class". (Norrish, 1983).

4.1.1.2. First Language Interference

Along the centuries, many people thought that the learning of a language was a

HABIT that was formed with the maturity of the individual.

When we are talking about habits, we are dealing with the studies made by Skinner
and the Behaviourism theory of language learning; as it is said in Norrish (1983),
"Skinner's definitive statement of the behaviourist theory of language learning held
that if language is essentially a set of habits, then we try to learn new habits, and the
old ones will interfere with the new ones. This is what is called 'mother tongue
interference'. In the classroom, the old habits must be drilled out and a new set of
responses must be learnt. The notion of mother tongue interference as a main
contributor to error in learners’ use of foreign languages 1s related strongly to this

particular view of how human beings learn a language.”

When analysing written work, we realise that students make mistakes due to the
first language interference, as it was described by Corder (1981). "If the actual
shapes of morphemes are rarely taken from the mother-tongue and incorporated into
utterances in the foreign language, the morphological and syntactic systems often

are."
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One of the most common errors students make is the pluralisation of adjectives that

is widely made by Spanish speakers who are learning English:

e.g.  las casus son bonitas

the houses are beautifuls, instead of the houses are beautiful.

It is necessary to mention another example of error provoked by mother tongue

interference, that is the position of adjectives in a sentence:

e.g.  nifia bonila, profesor estricto, computadora nieva
girl nice, teacher strict, computer new.
instead of:

nice girl, strict teacher, new computer.

"The rules governing choice of possessive adjective in English are different from
those in Spanish..... the choice between them relates not to any features of the noun
they are modifying but to the sex of the person referred t0". (Corder, 1981). In
Spanish, one form to indicate possession (su or tu) and the gender of the noun and

the person refer to, are irrelevant.

e.g.  Hable, con sumadre (su de ella)
[ talked to your mother instead of [ talked 1o her mother
Su casa es muy hermosa (su de él)

Your house is very beautiful instead of his house is becuiful.
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Nevertheless, in this case, 'su’ can have different mcaning; it could mean your (sing.

and plural), his, her, their).

The article "the” is another typical example of mother tongue interference in the

I

process of learning English; in Spanish “e/”,"la” “los”, “las” is widely used
before nouns, e.g. la gente, los edificios; however this is not used in English; it is

used for people or buildings.

"It is not certain that all types of errors can be explained entirely by reference to the
mother-tongue, since much the same mistake could be made through an
overgeneralization of a rule..... In selecting verb tense, learners often make their
choice according to the way choices are usually made in the mother-tongue.
Learning a new tense system involves the acquisition of a new set of forms, but
usually, the learner does not normally borrow from the mother-tongue as he does
this. He may, however, confuse the tenses of the target language with tenses in his
own language and then choose between them as if he was using his mother tongue.”

(Corder, 1981).

An example of this choice is the one with the present simple and the present
progressive tense in Spanish, for this system has a similar choice between them. For
example, come and estd comiendo. Anyway, the selection is different from the
English language. In English, the formula “be+-ing " refers to a current activity; on
the other hand, in Spanish, both forms can be used in order to talk about a current

activity, but the compound form is used to emphasise the duration ol an event. This
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means that when we do not want to stress the duration of an activity, we use the
simple form, and it is the structure commonly used. The Spanish speaker learning
English will transfer this structure into the target language, and this will result in the
learncr writing:

One of my classmates uses all his knowledge to develop the exam now, instead of

One of my classmates is using all his knowledge 1o develop the exam now.

The scientist investigates about plants now, instead of , the scientist is investigating

about plants now .

As we can see above, we can find interference from the mother tongue in the

process of writing acquisition.

4.1.1.3. Translation

When people are learning a second language, one of the tools the learner uses every

day is translation from the first language to the target language.

"Translation word by word of idiomatic expressions in the learner's first language

can produce howlers.” (Norrish, 1983)

Some of the most common errors we find in the translation of idiomatic

expressions are:

Tomar el pelo Take your hair  instead of  Pull your leg
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con los manos en la masa with his hands in the dough instead of caught red

handed.

Aprender de memoria  Learn of memory instead of Learn by Heart

"It should be made clear that the distinction between Interference and Translation
from the first language are causes of student's error is a finc one; the implication of
the term interference is that what takes place is largely unconscious in the mind of

the learner” (Norrish, 1983).

We have to consider some of the possible reasons of translating a familiar
expression, for example, when the learner wants to communicate something in
writing, he does not know the correct expression or structure; he will make use of
translation, without realising that there is a right expression or word for his idea.

This means that he will be depending on his native language.

We cannot disregard the function of translation as a communication strategy: for
example, when the learner is writing a letter and his mind is involved in the
message, the learner wants to convey this rather than the correctness of the language
he is using.

"This is surely not a phenomenon to be strongly discouraged, since there 1s now
very little evidence indeed that making errors leads to the leaming of crroneous
forms. In any case. this type of activity will not invariably lcad to erroneous forms.”

{Norish, 1983)



In spite of all the information mentioned above, we have to be aware that translation
in writing is not the best way to acquire good writing skills, or produce correct

pieces of writing.

4.1.1.4. Overgeneralization.

Jackobovits, in Richards 1980, expresses that overgeneralization means the ‘use of
previously available strategies in new situations... In second language learning...
some of these strategics will prove helpful in organising the facts about the second
language, but others, perhaps due to superficial similarities, will be misleading and

inapplicable.'

This means that the learner creates an erroneous structure based on his experiences
about different structures of the target language. A clear example of generalisation
of Spanish speakers learning English, is the use of the {-s2} with the third person
singular; this could be a result of the use of all other ending less forms for the rest of
the persons. For example, 'there does not exist any exact rules’ may be caused either
of hypercorrection... or of generalisation of the third person singular ending for the

third person plural.

"Overgeneralization is associated with redundancy reduction. It may occur, for
instance, with items which are contrasted in the grammar of the language but which
do not carry significant and obvious contrast for the learner” (Richards, 1980) For

example the {-ed|} marker of past tense.
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In the process of learning English, overgeneralization is a very common mistake,
especially at early stages when learners are getting familiar with the language: one
of the most frequent is the past form of the verbs: when the student lcarns the past
form, the first thing they learn is the form of regular verbs (verb + {-ed}), and in
this way the student will overgeneralize the rule and when an irregular verb appears
in the context of study, the learner will use the same rule in the formation of the past
form of irregular verbs.
e.g.  write - writed (wrofe)

eal - eated (ate)

go — goed (went)

Adverbs are also a trouble when they come from adjectives, everybody tends to add
the suffix {-ly} to all adjectives.
for example: good - goodly (well)

Jast - fastly (fast)

The overgeneralization of the rule of the comparative and superlative structure is a
headache for teachers who are always trying to make students differentiate the
correct rules. Students hardly understand the addition of {-erl} (comparative) in a
single syllable adjectives and the presence of 'more’ before this sort ol adjective is
permanently present because they infer that only 'more’ conveys the meaning of
‘mas’

le. My neighbour is more pretty than my classmate

My exam was more easy than yours



My cousin’s dog is more big than mine.

Another error derived from generalisation with the comparative structure is the
mixture of the comparative and the superlative.
For example: The whale is the most bigger animal instead of

The whale is the biggest animal in the world

My dad is the taller in the family instead of

My dad is the tallest in my family

The most older or
Carol is the older in the classroom instead of

Carol is the oldest in the classroom

Susan is the more beautiful girl in the world instead of

Susan is the most beautiful girl in the world

That house is biggest than mine instead of

That house is bigger than mine

The presence of double comparison in compositions made by students of English s
another mistake that we find very ofien.
e.g. The more taller person in the classroom

Alejandra cooked more better than Diana



4.1.1.5. Ignorance of Rule Restrictions.

This is produced when the learner ignores where he cannot apply a rule (the
restriction of such a rule). This is the application of rule in contexts where they do
not apply.

E.g. The man I saw him.

This example violates the limitation on subjects in structures with who. (Richards,

1980)

Some rule restriction errors may be described in terms of correlation, and some
others could be the product of the interchange of the rules learned. A result of
analogy for example, could be the misuse of prepositions. "The learner.
encountering a particular preposition with one type of verb, attempts by analogy to
use the same preposition with similar verbs.” (Richards, 1980)
For example: - He showed me the book, results in
He explained me the book.
- He said to me, results in
He asked to me, or
He called to me.
- Ask him to do it, results in
Make him to do it.
- Go with him, could result in
- Follow with him.

In this way, pattern exercises lead to the use of incorrect rules applied by analogy.
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"By analogy the learner's previous expericnce of “subject + verh + object”
constructions. the learner feels that there is something incomplete about 'that's the
man who I saw', and so adds the object, after the verb, as he has been taught to do

elsewhere." (Richards, 1980) Resulting in "'The man who I saw him'

4.1.1.6. Incomplete Application of the Rules.

Here we can cite the occurrence of structures whose deviance represents the degree
of development of the rules required to produce acceptable utterances. One of the
factors that may influence here is redundancy, because the learners tend the use the
same words all the time that makes the message sound strange; another point that is
important to mention, is that in the learning process, students do not acquire the
structures of questions (for example) as fast as they would do it with statements,
and they tend to use them as if they were questions. Even when there is permanent
feedback from the teacher, the students can fossilise the use of sentences as

questions.

Another problem that we can face is that some students do not understand clearly
some of the basic concepts of the target language, and they make a very close
relationship with the rules of the mother tongue . One of the most common
examples of this sort of problem is the use of real times when they want to express
ideas in writing; this is due, as it was mentioned above, to the mterference ot the

mother tongue.



4.2. Global Error and Local Error

Another useful and helpful way to classify errors is the consideration of the local
and global error. One of the most common experiences that teachers have is the
exact location of an error made by a student in a piece of writing, and it is not
surprising that once we finish checking a composition we see a big red spot all over
the paper; this means that an error is something that can not be casily remarked.
"An error can vary in magnitude. It can cover, a morpheme, a word, a phrase, a

clause, a sentence, or even a paragraph” (Lengo, 1995).

The difference between local and global errors implies that "a global error is onc
which involves the overall structure of a sentence and a local error 1s one which

affects a particular constituent." (Burt and Kiparsky, 1974) in (Lengo. 1995).

Richards et.al. (1985) presents some examples that can helpy us to clarify the
concepts of local and global error.

Global Error

[ like take taxi but my friend said so not that we should be late for school.

Local Error

If 1 heard from him, [will lef you know.

As we can see in the first example, if a teacher corrects it, he would say that it is
completely wrong, while in the second case, only the tense of the verb hear will

need to be corrected.



It is necessary to highlight that the effect of errors on intelligibility can vary. The
impact of the effect in the sense of the written message is not a restriction for
communicating an idea; however we can face problems in understanding the real
meaning.

For instance. Richards et.al. (1985):

- Since the harvest was good, was rain a lot last year.

- The harvest was good last year, because plenty of rain.

As we realise from these examples, the second sentence is better grammatically
structured and the message is easily understood; whilst in the first case, we cannot
determine if what was intended to say was a question or a statement, because it ends
in a period, but the position of words presupposes that it could be a question. Even

though the form is not acceptable.
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"This distinction between these two categories of errors will help teachers in their
judgements of to what extend a learners output is likely to be understandable to a
reader. As far as remedial teaching is concerned, the global error would need

treatment before the local type." (Norrish, 1983).

Even though, in our analysis, we do not classify errors in the categories mentioned
above, we considered important to mention these sort of errors, which could be

basis for a further study.

4.3. Omission, Addition, Selection and Ordering

Lengo (1995) expresses that Corder (1973) divided errors in four categories:
omission. when the students do not use some structures or words that are base in a
sentence; addition, when the learner include unnecessary words or incorrect
structures; selection, when the students uses the incorrect word or structure; and,
ordering, when the students do not place the word in the correct position in a

sentence.

4.3.1. Omission

"Certain linguistic forms may be omitted by the learner because of their complexity

in production.” (L.engo, 1985)
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We can find this sort of problem in morphology and therefore in pieces of writing.
The most frequent examples are: learners usually omit the third person singular
morpheme  {-s2}; the plural morpheme {-sl} and the past tense of the regular

verbs morpheme f_ed1!. Omission can be present in Syntax, too; and the
p 1 s y

learners can delete some obligatory elements.

E.g. My sister work in a bank
My neighbour have two dog in the yard
Mark call me yesterday

Is very interesting to travel to different places

4.3.2. Addition

"Learners not only omit elements which they regard as redundant but they also add

redundant elements." (Lengo, 1995)

In writing, there is a clear influence of the mother tongue of the learner in the
presence of additional letters in a word of the target language. E.g.
‘an estudent’

‘The United Estates’

In syntax, the learner may produce a wrong combination. e.g. the over-use of the

article 'the’:
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The Ecuador is in South America.
The Cotopuxi ...,

The life (la vida)

At the lexical level, there is an unnecessary addition of words, for example:

1 stayed there since five years ago instead of I stayed there for five years.

4.3.3. Selection

Learners commit crrors in writing: morphology, syntax and vocabulary due to the

selection of the wrong phoneme, morpheme, structure or vocabulary item as it was

expressed by Lengo in 1995.

The obvious reason for the presence of errors in the morphology area is that a
student selects a wrong morpheme. A clear example is seen when the students uses:
{-cst} instead of {-er} to establish a comparison. Having as a result sentences like:

[ am tallest than my friend

There are cases in which the students do not recognise words and usually tend to
put one for another; one of the most common errors is the use of REMEMBER and

REMIND.

Her face remembers me of my mother
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"However, it appears that morphological errors in English due to selection are not
as frequent as errors in other linguistics spheres, because of the relatively small

number of inflections and of their restricted usage." (L.engo. 1995)

[n syntax, the error in selection is produced when the learner chooses a wrong
structure: an error of this naturc can be the result of interlanguage transfer or

gencralisation.

e.g. [ want that he comes here instead of [ want him to come here; this error could

be produced because in Spanish we see: Quiero que venga acd.

At the lexical level, the students make this sort of mistake because they choose the
wrong word they think is the correct one to transmit a message, without realising
that they have made a mistake. "A robin may simply be referred to as a bird. This
type of error is prompted by the strategy of approximation or semantic contiguity”

(L.engo, 1995)

The selection between MAKE and DO is one of the greatest problems a Spanish

speaker has when learning English:

[ am doing a lot of mistakes
I made my homework yesterday
Could you make me a favour?

1 did a cake for your birthday



Although, collocation errors will not be part of the analysis, we have to mention that
some students (even at an advanced level) have permanent problems in the use of

some verbs.

e.g. A students says: ‘I have 1o give an exam at fowr ' instead of *I have to take an

exam at four’

‘I have to make my homework’ instead of [ have to do my homework’

4.3.4 Ordering

Errors of ordering in writing come up due to changing the position of words. As it
was mentioned before, this kind of error is committed also in morphology and
misordering of bound morphemes is less frequent, maybe because of the limited
number of them, but a clear example of this is the addition of the {-ingl} to the

preposition when we are using a gerund in a phrasal verb.

e.g.  Heis get upping now instead of he is getting up now.

Abways my friend and 1 go to school.

In syntax the learner will confuse the order of the words for example
1 like very much football
My mother bought a television very big.

Then, when he entered the room, he saw a shadow strange.
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Al the time they were going down. they heard that noise horrible.

At the lexical level a clear example is produced when the learner inverts the
elements of a compound word:

The eye-blued girl instead of the blue-eyed girl.

4.4. False Cognates

Learning English vocabulary can seem so easy: Constitucion means "constitution,”
nacién means "nation," and decepcion means "deception”. Most words that end in -
cién can be translated into English by changing the suffix to "-tion.” And the pattern
holds true for the first two words listed above. But wuna decepcion is «

disappointment, not a deception.

Spanish and English have literally thousands of cognates, words that are basically
the same in both languages, having the same spelling and similar meanings. But
combinations such as decepcidén and "deception” arc false cognates or word pairs
which look like they might mean the same thing but do not. They can be confusing,
and if you make the mistake of using them in writing, you are likely to be

misunderstood.

Following is a list of some of the most common false cognates or some of the ones

you are mostly likely to come across in writing in English:



Actual: The word indicates that something is current, at the present time in Spanish.

Thus the day's hot topic might be referred to as un tema actual. and a Spanish

spcaker could say the actual topic.

Assist: This word is always associated with ASISTIR in Spanish; student’s do not
realise that its actual meaning is help.
A typical example of the use of this false cognate is: Many people assisted 1o the

senunar

Attend: Means to be present and give help in English. Spanish speakers learning
English usually contuses with "atender” which means pay attention to something or
someone.

A student may say "Please attend the class” intending to mean "Please pay

attention to the class".

Carpet: In English it refers to a piece of special labric that covers the floor
(alfombra), while the false cognate in Spanish (carpeta) means a file folder
(including the virtual kind) or a briefcase.

[ have all my documents in niy carpet in my bag.

Delete is usually confused with delito.

The police found who committed the delete.
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Desgracia: In Spanish, this is little more than a mistake or misfortune. Something
shameful is una vergiienza or una deshonra. Spanish speakers usually use disgrace
when they want to express desgracia. We also have to mention that desgracia is a
noun and disgrace is an adjective.

There was a disgrace yesterday night

Disgust is always confused with disgusto/ disgustarse (to be angry with someone),
when disgust in English has a very different meaning of disliking something.

[ am disgusted with my boss.

Embarrasing: It could seem to mean to be pregnant, but it does not. Someone who
feels embarrassed tiene vergiienza or se siente avergonzado. However, students
usually get confused with the two terms.

Susan is embarrassed, she is going to have a baby boy.

Exit: It means way out in English, but often is misunderstood with Exito in Spanish
which means a hit or a success.

The conference was a complete exit.

Fabric: Students usually confuse this term with fabrica, the actual meaning in
English is "cloth" in Spanish tejido and tela.

e.g. I worked in the fabric for two years.



Library is always confused with libreria; hardly any beginner student use library
with its correct meaning.

e.g. I bought a book in the library

Molest: It can be confused with the word molestar which means bother or annoy.
whereas molest has a sexual connotation.

My brother molests me every day.

Once: If you can count past ten, you know that 'once’ is the word for eleven. If
something happens once, it happens one time.

Push the button once (a learner pushes the button eleven times).

Particular has a false cognate in Spanish particular (privado).

My brothers need particular clusses of English.

Realize is another common mistake , usually confused with 'realizar’

I realise my chores every day.

Rope is cuerda or soga and it is frequently confused with ropa referring to clothes.

I bought some new ropes for the party on Saturday.

Sensible: A sensible person or idea can be referred to as sensato or razonable not

'sensible’ or able to show his feelings easily. This is usually confused with the

meaning of ‘sensitive’ in English.
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She cried when she saw her futher, because she is a sensible person.

Soap is always used as a word to describe one of the dishes of a meal (sopa) not the

soapy product for washing.

I want to have some soap for lunch.

Tuna: 1t is another frequent error when the students confuse this word with edible
cactus, they do not realise that this word means Atan.

My uncle collected some tunas from his garden.

Values is always confused with ‘valores’ in the sense of ‘belongings’. Many people
do not realise about the real meaning of them such as honesty, friendship, loyalty,
amongst others, and you can see in hotels notes like:

Leave your values af the front desk, the hotel is not responsible of them.

4.5. Fossilisation

"Unfortunately the chances of any animal becoming a fossil are not very great, and
the chances of a fossil then being discovered many thousands of years later are even

less” (Doff, 1988 in Louro, 1994).
"Whatever the case may be in nature, the chances of linguistic items becoming

fossil are very great, and the chances of fossils being discovered are being greater.”

(Louro, 1994). "Normally, we expect a learner to progress further along the learning
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continuum, so that his interlanguage moves closer and closer to the target language
system and contains fewer and fewer errors. However, somc crrors will never
disappear entirely. Such errors are often described as fossilised, meaning that they

have become permanent features of the learner’s language" (Duskova, A. 1990)

After studying different kinds of errors, we will have a brief look at a different kind
of errors. From the concepts and definitions, that we have cited above. about
fossilisation, we can distinguish two kinds of errors; transitional errors which
disappear when the rule is acquired; and fossilised errors which do not disappear
and remain with time, even if the learner has a high level of the second language.
One of the reason for fossilised errors could be again the interference of thc mother
tongue which influence in determining which errors will be fossilised; another
possible reason is that the fossilised error does not stop the learner from
communication, and he satisfies his communicative needs at a social level. "A
learner who feels only rudimentary communicative needs is therefore likely to stop
progressing at an early stage than a learner with a fuller range of needs.” (Duskova,

A, 1990)

There are no clear hints why lossilisation occurs, even though we know that some
causes, such as the ones mentioned, may be more evident than others.
e.g. A clear example of fossilisation is the use of IS with PEOPLE, as well as the

use of the definite article ‘THE.’
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The people is very friendly, this error usually happens with native speakers of
Spanish.
The lack of use of {-s2} in the third person singular in the simple present

tense.

He waus born in London, he is an intelligent person, who love to write poems, and

my family like him a lot.

4.6. Errors and Correction

"Recent theories on language acquisition and teaching methodology support the
position that not all errors should be corrected and those that are corrected should
usually not be treated immediately” (Ancker, 2000). This means that not all the
errors that students make in a piece of writing should be corrected, or if any of the
students’ writings is not clear, or is full of mistakes, he has not learnt what we
intended to teach; every teacher should be aware that errors are normal, and we can
not avoid them as part of the learning process. We should interpret them as a period

in which the learner is acquiring the second language.

4.7. Assessment in Writing
Error in the process of acquiring a second language should be seen as a necessary

and inevitable part of the process itself. The correction of errors could produce a

negative evidence and a negative experience for the learner, as we alrcady have
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mentioned above, which makes necessary the use of the correct rules for this matter.
Therefore, we should look at the importance of assessment as a connected issue to

the topic of making errors and its analysing or evaluation.

Even though the terms testing and assessment are often used indistinctly, it is
consequential to establish a difference between them. “Assessment is and umbrella
term encompassing measurement instruments administered on a “onc-oft” basis
such as tests, as well as qualitative methods of monitoring and recording student
learning such as observation, simulations or project work. Assessment is also
distinguished from evaluation which is concerned with the overall language
programme and not just with what individual students have learnt.” (Brindley in

Carter and Nunan, 2001)

There are different kinds of assessment. Assessment of achievement which
establishes what a students has learnt in relation to the development of a course or
curriculum. Formative assessment, which is carried out by the teacher during the
learning process in order to use the result as a resource to improve the learning

sttuation.

Summative Assessment which is referred to the one applied at the end of a course or
instruction term in order to provide information on the program results. As we can
see from this, we will pay special attention to assessment of achievement, as well as
summative assessment; which bring general results from the accomplishments of

the students at the end of an instructional term. This is what exams to be later



analysed intend to measure: students” achievements at a certain pont in the course

development and at the end of it.

Assessment results can be interpreted as norm-referenced or criterion-referenced.
“Norm referenced assessment ranks learners in relation to each other... Critcrion
referencing occurs when learners’ performance is described in relation to an explicit
stated standard; e.g. a person’s ability may be reported in terms of a ‘can-do’
statement describing the kinds of tasks he or she can perform using the target
language... The two requirements for any assessment are that it should be valid and
reliable, i.e. it should assess only the abilities which it claims to assess and do so

consistently.” (Brindley in Carter and Nunan, 2001)

We can consider three kinds of validity:

1. Construct validity: The extent to which the content of the
test/assessment reflects current theoretical understanding of the
skill(s) being assessed.

2. Content validily: whether it represents an adequate sample of ability.

3. Criterion related validity: the extent to which the results correlate

with other independent measures of ability.

Consequential validity can be mentioned, as a unified view of the three previous
ones; and it refers to the extent to which a test or assessment serves the purpose for

which it is intended. (Brindley in Carter and Nunan, 2001)



Reliability on the other hand is concerned with confirming how assertive scores on
tests or assessments are affected by measurement error, 1.e. the scores varying by
many different factors unrelated to the ability being assessed. for example anxiety,
already mentioned in previous chapters and its implications, not clear instructions,
fatigue, etc. “This factors could result in inconsistent performance by test takers. To
establish the degree to which test results are stable, various approaches can be used.
The consistency of test results over time can be estimated in terms of test-retest
reliability.” (Brindley in Carter and Nunan, 2001) However, teachers need to keep
in mind that scores not always reflect what the student is able to perform or do. this

is an important point that not only teacher but students should be conscious about.

In this way when we have written exams as a source for analysis we need to think
and reflect how valid and reliable are the results (the end product of the writing
task), bearing in mind the different considerations that have been noted at this

point.

4.7.1. Assessment Purposes

The main purpose of assessment is to get results on language learners™ achievement

to find out their progress. In addition we can assess for various other purposes:

Selection to determine whether learners have sufficient language proficiency to be
able to undertake tertiary study.

Certification to provide pcople with a statement of their language ability.



Diagnosing to identify learners’ strengths and weaknesses.
Instructional decision making to decide what material to present next to or what to
revisc.

Motivation to encourage learners to study harder.

4.7.2.Writing Assessment in Foreign Language Classes

Second language learning has a new tendency of assessment, which can help
students to avoid the panic that means to be assessed by the teacher, or at least help
them to cope with it. This is called self asscssment, it does not focus on formal
measurement of out comes, but it concerns with improving the quality of learning

instruction.

Brindley expresses that self-assessment proponents argue that participating in sclf-
assessment can help learners to become skilled judges of their own strengths and
weaknesses and to set realistic goals for themselves, thus developing their capacity
to become self-directed. Research suggests that with training, learners are capable
of self-assessing their language ability with reasonable accuracy. (Carter and

Nunan, 2001)

Evidence shows that guidance in the self-assessment practice is more than

important, because it may be threatening for some students since they could feel it

is altering the student-teacher relationship. Facts also indicate that learners are
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capable of saying what they cannot do, but it is difficult for them to say what they

really can do.

Although it is difficult to apply self -assessment in exams, it is not impossible; it
arouses our interest since it is closely related to writing skills. Nevertheless, in our
teaching situation the exams arc corrected by the tcachers themselves, but it would
be a good opportunity to start thinking that testing and assessing can change and be

applied in new challenging ways.

Assessments are important to the learners themselves, to their parents, to teachers,
and to educators beyond the classroom or building level. Therefore, it seems
important to advocate and promote assessment based, as much as possible. on daily
classroom activity, that is, based on the observation and documentation of what

students are doing in authentic writing situations in their own classrooms.

Classroom-based assessment may take many forms. Learners' progress may be
documented through a systematic collection of learner’s work in writing folders,
and checklists and anecdotal records may be used to note and analyse changes in
writing over time. Teachers may carry out periodic observations of individual
student, recording the individual’s writing behaviours and strategies within the
context of the classroom. Student’s themselves may be asked to compare samples of

their writing so that they may comment on their own progress.



At the school or level, writing competence should be evaluated using holistic
assessments of writing samples rather than standardised tests. Assessments of actual
writing come closer to reflecting the changes in teaching practices that are being
advocated for both native speakers and learners.

http://www.ed.gov/databases/ERIC_Digests/ed303046.html

4.8. Non-Contrastive Approach to Error Analysis

The analysis of interference of languages in contact has usually been studied when
talking about bilingualism. The studies have focused on the systems of those
languages in contact and the result, of such studies have given evidence for the

prediction of the difficulties in acquiring a second language.

"Those elements that are similar to the (learner's) native language will be simple for
him, and those areas that are difterent will be difticult. In the past decades language
teaching has derived considerable impetus from the application of contrastive
studies." (Richards: 1980). However, this has been shown not to be truc in many
cases in later studies. Students are capable to acquire second language similarities

with the mother tongue without any problems derived from it.

Second language acquisition studies have emphasised that contrastive analysis
could be more predictive at a phonology level than at a syntactic on¢. It 1s casy to
suppose and many people assume that the majority of errors made by bilinguals are

caused by the mixing of Spanish and English, for example; but it is important to



notice that interference is neither the major nor the only factor in which learners
write sentences and use written language. The contrastive approach, then, is going
to give us an idca that transfer is not the only cause of errors. and that there exist

some others which do not derive from it (transfer).

Some of these different errors, not caused by transfer, are called intralingual and
developmental errors. "Rather than reflecting the learner's inability to separate two
languages, intralingual and developmental errors reflect the learner's competence at
a particular stage, and illustrate some of the general characteristics of language
acquisition." (Richards: 1980) These errors are related to the strategies for learning

a second language and how it is taught.

This kind of errors keeps on going from week to week; they could even go with the
learner to the next level of learning. We cannot describe them just as bad
memorisation of rules, or memory limitations; but many times, they could be
considered as final grammatical competence or, in other cases, as transitional

competence.

4.9. Errors as Part of Language Creativity

Learners with little experience in the target language form hypothetical rules about

the new language, and in the need for creating new expressions, they could be

making mistakes.
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"The process leading to the errors is clearly a creative one. and Selinker (1972) calls
this an 'L2 communication strategy'. It is a natural activity of the human who
interacts with his environment in the laudable attempt to make sense of it and to

form it to his own ends." (Norrish, 1983).

Some of these strategies are quoted; the examples below have been taken from

written announcements in public places.

A pedestrian hit me and went under my car.

The guy was all over the road, I had to swerve a number of times before 1 hit him.

[ collided with a stationary truck coming the other way.

Doctor of women and other diseases

I had been driving for 40 years when [ fell asleep at the wheel and had an accident.

The pedestrian had no idea which way to run, so [ ran over him.

For those who have children and don't know it, we have a nursery downstairs.

Tuesday at 4 PM there will be an ice cream social. All ladies giving milk will

please come early.



Thursday at 5 PM, there will be a meeting of the little Mother's club. All ladies

wishing to be "little mothers” will meet with the pastor in his study.

Christopher Columbus was a great navigator who discovered America while
/ £ &

cursing about the Atlantic.

Buch was the most Jumous composer in the world, and so was Handel. Handel vwas
half German, half Italian, and half English. He was very large. Bach died from
1750 to the present.

(http://lynn_meade.tripod.con/id71.htm)

This list is intended to illustrate the fact that one of the main causes of error, though
not the only one is precisely that creativity and adventurousness in students that the

alert and responsive teacher at any level will wish to encourage.

One of the things a teacher should do when encountering these sorts of crror is, to
take advantage of them, writing them on the board and asking students to find the
mistakes and correct them; in this way, the errors are not only a reason for laughing

at, for they become an essential part of the learning process.
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4.10. Inevitability of Errors

Making errors is a very essential part in the learning process of a language; it is
impossible to avoid committing errors and we can learn from them, we can get

feedback as well as, they can be a help in the process of concept formation.

One of the main problems a teacher faces inside the classroom is that the students
do not like to talk or produce the language because they are afraid of making a
mistake; it is necessary for students to be encouraged by the teacher to produce the
language even though the language contains errors, and disapproval should for no

reason be shown.

“There is a practical problem here that most language teachers will be aware of: that
of grading the material. If the learner wishes to express something that will involve
him in parts of the language which occurs later in the book or course, should the
teacher alter the plan and teach the relevant items earlier that intended? It would do
no harm, if the items needed arc not too far advanced in complexity, to give them to

the learner(s) who need them, assuming there is adequate time.” (Norrish, 1985)

When we encourage our learners to write freely, we should not force them to
progress very fast producing long paragraphs at early stages, that could be difticult
for them, but we should encourage them to produce (written) language which is

really necessary for them to communicate.
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As a conclusion. we can say that the role of the teachers is to encourage learners to
produce written language, and do not stop the learning process and motivation with

overcorrection of the learner’s mistakes.

4.11. Productive and Receptive Errors

One of the classifications of errors is: Productive and Receptive.

We can talk about Productive errors when we refer to those which occur in the
language learner’s utterances and written work; receptive ones are those which
result in the misinterpretation of the input. “Competence in a language can be
regarded as composed of productive competence and receptive competence. These
two competencies do not develop at the same rate. It 1s not uncommon to hear
people say that they understand a language better than they can produce it or vice

versa” (Lengo, 1995)

When we analyse errors, it is easier with productive errors than with receptive
errors; if we want to research productive errors we have to study the utterances or
written work - remember 'utterances' only refers o oral production of the learner,
whereas to investigate receptive crrors we have to study lcarners reactions towards
the language he is exposed to. The behaviour of the learner shows us if he
understood or not the language. Analysing written work 1s one of the best
opportunities to understand the production of the language consider productive

CIrors.
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¢.g. When the teacher asks a student to write a composition on a certain topic, the

student can misinterpret the instructions and write something completely different.

“In treating the different types of errors which occur in learner’s utterances and

written work, sensitivity is called for on the part of both the teacher and the learner™

(Lengo, 1995).

4.12. Errors in Writing

Writing has always been considered as a secondary skill, since the first skill we
acquire even in our native language is speaking, and there are still some cases of
people who are illiterate, they just speak bul never learnt to write or read the
language. There are languages which do not have a written form and whose
speakers can become literate in other languages, but never in their own. In some
cases the written language 1s thought to be more difficult than the oral. All of these
things mentioned above do not reduce the importance of literacy skills in societies

where it is increasing.

4.12.1 Importance Given To Errors in Writing

“In the written medium, information has to be transmitted without any aid trom
sources other than the language itself. It seems to follow from this that more

attention needs to be paid to the language as a code — in short, to the grammatical

and lexical systems — than is the case with speech. When writing was the only way
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of storing information, it was vital that people should be educated to construct
grammatically acceptable sentences and be able to spell correctly.™ (Norrish, 1985).
Due to the importance given to writing when researchers want to find any deviant in

the language, they usually try to find it in the written language.

What usually happens in writing is that the lcarners are aware of not making
mistakes in writing more than in conveying the real meaning (communication), this
phenomenon does not happen in oral language where the learner produces it without

thinking about 1t.

Native English Teachers who teach the language in English speaking countries give
more importance to fluency and the ability to manipulate written language than to
grammatical correctness and spelling i.e errors are tolerated, the same point of
view can be used by teachers of English as a foreign language in order to help
students to avoid committing crrors “Writing can be an aid to memory. Students
should be prevented from making errors in writing by being given a great deal of
guidance in the early stages and not being asked to do exercises they have not been

sufficiently prepared for.” (Norrish, 1985).

4.13. Grammatical Errors in Writing

In the teaching of writing, attention may be paid to the correction of high frequency

errors or of those errors which are least acceptable to native speakers. As an

alternative, the teacher might wish to correct only errors that are related to the



particular language forms being learned. In writing exams. however. special

attention should be given to crrors which impede written communication.

As it was mentioned earlier in this chapter, global and local errors are a significant
matter to consider grammatical errors in writing. Therefore. it is necessary to have a
closer view of them. Heaton (1991) expresses that “as a result of examining this
kind of errors, Burt and Kiparsky (1972) advocate classifying errors according to
whether they are global or local errors.”™ Where global errors are the ones which do
not allow the reader to understand the message. Misuse of connectives, relative
pronouns, wrong sequence of tenses, incorrect word ordering and inadequate Icxical
knowledge, misspellings can be considered as global errors. On the other hand,
local errors are the ones which cause problems in a particular constituent in a
sentence and they do not stop written communication. This could include misuse of
prepositions and articles, lack of agreement between subject and verb, wrong verb

forms, misplace of adverbs.

“Burt argues that this distinction between global and local errors provides the most
uscful criteria for determining the communicative importance of errors, claiming
that the correction of a global error helps to clarify a message far more that the

correction of several local errors.” (Heaton, 1991)

Heaton cites that Hendrickson has modified classification of global and local error

made by Burt and Kiparsky, defining global error as “communicative error which

results in a proficient speaker misinterpreting or even failing to understand a
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message, and a local error as a linguistic error which renders a structure, but which
nevertheless does not give rise to any real difficulty in understanding the intended
meaning of the sentence. The whole area of local/global  or
communicative/linguistic errors is a rich one, and may well provide a systematic
method for assessing free-written work with deeper insight.” (Heaton, 1991). The
importance of correcting errors, whatever their nature is, has vast implications for

judging and in grading tests and exams.
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CHAPTER 5
“ANALYSIS OF THE EXAMS - A PRACTICAL

APPLICATION OF THE THEORY”

This chapter deals with the analysis of the exams of some students at the Catholic
University in Ambato — Ecuador; 44 exams were selected randomly. Errors in the
writing section will be analysed in terms of error categories mentioned in Chapter 4,

excluding Global and Local Error.

It is significant to mention that the analysis was consciously and strictly made at
sentence level and a deep analysis could be topic of a further research, where

structures, discourse and grammar could be studied in detail.

5.1. Proficiency Level

Defining Proficiency levels is a quite adventurous task, nevertheless it is
mandatory, because it provides a starting point for future decisions about language

learning and teaching.
Based on the “New Interchange and Skills Concordance™ chart of Cambridge

University Press., the students who are in level 3 can be considered as Lower-

Intermediate and the Students who are in Level 4 as Intermediate.
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Age

For the purpose of the analysis, the age of the students who took the analysed exams

is between 15 to adults.

5.2. Collection and Analysis of Data

For the collection of data, we asked the Director of the Language and Linguistic
Department for permission to collect exams in order to develop our dissertation. We
got her permission, and picked up exams from Level 3 and 4 (first partial exam.,
mid-term written examination, second partial exam and final written exam). We
had 137 exams from level 3 and 116 exams from level 4. We decided that analysing
253 exams was going to be extremely long; therefore, we thought that the best i1dea
was sampling the exams in order to have a selected group, from which the data
would not vary but, at the same time, the analysis would not be so extended. From

the bibliography, we decided to apply ‘A Simple Random Sampling’

5.2.1. Simple Random Sampling

“A method of drawing samples such that each at every distinct sample of the same

size n has exactly the same probability of being selected is called simple random

sampling . (Winkler and Hays, 1974)

Before applying this, we read some books of Statistics, from which we derived the

following procedure. * Given some simple experiment and the corresponding

147



sample space of elementary events, the set of outcomes of » separate trials is as a
sample. When the sample is drawn without replacement, the same member of the
population can occur no more than once in a given sample. Ordinarily, probability
and statistics deal with random samples.... It has already been suggested that
probability calculations can be made quite simple when the elementary events in a
sample space have equal probabilities. The theory of Statistics deals with samples
from specified population, and here, too, great simplification is introduced if each
distinct sample of a particular size can be assumed to have equal probability of
selection. For this reason, the elementary theory of Statistics is based on the idea of
simple random sampling... In other words, simple random sampling corresponds to
the situation where all possible samples of the same size have exactly the same
probability of occurrence. This does not mean, however, that the theory of statistics
does not apply to situations where samples have unequal probabilities of
occurrence; the theory and methods can be extended to any sampling scheme where
the probability of various samples are known, even though they are unequal.”

(Winkler and Hays, 1974)

5.2.1.1. Procedures for Sampling Randomly

“In practical situations involving a given population, there are a number of schemes
for sampling the population randomly and independently. For instance, if the
population is not extremely large, we could fill a container with slips of paper or
marbles, each one labelled with a particular member of the population. The

container could then be shaken to mix the contents thoroughly, and the slips of
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paper ol balls could then be drawn out one at a time, with or without replacement,
unti! exactly n have been drawn.... A better procedure for sampling randomly and
independently, involves the use of a table of random numbers. Such a table contains
many pages filled with digits from 0 through 9. These tables have been composed in
such a way that each digit is approximatcly equally to occur in any spot in the table
and there is no systematic connection between the occurrence of any single digit in
the sequence and any other... In order to use these tables for random sampling, we
must list the possible members of the population (distinct units that might be

observed). Each unit is then given a different number.” (Winkler and Hays, 1974).

[n the development of our sampling, we followed the same procedure mentioned
above. First, we numbered all the exams dividing them in groups (first partial, mid-
term, second partial, final), then we chose an equal number of cxams (randomly)
taken by girls and boys, twenty two from level three and twenty two from level four

as it is shown in the following table:

LEVEL 3 LEVEL 4

First Partial: 5 First Partial: 8

| Mid-term 7 Mid-term 3

Second Partial 7 Second Partial 4
| Final Exam 3 Final Exam 7
| |
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Once we had the number of exams to be studied, we designed our own table of
random numbers. For making the selection, we used BINGO game tokens with the
numbers from | to 40; with the number of exams to be analysed, we took the same
number of tokens from a box randomly, so this was the way how the exams were
finally selected. In the following table of random numbers, the ones in red are the

numbers of the exams that were taken for the study:



TABLE OF RANDOM NUMBERS

# LEVEL 3 LEVEL 4
FP.|MT |SP.|FE | FP. [ MT. | SP. :
1 8 14 5 11 6 9 40 27
2 15 23 8 19 31 20 1 26
3 24 34 1 27 9 33 21 31
4 35 11 17 | 33 15 10 7 1
5 30 27 29 2 24 40 26 29
6 19 3 33 12 33 34 14 11
7 4 35 13 | 30 4 1 4 35
8 9 24 21 1 34 11 22 12
9 28 15 2 29 13 39 11 22
10 | 14 6 18 26 23 19 23 14
11| 34 39 34 | 37 33 21 27 28
12 ) 25 28 37 | 34 16 32 8 13
13 3 9 40 | 20 74 2 28 34
14 ) 36 16 6 3 20 12 16 16
15§ 13 1 22 | 25 36 31 32 21
16 | 31 29 39 | 13 11 35 13 2
17 | 20 13 9 39 30 38 34 37
18 | 10 17 30 4 35 13 30 15
19 | 37 25 3 28 1 22 10 32
20 | 40 i4 26 14 38 3 24 3
21| 21 30 36 | 31 25 30 3 18
22 1 18 14 5 17 24 19 20
23 7 2 31 22 8 16 35 10
24 | 16 36 38 | 38 19 23 2 17
25 ) 26 31 10 36 14 26 20 23
26 | 33 19 19 6 40 28 39 4
27 | 38 12 23 | 35 28 36 38 9
28 | 22 8 35 16 21 4 12 38
29 2 22 15 | 21 37 25 29 19
30 6 37 27 7 18 14 6 30
31| 17 32 32 | 40 12 37 37 5
32§ 29 4 11 23 39 5 17 39
33 11 21 4 8 2 16 15 24
34 ) 32 38 24 24 26 27 31 6
35 ) 39 40 28 | 15 22 6 25 33
36 | 27 33 16 9 5 29 9 8
37) 12 10 20 | 32 29 17 33 25
38 | 23 26 25 | 17 10 7 5 7
39 18 20 12 | 10 27 18 36 40
40 5 5 7 18 3 8 18 26

F.P. = First Partial Exam

M.T. = Mid-term written Exam

S.P. = Second Partial Exam

F.E. = Final written Exam

* = Analysed Exams
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5.3.Analysis of the Exams

Since our analysis focuses on written errors, only the writing section of each exam
was analysed. It is necessary to clarify that the following study was done only at
sentence level and not as a deep study of the components of a sentence one-by-one
nor have we considered errors at the discourse level or global errors; this is because
our purpose is to have a general view of the most common mistakes made by our
students at the university in order to determine the failing points of the students
among the error categories cited. In this section, we have the presence of grammar
errors as well as general understanding, being able to observe the following kinds of
errors: Translation, first language interference, carelessness, overgeneralization,
ignorance of rule restrictions, incomplete application of the rules, omission,

addition, selection, ordering, false cognates and misspelling.

For the general reader, it is necessary to clarify that the selection of the type of error
was ambiguous to categorise, so we decided on the category based on the general
idea, and, which is most important, on the development of the piece of writing
studied; the level of proficiency the students showed through writing was also an

important marker to decide the kind of error.



LEVEL 3 - FIRST PARTIAL EXAM - FORM 1

TOPIC OF THE WRITING: THE BEST VACATION YOU'VE EVER HAD.

EXAM 7 (GIRL)

My best vacation was in 1997. | travelled to Ibarra, with my parents and my brother.
We arrived at night. Then we went out to eat Arabian food, it was delicious. Next,
we returned to the hotel, and we saw a car accidend, we helped to people. After that

we went to bed. Next day we returned to Ambato.
Analysis
"accidend™: This is considered to be a carelessness error, due to the similarity of the

word in Spanish.

"we helped to people": Interference of the mother tongue (Spanish) "ayudar a";

addition of a preposition where it is not necessary.

"Nex day we returned to Ambato.": Carelessness error in writing ‘next’.

EXAM 11 (BOY)

My best vacation was in Bahia de Caraquez. It's in the Coast Region, and is an

interesting places to visit. I went to Bahia with my family and my friends.



Bahia has tall buildings and beautiful. In this places 1 played soccer with my
friends, Next in the night we went to the disco. Then of six days in Bahia we

returned to Ambato very happies.

Analysis

"and is an interesting places to visit." Omission of the subject 'it', at the same time
we consider it is a first language interference "es intcresante”, where it is common

to omit the subject pronoun. Incomplete Application of the rule "an... places.”

"Bahia has tall buildings and beautiful." Error is caused by the omission of the

subject 'it' as well as the corresponding form of the verb to be 'is".

"In this places..." Incomplete application of the rule: use of the plural noun

referring first to a singular noun.

"... in the night we went..." L1 interference - ‘e la noche’ instead of 'at night .

"Then of six days in Bahia we returned to Ambato very happies.” This piece of
language results from the interference from Spanish 'luego de 6 dias it means 'then
of six days' instead of 'after six days'. We could also detect an error caused by the
pluralization of the adjective very common in Spanish 'regresamos felices' this

means 'we returned very happies instead of 'we returned very happy'
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TOPIC OF WRITING: EATING OUT

EXAM 22 (BOY)

I go to Coyote Restaurant, sometimes 1 go with friends and others | go with my
family. I like this restaurant because it is funy, you can laught, but not much. The
food is very delicious but it is served late. This restaurant is a pub also but it is only

for an olds men.

Analysis

"I go to Coyote,” this is a typical example of omission because the student did not

include the adverb of frequency usually generally used to describe habits.

I go with friends and others I go with my family;” here we have another example
of omission (expression of time) .A better sentence could be "Sometimes [ go with

friends and at other times | go with my family".

“I like this restaurant because it is funy.” The student wanted to say ' because it is
fun'; however, ' fun' is not an adjective but a noun. This could be described as an
overgeneralization error, because it would be normal to usc an adjective here. "fun’

is a classic exception.



“you can laught, but not much”; this is an example of incomplete application of
rules, because the writer used a past (misspelled) after a modal verb. (ic. a

grammatical error).

“but it is only for an olds men™; a clear example of incomplete application of the
rule because the student used “an™ with the plural noun “men™; it is also a first
language interference when the learner is pluralizing the adjective “olds™ with

“viejos™ in Spanish.

EXAM 25 (GIRL)

"My family and me on Saturday went eat out in the Charruas Restaurant because
the food is very delicious. The usually order is Chicken, french fries, meat, soda,
wisky, dessert and ice cream. My boyfriend always went at the Charruas Restaurant
with your friends, familiy borthers, sister and dog. The Charruas Restaurant is the

place very very nice."

Analysis

"My family and me on Saturday went eat out in the Charruas Restaurant...” the first
problem we can see is the wrong selection of the object pronoun “me” instead of
the subject pronoun *I". The second problem in this sentence is word order, maybe
caused by interference of the mother tongue; we also can sec that there is a problem

of omission of the preposition 'to' in the case of “went eat™, a better sentence should



be ‘My family and | went out to eat (or went to cat out) at Charruas Restaurant on

Saturday.’

"The usually order is Chicken, french fries, meat, soda, wisky, dessert and ice
cream." A clear first language interference is what we can see in this sentence
from the Spanish sentencc “La orden usual es pollo, papas fritas, carne, cola,
whisky. A spelling mistake can also be seen in whisky.” (Seems fine to me - except
'usually' is an adverb and should be an adjective; it would also be more natural to

say 'We usually order ...)

"My boyfriend always went at the Charruas Restaurant with your friends, family
brothers, sister and dog." The use of 'at' is a wrong selection of the preposition, for
'to’ is the correct one. “Your” is also misused and it is considered first language

interference.

"The Charruas Restaurant is the place very very nice.” Ordering is the most
obvious error due to interference of the mother tongue where we can see the
adjectives after the noun; also, wrong selection in the use of definite article 'the’
instead of the indefinite article 'a’. Redundancy (addition) is present with the use of

‘very very'.



EXAM 26 (GIRL)

"When I eating out, I go to Marcelo's restaurant because is a very beautiful place
and because they serve a very delicious food. I usually order a hamburger with
french fries, a soda, and of dessert a chocolate cake. [ usually go to the restaurant
with my friends, parents or my sister. The other day [ went with my bestfriend and

they serve bread with butter. It was very delicious. I love this place.”

Analysis

"When [ eating out..." a gerund is wrong used in this clause, we can consider this

error as a cause of incomplete application of the rule.

" .because is a very beautiful place..." the subject 'it' has been omitted in this

sentence.

"...they serve a very delicious food.” First language interference, in the use of the

article 'a' before an uncountable noun ‘sirven una comida deliciosa’.

"...and of dessert a chocolate cake."Translation from Spanish is clearly observed in

this piece of language 'y de postre un cake de chocolate’.



"The other day 1 went with my bestfriend and they serve brcad with butter.”
Carelessness is the error in “best friend” used as one word and incomplete

application of the rule in the case of 'serve' instead of 'served'.

EXAM ANALYSIS LEVEL 3 FORM 1 MIDTERM EXAM

TOPIC OF THE WRITING

WEDDINGS IN ECUADOR. WHAT HAPPENS BEFORE, DURING AND

AFTER A WEDDING. WHAT PEOPLE WEAR, EAT, DRINK, ETC.

EXAM 6 (BOY)

"In Ecuador the weddings are most popular and fun.

Before of the wedding the bride has a party with hers friend, they speak about of his
life.

The groom before of the weeding has a party with his friends. They drinking and
dancing. In the weeding the bride gives a great drees and the groom arrive with his
fathers.

After the weeding they had a honey moon for about I week."

Analysis

1

"In Ecuador the weddings are most popular and fun.” wrong selection of words:

'most’ does not fit in this meaning. 'very' would sound better.
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"Before of the wedding the bride has a party with hers friend, they speak about of
his life.” Translation word by word from Spanish can be seen in this sentence. We
can relate with 'Antes de la boda. la novia tiene una fiesta con sus amigas. hablan
acerca de su vida'. Wrong selection on the following examples: the writer is using
the possessive pronoun 'hers' instead of the possessive adjective 'her'. 'His' is also

wrong by used; the writer is using “it” with “bride”.

"The groom before of the weeding has a party with his friends." Herc we have
another example of translation, 'El novio antes de la boda tiene una fiesta con sus

amigos'. Weeding is misspelled, it should be wedding.

"They drinking and dancing." The cause of the mistake is incomplete application

of the rule, he could have said “they drink and dance.”

"In the weeding the bride gives a great drees and the groom arrive with his fathers.”
Many mistakes can be seen here: wrong selection of the verb 'give' instead of
‘wear'; carelessness in the spelling of 'dress’. Incomplete application of the rule,
the students does not use {-s2} in 'arrives’. A false cognate has appeared in the use

of 'fathers' instead of 'parents’ from the Spanish “father - padre.”

"After the weeding they had a honey moon for about 1 week." Incomplete
application of the rules is the crror here; a better sentence could be 'After the
wedding they have a honey moon for about 1 week' Wedding is also misspelled in

this sentence.
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EXAM 2 (BOY)

[n Ecuador, many couples get married because they are waiting for a baby, thats is
not a good reason, but it's true . Anyway. Before the wedding, they (he and she) go
out to a party, in different places of course.

During the wedding the couple make a promise for eternal love. After the ceremony

everybody drink a lot of alcohol.

Analysis

"...they are waiting for a baby...." wrong selection of words 'waiting for instcad of

'expecting'.

" .thats is not a good reason, but it's true...", Carelessness is scen in 'thats is';

because the writer did not put the apostrophe.

"...the couple make a promisc for eternal love." Incomplete application of rules; in

the third person singular {-s2}.

"After the ceremony everybody drink a lot of alcohol." As in the case above, the

third person singular {-s2} is omitted in 'everybody drinks' so the error is

Incomplete application of rule.
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EXAM ANALYSIS LEVEL 3 FORM 2 MIDTERM EXAM

TOPIC OF THE WRITING:

THE MOST USEFUL GADGET OR MACHINE YOU HAVE AT HOME.
MENTION WHY IT IS USEFUL, HOW YOU USE IT, WHEN YOU

BOUGHT IT, PROBLEMS YOU HAVE HAD WITH IT, ETC.

EXAM 23 (BOY)

"CD is the most useful gadget in my home, because I can listen music for example,
rock, pop, blues, and more. I use it when there's a party, I bought two years ago but
it's good. Last year [ bought around 30 CDs. I like listen music. I'd ltke pop, rock,

salsa, merenge, it's fun!”

Analysis

"CD is the most useful gadget in my home..." Omission of the indefinite article 'A’

before CD.

" .because T can listen music...” Ignorance of rule restriction, lack of the

preposition 'to’ that usually follows the verb 'listen’.

"l bought two years ago but it's good." Omission of the object "it” after “bought’

and wrong selection of the conjunction; “and” would be better.
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"I like listen music.” As was mentioned before, here we have another example of

ignorance of rule restriction 'listen + to'.

"I'd like pop, rock, salsa, merenge,..." Addition of 'would' makes the meaning of the

sentence different from what we think the writer wanted to say.

EXAM 28 (GIRL)

THE BICKER

This machine is used for cutting or choping up foods and mixing the liquids. Last
month this is not working right because the electricity is not very good in my house.
Whith the bicker I make a milk shake, juice, and anything. It's very important for

mothers in kitchen.

Analysis
"THE BICKER" this is an example of wrong selection we think it should be 'The

Blender'.
"...choping up foods and mixing the liquids." Misspelling of chopping and the
pluralization (ignorance of rules restriction) of an uncountable noun and addition

of 'the'.

"Last month this is not working right..." Incomplete application of the rule,

because she uses present and past in the same sentence.
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"Whith the bicker I make a milk shake, juice, and anything.” 'With has been

misspelled, we have the presence of that odd word 'bicker', and wrong selection.

the writer is using 'anything', for 'other things'.

"It's very important for mothers in kitchen.": omission of the definite article 'the’

before kitchen.

EXAM 29 (BOY)

Last vacation my parents bougth a new washer machine, the other washer machine
doesn't work because it was old.

The washer machine is a great gadget because it's use for washing clothes and with
it I wash my clothes easily. To wash my clothes T put my clothes in the washer then
I add some water and Deja that | cup it and finally turn on the machine and I wait
for 45 minutes.

With other washer machine we used to have problems, the washer machine doesn't

turn on but with the new a have more freetime.

Analysis

"Last vacation my parents bougth a new washer machine...": Wrong selection of

the word 'washer' instead of 'washing'. Misspelling of the verb “bought.”
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" the other washer machine doesnt work because it was old.": Incomplete
application of rules because of the presence of the auxiliary 'don't’ when referring

to the past 'didn't’.

" ..it's use for washing clothes...": Incomplete application of rules: 'use' instead of

"used'

" add some water and Deja that | cup it and finally turn on the machine and...":
First language interference in the selection of the word 'Deja’ which is the brand
of a soap in Spanish. We see, also a wrong selection of the verb cup, maybe here
the writer meant 'l put it...". Finally, we have omission of the subject pronoun in

'finally 'T" turn on...

"With other washer machine we used to have problems, the washer machine doesn't
turn on but with the new a have more freetime." Omission of the definite article
'the’ with 'other'. Again we can observe the presence of an auxiliar in present
'doesn't' when talking in past ‘didn't’ (Incomplete Application of the rule). The
use of 'a' instead of 'we' could be considered as an example of carelessness, as well

as in the writing of “free time™ as one word.

EXAM 19 (BOY)

The most useful machine that I have in my house is the refrigerator. It is useful

because you can put a lot of food and things in. It keeps the food cool and you can
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repair it. One day my mother cleancd the refrigerator and she realized that it was

broke. She called to my father and tell him that was hapening.

Analysis

" ..it was broke..." Ignorance of Rule Restriction, past tense 'broke'; instead of

past participle, 'broken’.

"...you can put a lot of food and things in." Omission of the subject pronoun 'it" at

the end.

"She called to my father and tell him that was hapening." First language
interference: use of the preposition 'to' after the verb called, 'llamo a....
Incomplete application of rules 'tell' instead of 'told' when talking in past tense.

Wrong selection of the pronoun 'that' instead of 'what'. Misspelling of the word

‘happening'.

EXAM 24 (GIRL)

"The most useful gadget | have in my home is computer. We use it when we have to
do homeworks, letters, etc, also we use it when we want to play. My favorite
computer game is DUMS. It's very exciting. My brother uses it to send messages by

INTERNET. He has a nice ciber friend. My mom bought the computer 1 year ago.
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Only there is a problem I don't know use any programs, but [ like play in it and the

programs that | use are funny!

Analysis

"We use it when we have to do homeworks, letters,...” Ignorance of rule

restriction: pluralization of the word “homework”™.

" .also we use it when...” Wrong order of the adverb 'also’ before the subject

pronoun, it should be 'we also use it when...'

"only there is a problem..." Wrong order of the sentence, the word 'only" should go

before the adverb 'there' and the verb 'is'. It should be 'there is only one problem'.

"l don't know use any programs..." Ignorance of rule restriction: use of 'to’

between verbs = [ don't know to use any programs.

"but 1 like play in it..." Ignorance of rule restriction: 'to’ between verbs. There is a

wrong selection of the preposition 'in it' instead of 'on it'.
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EXAM ANALYSIS LEVEL3 FORMS SECOND PARTIAL EXAM

TOPIC OF THE WRITING:
HOW THINGS HAVE CHANGED. CHOOSE TWO OF THESE TOPICS:
CLOTHING, EDUCATION, ENTERTAINMENT, HEALTH, HOUSING

TRANSPORTATION, WORK.

EXAM 3 (GIRL)

Nowadays everybody the person and things have changed. The clothes before the
women used dresses and other clothes very serius today we use jeans and jakets.
Other thing that change is the transportation, before people travel in horse, corsets
and cars. Now people travel in plane, yets, trole's. I think that is good because the

people can arrive on time to the work or can travel other countries of the world.

Analysis

"Nowadays everybody the person and things have changed", here we have a typical

example of translation from Spanish.

"The clothes before the women used dresses and other clothes very serius”. We
have many different examples of errors in this short sentence, such as ignorance of
rule restrictions in the case of ‘use’ instead of ‘wear’, we also find the addition of

‘the” before ‘women’. Incomplete application of the rule: lack of “were’ before
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‘very serious’, a better sentence could be: “The clothes women wore in the past

were very serious dresses and other kind of clothes™. Misspelling of *serious’.

" _.today we use jeans and jakets." Ignorance of rule restrictions ‘use’ instead of

‘wear’.

"Other thing that change is the transportation..." First of all, we have a wrong
selection of ‘Other’ instead of ‘Another’, as well as the tense of the verb “change’,
that should be in ‘Past Simple’ or “Present Perfect Simple’ (Incomplete

application of rules). The writer also added ‘the” before transportation.

"before people travel in horse, corsets and cars. Now people travel in plane, yets,
trole's.” Wrong selection of prepositions like ‘in’ horses, better ‘on’ horses; “in
planes’ correct answer ‘by plane’; wrong selection of the word ‘corsets’ by, maybe,

‘cabriolet’, ‘yets’ for ‘jets’, ‘troles’ for ‘troleys’.
"...the people can arrive on time to the work or can travel other countries of the
world." Wrong selection of prepositions "to’ instead of ‘at’ before work, as well as

addition of ‘the’ before ‘work’. We also see omission of ‘to’ after “travel.”

EXAM 7 (GIRL)

In the past:

The people used, humbred years ago.
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The clothing: The woman used large dresscs, gloves, boots coats.

The men used used black suit, hat, tie, stick, coat.
The transportation: The people travel in carruages and train.

Education: The education were very interesting.

Entertainment: The entretainment in the past were movies, theater, galeris.

The housing were very old and beautiful.

In the present:

These days the people use:

The clothing: The woman use jeans, blouses, shoes, boots, and running shocs.
The people like to use clothes of the 60 years.

The transportation: These days, the people travel in beautiful cars and air planes.
The Education is very creative.

The entertainment are very funny.

The heath is very bad.

The housing is very tall and beautiful.

The work is very bad.

Analysis

“The people used, humbred years ago.” Ignorance of the rule restriction in the

case of ‘use’ instead of ‘wear’. Misspelling of the word “hundred’, as well as

translation from Spanish ‘La gente usaba hace cien afios’.
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“The clothing: The woman used large dresses, gloves, boots, coats. The men used
used black suit, hat, tie, stick, coat.” The main problem is ignorance of the rule
restriction, since the writer used ‘used’ instead of ‘wore’. Addition of the article
‘the’ before clothing. Wrong selection of a singular noun (woman) in the place of

the plural (women). Carelessness in the repetition of *used’

“The transportation: The pcople travel in carruages and train.” As in the case above.
we have addition of ‘the’ before transportation and people. Misspelling of
‘carriages’. Incomplete application of the rules in the use of ‘travel’ instead of

‘travelled’.

“Education: The education were very interesting.” Incomplete application of the

rules “were’ instcad of ‘was’.

“Entertainment: The entretainment in the past were movies, theater, galeris.”™ "The’
is added again at the beginning of the sentence; ordering is also a problem here
because a better sentence could be * In the past, entertaiment was movies, theater,
paleries’. Incomplete application of the rule ‘were’ instead of ‘was’, referring to

entertaiment.

"The housing were very old and beautiful.” Incomplete application of the rules
‘were’ instead of “was’, and wrong selection of the word ‘housing’™ referring to

*houses’.
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“The clothing: The woman use jeans, blouses, shoes, boots, and running shoes.”
The main error in this exam is the use of ‘use’ instead of ‘wore’ (ignorance of rule
restriction), and the addition of ‘the’. Wrong selection of a singular noun (woman)

in the place of the plural (women).

~The people like to use clothes of the 60 years.” Addition of “The’, and Ignorance
of rule restriction ‘usc’ instead of ‘wear’. Also the wrong selection of the

preposition ‘of” instead of ‘from’, before the 60’s.

“The entertainment are very funny.” Incomplete application of the rule in the use
of the verb ‘are’ instead of ‘is’. Overgeneralization in the use of the noun *funny’

instead of the adjective ‘fun’.

“The housing are very tall and beautiful”. Incomplete application of the rules

‘are’ instead of ‘is’.

EXAM 10 (BOY)

In the past, the transportation were very slow because, they didn't have the
technology, how we have now. The cars were too expensive, the people used to
travel horses. The ships were the only form for travel to other Continent.

Nowadays the transportation is very fast, the pcople travel in airplancs, cars, motos,
ships, etc.

They travel too confortable and fairly expensive.



Analysis

“In the past, the transportation were very slow ,” Incomplete application of the

rules. in the use of ‘were’ instead of ‘was’.

“they didn't have the technology, how we have now™ -translation {rom Spanish

‘ellos no tenian la tecnologia como la tenemos ahora’

... the people used to travel horses.” Omission of the preposition ‘on or by’ before

horses.

“The ships were the only form for travel to other Continent.” Wrong selection of
words in the case of ‘form’ instead of *way’. Incomplete application of the rule
in the omission of the *gerund’ after the preposition ‘for’; and the last example is

ignorance of rule restriction ‘other + Continents’.

“"Nowadays the transportation is very fast, the pecople travel in airplanes, cars,

motos, ships, etc.” Wrong selection of prepositions ‘in’ instead of ‘by’

"They travel too confortable and fairly expensive.” Misspelling of ‘comfortable’

and omission of the subject ‘it is* before “fairly expensive’.
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EXAM ANALYSIS LEVEL3 FORM¢4 SECOND PARTIAL EXAM

TOPIC OF THE WRITING:

YOUR HOPES FOR THE FUTURE. BE SURE TO TELL WHAT AND WHY

YOU WOULD LIKE TO BE.

EXAM 18 (BOY)

My plans for the future.

In five years, I will be a famous soccer player or maybe a big enterprise computer
owner. | hope to get married with a good wife and I will have two kids. 1 will gct a
lot of money and I hope to buy a car and my own house. If | studied hard, I would
get a very good work in a famous enterprise.

I would like to be a great worker and a very good person. In the next years, I won't

be a loser [ promise me!!

Analysis

1 hope to get married with a good wife” First language interference, in the

selection of the preposition ‘marry with’ instead of ‘marry to".

I promise me!! First language interference in the sclection of the object pronoun

‘me’ instead of “myself
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EXAM 24 (BOY)

In the future I'd like to be a very good engineer, because | like this mayor a lot.

| plan to travel around the world, because I love to know a lot of people.

[ hope to get my own car and | want to get married after finishing my studies I plan
to move to other country.

I'll hope fortunately in my life.

Analysis

’[n the future I'd like to be a very good engineer, because [ like this mayor a lot.”

Misspelling of the word ‘mayor’ for *major’.

] plan to move to other country.” Wrong selection of thc word ‘other’, here a

better word is ‘another” before country.

“I'll hope fortunately in my life.” Wrong selection of the word ‘fortunately’

instead of ‘fortune’. Misspelling of the word ‘fortunatelly’.

EXAM 26 (BOY)

In the future | want be a good profesional and have my house, a car. [ want to have

a family with two children and graduate of Doctor in Optometry.



My dream is travel by the world with my wife and [ want haven't mistake in my

major.

Analysis

“In the future I want be a good profesional and have my house, a car.”™ Ignorance
of rule restriction, the student does not use ‘to’ after ‘want’. Omission ot the

conjunction ‘and’ in the final part of the sentence ‘..., and a car’.

“] want to have a family with two children and graduate of Doctor in Optometry.”
Wrong selection of the preposition ‘of” instead of ‘as’. Omission of the article ‘a’

before the noun doctor.

“My dream is travel by the world with my wife and [ want haven't mistake in my
major.” Ignorance of rule restrictiong, the student does not use ‘to’ before
‘travel’. First Language Interference in the last part where the message which is

hardly understood. Wrong selection of the preposition ‘by’ instead of ‘around’.
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EXAM ANALYSIS LEVEL3 FORM2 SECOND PARTIAL EXAM

TOPIC OF THE WRITING:

DESCRIBE MEMBERS OF YOUR FAMILY. HOW SIMILAR OR

DIFFERENT ARE YOU FROM THEM?

EXAM 40 (GIRL)

My brother is very different to me. My brother is a bad-tempered person he is very
serious and he is angry. But is a good brother. My mother is very similar to me. My
mother always practice the sport and so I am. My mother is funny and is very
takative. My father is similar with my brother. He is a serious person, but, he is not

bad-tempered.

Analysis

“My brother is very different to me.” Wrong selection of prepositions "to’ instead

of *fronm’.

“But is a good brother.” First language interference, in the omission of the subject

‘he’.
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“My mother always practice the sport and so 1 am.” Ignorance of rule restriction:
lack of {-s2}in the verb; we also see Ignorance of rule restriction as well as

ordering in ‘so [ am’, it should be ‘so do I.

“My mother is funny and is very takative.” carelessness in the spelling of

‘talkative’.

“My father is similar with my brother.™ Wrong sclection of the preoposition

‘with’ instead of ‘to’.

EXAM ANALYSIS LEVEL 3 FORM 5 FINAL EXAM

TOPIC OF THE WRITING:
IF YOU BECAME A CELEBRITY (ACTOR, SINGER) AND HAD TO
CHOOSE A NEW NAME, WHAT NAME WOULD YOU CHOOSE AND

WHY?

EXAM 5 (BOY)

If T became a celebrity, I will be an Actor of Action movies and | chouse Silvester
because he is a good Actor and he works in a lot of Action movies. He has a good
body and him Actor life is exciting. I choose this name because he has a "club of
fans" and because he talks very good the English, he knows a lot of countries and he

has a lot of films with Holliwood. His name is know for all countries.
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Analysis

“If 1 became a celebrity, I will be an Actor of Action movics” Incomplete
application of the rules in relation to Conditional 2; he used “will” instead of

‘would’; carelessness in the capitalization of ‘actor’.

“and I chouse Silvester because he is a good Actor” Incomplete application of the

rule: ‘would’ before ‘‘choose”, which is also misspelled, (to talk about an

imaginary situation).

“He has a good body and him Actor life is exciting.” Wrong selection of words:
the object pronoun ‘him’ in place of the possessive adjective ‘his’. Ordering in the

phrase ‘Actor life’. Omission of the possessive{-s3}.

“he talks very good the English,” First language interference when he adds ‘the’
before English, ‘el habla muy bien el Inglés’ plus ordering error: syntax adjective

and adverb problems “He spcaks English very well™ would be better.

“he knows a lot of countries and he has a lot of films with Holliwood.” Wrong

selection of words ‘with’ for “in’, and misspelling of Hollywood.

“His name is know for all countries.” Incomplete application of the rules in the

use of the past participle in the passive voice (known). First language interference

‘for all countries’, (por todos los paises) instead of “in every country’.
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EXAM ANALYSIS LEVEL 3 FORM 6 FINAL

EXAM

TOPIC OF THE WRITING:
WRITE ABOUT A FAMOUS DEAD PERSON. GIVE DETAILS ABOUT
WHAT S/HE DID. MENTION HER/HIS MOST IMPORTANT

ACHIEVENEMNTS. WHY S/HE IS REMEMBERED NOWADAYS.

EXAM 19 (GIRL)

Lady Diana was a beautiful princess. Diana got married with Carlos of Wales. She
has two children, Diana was very generous polite reliable and a good person. She
helped to person with cancer. Everyone remember her activitics. This activities was
to help the children of Africa. She is remembered nowadays because she was very
important and because she did very good things for other people. Diana is a

example for everybody in the world.

Analysis

“Diana got married with Carlos of Wales.” Wrong selection of prepositions ‘with’

by ‘to’; first language interference: ‘Carlos’ by ‘Charles’.

“She has two children,” Incomplete applications of the rules, because the events

are in past and the writer used ‘has’. *She had two children’.
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“She helped to person with cancer.” First language interference ‘she helped to’

‘ayudo a’. Wrong selection of words “person’ in the place of “people’.

“Everyone remember her activities.” This is a clear example of ignorance of rule

restrictions, because the writer did not know that ‘everyone’ takes {-s2}. third
y

person singular.

“This activities was to help the children of Africa”. Incomplete application of the
rules, in the case of ‘was’ for ‘were’ next to a plural noun. Wrong selection of the

pronoun ‘this’ instead of ‘these’ + plural noun.

“Diana is a example for everybody in the world.” Carelessness: ‘a’ instead of ‘an’.
EXAM ANALYSIS LEVEL3 FORM4 FINAL EXAM
TOPIC OF THE WRITING:

WRITE ABOUT THE MOST FAMOUS LANDMARKS IN YOUR

COUNTRY. SAY WHY THEY'RE FAMOUS FOR, WHERE THEY'RE

LOCATED, ETC.

EXAM 30 (GIRL)

I'm going to talk about the monoument of thc "Middle of the World". This

interesting monument is in Ecuador in South America. It was built near to Quito.
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The ecuadorian people built this monoument in honor to the middle of the world
because a imaginary line cut the world in two parts, and these line cross exactly by

this point.

Analysis

“I'm going to talk about the monoument of the "Middle of the World".” Misspelling

of the word *Monument’.

“It was built near to Quito.” First language interference in the addition of ‘to’

after "near’.

“The ecuadorian people built this monoument in honor of the middle of the world™
First language interference in the use of the preposition ‘of” instead of ‘to’ after

‘honor’. ‘...en honor de...’.

“because a imaginary line cut the world in two parts,” Carelessness in the case of
*a’ in the place of ‘an’, we have another example of Incomplete application of the

rale in the omission of {-s2} in “cuts’.

“and these line cross exactly by this point.” Wrong selection of pronoun ‘these’
referring to a singular noun; incomplete application of the rule: omission of {-s2}

n ‘crosses’.
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EXAM ANALYSIS LEVEL 4 FORM 3 FIRST

PARTIAL EXAM

TOPIC OF THE WRITING:
WRITE A PARAGRAPH ABOUT A BOOK YOU WOULD LIKE TO

WRITE ABOUT IF YOU WERE A WRITER. BE SURE TO INCLUDE THE

STORY MAIN CHARACTERS, ETC

EXAM I (GIRL)

My story take place in a cafateria in Ambato downtown. The main character was a
painted and singer, he was married and has two girls his name was washo. Other
character was lzabela, she was a executive Washo always went to cafeteria "El
Patio" and Isabela too.

A day she said if he would may paint her (retrato). She accepted. Together made a
great picture for gift her father in his birthday. Father's Isabela was exciting with the
present.

After few days Isabela learned play guitarra.

Finally Washo made a song to Isabela. Now they singer together.

Analysis

The main problem in this exam is that the writer was required o write something

imaginary; but she did not use the modal ‘would', she used a combination of Simple
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Present Tense and Past Tense, so the meaning changes. Thercfore, the complete

paragraph is an example of Incomplete Application of rules.

“My story take place in a cafateria in Ambato downtown.” Incomplete application

of the rule: nstead of **...would take place...”.

“The main character was a painted and singer,” Here we find a wrong selection of

words ‘painted’ by ‘painter’.

“he was married and has two girls his name was Washo.”” Incomplete application
of the rule: lack of the conditional *would’. We can see an ordering problem, as
well: ‘His name would be Washo, he would be married and he would have two

daughters’.

“Other character was lzabela, she was a executive.” Again here we have some
examples of the incomplete application of the rules: ‘Another character would be
[sabella, she would be an executive’ Wrong selection of words: ‘other’ for

‘another’. Carelessness: use of a + noun beginning with a vowel.

“Washo always went to cafeteria "El Patio” and lsabela too.” This is a clear

example of translation ‘Washo siempre iba a la cafeteria “El Patio” e Isabela

tambien’.
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“A day she said if he would may paint her (retrato). She accepted.” Wrong
selection of The article ‘a’ by ‘one’, and ‘said” by ‘asked’. Ignorance of rule
restriction in the use of two modals together ‘would may’. Spanish interference
‘retrato’ by ‘portrait’; and ‘she accepted’ carelessness in the use of the personal

pronoun ‘she’ instead of ‘he’.

“Together made a great picture for gift her father in his birthday.” Translation from
Spanish ‘Juntos hicieron un gran cuadro de regalo para su padre en su cumpleafios’
a better sentence could be ‘He painted a great picture of her, which she would give

her father as a birthday present’.

“Father's Isabela was exciting with the present.” Ordering error ‘Isabela’s Father..";

Overgeneralization in the use of adjective ‘exciting’ in the place of ‘excited’.

“After few days Isabela learned play guitarra.” Omission of ‘a’ before the formula

‘a few days’ and ignorance of rule restriction: ‘to’ between verbs.

“Finally Washo made a song to Isabela. Now they singer together.” Wrong

selection of words ‘to” by ‘for’, and ‘Singer’ by ‘sing’.



EXAM 2 (BOY)

That story is wonderful there is a big boy in the CANADIAN ISLAND. That boy
was looky for many year. One day a ship desenbarcs in the cost. When the sailor see

the big boy.

Analysis

“That boy was looky for many year.” Wrong selection of the the word ‘looky’
instead of ‘looked’ or ‘lucky’; carelessness in the use of the word ‘year’, it should

be plural.

“One day a ship desenbarcs in the cost.” First language interference in the use of

‘desenbarcs’ (desembarcar), and ‘cost’ (costa).

“When the sailor see the big boy.” Incomplete application of the rule: use of the
simple present tense ‘see’ instead of ‘saw’, ‘sees’ or ‘would see’ in an imaginary

situation.

EXAM 4 (GIRL)

"The detective in my neighbouhood"

My neighbouhood is very interesting:
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Evidence: "Pie grande" is in my year, evidence: "Elvis” living in the next house,

evidence: "Marilin Monroe dance in the theater of school in my neighbourhood."

Well, I'm a detecte I'm a intelligent detective. | had many case the others years, but
one day. [ stayed in my office. Before I got up about 7:00 o'clock after that 1 took
my breakfast; it was very delicious then [ went to my office. The day was quiet,
always very quiet. When "Jorge” (he was the afect) called me and said that "her
wife had killed in his house."

in this moment I standed up; and went to the house. When | stayed in the house's
killed, I called to the door and the clerck said: "good afternoon, Mr Andrade; can |
help you!" Then I said: "yes, 1 came for the killed"; he not said nothing when [
went to the library and the Miss Monica stayed in. Okey! 1 asked to her the killed
and she answer: "What killed, baby?" "here didn't have a killed", “you arc mistaked,

the killed was in the next house, I sorry, baby!"

Analysis

"Elvis" living in the next house,” Incomplete application of the rules “Elvis lives

next to my house’ or ‘Elvis 1s living...”.

"Marilin Monroe dance in the theater of school in my neighbourhood." Incomplete

application of the rule: lack of {-s2} *dances’. Omission of the article “the’ before

school.
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“Well, I'm a detecte I'm a intelligent detective.” Wrong selection of the word
‘detect’ instead of ‘detective’; Carelessness: ‘a intelligent’ instead of ‘an

intelligent’.

“I had many case the others years, but one day...” Translation ‘Tuve muchos casos

los afios anteriores, pero un dia...".

“Before I got up about 7:00 o'clock after that I took my breakfast; it was very

delicious then I went to my office.” Addition of the adverb “before’.

“When "Jorge" (he was the afect) called me and said that her wife had killed in his
house” Another translation example ‘Cuando Jorge (€l era el afectado) me llamo,

y dijo que su esposa fue asesinada en su casa’

“In this moment I standed up; and went to the house.” Overgeneralization of the
use of {-edl} in the formation of the past form of verbs. Wrong selection of the

pronoun ‘this’ instead of ‘that’.

“When [ stayed in the house's killed,” First language interference, the meaning is

not understood.

I called to the door and the clerck said: "good afternoon, Mr Andrade; can I help

you!” Translation ‘Cuando llamé a la puerta....” Instead when I knocked the door...
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“Then [ said: "yes, I came for the killed"; he not said nothing™ Translation ‘Vine

por el asesinato, ¢l no dijo nada.’

“when | went to the library and the Miss Monica stayed in.” Addition of ‘the’

before a proper name Miss Monica.

*QOkey! I asked to her the killed and she answer: "What killed, baby?" "here didn't
have a killed",” Translation from Spanish ‘Ok, Le pregunté por el muerto, y ella

contestd, qué muerto? aqui no tenemos ningun muerto.

"you are mistaked, the killed was in the next house, | sorry, baby!"
Overgeneralization in the use of mistaked, the student used a noun in the place of a
verb. Translation form Spanish ‘estas quivocado, el asesinato fue en la casa de

alado, lo siento!”
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EXAM ANALYSIS LEVEL 4 FORM 2 FIRST

PARTIAL EXAM

TOPIC OF THE WRITING:
WRITE A PARAGRAPH ABOUT A BOOK YOU'VE READ. BE SURE TO
INCLUDE WHAT THE STORY WAS ABOUT, THE MAIN CHARACTERS

AND YOUR OPINION OF THE BOOK.

EXAM 9 (BOY)

[ have read about a man in Mexico who was very popular and handsome. He lived
with his mother because his father was separated from them, he also had an older
sister but he didn't know. He drank a lot and he used to have sex with some girls,
after some time he was very sick and went to the doctor but during some visits he
met to his father (the doctor) and to his sister too. I think this book called Juventud
en Extasis is an important novel because young people have some wrong values
today.

g

Analysis

“he also had an older sister but he didn't know.” Omission of the object pronoun

‘her’ after know.
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“during some visits he met to his father (the doctor) and to his sister too.”

Ignorance of rule restricition in the use of ‘met + to + possessive pronoun.

EXAM 10 (GIRL)

'Heart' is a good book that was written by Edmondo D'Amicis. This book contained
a wonderful history about a boy who had a notebook in which he wrote all things
that he did and he wanted to transmit it to the people. He also wrote the dissapoints
that he had with your father and mother, the things that he did with your friends. |
like this book. It's really interesting because leave a lot of lessons for the life.

"Heart" is a book that has a lot of successful.

Analysis

“This book contained a wonderful history about a boy who had a notebook™ Wrong

selection of word ‘history’ for ‘story’.

“...he wanted to transmit it to the people.” Addition of the object pronoun ‘it" and

addition of the article ‘the’.

“He also wrote the dissapoints that he had with your father and mother, the things
that he did with your friends.” Wrong selection of words ‘dissapoints’ in place of
‘disappointments’. First language interference in the use of the possessive

pronoun ‘your’, instead of ‘his’.
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“It's really interesting because leave a lot of lessons for the life.” Omission of the
subject ‘it’ after ‘because’ referring to the book. Incomplete application of the

rule, when the student ommits {-s2} leaves.

““Heart" is a book that has a lot of successful.” Overgeneralization, the student

maybe assumes that he can use the adjective ‘successful’ in the place of the noun

‘success’.

EXAM ANALYSIS LEVEL4 FORM 4 FIRST PARTIAL EXAM

TOPIC OF THE WRITING:
WRITE A PARAGRAPH ABOUT WHAT YOU WOULD DO TO HELP

PEOPLE IF YOU HAD A LOT OF MONEY OR THE POWER TO DO SO.

EXAM 23 (BOY)

1f' | had a lot of money, | would have helped to the poorest people in many ways, for
example, if | had saw a child at street that have hunger, T would have invited to my
home, and I'll give to him a lot of food for he and his family. 1f 1 had had a bus, |

would have gotten up to the bus, and given they a tour around the Ecuador.
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Analysis

“If I had a lot of money, I would have helped to the poorest people in many ways,”

Incomplete application of the rules: the writer combines conditionals 2 and 3.

“if I had saw a child at street that have hunger, I would have invited to my home,”
Ignorance of rule restrictions, because the writer used the past form instead of the
past participle ‘if I had seen’. Incomplete application of the rule, the students does
not include {-s2} ‘has’. Translation from Spanish ‘have hunger’ from ‘tener
hambre’ instead of ‘to be hungry’.

“I'll give to him a lot of food for he and his family. If [ had had a bus, I would have
gotten up to the bus, and given they a tour around the Ecuador.” Ignorance of rule
restiction, because the student uses the structure ‘give+ to + object pronoun (him)’.
Ordering error ‘I'll give a lot of food to him’, or ‘I’ll give him a lot of food’.
Ignorance of rule restricition when using personal pronouns, instead of the object
pronouns after prepositions. Wrong selection of the verb ‘gotten up to” instead of

‘gone to’

EXAM 33 (BOY)

If I had a lot of money or the power, firsth I do some intitutions for help people in
many place of the world that is most nesesary, for example, in the countries of

Africa, because in this place there are more pour pleople that in others places. I help
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the pours mother with her sons, give some principals recourses for their lives, and
medical atention too. And the most importand part, I stop the wars in the world.

because this is the part that the life in the world is very bad.

Analysis

“firsth 1 do some intitutions for help people in many place of the world™
Misspelling of the words ‘first’, and ‘institutions’. Omission of the modal ‘would’
before ‘do” and wrong selection of the verb ‘do’ for © create’. Wrong selection of

the prepositions ‘for’ by ‘to’. Carelessness in the use of ‘place’.

“that is most nesesary” Omission of the subject “1t’ and misspelling of the word

‘neccessary’.

“because in this place there are more pour pleople that in others places.” Wrong

selection of words ‘pour’ by ‘poor’ and misspelling of ‘people’.

“I help the pours mother with her sons, give some principals recurses for their lives,

"

and medical atention too.” Wrong selection of the word ‘Pour’ by ‘poor’.
Ignorance of rule restriction because you cannot pluralise adjectives (poor).

Interference of the mother tongue, in the use of the words ‘principal’ in the place

of ‘main’ and ‘recurses’ by ‘resources’. Misspelling of ‘attention’.
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“And the most importand part, [ stop the wars in the world, because this is the part
that the life in the world is very bad.” Incomplete application of the rule: use of
modal ‘would’ to refer to an imaginary situation. Translation from Spanish *Y la
parte mas importante. yo pararia las guerras porque csta es la parte del mundo que

esta muy mal’

EXAM 36 (GIRL)

[f | have a lot of money or the power. T think that first [ helped a pour people
because today the situation of the Ecuador are very bad and most of the people not
have money for to eat study and other situationes. It is for this that I helped first the
pour people and next | probably builds a hospital because nowdays the hospital not
have a lot of medicines for to help the people. and Finally | maybe I travell to other
countries and study the University for when | finished the stody I returned and

helped to my country and my family.

Analysis

“If 1 have a lot of money or the power.” Incomplete application of the rule, the

student did not use conditional 2 to talk about an imaginary situation.

] think that first 1 helped a pour people because today the situation of the Ecuador
are very bad and most of the people not have money for to eat study and other

situationes.” Incomplete application of the rule conditional 1 in the place of



conditional 2. Wrong selection of words ‘pour’ instead of ‘poor’. Incomplete
application of the rule in the use of ‘a’ before ‘people’. Addition of the article
‘the’ before a proper name ‘Ecuador’. Incomplete application of the rule, the
student does not use the auxiliary ‘do’ between ‘people’ and ‘not’. Ignorance of
rule restriction . we cannot use two prepositions together ‘for’ and ‘to’.

Interference of the mother tongue in ‘situationes’

“It is for this that | helped first the pour people and next I probably builds a hospital
because nowdays the hospital not have a lot of medicines for to help the people.”
Translation from Spanish ‘Es por esto que ayudé a la gente pobre y luego yo
probablemente construya un hospital porque ahora el hospital no tiene muchas

medicinas para ayudar a la gente’

“and Finally I maybe I travell to other countries and study the University for when |
finished the stody I returned and helped to my country and my family.” Translation
from Spanish * y finalmente yo posiblemente, viaje a otros paises y estudie la
univesidad y para cuando yo haya terminado de estudiar regresaré y ayudaré a mi

pais y a mi familia’. Misspelling of ‘study’
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EXAM ANALYSIS LEVEL 4 FORM 3 MIDTERM EXAM

TOPIC OF THE WRITING:
WRITE A LETTER TO DR. SMITH, A COUNCELOR OF AN ADVICE
COLUMN IN A NEWSPAPER. TELL HIM ABOUT AN AWKWARD

SITUATION OR A PROBLEM.

EXAM 6 (GIRL)

Dr. Smith:
One day my best friend was very strange with me and we didn't say nothing.

When we were in a party he said that he fall in love of me. I said him: 'l just love as
a friend'.

Then, we talked and actually we are friends again.

Analysis

"...we didn't say nothing." Incomplete application of the rule: negative expression

with nothing.

"When we were in a party he said that he fall in love of me." Incomplete

application of the rule, when reporting a statement: 'he said that he had fallen in

love with me.' Wrong selection of preposition 'of me' instead of 'with me'.
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"I said him: 'l just love as a friend"." Ignorance of rule restriction in the use of the
verb say + object pronoun. Omission of the object pronoun 'you' in 'I just love you

as a friend'.

"Then. we talked and actually we are friends again." False cognate 'actually', which

means 'really’; and the learner assumes it means 'actualmente' in Spanish.

EXAM 7 ( GIRL)

Dear Dr. Smith:

I have a big problem with my parents because they have old ideas about the life for
example when | want to go out with my friends they always said to me NO and |
said way but they didn't give me a good answer or when I want to get married with
my boyfriend they didn't like it, so they went to talked with his parents and then he
didn't wanted married with me.

| try to understood them but is imposible I don't know what I have to do with this

problem. Can you help me please.

Analysis

"...] want to go out with my friends they always said to me NO and I said way but

they didn't give me a good answer..." Incomplete application of the rule, when

referring to habits: ‘Il WANT... they always said... and I said... they didn't give me’
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instead of ‘they always say... [ say.... they don't give me’. Wrong selection of the

word 'way' instead of 'the question word why?'.

" ..when I want to get married with my boyfriend they didn't like it..." Incomplete
application of the rule: use of the verb 'want' in the present tense, instead of the

past tense “wanted’.

"...they went to talked with his parents and then he didn't wanted married with me."
Incomplete application of the rule: to + simple form of the verb, didn't + simple
form of the verb. Ignorance of rule restriction in the use of the infinitive 'to’
between verbs: 'he didn't want to marry me'. Ignorance of rule restricition as well
in the use of two past tenses together (wanted married). Addition of the preposition

'with'.

"I try to understood them but is imposible..." Incomplete application of the rule:

'to + simple form of the verb": 'l try to understand' Misspelling of the word

‘impossible.’

EXAM 10 (BOY)

Dr. Smith:
I have a problem, when I was in my friend's home he tell me that there is a party
here but we need a car because we want to bring some girls at night when my

parents were sleeping I took my father's car after that I was in the party. It was very
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exiting and I can to know new people, when the party finished wanted return my
home when | was driving the car I didn't can sce a rock then [ crashed the car tell

me Dr. Smith what can | do?

Analysis

" have a problem, when [ was in my friend's home he tell me that there is a party
here..." Incomplete application of the rule: wrong tense of the verb 'tell' and 'there
is' when talking about an event in the past. Wrong selection of the adverb 'here

instead of 'there'.

" _but we need a car because we want..." Incomplete application of the rule: lack

of past tense for the verbs 'we needed’ and 'we wanted'.

“It was very exiting and I can to know new people.." Misspelling of the word
exciting. Ignorance of rule restriction 'can + verb'. Incomplete application of
the rule: in the use of the modal 'can' to talk about an event in the past: ‘could".
Wrong selection of the verb 'know' instead of 'meet'+ people.

" .when the party finished 1 wanted return my home.." Ignorance of rule
restriction: use of infinitive 'to' between verbs, ' wanted to return'. Addition of the

possessive pronoun 'my' + home.
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" .when I was driving the car [ didn't can see a rock then | crashed the car..."
Ignorance of rule restriction: In English we don’t use the auxiliar *do’ in

combination with the modal ‘can’; ‘I didn't see’ or “I couldn’t see’.

EXAM ANALYSIS LEVEL4 FORM3 SECOND PARTIAL EXAM

TOPIC OF THE WRITING:

DO MANY TOURIST VISIT ECUADOR EVERY YEAR? WRITE A
PARAGRAPH TELLING ABOUT WHERE THEY COME FORM, WHAT

PLACES THE LIKE TO VISIT.

EXAM 2 (BOY)

Tourism in Ecuador

Ecuador is a very little country located in Northwest of South America. It's a
charming country visited every year for a lot of tourist from all other country,
almost. So, Ecuador is visited by Americans, English, British, Italians, Japaneses,
etc. Their favourite places to visit are the beaches, the Andes, Historic Monuments,

mountains, National Parks, zoos, the hot spring in Baos, waterpools, waterfalls,

etc.



Analysis

"Ecuador is a very little country located in Northwest of South America.” Omission

of the definite article 'the + Northwest'.

"[t's a charming country visited every year for a lot of tourist from all other country,
almost.” Wrong selection of the preposition 'for many tourists’ instead of 'by many
tourists’. Omission of {-s1} with the noun 'tourists' and 'countries’. Wrong order,

placing the adverb 'almost’ at the cud.

EXAM 5 (BOY)

Welcome to Ecuador.

Ecuador is a small country; but it has a lot of beautiful and interesting places.

Like Galapagos Islands. These Islands are near Ecuador you can arrive there by
plane or ship. They are beautiful because they have a lot natural resources that you
can ¢njoy.

Ecuador have mountains and a lot of touristics places.

You can go to Chimborazo, there you will see a diferent kind resources, that you
will enjoy if you have hot clothes.

Please visit us.
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Analysis

"_.they have a lot natural resources that..." Omission of the preposition 'of' in the

formula: 'a lot of.

"Ecuador have mountains and a lot of touristics places." Incomplete application of
the rule: present simple for the third person singular {-s2} 'Ecuador has'.
Ignorance of rule restriction: pluralization of the adjective 'touristic'. First
language interference ‘tourist and touristic.’

"You can go to Chimborazo..." Omission of a noun explaining the word

Chimborazo, for example 'you can go to Chimborazo mountain’.

" ..there you will see a diferent kind resources..." Here we have two examples of
incomplete application of the rules: use of the indefinite article ‘a’ with a plural
noun ‘resources’, the student does not pluralize the noun ‘kind’. Omission of the
preposition 'of after the noun 'kinds": 'different kinds of.  Misspelling of the word

‘different’.

EXAM 7 (GIRL)

Ecuador has many beautiful places to visit. In ecuador there are four regions, coast,

sierra, amazon, and Galapagos.



On the coastal region the weather is very hot and humid. There arc many beaches
and cities like: Salinas, Atacames, Santo Domingo, Guayaquil, etc.

Guayaquil is the main port in Ecuador.

[n the sierra region the weather is cooler than in the coast. There are mountains,

lakes, etc.

Quito is the capital of Ecuador. It's a beautiful and modern city. In the amazon
region the weather is very humid. In the Galapagos islands the weather 1s summer.

Fcuador is the land of adventure.

Analysis

"On the coastal region the weather is very hot and humid." First language

interference in the selection of the word 'coastal' instead of 'coast’.

"In the Galapagos islands the weather is summer.” Wrong selection of the word

'summet’ instead of 'hot'.

EXAM ANALYSIS LEVEL4 FORMI SECOND PARTIAL EXAM

TOPIC OF THE WRITING:

CHOOSE ONE OF THESE HEADLINES AND MAKE UP AN
INTERESTING STORY ABOUT IT.

A. MILLIONAIRE KEN TYSON (68) MARRIES POP STAR KIN BASS(19).

B. WOMAN GAVE BIRTH 3 CHILDREN IN A TAXIL



EXAM 21 (GIRL)

Susan Smith is a woman who gave birth to 3 children in a taxi yesterday. The story
happened in New York. Susan was going to work when she remembered that she
have to buy a present for her boss because this was his birthday. In this moment she
went downtown and she was trying to find a beautiful present, she found it and
when she looked at her watch she saw that she was very very late. She took a taxi
when the taxi was on Back Street Boys Street she didn't feel well because she
would to give birth.

The taxi's driver tried to find a hospital but he can't it and the woman gave birth to 3
children there.

The taxi's driver help to it. Now she is in Alejandro Sanz's hospital with her 3

children and she is very happy, her husband is happy too.

Analysis

"...when she remembered that she have to buy a present for her boss because this
was his birthday." Incomplete application of the rule: past tense of the verb 'have',

'she had to buy'. Wrong selection of the pronoun 'this', instecad of 'it": 'it was his

birthday'.

"In this moment..." Wrong selection of the pronoun 'this’ instead of 'that’ to refer to

a past moment.
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" she didn't feel well because she would to give birth." Ignorance of rule
restriction: modal 'would' + simple form of the verb: and wrong selection of

expressionnse: 'would' instead of 'was going to'.

"The taxi's driver tried to find a hospital but he can't it..." Addition of {-s3} to the
noun taxi driver. Incomplete application of the rule: use of modal 'can't’ when

talking in past tense: 'couldn't'.

"The taxi's driver help to it." Addition of {-s3} to the noun taxi driver. Incomplete
application of the rule: wrong tense of the verb help, when talking about an event
in the past: 'helped'. First language interference: it is incorrect in English to use
the structure: 'help + to + object pronoun'. Wrong selection of the object pronoun

it" instead of 'her’, 'the taxi driver helped her'.

EXAM ANALYSIS LEVEL4  FORM 2 FINAL EXAM

TOPIC OF THE WRITING:

WHAT IS IT IMPORTANT TO INCLUDE IN A RESUME OR
CURRICULUM VITAE? BE SURE TO MENTION WHY EDUCATIONAL
BACKGROUND, WORK EXPERIENCE, LANGUAGES, SKILLS, AND

PERSONAL QUALITIES ARE IMPORTANT.
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EXAM 6 (BOY)

My name is Victor Medina I'm study optometry in the Catholic University and too
study English.

I went to high school and the Polonia College. | have twenty three years old, I'm
from Quito [ studied on course the manager and chemistry.

I'm a good person, my father's from Quito I have little experience, I speak English
one little.

I like be very friendly and puntual and be much eficient. I'm not married because |
want to be a good professional.

My adress in Ambato now because I study Optometry ['m not sick. My telephone is

447311 thank you.

Analysis

“..and too study English.” Omission of the pronoun . Wrong order: it's not
possible to use the adverb too before a verb, it goes at the end: 'l study English too'.

1

All these problems could be caused due to Spanish interference: 'y tambien

estudio Inglés'.

"I went to high school ond the Polonia College." Carelessness when writing ‘on’,

Wrong selection of the preposition ‘on’ instead of ‘at’.

"I have twenty three years old". Translation form Spanish: 'tengo 20 afios'.



L

"l studied on course the manager and chemistry." Wrong selection of the
preposition “on’, instead of the indcfinite article *a” ‘I studied a course...”. Wrong
selection of the definite article ‘the manager...” instead of the preposition ‘on’ +

wrong selection of the word 'manager’ instead of managing or management’: 'l

studied a course on managing and chemistry’.

" speak English one little.” Wrong selection of words ‘one’ instead of ‘a’.

"] like be very friendly and puntual and be much eficient.” Ignorance of rule
restriction: use of the infinitive 'to' between verbs: 'l like to be very...". Misspelling
of the word 'punctual'. Wrong selection of the adverb 'much’ instead of 'very'.

Misspelling of the word ‘efficient’.

"My adress in Ambato now because..." Wrong selection of the expression 'My
address in Ambato now...” instead of ‘I live in Ambato now...”. Misspelling of the

word "address’.

EXAM 7 (BOY)

In a curriculum vitae , the most important things are the Education because i1s more
important for find a work. Work experience 1s important too because 1 have a
experience for new works.

Know many languages is important too because | can speak with another people

that never speak spanish.
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Skills is import in a curriculum vitac because I need to teach another people and

never, the people teach, me their skills. If I have many skills, I will be find the best

work.

Analysis

" ..the most important things are the Education because is more important for find a
work.” Incomplete application of the rule: There's no concordance between the
plural form of verb ‘to be’ with the singular noun: ‘...things are the Education...’.
Wrong selection of the comparative 'more’ instead of the adverb 'very": ".. very
important...". Ignorance of rule restricition: for + gerund. Addition of the definite

article ‘a’: “...for finding work.”

"Work experience is important too because | have a experience for new works."
Wrong selection of the pronoun 'I' instead of the impersonal 'you'. Carelesness:
use of article ‘a’ when the following word begins with a consonant; and the
unnecessary addition of that article. Wrong selection of the noun 'work' instead of

job": *'...you have experience for new jobs'.

"Know many languages is important too because | can speak with another people
that never speak spanish.” Incomplete application of the rule: starting a sentence
with a gerund, whenever possible: 'Knowing many languages..." or *speaking many

languages...’. Ignorance of rule restriction: use of the adjective 'another' with
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singular nouns. Wrong selection of the word never' instead of the auxiliary "don't’:

'l can speak to people that don't speak English'.

"Skills is import in a curriculum vitae..." Incomplete application of the rule:
plural noun + the correct form of the verb to be 'are’. Wrong selection of the word

'import’ instead of 'important': 'skills are important in a curriculum vitae'

"_..because I need teach another people and never, the people teach, me their skills.”
Ignorance of rule restriction: use of the infinitive 'to" between verbs '...I need to
teach...”. Ignorance of rule restriction: use of the adjective 'another’ with singular

nouns. Addition of the definitive article 'the’ before 'people’.

"If 1 have many skills, I will be find the best work.” Translation: '[f | have many

skills', 'si tengo muchas habilidades'. Addition of the verb 'to be’.

EXAM ANALYSIS LEVEL4 FORM¢4 FINAL EXAM

TOPIC OF THE WRITING:

WRITE A PARAGRAPH TELLING ABOUT THE MOST UNUSUAL OR

INTERESTING STORY IN THE NEWSPAPER OR ON T.V. THIS WEEK.



EXAM 26 (GIRL)

The cat and mouse life together, because, the cat has most the kidding and fund the
baby mouse, the baby mouse go the house's cat. the cat love the baby mouse, the

baby mouse consideret thee cat your mom.

Analysis

"the cat and mouse life together...” Omission of an article 'the/a + mouse'. Wrong

selection of the noun 'life', instead of the verb 'live’.

" .because, the cat has most the kidding and fund the baby mousc..." This is a very
confusing sentence, maybe caused by first language interference; we do not know
what the writer means. Even though, it was analysed in the following terms: Wrong
selection of the verb 'has' instcad of the 'likes', wrong selection of the word

'kidding’ instead of 'kitten'. Misspelling of the verb "found'.

"..the baby mouse go the house's cat..." Incomplete application of the rule: third
person singular + V + s in the present tense. Omission of the preposition ‘to’ after

the verb 'go’. Wrong order of the possessive: 'the cat's house'.

"...the cat love the baby mouse..." Incomplete application of the rule: third person

singular + V + s in the present tensc.



" _the baby mouse consideret the cat your mom" Misspelling of the past tense
-considered’. First language interference, in the use of possessive pronoun “your’

instead of ‘its.

EXAM 27 (BOY)

Ok this is a story I watched in "Fox" this is a weird story from "The X Films". It's
about a strange dog from to China, this dog was translader to U.S.A. but when two
policemes tried to opened the box of this dog. this dog killed this two men. But the
odd in this situation is that the bodies was found in to the box, but the dog don't turn
up. After this situation the dog killed three persons, The FBI tried to found this dog
and a odd person said that this dog is not a dog, this dog 1s a man that in the night he
was transformer in a dangerous dog. This person is a veterinary and she was studied
this weird tipe of dogs.

On night this woman desapared of her house and run away with a man; but
suddenly in the darkness the woman and the man was transformed in two dog and
never turn up.

Analysis

"Ok this is a story 1 watched in ‘Fox’” Wrong selection of the preposition 'in'

instead of "on’.

" ..this dog was translader to U.S.A." First language interference, in the use of the

word 'was translader’, instead of 'was taken'.



" _when two policemens tried to opened the box..." Carelessness: when adding {-
sl} (plural morpheme) to an already plural noun. Incomplete application of the

rule: infinitive 10’ + simple form of the verb.

" _this dog killed this two men." Wrong selection of the pronoun 'this’ + plural

noun.

"

" _this situation is that the bodies was found in to the box.." Incomplete
application of the rule: plural noun + 'were' (past tense of verb 'to be'). Wrong

selection of the preposition “into” instead of 'in'.

"..but the dog don't turn up." Incomplete application of the rule: use of the

auxiliar verb "don't” when talking in past tense.

"The FBI tried to found this dog...". Incomplete application of the rule: infinitive

'to' + simple form of the verb, not past tense.

"..and a odd person.." Carelessness: use of the article 'an’ when the following

word begins with a vowel.

" .that in the night he was transformer in a dangerous dog.” First language
interference: preposition 'in the' + 'night’ = ‘en la noche’ instead of ‘at night’. First
language interference in the use of the word 'transformer' = “transformar’. Wrong

selection of the preposition 'in a dangerous...", instead of 'into a dangerous...".

8]
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" she was studied this weird tipe of dogs." Misspelling of the word 'type".

Addition of the verb 'was'.

"On night this woman desapared of her house and run away..." Wrong selection of
the preposition 'at’ + 'night. Misspelling of the word 'disappeared’. Wrong

selection of the preposition 'of', instead of 'from her house'.

" .the woman and the man was transformed in two dog and never turn up."
Incomplete Application of the Rules: plural noun + 'were' (past tense of verb 'to
be'.) Wrong selection of the preposition 'in', instead of 'into’. Carelessness, when
omiting the pluralization of the noun 'two dogs'. Incomplete application of the

rule: lack of the past tense of the verb "turn’.

EXAM 21 (GIRL)

[ watched the news on TV and the most unusual story was the story of a woman that
was pregnancie of twins but in the 6th month of pregnance she has headaches; the
doctors think that it was normal but she has a problem in her head with her "venas"
its explosioned and she stay in "coma" for 3 months.

The twins were born healthy and beatiful. The twins are girls.

Their mother wake up of the "coma" and she stay fine she move her hands and her
eyes.

The woman is from Brazil.



Analysis

" _.a woman that was pregnancie of twins..” Wrong selection of the word

'‘nreenancie’ instead of 'pregnant’.
preg

"_.in the 6th month of pregnance” Misspelling of the word 'pregnance’ instead of

the 'pregnancy’.

"_..she has headches..." Incomplete application of the rule: use of the past tense of

the verb have, when telling a story in the past. Misspelling of the word 'headaches'.

" .. the doctors think that..." Incomplete application of the rule: use of the past

tense of the verb think, when telling a story in the past.

"...she has a problem in her head with her "venas" its explosioned..." Incomplete
application of the rule: use of the past tense of the verb have, when telling a story
in the past. First language interference: in the use of the word 'venas', instead of
'veins'. Wrong selection of the possessive pronoun 'its' instead of the subject
pronoun 'they’. First Language Interference: in the use of the word 'explosioned’,

when the learner meant "blew out'.

"...she stay in "coma" for 3 months.” Wrong selection of the verb 'stay’, instead of

'was'. Incomplete Application of the Rule because the verb should be in past .
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"The twins were bomn healthy and beatiful." Carelessness in writing 'beautiful’.

"Their mother wake up of the "coma" and..." Incomplete application of the rule:
use of the past tense of the verb ‘wake up’, when telling a story in the past. Wrong

selection of the preposition 'of', instead of 'fromy’.

" .she stay fine she move her hands and her eyes." Wrong selection of the verb

'stay' instead of 'was'. Incomplete Application of the Rule: the verbs in present not

in past.
EXAM ANALYSIS LEVEL 4 FORM 1| FINAL EXAM
TOPIC OF THE WRITING:

WRITE A PARAGRAPH TELLING ABOUT THE BIGGEST LIE YOU

HAVE EVER TOLD IN YOUR LIFE. BE SURE TO GIVE DETAILS.

EXAM 29 (GIRL)

A long time ago, when I was a child, 1 had forgotten to make a homework,
specifically it was a Math exercise about adding numbers, so I couldn't sleep and a
woke up at 4 o'clock and made the homework, it was a very cold night and | got the
flu, after finishing my dificult homework, I was felling very bad and 1 dccided sleep
with my parents, I was very sick and my mom asked me what had happen to me |

said that I was sleeping and [ walked and ate a lot of ice cubs and ice cream after
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midnight, I didn't want that my mother knows about my homework, the next day |

was absence of school, but I had to do 2 homework more than which I hadn't done,

it was terrible.

Analysis

"I had forgotten to make a homework.” Ignorance of rule restriction: the noun

homework is always used with the verb 'to do'.

"l couldn't sleep and a woke up at 4 o'clock and made the homework..."
Carelesssness of the word 'a' instead of the pronoun 'I'. Ignorance of rule

restriction: the noun homework is always used with the verb 'to do'.

"_..my dificult homework..." Misspelling of the word 'difficult’.

"l decided sleep with my parents.."  Ignorance of rule restriction: use of

infinitive 'to' between verbs.

" ..my mom asked me what had happen to me..." Incomplete application of the

rule: past perfect = had + past participle (happened).

"] didn't want that my mother knows about my homework..." Ignorance of rule
restriction: use of the infinitive to indicate we wish a person to do something; 'l

didn't want my mother to know...".



" _the next day [ was absence of school..." Wrong selection of the noun 'absence’,

instead of the adjective 'absent'.

"I had to do 2 homework more than which I hadn't done.” Addition of the word

'than'.

EXAM 34 (GIRL)

Well, my biggest lie, was when I was 16 years old and my friends invited me do a
party, so I have to tell to my parents but I know that they always said me NO!, so |
decided tell them a little lie and it was, that T had to study with a friend for a exam
but then when my parents wanted to took me at home they didn't find me. So when
I returned to my house they didn't sleep and they started to answer what happencd

to me and | just cried.

Analysis

"...my friends invited me do a party..." Ignorance of rule restriction: Use of the
infinitive 'to' between verbs, here, before the verb 'do’. Wrong selection of the verb

'do a party’ instead of 'make a party' or 'have a party’.

" have to tell to my parents..." Interference of the mother tongue: use of the

preposition 'to’ after the verb 'tell'. In Spanish 'decir a'.



" [ know that they always said me NO!.." Incomplete application of the rule:
use of the present tense of the verb ‘say’, to talk about habits. "...they always say'.

Ignorance of rule restriction: We cannot use the verb say + an object pronoun.

" 1 decided tell them a little lie..." Ignorance of rule restriction: Use of the

infinitive ‘to' between verbs, 'l decided to tell them...".
" _when my parents wanted to took me at home they didn't find me."” Incomplete
application of the rule: use the simple form of the verb after the infinitive 'to’, 'my

parents wanted to take me...". Ignorance of Rules Restriction ‘at before the noun

'home'.

" .they started to answer..." Wrong selection of the verb 'answer', instead of ‘ask’.

219



5.3. Report of Errors

Once we finished analyzing the exams, we had the following results: 22 exams

made by boys and 22 exams made by girls, giving a total of 44 exams analyzed.

KINDS OF ERRORS TOTAL NUMBER OF ERRORS
Translation 20
First Language Interference 38
Carelessness 23
Overgeneralization 6
Ignorance of Rule Restriction 47
Incomplete Application of Rules 81
Omission 34
Addition 22
Selection 91
Ordering 14
False Cognates 2
Misspelling 34

Table 4.2. Results obtained from the general analysis of errors

The results above belong to the final number of errors found in the 57 exams

studied, and we can see that the highest occurrence is in ‘“Wrong Selcction”.

In the following table, we can see the occurrence of errors depending on the sex of

the students.



[ NUMBER OF ERRORS
Kind of error
BOYS GIRLS
Gender
Translation 7 A A T
B 'ﬁ'st_igngu_a“ge Interterence 18 20 N
Carelessness ' 11 - 12
- "O_v“ergeneralization e 5
_Algnorance of Rule Restriction . 19 28
' Incomplete Application of 36 45
Rules ]
Omission 23 11
Addition 6 16
Selection 44 47
Ordering 5 9
False Cognates | B |
IR "‘T/l_isspelling ' _ 21 I &
L j

Table. 4.3. Errors classified according to the gender of the students.

As we can see girls tend to make more errors in some cases (the number of exams
analysed was equal 22 boys and 22 girls), with exception of misspelling that boys
have nearly the double and omission where boys have more than the double of

errors.. One of the errors that we expected to have a high frequency was first

12
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language interference, however, it is very noticeable that the percentage is very

similar both in women and men.

The highest frequency was in incomplete application of the rules, we considered
this when the students knew the rules (e.g. {-s2} in third person singular) but they

did not use them.
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TRANSLATION ERRORS
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CARELESSNESS ERRORS

52%

OBOYS B GIRLS
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IGNORANCE OF RULES
RESTRICTION ERRORS

OBOYS OGIRLS




OMISSION ERRORS

68%

[

OBOYS OGIRLS
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WRONG SELECTION ERRORS

48%

52%

OBOYS O GIRLS

231



FALSE COGNATES ERRORS

50% 50%

EBOYS GIRLS

232



FIRST LANGUAGE
INTERFERENCE ERRORS

s |
N
S e

@EBOYS OGIRLS

47%
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OVERGENERALIZATION ERRORS

OBOYS OGIRLS
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INCOMPLETE APPLICATION OF
THE RULE ERRORS

44%

56%

o —
OBOYS OGIRLS
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ADDITION ERRORS

27%

73%

OBOYS OGIRLS
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ORDERING ERRORS

OBOYS OGIRLS
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MISSPELLING ERRORS

EBOYS OGIRLS
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CONCLUSIONS AND RECOMMENDATIONS

Being in contact with errors analysis during these last months has been of great
relevance in the improvement of our knowledge about errors. Since we started
reading the theoretical background, we realised that we needed to learn many new
things that we never dealt with as students. This knowledge has helped us to

conclude our dissertation in the following points:

e We realised that the development of writing is something that does not
come up spontaneously, or that we acquire or produce from one day to
another; it is a process in which many issues are involved, including
motivation, learning styles, physical capacity to develop the mechanical
process, a long and appropriate instruction, the ability to put thoughts
together and express them in a written form. Writing is not an isolated skill
that can be learnt easily, it nceds from reading in order to know more

vocabulary and from listening as another source of information input.

e The starting point for this dissertation was the lack of any study done with
the student’s works at the Catholic University in Ambato-Ecuador; we
decided to analyse errors because we saw that some students reach higher
levels of English with a low proficiency in writing, as we could see in our
analysis some of he errors found were due to the fact that some students
do not apply the rules or vocabulary they have learnt, they just write with

the basic forms they learnt at early stages of the learning process.
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e We are sure that the results reported w1ll be a very important tool for any
ghL ock thol
teacher at the Catholic University. due to* ey will help them to see on

what points they will have to focus the feedback in order to help students

to develop writing in a more effective way.

e This will also contribute to any further study in order to have a deep
analysis and therefore make more contributions to the university in order to

improve the teaching level at the English Department.

e Interlanguage, that is the internal process that foreign language learners
experience along the language learning, is a very important matter to be
studied and known by everyone who wants to be an English Teacher;
therefore, the teacher will be aware that some kinds of errors, could be

produced by the changes that take place in the learner’s mind.

e Another issue, sometimes ignored by teachers, is that every student is an
individual universe with different points of view, thoughts, feelings, and
ways of learning. Some teachers do not care if their students are learning in
an appropriate way or if they are using the correct techniques that help
learners to acquire the language; most of the classes are directed to only

one learning style and, in some cases, to the learning style of the teacher.

It is neccessary to point out individual and specific conclussions according to the

results obtained from the analysis.



Observing the results we obtained we found that the lack of awareness of
the English rules makes our students tend to use translation when writing;
that is the reason why in the results of the dissertation we notice that in up
to 44 exams analyzed, 20 errors of translation were found. Teachers should

involve students in real activities which help them to think in English.

Besides translation, first language interference relates to Spanish, and it
also shows how the learner is linked to his mother tongue; 38 examples
showed a clear interference of Spanish, noticing that the number of errors
made by boys (18) is not far from the number of girls® errors (20), showing

there is no major difference or influence of the gender.

Once we finished with the analysis of the exams, we found that Wrong
Selection of Words and Incomplete Application of Rules were the most
recurrent errors. Both boys and girls have the highest rate of crrors in
Selection, remarking that girls make more selection errors than boys. This

is also seen in addition and ordering.

Regarding carelessness the analysis showed us a similar number of errors
in each case (girls and boys); therefore, gender does not influence here,

either.

Both, Ignorance of Rules Restriction and Overgeneralization showed that

girls tend to have more occurrence of errors.



On the other hand. omission and misspelling presented a different

behaviour, boys made more errors in these two categories than girls.

False cognates presented an unexpected result; we thought that this could
be a great source of errors, but it showed that only one boy and one girl

used false cognales in a non-appropriatc way.

We can conclude that gender is not a major matter in the occurrence of
errors as we can see in Chapter 5; however boys make fewer mistakes than

girls.

We can conclude that exams revealed much about learners interlanguage
because they didn’t have a model to follow, and when writing a paragraph
at their level, students needed to use different tenses which demands more
complex grammar and lexis and make the writing process complex for
them: therefore. it would be useful to establish some general procedure in
order to have a similar way to teach writing from level to level. We are
sure that at the end of the English Courses the students will have a better

performance in the writing sections.

As we have seen from the analysed paragraphs, reinforcement in writing is
needed during the English classes at the Catholic University. Many times
writing exercises are avoided because they are considered to be time

consuming:; and the attention is mainly focused on grammar exerciscs



making students produce isolated pieces of language as well as on
communication activities that lead the learner to master the spoken
language leaving the writing skill aside. Therefore, it is crucial to mention
that consciousness in writing should be increased, the results make us

suspect that more writing practice is needed.

Referring to the previous point, it is necessary to clarify that the analysis
done in exams, would never reflect the reality in general writing, sincc the
conditions of writing are very different from the ones of writing in a piece
of homework, for example; however, working in class will help to mcrease
the self-confidence students have when doing and exam. As it was
mentioned in the development of the dissertation, writing under exam
conditions could produce different results in the writer, such as blocking

comprehension and capacity of thinking , due to nervousness or anxiety.

Despite the errors presented in the written sections, communication was
not impeded, the main idea was understood; the structures were not well
used but the message was passed and the meaning conveyed in the

majority of cases.

Even though our work is not concerned with error correction, we can
recommend teachers to use some adequate techniques that instead of
frustrating learners, help them to realise and improve their errors in the

future. Writing can be improved by:

[\
N
g



Avoiding the excessive use of red pen in written pieces. We strongly
agree with the saying “Writing students need Coaches, not judges™.
since negative feedback is demoralising and demotivating, and low
grades are negative feedback, because they do not help students, it
discourages learners. On the other hand there arc different less
intimidating and more encouraging ways to give feedback like minimal
marking, self-assessment and peer evaluation (see chapter 4).

Instead of just making a circle around the mistake or giving the correct
answer that stop students’ ability to rcalise what the mistake is, the
teacher should create a code in agreement with the students to remark
the errors, and thercfore, the leamer can correct himself. E.g. GR
would mean grammar; SP, spelling: WO word order, etc.

Giving students the liberty to choose the topic they want to write about
will make them develop paragraphs in a better way, than when a topic
is given by the teacher, because this assumes that students lack interest
in the topic, and the final result will not be as effective as it could be.
Referring to the previous point, we can say if the topic is imposed by
the teacher, essays should be started with topics that build up writing

skills, as well as the confidence that the learner nceds.

Having a variety of ideas, not only presenting the topic and asking
students to develop an essay, will make the students to feel more

encouraged and they will be able to write better and will show their ideas
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in a more understandable way. Thus, the results shown in the analysis and
the need for practice enable us to give some suggestions for writing and

language improvement:

Use pictures as initial point for a composition as well as for eliciting
writing.

Brainstorming (something that is not always taught).

Do not wait until level six is reached, to teach students the existence of
topic sentences, and that a paragraph is based on them. It would be
very useful to teach this from level three.

Encourage students to self-evaluate their own pieces of writing, as it
was mentioned in Chapter 3, because it is always valuable and usually
unforgetable learning from our own errors.

Implement and use Portfolios, so the student will be able to appreciate
his/her progress in writing during the semester.

Give sentence beginnings to be expanded.

Provide questions to be answered by the students as initial point of a
composition.

Doing Research, students can explore any phenomenon from the past
on which the composition will be developed. E.g. the student may
choose to study the significance of a monument from an ancient
civilisation or contemporary theories surrounding the monument.

In general make, use of any and all materials, that can exploit the

learning style of your students, to be applied in writing skills.
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Integrate the four skills, it is very important to show the students, how
in real life they do not use them in separately but in combination. This
could be done in class by doing various projects. For example, having
the learners develop a collage with articles, form which they will
decide what to choose and write about, once selected they start a
prewriting stage brainstorming ideas, followed by a drafting and {inally
the editing stage. Here we can use peer evaluation and students can
listen to each other’s opinions, also they can talk about their works and

have a feedback that will make realise what their weak points are.
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FIRST PARTIAL EXAM__ _ LIVEL 3 L FORM 3 PAGE 4

£ COMPLETE THE SENTENCES  IN  COLUMN "A" WITH THE CORRECT
INFORMATION IN COIUMN B

L. When Lthey went back to a._ to make him feel at home
the house

2. The girle had set the b and carefully washed them
table e by one

3. The Clarks tried o they listened to the radio

for a while
9 . Bob put the dishes in d. his first evenig had been
c e
5. He thought o ot one side of the kitehen

. WRITING
WRITE A PARAGRAPH TELLING ABOUT TR BEST VACATION You HAVE
EVER HAD, ETC. gryy DETALLS .

OOD LAOCK!
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ESCUELA DE LENGUAS Y LINGUISTICA -
' 4

LEVEL 3 '

ALL_FORMG - ANSWER SHEET
/ ’ 4

NAME:—-—,(/)'JJJ"'r"/) 151/1'/(/&)1 DATE: M‘-LH‘ L,O i
A. STENING COMPREHENSION (15 S <
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B. GRAMMAR AND vocasuiazy? v Prepane wods € %
I. (30 PTS) 2 I1.(20 PT?) - -
1. a & e > i. a & c ._3.
2. & P °© 2. & bo . ¢ 2
2 .

3. =& & c 3. a ( y & ))L
4. a &» CE):EE 4. a b & s
5. a & c kX 5. a b % 7.
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7. & C:‘ c N 7. @ b c s
8. a b @ S 8. a ¥ G,,) ‘%
9. @& b c = 9. a O c L.
10. a o c 2 10. & b c -
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D. WRITING (15 PTS)
PLEASE USE THE BACK OF YOUR ANSWER SHEET FOR THIS

SECTION.




ML, PARTIAL Edad _LeVEL . o FOIRM e oGl .4

In addition 6o the msny  borrowesd words  ire English
generally, of w Lich those lioted above are only & cmall
sapple, several domen werds imniorated  apoc ifically into
American  Bnglic inng  with  the cultursl items bhey
YEpPYesent . Bl ] and word in this way hecame parl of
1l American »onZuage sl culture.

1. A word can go to [orelgn countries snd —-—-—-oo

a. be uned with o i
1. wake A lenguage
o be borrowod thirou

;. Some  lmmigrant owor

T by ot anobher
[ sfter a long, btlriag belp
<. in the

3. American Enx recaived the immigration of - -

. people - 1l s birde
b moes Fhan ve millicn words
C. several dozen worils
3. The word allzn in &:Q sentencs: ... many allan we

cnter. .. 7, probablv mesns:

have becu

A, citlizen
. natural
. foreign

o The words borrowed and hoppowing: mentioned several

times in this texh probably mean something.

a. brought and forgohten
L. Laken and then uscd
c remembered and then fo undd

z..\

. WRTTIN

NESCRIBE  MEMBER OF  YOUR  TAMILY. HFIOW i AT GOR

TUEM?  (WRITE ARCUT 60 1

DI FFERENT ARL YO

OO LHCKE !
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SECOND. PARTIAL _ESAM __LEVEL 3 FORM 4 PAGE .4

e
5.

1.

1.

QD

o

11.

6.

10.

Children enjoy cooking things they like to eat,
experts ©ay. Recipes should be simple. FFoods should
be quick te make. Children over 8 years old can do
some baking and roasting. Pizzas, easy breads ond
cakes., and pasta are pood recipes for them. A 12-
year-old child can leara to make most things nnd adull
can.

MARR T (TRUE) OR ¥ (FALSE). THEN WRITE THE CORRECY
INFORMATION FOR THE ONFS YOU MARKED F (FALSE).

The number of children who like Lo cook is growing in
the United Statcs.

Cooking can also teach motor skills.

Experte can’ bt Find a way for parents and children to
epend time togebher.

The food children should cook is dificult to make even
for adulis.

Children under B years old can’t do some baking.
MARK TIT BEST CHOTCE

Everybody oan oo s e e

a. learn aboul, other cultures through cooking
h. have a maid working in your bed
. ook wearing leather gloves

The word ““rurvey” line 7 is a synomym of:

. chapt.er

b. repori

C. doctor

The word ~“tLeamwork ™™ tine 11 means:

a. some players forming one side in a game
b. organized cooperotion or united effort
C. a grouup nf people who play sport
Children under B years old should - -
A. Usme sharp kniveo

b. Stay aAawny from the stove

. tat while cooking

e can be learned throagh cooking.
A Dancing

h. Madness

c. Patience

WRITTNG
WRITE ABOUT YOUR HOPES FOR THE PFUTURE. BE SURE TO



PONTIFICIA_UNIVERGIDAD CATOLICA _DEL _ECUADOR_S
LoCURLA. _DE _LENGUAS Y _LINGGISTICA
PROGRAMA_JNGLES

SECONDR_PARTIAL _EXAM
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B. GRAMMAR AND VOCABULARY
I. (15 POINTS) IT. (20 POINTS)

1. )( b //// e il be ol ‘*ﬂﬂ "

e ]
2. a b W o sl &u/Je gy Zwu/Wb -
3. % b e 7 3.0 Yo U _a %wf 0LV o
4 a }( c 4 . jTP W /]‘J”) / M
/5 ) 74 b ¥, 5 e _.r;,gm___miiﬁ;_(i. ol /

2.
5. F (pv(w; ?x V{m}dc% u 79(11 u*{} E)( Lafr)u/; and qu’qum/ ol {ung 3//”1(/7_
F lhf F’yr du)! Umw ﬂwu!/ﬂ DOE 15 \O%Q, OWJ ()\M rgbd UL b mr\KO o

S

] ‘
N\
\

-~ ¢ T
Qr
-4
3
\

D. WRITING (20 PTS)
(PLEASE USE THE BACK OF YOUR ANSWER SHEET FOR THIS
SECTLON)

e



SECOND. DARTIALEAAM bkl . o FORM.S . _BAGE A

When the dave grew ronl. the boys played le scftball.
Frntball was the game To tne fall: when the afternoons
were cool and the sunshine wag bright .

BT *_*A_A ﬂ

MARK THL

!

2

thall

5

el ore

good at

vEttal

pretty

?P:<Da

o played softhall tor the firay time
O e
= R S T S throw the
basket .

a. ;o Williawm
b, William / PFred
[al Fred 1 '

foolLball becmupe

easily
cluatiad

in thal

sport

the soni

ne oould ..o..".r _‘.\ I A ¥ ot
) the ball no oa spaoiftc nrea

catoh hall
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LaCUELA. DE_LENGUAS. { LJHGUISTICA
PROGEAMA _IMuLES
SECOND _PARTIAL EXAM
LEVEL. 3. ANSWER SHEET
FOEMS. 2& & p _
MAME - _4’7’/_//_ oS L DATE « 47 Z(//j(fy_

Al LISTENTHG COMPREHENSION (16 PTE)

. x t - /5( ) L
3. X b S 7 ~ g

q. _Gaﬂgéyﬁzﬁyﬁ_m"““y"“w:><: e
5o fﬂ./ﬂ/é }:é (ﬂ"f(}’//// f’//z._/,"‘_/_ oﬁu//._/Z(’__ Lexgrl jé - I{j

B.  GRAMMAR AHD VOCABULARY

1. (30 PTS) 11, (20 PTS)

T L _jfaw{ﬁ;mazézw/aéﬁ_a€3wé%?fzzzsul{

2. s oo X - 2. -ZZE’m&anygﬁﬂfyf?*ZZ;?“jﬂzgééo ok

a »® o 3 L enrr_ e A’/f/{é ¥ / _i

4. X b - X 4. m24cN¢uoa£24}20a7"f?amaagﬁx_?>~ff <.
A - 5. b ot so.meds .

8: X h o T w//Qj/

C. READING (15 PTS)

1. A s} X - -

X v e

A Koo e
XN b -
/\( b 0 )(

fr WRITING (20 "5
PLEASE 8k THE BACK OF YOUR ANAWER SHERT FOR THIG
SECTION .
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FINAL EXAM_ LEVEL 3. _FORM 4 . _PAGE 4

I. MARK THE BEST CHOICE

1. The circus with a purpose —— ==
. performs in the Udersea Institute
b. has shows  that are fun and teach kids
C. ig Jlocated on a corner store

-

2. The word ““ringmaster”™” in the zentence Mlichael
candlofer is the ringmaster, means:

a. Michael works making rings
b. Mr. Sandlofer also does some boxing
o He is the person in charge of the show
3. The circus has ten human performers means:
a. ten children are invited to participate in the
show every day
b. reople have to pay to ten men before the show
C. there are Len people who act, play or entertain

the andience
4. Almost all of the animals in the circus - - -——— -~ .
belong tn the Wind underscea Institute

a.
b. were regeuert from death
C. lLive in the New York Zoo

5. The circus makes money ————————ee—
a on weekends
b. during the week

C. in the environment

D. WRITING
WRITE ABOUT THE MOST FAMOUS LANDMARKS IN YOUR COUNTRY.
SAY  WHY THEY RE FAMOUS FOR, WHERE THEY RE LOCATED,
ETC. USE ABOUT 50 WORDS.

GOOD LUCK! !
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FINAL EENAY

LEVEL. 3
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9 2 (k\)] < 9 o (E ) ©
1.0 a @ « 0. (ay b 5
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1. a Q)\ C
2. 3 b ()
3 ! b (()
4. a (b‘ ©
5. @) b s
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F.C. FIRST PARTIAL EXAM LEVEL 4 FORM.Z _ ____ __ RAGE 4

Suddenly the door opened and a man came oub. “"Next,, Christina
Smith, 9:15 a.m. Everyone looked around then Lo see who
Christina Smith was. Chris began to feel very stupid. "What
should [ do? he thought. He stayed quiet.

“Come along, who i Christina?” The man asked impatiently.
And theo the receptionist stood up.

"Hee's Christina!” She ~aid, and pointed at Chris. Everybody

started to laugh.
“But, you're a moan!! exciaimed the interviewer. ““Thie Job is

for a woman'"”.

NOW ANSWER T (TRUE) P (FALBR). I¥ THE ANSWER 15 F (FALSE)
WRITE THE CORRECT ANSWER.

1. Chris was nervous because he had a job interview.

- Chris replied to the job ad with a telephone call.

3. The Jjourney by bus took over an houar.

4. Chris war Lbe only wan waiting for an interview.

5. Chris Smith is really a woman.

D. WRITING
WRITE A PARAGRAPH ABOUT A BOOK YQiIF'VE READR. BE SURE TO
INCLUDE WHAT THE STORY WAL ABOUT, THE MAIN CHARACTERS AND
YOUR QPINION OF THE BOOK. (USE ABOUT 680 WORDS:

GOOD LUCR! 1!
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PONTIFICIA UNIVERSIDAD CATOLLCA DEL ECUADOR_SEDE AMBATO
ESCUELA_DE_LENGUAS Y LINGU1STICA o
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He  inspired many famone people.  Admiral Richard W Nyrd.
returning  from his  flight across the North Pole. naid that
Inles Verne had beer hie rmide. Simon Take, father of the
modern submarine. wrote in  the firast sentence of his
mrtebiopraphy: Tules Verne  was the director peneral of  my
1ife.” He started many other men thinking. Among them were the
inventor of the helicopter and the creator of the telepraph.
Verne s firseht book was Five Weeks in a Balloon. Tt became a
hent, aeller. Tt was Lranalated into every preat Ianguage. AL
the ape of 34, Jules Verne  wan famous. Perhaps the best known

+

af 211 his books in. “Around the world in Eighty Days”. Many

~f Verne s other bookg were get  in the Tuture. Tn these
ntories. people made aynthet ie  dismonds  and developed a
convertible w:ﬁ033§w~®rmrwﬁl:squC@ﬁ$1zﬂav:ﬁ; They received

news flashes  on television, wnrked in giant skyscrapers, and
rade to work on highwiays marh like the ones we ride todoy.

T+ ia hard to belirve that, tha books were written nearly one
hundred years ago.

MARF TRUF, OR WATLSH . THEN WRITE THR CORRECT ITNPORMATION FOR THR
STATEMENTS YOU MARKID F (FALSE).

1. The  opanange memtionn that Jules Vernse  had Lived for 77
Vears.

2. Jnles Verne mars a ew vinits bo New York Sitate.

3. Verne s most famous  book wap translated into every great
1ananape: .

4. When Admienl Richord B Trd retirned ho anid that. Verne
had been the director of bin 1ife.

5. Many of Verne s books were get in the future.

D.  WRTITING
WRTTE A PARACTATIT  ATYYIT WHAT YOI WOUTTY PO TO HETLR PROVTE
TR YOU HAD A TOT  OF MONEY OR ~THE POWRR TOQ PO 50. (USKE
ABOUT 60"WORDS) .

GOOD TLUCK! !
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(RGT_PARTIAL _EXAM _ LEVEL 4 FORM 3 PAGE 4

C.

caught the play-fulness of children on paper. In 1977,
Shen created one of his masterpieces. It s a paper -- cut
of many colors that pays tribute to China’s late Premier
Zhou BEnlal.

The design shows a small girl with a tear running down
her cheek. She is offering a flower in front of a wreath
that honors the leader. This paper - c¢ut 1is now in
China s national gallery.

These days Shen sits in a wheelchair in the home of his
brother in Beijing. His 3illness is starting to casuse
pain in his hands. But he is ptill waking art. “If an
artist wants to bring happiness to people he first should
lgve life. He should have a soul for beauty ~. said

Shen.

ARK T (TRUE) OR F (FALSE). THEN WRITR THE CORRECT ITREQRMATION
OR THE STATEMENTS YOU MARKED F (FALSE)

Shen uses a lot of tools to make his creations.

His designs will appear on the Logo of the Faurth Woxrld
Conference for Women.

His designs are made exclusively for furniture.

There s one style of paper - cutting in China.

Chinese used other materials before unsing paper.

WRITING

WRITE A PARAGRAPH ABOUT A BOOK YOU WOULD LIKE TO WRITE
ABOUT 1F YOU WERE A WRITER. BE SURE TO INCLUDE THE STORY
MATIN CHARACTERS, THE STORY, ETC. (USE ABOUT 60 WORDS)

GOOD LUCK! ¢!
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MIDTERM __ EXAM LEVEL 4 TFORM - . PAGE D

Ii.

6.

10.

D.

MARK

THE BEST CHOICE

The Brontes had -————=——=—" "=~

ancient streets and ghosts

a.

b. a pet dog, grey stones and a house in the country

C. sadness, beauty and passion in their lives

When you read one of the Brontes  novels you —-—-=——— 7m0 =7

a. can feel their powerful personalilies

b. undersatand it very casily because of the words they
used

c. have to use a dictionary in order Lo get the messBage

Yorkshire - --== == for Lthe past 300 years

a. hasn t almost changed

b. has changed a lot

C. is going Lo change

Bram Stoker gol the idea for his book from the -—--—-——mm—=

¥

a. ghosts of liaworth

b. churchyard in Saint Mary s church

C vampires in Central Kurope

Dracula jJumped to tand in the shape of a huge dog when

a. people on a boat recognized him

b. be went fishing with some other vampires

C.- the ship he was in was damaged

WRITING

WRITE A LETTER TO DR. SMITH, A COUNCEIL,OR OF AN ADVICE
COLUMN IN A NEWGPAPER. TELIL, HIM ABOUT AN AWKWARD

SITUATION OR A PROBLEM 60 WORDS MINTMUM.

GOOD LUCK!!!
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Moet Americans stop working at oge ginxty-five or seventy
and retire. Becauoe work is such an important part of
1ife in this culture, retircment can be very difticult.
Retireen often feel that are useless and unproductive. Of
course,  Bome people are happy to retire; but, leaving
one o job, whatever it de, is a difficu it change, even
for those who look forward to retiring. Many retirees do
not know how bo use their btime or they feel lost without
their jobs.

Ret irement,  oan alao bring financial problems. Many
people rely on Social Security checks every month. During
Lheir working yerrs, employees  contribute 2o certain
percentags of their anlariecs to Lhe governmeont. Bach
employer also gives a certanin  percentage to the
government, . When people retire, they receive this money
arns income . Thene checks o net provide  enough money 1o
live on, however bhecpuse Pr icen  are inereasing  very
rapidly. Senior citizens, those over sizbty-five, have to
have aavingo in bhe bank  or other retirement plans Lo
make ends meet. The rate of inflation is Torcing prices
higher each yoenr; Social Security  checks alone  cannob
cover Ghese growing @RpPeNses. The government offers some
agaistange, Medicare (heatth care) and welfare (general
apsistance), but  many senior citizens have Lo change
their Lifestylen alter retirement.. They have Lto  opend
carefulily to be sure hat they can afford to buy food,
fuel., and other necoasitien.

MARK T (FRUEY OR F  (FALGE). THEN MAKE Tl ¥ (I'ALSE)
STATEMENTS 7 (PRUR)S .

America is still influenced by the Protestant work ethic.
American people retire when they are 6HH or 70,

All retirecs know what bo do after they retire.

Foplovees only comtrivute a certain  percentage to  their
aalarien to the governmenl .

The money senior clbiznens receive is  enough for  thelr
needn.

WRITING.
N0 MANY  TOURIGTS  VIGET ROCUADOR  BVERY VYEAR? WRITE A

PARAGRATIT THLLING AROUT WHRRE THRY COME  FROM, WHAT PLACES
THEY LIKE 7O ViSIT?. GIVE DRTATLS . USKE ABOUT 60 WORDG.

GOOD LUCK! iy
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SECOND_PARVIAL EXAM .. BEVEL_A .. FORM 1. PAGE 3
F_oC.

And we should nob  expect the lavguage of India to be exactly
like the French language.

There are other attitudes which you will have to develop in
order to learn a language seccessfnlly. The mowst important of
these i that learning a langunage requieres constant prachtice.
You must not think that because you have seen oOr heard a word
or vhrase once or five times. or Len times that you really
know it and know how to use it.  You must be ready to repeat
new legsonno  agsein and apgain vwntil  you <an really use  them,
automatically, without having to think about them.

Many students have the idea  that if +they can memorize
dialougues they are learning that language. Learning a Janguage
i much more +than that. In  the early stages of studying &
Tanguage we miied, Yearn to coummunicate. Langiage 18
communication. Students  also have Lo learn pronneiation and
grammatical structurcs and vocabulary of course.

The most important thing of all in jearning a Janguage is to
have patience. [f you keep working shteadly, day afler day,
constantly practicing the language snd using it at  every
opportunity, yvou will learan Lo apeak a langnage well.

T. MARK  TUTRUR) OR T FALSE) . THEN  WRITH THE CORRECT
TNFORMATION FOR THE ANSWERS YOU MARKED F(FALSE).

1. A person s native language has a great influence on him.
o Al langunagesn work in exachbly the same way.

3. One repetilion is encugh to learn anything.

4. 1f you memorize dialogues youn raally learn a language.
5. Patience is important in learning a language.

D. WRITING

CHOOSE ONE  OF THESE HEALINKS AND MAKE UP AN INTERESTING
STORY ABOUT TT. USE ABOUT 60 WORDG.
A. MILLIONAIRE KEN TYSON (68) MARRITS POP STAR KIM BASS (19)
B. WOMAN GAVE BIRJH 3 CHILDREN fN A TAXI.

GOOD LUCK! v
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FINAL EXAM LEVEL 4 __FORM 1 PAGE 4
F.C.

Oxford University Press, the publishing house which
produces the Oxford FEnglish Dictionary, has a special
department called the Oxford Word and Language Service (OWLS
for short). If you have a question about the meaning of a word
or its origin, you can write or telephone, and the staff there

will help you.

I. MARK T (TRUE) OR (I) FALSE. WRITE THE CORRECT
INFORMATION FOR THE ONES MARKED "FALSE®

1. There was no town at Oxford before 912.

2. Oxford has always been a wealthy town.

3. The University used to be more important than the town.

4. Oxford is famous for its architecture.

5. Oxford is important for the British molor industry.

II. WHAT S THE MEANING OF THE FOLLOWING WORDS WHICH WERE IN
THE READING?

6. “Bulldog”
a. Name given to the University policemen.
b. A type of dog
C. A type of hat
7. "Punt’
a. A type of drink at the university
b. A type of boat moved by a pole
C. A special name for the policemen

I1I. MARK THE BEGT CHOICE
8. The townspeople were made to walk fhrough the town every

St. Scholaticas day because ————— = vmmm oo e

a. 62 students were killed in 1355 and +this was their
punishment .
b. it s a festival day.
C. they wanted the students to leavc the city
9. The Rover Group 1B a - = e i i o e e e e
a. students grave based in Oxford
b. motor company
C. special type of industry in Oxforad
10. Oxford s wealth decline in the 14th Century because -—--—---
a. of the decline in business and a terrible disease
that killed many people.
b.- it was no longer a fashionable city
C. townspeople and students did not like each other.

D. WRITING.
WRITE A 60 WORD PARAGRAPH TELLING ABOUT THE BIGGEST LIE

YOU HAVE EVER TOLD IN YOUR LITE. BE SURE TO GIVE DETAILS.

GOOD LUCK! ¢!
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FINAL. EXAM = LEVEL 4 FOBM 2 _ .

F.C.
I.

1.
2.
3.
4.
5.
IT.

6.

I1I.

8.

10.

e PAGE__ 4

MARK T (TRUE) OR'F (FALSE). WRITE THE CORRECT INFORMATION
FOR ITEMS YOU MAREKED F (FALSE).

Canterbury is the religious capital of England.
In the 12th century King Henry II wanted to give the

church more power.
Others were Jjelaous of Becket and his relationship with

the King.

Becket left England at one point becausse he was scared
for his life.

Becket was never allowed to return to England.

WHAT DO THE UNDERLINED WORDS FROM TIHE TEXT ABOVE MEAN?

A place of pilgrimage

a. Religious centre for people to visit.
b. Tourist resort.

C.- A museum

Murdered

a. Killed.

b. The action of eating.

cC. Injured.

MARK THE BEST CHOICE

In 1170 Henry was angry with Becket so...

a. he sent him away again.
b. he ordered that he should be murdered by soldiers.
C. Becket was made a saint.

King Henry VIII in the 16th Century...

a. established his own church of England.

b. made the Roman Catholic Church join with the Church
of England.

C. became the head of both the Roman Catholic Church

and Church of England.

The Pope s visit in 1982 was important because. ..

a. it showed the unity and undestanding between the
Roman Catholic and Anglican Church.
b. showed the problems and differences that still exist

between both churches.
c. that the Pope 1is s8till head of the Church of
England.

WRITING.

WRITE A PARAGRAPH TELLING ABOUT WHAT IT IS IMPORTANT TO
INCLUDE 1IN A RESUME OR CURRICULUM VITAE. BE GSURE TO
MENTION WHY FEDUCATIONAL BACKGROUND, WORK EXPERIENCE,
LANGUAGES, SKILLS, AND PERSONAL QUALITIES ARE IMPORTANT.
USE ABOUT 60 WORDS.

GOOD LUCK ! !
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