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1. RESUMEN 

 

Esta investigación examina estrategias pedagógicas efectivas para fortalecer la 

competencia comunicativa en inglés entre estudiantes de primaria. El estudio reveló los problemas 

que enfrentan los estudiantes para comunicarse con éxito en inglés, los cuales surgen debido al 

enfoque tradicional de enseñanza basado en la gramática, la falta de experiencia oral y escasa 

participación en el aula. El objetivo principal fue analizar y desarrollar estrategias activas y 

centradas en el estudiante para mejorar la competencia comunicativa en inglés. Se adoptó un 

enfoque de metodología mixta, mediante encuestas realizadas a 35 estudiantes de sexto grado y a 

clases paralelas A y B de séptimo grado, una entrevista semiestructurada con la profesora de inglés 

y una ficha de observación en la Unidad Educativa Fiscomisional “Nuestra Señora de Fátima”. 

Los datos indican que las técnicas activas y participativas incrementaron notablemente las 

habilidades de expresión oral y el desempeño comunicativo de los estudiantes. Sin embargo, el 

análisis demostró que estas metodologías no se implementan de manera consistente en el aula, lo 

que pone de manifiesto una deficiencia en los métodos de enseñanza efectivos centrados en el 

estudiante. Finalmente, el estudio presenta recomendaciones pedagógicas para mejorar la 

enseñanza de las ingles comunicativo en contextos educativos ecuatorianos, incluyendo el diseño 

de una guía práctica de actividades interactivas comunicativas para docentes, con el fin de 

fomentar las habilidades orales de los estudiantes y el uso significativo del inglés en el aula. 

Palabras claves: competencias comunicativas, enseñanza del idioma inglés, 

metodologías activas, gamificación y aprendizaje basado en tareas. 
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2. ABSTRACT 

 

This research examines effective pedagogical strategies to strengthen English communicative 

competence among primary school students. The study came out the problems encountered by 

students in successful English communication which arise owing to the traditional grammar-based 

teaching approach, lack of speaking experience and limited engagement in the classroom. The 

primary goal to analyze and develop was to analyze and develop student-centered, active strategies 

to enhance communicative competence in English. A mixed-methodologies approach was 

adopted, through surveys conducted to 80 sixth- and parallel classes A and B of seventh-grade 

students, a semi-structured interview with the English teacher, and observation sheet at the Unidad 

Educativa Fiscomisional “Nuestra Señora de Fátima”. The data indicate that the active and 

engaging techniques increased notably the speech skills of the student’s communication and 

performance. Nevertheless, the analysis demonstrated that these methodologies are not 

consistently implemented in the classroom, thereby emphasizing a deficiency in effective students-

centered teaching methods. Finally, the study presents pedagogical recommendations to enhance 

the teaching of communicative English in Ecuadorian educational contexts, including the design 

of a practical guide of communicative interactive activities for teachers to foster students’ speaking 

skills and meaningful use of English in the classroom. 

 

Keywords: communicative competence, English language teaching, active methodologies, 

gamification, task-based learning. 
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3. INTRODUCTION 

 

In the globalized society of today, English opens doors to education, employment, and 

cultural exchange across borders, becoming the principal means of international communication. 

Developing communicative competence in English has become a crucial educational objective 

worldwide. As a result, communicative competence, as defined by (Hymes, 1972) goes beyond 

grammatical accuracy and involves the ability to use language appropriately and effectively in 

social contexts. This broader understanding of language learning aligns with modern pedagogical 

perspectives that emphasize communication, interaction, and meaningful learning rather than rote 

memorization and isolated grammar exercises (Michael Canale, 1980). 

 

In Ecuador, English is a required subject in the national curriculum, and the Ministry of 

Education encourages its learning from the early grades onwards. However, a persistent challenge 

still remains: students often complete primary school without having developed the ability to 

communicate effectively in English (Ministerio de Educación, 2019). Despite curriculum reforms 

and teacher training programs, most classrooms still use traditional, grammar-based methods do 

not use contractions in academic writing. As a result, Ecuadorian students struggle to fluently 

express their ideas, spontaneously interact, and understand real-world discourse, limiting their 

participation in academic, social, and professional contexts (Serranía & Mendoza, 2018; Zambrano 

et al., 2025).  

 

Based on the existing gap in communicative skill of Ecuadorian primary school kids, there 

are various questions that will lead this inquiry. What are the successful methods of education for 



14 
 

 

the formation of communicative competence in English of students of primary school? To what 

extent do collaborative teaching activities such as role-plays, dialogues, and group tasks help to 

improve students' confidence and ability to meaningfully communicate in English? What is the 

effect of interactive and learner-centered approaches on the enhancement of students’ languages 

skills and overall communicative performance? 

 

The development of communicative competence in English among primary school students 

in Ecuador remains a significant challenge due to inadequate teaching methodologies, limited 

resources, insufficient teacher training, low student motivation, and restricted exposure to English 

both inside and outside the classroom. Therefore, the main goal of this research is to analyze and 

apply effective pedagogical strategies that enhance communicative competence in English among 

primary school students. In addition to its scholarly contribution, the study has both practical and 

social relevance. This is to improve the quality of English languages teaching in primary education 

by developing effective communicative tactics that boost students’ speaking and social skills. 

Furthermore, the research seeks to offer research-based pedagogical recommendations and 

methodological tools to EFL teachers that facilitate the implementation of engaging and 

meaningful language learning experiences.  

 

The theoretical foundations and prior research on communicative competence are the 

primary focus of the “State of the Art” section of this thesis, which is divided into various sections. 

This section examines approaches such as task-based language teaching (TBLT), project-based 

learning (PBL), game-based learning (GBL), music-based learning (MBL), and inquiry-based 

learning. Subsequently, the “Materials and Methods” section is founded on empirical evidence that 
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was obtained through mixed methods, which involves the integration of quantitative survey data 

and qualitative insights from classroom observations and interviews. In the subsequent section, 

“Results and Analysis,” the results of application of communicative strategies in primary school 

classrooms are presented. Lastly, the “Recommendations and Conclusions,” section summarizes 

the research findings and offers practical recommendations for the teaching of English languages 

in Ecuador. These suggestions are designed to improve the implementation of effective 

pedagogical strategies and to improve the communicative competence of primary school students 

in English. 
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4. STATE OF ART 

A critical, methodical, and analytical review of the primary theoretical and empirical 

contributions related to the development of communication skills in English as a Foreign 

Languages (EFL) teaching, particularly at the Primary Education level, is the current state of 

research. The purpose of this review is to examine the conceptual development of the term, the 

methodological approaches that underpin it, and the findings of prior research that has examined 

its application in a variety of educational settings. This review enables us to identify trends, 

commonalities, significant advances, and gaps in the research that substantiate and justify the 

current undertaking from a rigorous academic perspective.  

The origins of communicative competence arose from a desire to address the inadequacies 

created by the structural approach to language. The concept of communicative competence was 

provided by Hymes (1972), who rejected Chomsky's theory of linguistic competence; he asserted 

that simply having knowledge of grammar does not ensure effective communication. In addition, 

Hymes emphasized that effective communication relies upon many aspects of the socio-cultural 

environment in which it takes place. Building from this foundation, Michael Canale (1980) created 

a model detailing how the components of communicative competence consist of grammatical, 

sociolinguistic, discursive, and strategic competencies; thus, this model helped form the basis from 

which to create a theoretical framework for implementing the communicative approach to the 

instruction of a foreign language. 
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The emergence of a communicative language teaching methodology was driven by both the 

importance of having purposeful and meaningful information through language, in conjunction 

with providing students with opportunities for active participation and developing their language 

capabilities in an integrated manner. The communicative language teaching methodology, as 

defined by Richards (2006), places emphasis on creating authentic communicative environments 

where students can utilize language towards achieving authentic goals through the establishment 

of fluency and useful skills with all four language modalities. To accomplish this task, various 

active-learning methodologies, including task-based language teaching, project-based learning, 

and research-based learning, have successfully been used to increase linguistic ability and 

proficiency by placing students at the focal point of the educational experience (Serrania & 

Mendoza, 2018). 

The growing number of studies focused on the positive effects of gamification and digital 

means on learning English supports the belief that these resources can motivate learners, provide 

learners with the ability to communicate without fear, and allow learners to practice their language 

skills independently (Sánchez et al. 2023; Villamarín López et al. 2025). These methodologies are 

beneficial to students who have limited access to the English language outside the classroom. 
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Researchers from different countries have studied the methodology of Communication 

Language Teaching (CLT) as an effective way to teach English and literacy skills. However, the 

majority of their findings indicate that a gap exists in Latin America between what is stated in the 

curriculum and what is being implemented. For example, the  Ministerio de Educación (2019) 

outlines how the Ecuadorian national curriculum supports teaching listening and speaking through 

CLT, but most institutions still focus on grammar and memorizing vocabulary and grammar tables. 

There is, therefore, a greater need for more specific research to provide more contextualized 

examples of implementing CLT in Ecuador’s public education system. 

Accordingly, this literature review not only reviews many of the most important theoretical 

bases and empirical studies to explain the meaning of the English language as a second language, 

but also presents a framework for evaluating what currently exists, identifying gaps, and providing 

new avenues for the development of primary education. From this review, the validity of a research 

proposal is confirmed by the need for context-specific, innovative pedagogical approaches that 

support the growth of students' communication skills and strengthen their educational, social, and 

professional competencies in an increasingly globalized environment. 

4.1. Theoretical Foundations of Communicative Competence 

Hymes (1972) created the concept of communicative ability in response to Chomsky's 

(1965) idea of linguistics, which only focused on the abstract knowledge of the grammatical rules 

of what Chomsky referred to as an “ideal” language. From the perspective of formal linguistic 

theory, language learning was understood as the process of acquiring the structure of a language 

that exists apart from the contexts in which that language is used. Hymes challenged Chomsky’s 

position by asserting that knowledge alone of grammatical rules does not equate mastery of 

language. He said that to master a language, it is important not only to know how to construct 
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grammatical sentences, but also how to effectively communicate using such sentences in everyday 

situations. 

According to Hymes (1972), an individual who has the capacity to communicate 

effectively is one who understands the system of language (rules) and how to communicate in 

different situations, e.g., with whom to communicate, what topics, when to communicate, and how 

(style). Hymes' view introduced a sociolinguistic perspective into the study of languages, showing 

that language is used socially and for a purpose related to social and cultural contexts. Hence, 

language learners have been perceived as an essential element in acquiring a second language as 

they learn to use the language through their social and cultural knowledge, along with their 

understanding of the rules of the new language. 

The idea represented progress toward a more communicative method of language 

instruction and focused on learning how to use the language rather than solely relying on rote 

memorization of grammar rules. As a result, the communicative competence of language learners 

became an important aspect of being able to interact meaningfully in the language, forming the 

basis for modern, communicative strategies (for example, Learner-Centred Models) (J. Richards, 

2006).  

4.1.1. Canale and Swain’s model of communicative competence 

The theoretical framework for communicative competence put forth by Michael Canale 

(1980) is an expansion of Hymes' original theories and divides communicative competence into 

four interconnected dimensions. Further, this theoretical framework provides a foundation for the 

application of the concept of communicative competence to the creation of an EFL curriculum, to 

assess student performance, and to select suitable methods to teach language within the context of 

the EFL classroom. The second dimension of Canale´s model of communicative competence, 
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sociolinguistic competence, focuses on the use of language within the context of the social and 

cultural environment in which the speaker is communicating. In other words, sociolinguistic 

competence involves a speaker adjusting their language according to the social situation, audience, 

and normative patterns of society so that their communication is pragmatically effective. As a 

result, sociolinguistic competence is extremely important within an EFL context to help prevent 

the inappropriate use of language in EFL communicative contexts with others. 

Grammatical competency refers to a person's knowledge of the lexical, morphological, 

syntactic, and phonological rules of the language. While grammatical competency provides a 

structurally determined foundation of the formal accuracy of the language for the purposes of 

communication, it is not enough to enable effective communication by itself. Discursive 

competency is the third component in the model of communicative competence. This type of 

competency allows learners to produce coherent and cohesive utterances during conversations and 

to produce coherent and cohesive written texts on paper or digital media. The student who 

possesses this type of competency can create clear and meaningful discourses that contain both a 

common thematic area and a logic of reasoning throughout (Michael Canale, 1980). 

Strategic competence allows language learners to utilize both verbal strategies (rewrite) 

and non-verbal strategies in order to help them resolve difficulties communicated due to their lack 

of vocabulary or fluency problems, etc. Verbal strategies might include paraphrasing, gestures, or 

clarification questions. Additionally, strategic competence is an important area of focus in theory-

based language learning models. 

In conclusion, Canale’s model has provided researchers with a solid foundation of theory 

upon which to develop the communicative approach as a framework for creating educational 

courses through active methodologies that promote purposeful language use. It has retained this 
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value both as a resource in current research activities and as a tool for further exploring and 

enhancing communicative competence across a variety of educational environments. 

4.2. The Communicative Approach to Teaching English 

The Communicative Language Teaching (CLT) or Communicative Approach to Teaching 

English was designed to address the limitations of earlier methods that focused on memorizing 

and repeating grammar rules and patterns, as well as for the purpose of providing the skills 

necessary to effectively communicate within their daily lives it became evident that a review of 

the objectives and methods used to teach English as a Second Language was required (J. C. 

Richards & Rodgers, 2001). 

The emphasis of CLT is on social communication; thus, learning English is the ability to 

effectively communicate with others in an everyday context (for example, to learn to read and 

write, etc.). To be fluent in communication with others, a student must not only "know" how to 

read and write, but must also be able to do so appropriately and meaningfully within a variety of 

sociocultural situations. This concept is consistent with Hymes's (1972) and Michael Canale's 

(1980) theories on how to teach and learn languages by incorporating all three elements: linguistic, 

sociolinguistics, and pragmatic. 

4.3. Technological Tools in the English Learning Process 

The use of language for authentic communication as the basis of CLT is one principle of 

this approach. Rather than being treated as a "subject" like math or science, the purpose of CLT is 

to help students learn how to use language effectively to convey messages, communicate ideas, 

solve problems, and connect with one another in genuine interactions. J. Richards (2006) states 

that all activities in CLT should take place in real-life situations (e.g., dialogue, role-playing, 

interviews, debate, etc.) so that students have a functional opportunity to participate in an authentic 
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context using English. Through these activities, CLT promotes the transfer of what was learned in 

the class to the use of language in real-life situations outside of school. 

A highlighted principle in CLT is Student Participant: Unlike traditional teacher-centered 

methods, a fundamental component of CLT is to stimulate the students’ active involvement in their 

own learning process. The student must take responsibility for learning and developing the 

language skills, while teachers provide opportunities for interaction and support as facilitators and 

mediators in the language development process. Changes in the teacher-student relationship 

encourage learners' independence, accountability, and increased motivation, all of which are 

essential components for successful second language acquisition (J. C. Richards & Rodgers, 2001). 

Interaction has been identified as the primary pillar of the communicative approach to 

language acquisition. Students' ability to interact through oral communication is seen as essential 

to developing communication skills. By providing opportunities for students to negotiate meaning, 

provide feedback, and otherwise interact with one another, learners are able to apply their language 

knowledge, as well as develop fluency. Research supports the idea that interactive learning not 

only enhances language learning but also fosters the development of social and cooperative skills 

within educational environments (Brown, 2000). 

Likewise, CLT encourages that instead of learning the four basic skill areas (listening, 

speaking, reading, and writing) separately, learners will learn and develop each skill area as part 

of a meaningful communicative activity. The communicative approach helps learners develop their 

skills for actual language use by integrating the four skills into activities that represent real-life 

applications of language. J. Richards (2006) argued that when the four skills are integrated, they 

support the learning process and provide more "natural," "cohesive," and "fluid" pathways for 
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developing communicative competence, as well as integrating into the total learning process the 

idea of "competency". 

The pedagogical approach CLT acknowledges the importance of student affective factors 

for facilitating their language learning. An English-language classroom that is supportive, 

participatory, and motivating provides a less anxiety-filled experience for communicating and 

encourages the spontaneous use of English. As such, providing low-risk communicative tasks, 

opportunities for group collaboration, and the use of authentic materials helps build learners' 

confidence and willingness to communicate (Oller & Krashen, 1988). 

Multiple studies show that CLT has positively influenced the fluency, motivation, and 

autonomy of students. As shown by these studies, CLT is most beneficial when implemented in 

primary school settings (J. Richards, 2006). Nevertheless, teachers must first acquire sufficient 

training to ensure that their teaching methods are appropriate to the environment in which they are 

employed and that they are well-prepared to teach with CLT methodology to take advantage of all 

the benefits CLT provides. Teachers will also need to provide additional methods of support and 

adapt their methods for environments that have many students, limited teaching resources, or not 

enough opportunities for students to engage with native speakers. 

The Ministerio de Educación (2019) states that while CLT is part of the official English 

curriculum in Ecuadorian schools, many barriers still exist that prevent teachers from 

implementing CLT as it was intended. These barriers include the persistence of traditional 

approaches to teaching, a lack of teacher-training resources, and a lack of opportunity for English 

language teachers to experience using interactive approaches in actual practice with real-life 

learners; therefore, it is essential for additional research to be conducted on how teachers 
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implement CLT within their own classroom settings and develop appropriate pedagogical 

strategies for their respective environments. 

In summary, the Communicative Approach emphasizes the process of interaction through 

the use of language by emphasizing the role of the learner in their education, as well as focusing 

on communication. Communicative competence is foundational to the teaching of EFL. This is 

particularly true in EFL settings at the Primary Level. Based upon theory and practice, the 

Communicative Approach is one of the most relevant approaches to EFL. 

4.4. Active methodologies for developing communicative competence 

Because such methods place a strong focus on involving learners, active pedagogies are 

becoming an integral part of the foreign language learning process. Conversely, traditional 

methods of teaching foreign languages have focused on the transmission of knowledge. Active 

methodologies, on the other hand, involve students in experiential learning and developing 

interactive skill sets that are essential to developing competence in their target foreign language. 

This includes learning through collaborative projects, common tasks, and solving real-world 

problems. Currently, there is a growing consensus that the most effective active methodologies for 

teaching EFL are TBLT, PBL, and Inquiry-Learning because they promote authentic 

communication. 

4.4.1. Task-Based Language Teaching (TBLT) 

Task-Based Language Teaching focuses on having students perform tasks as a way to 

acquire the language. For instance, when students complete a task in their target language, they 

are working on developing their own capabilities so that they can effectively communicate with 

others in order to achieve the goals of the task. As J. Richards (2006) stated, a task is defined as 

the Spanish version of what the student does to accomplish his or her own personal goal. Even 
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more, the components of a task include that the student uses verbal communication to accomplish 

the personal goal of the task. By being successful in completing the tasks, students develop an 

opportunity to practice and apply their new language skills in their environment. 

The TBLT process contains three primary phases: pre-task, task, and post-task. First, the 

teacher provides the context and builds on the students’ previous knowledge (activating the 

students’ prior knowledge) before the students carry out their tasks independently. Once students 

complete their tasks, they return to the classroom, where they can review their tasks based on 

observations made by their teacher. Therefore, this sequence offers students the chance to 

experience a harmonious equilibrium between linguistic precision and fluency, thereby 

guaranteeing a comprehensive learning experience. 

Research indicates a favorable effect of TBLT on developing both oral proficiency and the 

ability of students to communicate in a confident manner, particularly among those in primary 

education. According to Setyowati et al. (2020), when students participate in authentic 

communicative tasks using a TBLT approach, they are able to increase their oral production and 

enhance their overall fluency because they have the opportunity to work together while also 

concentrating on meaning. In addition to enhancing fluency, the TBLT approach has the additional 

benefit of allowing learners to engage fully in the task of communication without focusing solely 

on grammar correctness, thereby reducing student anxiety when communicating. 

4.4.2. Project-Based Learning (PBL) 

Project-Based Learning is a methodology that fosters learning by facilitating the creation 

of meaningful projects. In these projects, students conduct research, develop plans, and present 

final products that are relevant to real-world scenarios. Students are required to communicate 
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continuously in order to coordinate tasks, share information, and present results in English, which 

is why PBL promotes the integrated use of language in the context of EFL. 

According to Zambrano et al. (2025), PBL develops learners' communication abilities 

through the integration of research, oral presentations, and teamwork. Learners build both their 

cognitive and language skills through PBL by using a cooperative approach to projects. PBL 

fosters independence, critical thought, and mutual responsibility among learners; these are critical 

to developing a meaningful foreign language experience. 

Additionally, PBL incorporates four skills across all languages by combining these skills 

into one way to learn. Through this combination of skills, students are not only acquiring 

knowledge about the language, but they are also developing the ability to work together, solve 

problems, etc. Additionally, PBIS can provide support to those who do not have a large number of 

resources so that they may benefit from the use of authentic materials and situations in their 

everyday life as they develop their ability to communicate more effectively. 

4.4.3. Inquiry-Based Learning  

The basis of Inquiry-Based Learning is that inquiry is the primary means by which learning 

occurs. Students engage in creating questions, acquiring information, and building on knowledge 

through first-hand experience (Rose et al., 2018). Students are expected to identify and reason 

about linguistic form and meaning through interaction with others, thereby gaining a more 

thorough comprehension of language. 

In the EFL learning setting, inquiry-based learning enhances oral production and analytical 

thinking ability; thus, students must articulate their thoughts, make judgments, and discuss in 

English. Furthermore, inquiry-based learning lends itself to developing the student's ability to 
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communicate because it creates the foundation for the application of the language in a real-world 

context. 

4.5. Gamification and digital technologies in EFL 

Gamification, combined with digital technology, has played an important role in teaching 

English as a second language for at least the past ten years. Gamification includes creating 

elements within a game (points, rewards, challenges) to create motivation and engage students in 

the learning process. As described by Sánchez et al. (2023), digital tools such as Kahoot! and 

Duolingo offer immediate feedback for the learner, opportunities for independent practice, and a 

way to personalize their learning experience. Each of these features contributes to the development 

of students' ability to communicate effectively. 

Digital tools can provide opportunities for using interactive learning environments to create 

settings where learners may practice language with reduced levels of conversational anxiety and 

improve their ability to be active participants in the exchange of information. The findings of 

Villamarín López et al. (2025) indicate that gamification creates an increased amount of oral 

participation from students, as well as a significantly increased level of positive student attitudes 

toward learning English, particularly at the primary education level. 

As well as increasing collaborative learning and true communication, the incorporation of 

digital tools into active approaches (e.g., TBLT and PBL) supports learners in achieving their 

goals. Digital technologies such as multimedia, mobile apps, and online platforms provide learners 

with opportunities to develop their skills both inside and outside the classroom. Research by 

various authors suggests that appropriate pedagogical preparation (including teacher training) and 

careful selection of digital tools according to specific learning outcomes are essential for successful 

implementation. 
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The above shows that active methodologies, gamification, and digital technology are good 

pedagogical tools for creating competency in communication when learning EFL. By 

contextualizing these strategies into primary school classes in a way that responds to modern 

language learning needs, they will help to develop students who can be effective communicators 

in a globalized society. 

4.6. Empirical studies on communicative competence in EFL contexts  

There have been a large number of research studies that address communicative 

competence in EFL through various methods, especially through international contexts (where 

communicative approach/active methodologies have been applied), that have used empirical data. 

Research studies have indicated that using Pedagogical Strategies that provide students with 

opportunities to use language in meaningful ways, communicate with others, and interact with 

each other have consistently led to the growth of Oral fluency as well as the development of 

students' confidence in their ability to communicate and participate actively in Foreign Language 

classes (Setyowati et al. 2020). 

Setyowati et al. (2020) found that the implementation of a communicative methodology in 

the field of education has a positive impact on learners’ oral language production and 

communicative ability through the effectiveness of collaboration and the use of tasks that replicate 

real-world situations. However, they also reported that many studies looking at this methodology 

were carried out in settings where there was access to technology, the classes were small, and 

educators had undergone training in communicative methods, which may not be the case in many 

developing countries. 

In Latin America, there has been very little empirical research into communicative 

competence within the context of learning EFL. Most of the studies that have been conducted so 
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far do recognize the importance of a communicative approach, but only describe one or two 

instances where this type of study was undertaken, and generally for a very short period of time. 

These types of studies are not representative of any particular EFL context and therefore have 

limited value. In many instances, the emphasis in these studies is on analyzing grammatical 

features and reading comprehension rather than considering the development of both oral skills 

and interactional communication skills, which form part of the overall definition of communicative 

competence. 

The empirical evidence in Ecuador is even more scant, with the Ministry of Education 

noting that while English is part of the national curriculum and is required by law to be taught 

using the communicative approach, primary school students do not develop communicative ability. 

Such issues are seen in students' inability to express themselves orally, engage in spontaneous 

discussion, and use the language in authentic situations, and demonstrate a disconnect between the 

curriculum and effective teaching practices. 

In the absence of sufficient fact-based research from Ecuador specifically related to the use 

of appropriate methods of communication within educational systems and in classrooms, it is 

extremely important to conduct empirical research into how teachers are currently using these 

types of approaches with their students. Evidence generated through this type of empirical research 

should support evaluation of both the results (in terms of language acquisition) as well as the 

effects resulting from the various pedagogical, institutional, and contextual influences impacting 

the ability of primary school students in Ecuador to develop communicative competence. 

4.7. The Ecuadorian context of English languages teaching  

Teaching the English language in Ecuador has a multitude of structural and pedagogical 

issues that influence the development of students' ability to communicate effectively. While the 
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national curriculum explicitly states that the communicative approach should be the basis of all 

English language instruction, methods of teaching English continue to use traditional practices 

centered around the teaching of grammar and the memorization of vocabulary (Ministerio de 

Educación, 2019). 

In many public institutions, the size of classes is larger than the recommended size to foster 

oral interaction as part of communicative methods; this has become one of the limitations to 

effective implementation. Due to the large class sizes, students are unable to participate equally 

and the efficacy of both individual and group communication practice is diminished. In light of 

this, educators frequently implement expository methodologies that emphasize behavior 

management over communication.  

The scarcity of learning resources is another significant concern. A number of educational 

institutions lack access to technology, outdated educational materials, or sufficient physical space 

to facilitate interactive communication activities. Therefore, the utilization of Active 

Methodologies is restricted and students are denied the opportunity to acquire knowledge through 

genuine experiences in the target language due to the scarcity of educational resources.  

Furthermore, there are still numerous conventional teaching methods that persist due to the 

fact that a significant number of educators have not received sufficient training in the application 

of communicative language teaching and active learning methods. The curriculum mandates that 

all students must enhance their communicative abilities; however, not all educators have received 

ongoing training to devise and deliver lessons that emphasize oral communication, interaction, and 

meaningful language use. A curriculum gap is the term used to describe the discrepancy between 

the curriculum’s stated objectives and their actual implementation. 
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According to Zambrano et al. (2025), the significance of conducting applied research lies 

in evaluating how communicative approaches are being applied in Ecuadorian schools by 

evaluating their actual application under the conditions set forth in this nation’s educational setting. 

Teachers and students will only be aware of the practical educational strategies the are available 

when empirical studies are conducted that reflect local real-world situations. 

In conclusion, while there are significant obstacles to the advancement of communicative 

proficiency in English in Ecuador, there are also potential opportunities for innovation in English 

pedagogy. It is essential to identify the obstacles and produce local evidence in order to enhance 

the quality and equity of education Ecuador and enhance the teaching of English. 

4.8. Research gaps identified  

The review of the literature regarding communicative competence in the teaching of 

English as a foreign language (EFL) reveals multiple gaps in the research that warrant further 

exploration and justification for conducting the present study. Although there is much theoretical 

acceptance of the use of the communicative approach through active methodologies on an 

international basis, there is an inadequate amount of empirical evidence available, and those that 

exist lack complete contextualization to fulfil the educational needs of the developing nation of 

Ecuador. 

One of the main gaps identified is the scarcity of empirical studies focused on Ecuadorian 

primary education. Most research on communicative competence has been conducted in contexts 

with high levels of resources, ongoing teacher training, and access to educational technologies 

(Setyowati et al., 2020). In contrast, in Ecuador, descriptive or diagnostic studies predominate, 

showing low levels of language proficiency but not delving into the application, evaluation, and 

systematization of pedagogical strategies aimed at developing communicative competence. This 
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lack of applied research limits the generation of methodological proposals adapted to the national 

context. 

Another serious deficiency in the area of current research is the lack of integration between 

active methods and new technology. Although there is significant literature that supports the use 

of task-based language teaching, project-based learning, inquiry, and gamification to foster 

authentic interaction among students and teachers, not many studies exist to comprehensively 

examine how these methods can be effectively used together in an under-resourced classroom 

setting at the primary level. In most instances, when researchers include digital technologies in 

their studies, they merely view them as an adjunct to the teaching process, rather than incorporating 

them into the pedagogical framework for developing communication skills and competencies 

(Ministerio de Educación, 2019). 

The lack of attention to speaking and communication has been echoed since the rise of the 

communicative approach. Most research in EFL is focused on the reading and writing skills of 

learners and the development of their grammatical structure knowledge, while excluding the 

development of their speaking ability and ability to communicate with others. This is in direct 

contradiction to the primary goal of the communicative approach, which is to place spoken 

communication as the main focus for learning a second (or foreign) language. The lack of research 

examining how active strategies impact both speaking and communication has created an 

enormous void in the literature on this subject. 

When these gaps are all taken into account, they provide evidence that there is a 

requirement for contextual research that will not only describe the problem but also suggest, 

implement, and assess teaching methods that enhance communicative competence and are 

consistent with the real-life environment of the Ecuadorian educational system. 
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4.9. Contribution of this study 

This research is an extension of a body of work that looks to narrow the divide that exists 

between the theories of the communicative approach and what is happening in practice within 

educational settings with limited structures, as seen in several primary education institutions 

throughout Ecuador. In contrast to other investigations that have concentrated solely on linguistic 

outputs or broad diagnoses, the current research offers a more holistic perspective, taking into 

account pedagogical-methodological-contextual-technological aspects as influencing factors in 

achieving communicative competence. 

The systematization and application of active methodologies aimed at developing 

communicative competence, specifically highlighting the oral skills and interaction of students, is 

one of the primary contributions of this research. Through the integration of various strategies, 

such as task-based learning, project-based learning, inquiry-based learning, and the pedagogical 

use of technology (digital tools), this research provides a revised methodological approach that 

meets the needs of teaching English today and is in accordance with the realities of Ecuadorian 

classrooms. 

The research will also provide data to help create a national academic corpus on the subject 

of EFL and how to teach it. There haven't been enough studies conducted in this area in the country; 

therefore, EFL teachers cannot rely on local data to make effective pedagogical decisions. The 

data collected through this research will support the continued effective use of methods aligned 

with the National Curriculum (Ministerio de Educación, 2019), which are at the disposal of all 

stakeholders, including EFL teachers, administrators, and policy makers. 
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From the perspective of pedagogy, this research presents empirical evidence documenting 

teachers’ successes and challenges in implementing active learning strategies in resource-poor 

settings. In addition, the results from this study provide additional empirical information about 

how teachers are presently implementing active learning strategies and how those strategies may 

impact student learning and the challenges associated with those strategies. Based on the 

information gained through this research, we can make recommendations to improve the delivery 

of the teaching of the English language in primary education.  

In addition, this research reveals the need for increased attention to oral proficiency in 

English Language Instruction. Oral Proficiency was identified as a goal of English Language 

Instruction that has not yet been adequately addressed in the existing English Language Instruction 

literature. Through the emphasis placed on the importance of communicative interaction and 

contextualized language learning, this study will add to the body of available information on 

pedagogy and provide a framework for considering more diverse and inclusive methods for 

delivering English Language Instruction to prepare Ecuadorian Students to function within a 

globalized economy. 

4.10.  Historical evolution of teaching English as a foreign language  

4.10.1.  Traditional methods and the structuralist approach 

Grammar-Translation and Audio-Lingual methods were prominent ways for teaching 

English as a foreign language during the 20th century via traditional means. The primary focus of 

Grammar Translation and Audio-Lingual methods was on memorizing grammar rules, translating 

text word-for-word into a native language, and mechanically repeating the same language patterns 

(J. C. Richards & Rodgers, 2001). Structuralist language theory was the foundation of both 
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methods. The theories suggest that learners acquire formal language structures gradually, with 

little reference to the communicative function of language. 

While the use of these types of teaching methods allowed students to gain some degree of 

formal mastery of the language, particularly in grammar and reading, it has been shown through 

research that many learners continue to experience significant difficulty with the spontaneous and 

functional use of language in natural contexts. The emphasis placed on form rather than meaning 

has limited the development of learners' communicative competence and resulted in a disconnect 

between knowing a language and being able to use it in practice. This disconnect is particularly 

problematic in educational settings where the primary purpose of learning English is for oral 

communication and social interaction. 

4.10.2. Transition to communicative approaches  

The dissatisfaction with the results obtained by structuralism during the 1970s and 1980s 

caused a change in the teaching of foreign languages following new research in the fields of 

sociolinguistics and pragmatics on how languages function socially. Hymes (1972) first defined 

communicative competence, redefining the concept of objectives in Teaching Language by 

stressing the importance of using language appropriately in real-world settings. Michael Canale 

(1980) developed a system of concepts, a framework for a model of communicative competence, 

which included four aspects of language: grammar, sociolinguistics, discourse, and strategy.  

As a result of this movement to communicative approaches, Curriculum Development, 

Teacher Training, and Learner Assessment became more dynamic, participatory, and student-

centered. Consequently, instead of focusing exclusively on the transmission of grammatical 
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information, the teaching of English as a Foreign Language began to concentrate on building the 

ability of learners to communicate functionally in different contexts. 

4.11.  Communicative competence and oral skills development  

4.11.1.  Orality as the central axis of EFL learning 

The oral skill is one of the most intricate and important elements of learning a foreign 

language because it encompasses all three types of knowledge (linguistic, pragmatic, and 

sociocultural). It requires simultaneously integrating all three types of knowledge during the 

creation of language during "real time”, which means you need to not only have good grammar 

but also fluency, coherence, and confidence while speaking with others. Therefore, developing 

oral skills is an essential part of achieving "communicative competence" and should be one of the 

major goals of English as a Foreign Language teaching. 

There is agreement among numerous studies about the fact that if there is no systematic 

practice of oral skills within the classroom, then this will have a very negative impact on 

developing "communicative competence", especially in those places where students do not use the 

language outside of their school environment on a daily basis. Limited exposure to the language 

and the focus only on written-type activities greatly diminish their chances of having the 

opportunity to interact in an authentic way and results in students being unable to effectively 

communicate when speaking with someone else. 

4.11.2. Communicative anxiety and affective factors 

The process of acquiring foreign languages can be greatly influenced by emotions. 

Krashen (1985) indicated that three emotional elements, anxiety, motivation, and self-esteem, 

affect a person's willingness to communicate. In Ecuador, English-speaking students may not 

participate orally in class because they are often anxious about what they will say, as they fear 
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making errors or being criticized by others. Research indicates that through the use of enjoyable 

and cooperative low-pressure language activities, students' anxiety levels may be lowered, and 

students may feel more self-confident and eager to communicate. In addition, the use of 

strategies that create an environment of safety and cooperation in the classroom will support 

students' ability to develop spontaneous interactions in the target language, which is an important 

part of achieving communicative competence in that language. Therefore, to ensure that students 

achieve an effective English language education, it is essential to address students' emotional 

components when learning English. 

4.12. Educational policies and English language teaching in Ecuador 

The policies set out by the government for teaching and learning English as a Second 

Language (ESL) provide schools with the necessary guidelines on what is to be done and how, by 

establishing the framework for the curriculum, the goals of learning, and the methods of learning. 

Within the Ecuadorian education system, the Ministry of Education's intention to develop 

Communicative Competence as the primary goal for English education is consistent with the 

global trend of teaching language for communication purposes in real-life situations (Ministerio 

de Educación, 2019). Research and government documentation have identified a significant 

disconnect between the prescribed curriculum and the one that is utilized in primary schools’ 

classrooms. 

Ecuador's national English curriculum reflects its commitment to the principles of the 

communicative approach. This means that the development of skills in all four areas of language 

(reading, writing, speaking, and listening) must occur in a coordinated fashion and involve 

meaningful interactions. With a normative focus, the goal is for learners to not only gain 

grammatically correct knowledge but also be able to function as competent communicators in day-
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to-day situations, in schools, and in their communities. However, the success of this agenda 

depends greatly on the impact of the context and pedagogical support services available to all 

learners, as well as on other constraints affecting its delivery. 

According to the Ecuadorian education system, one of the most important factors affecting 

this gap is the limited number of hours dedicated to the teaching of English. Most primary schools 

assign an insufficient number of hours each week to the teaching of English for establishing 

sustained contact with one another through communicative activities, oral practice, and ongoing 

feedback. Therefore, English has become essentially an academic exercise, where the majority of 

the focus is on minimum content coverage, i.e., those grammatical/assessable items necessary to 

pass an examination, and not on building effective communication skills. This shortened school 

day limits the use of active or experiential methodologies that require sustained attention for 

prolonged periods of time. 

The second most important variable is the absence of training of teachers in active 

methodologies and communicative approaches. In spite of the curriculum being clearly defined to 

allow for the development of Communicative Competence, the majority of teachers in the system 

do not have adequate ongoing professional development to create and implement effective 

teaching strategies aligned with the requirements of the Curriculum. Presumably due to either a 

lack of available training opportunities or a lack of confidence with respect to their ability to 

manage and utilize the communicative dynamic within the classroom, most teachers employ a 

traditional approach to teaching. By doing so, they further deepen the divide between the intent of 

the curriculum and everyday teaching practices. One of the greatest challenges educators in 

Ecuador face when teaching the English Language is that there are inadequate technological 

resources and appropriate teaching materials available to implement Communicative Approaches 
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and Active Methodologies successfully. Using authentic material, audio-visual resources, and 

digital tools when implementing either of these approaches creates opportunities for learners to 

experience the English language as authentically as possible while interacting with it meaningfully. 

However, a number of public educational institutions lack access to these types of materials. As a 

consequence of this lack of access to authentic resources, many students miss opportunities to 

practice speaking English in a context that mimics real life, leading to reduced overall capacity to 

communicate effectively. 

There are limitations on structural matters and their relationship to assessment practices 

through pedagogical lenses. The disconnection between formative assessment methods promoted 

in the curriculum, focusing on communicative performance, and predominantly traditional 

assessments that are focused on written grammar and vocabulary is apparent and impacts the way 

educators implement their methodology with the resources available for assessment. As a result of 

this disconnection, educators are not using the type of assessment practice that encourages oral 

communication and interpersonal communication skills necessary for developing communicative 

competence. 

At the same time, it is important to note that through recognition of communicative 

competence and its importance to English language learning, Ecuadorian education policies can 

also support innovative pedagogical practices. The current recognition of communicative 

competence as the primary focus of the curriculum is an important foundation for transforming 

educational practices in Ecuador. In order to accomplish this transformation, curriculum policies 

must be accompanied by regular teacher training programs, resources provided progressively, and 

ongoing pedagogical support so that teachers can effectively implement communicative 

approaches in their classrooms. 
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The gap between the prescribed curriculum and the curricula applied in practice indicates 

that empirical investigations (research) need to examine the specific contexts of how educational 

policies are implemented. Contextually-based (situated) research will provide valuable 

information about the actual conditions of teaching, teacher beliefs, how teachers perceive their 

role in strengthening students' communicative competence in Ecuador. Thus, educational research 

provides a link between the design of policy and the practice of pedagogy, supporting more 

informed policy decision-making. 

To summarize, while the Ecuadorian National Curriculum sets out Communicative 

Competence as a key goal of English Language Teaching, there are considerable obstacles to the 

successful implementation of Communicative Competence that currently exist including a lack of 

time for instruction; lack of adequate teacher preparation; and lack of appropriate technology. The 

elimination of these barriers will require adjustments in policy; the development of applied 

research and effective pedagogical strategies that consider the context of the students and the way 

they learn so that they can connect the theory with practice and provide all students equal access 

to relevant, meaningful, and appropriate ways of teaching English for Communication Purposes. 

 
5. METHODS AND MATERIALS 

This research follows a mixed-methods approach, qualitative and quantitative, to acquire a 

comprehensive understanding of how effective teaching strategies enhance communicative 

competence in English among primary school students. 

This study aims to analyze effective strategies and communicative competence in English 

at the Unidad Educativa Fiscomisional “Nuestra Señora de Fátima” through the application of 

research techniques such as surveys, interviews, and observation, in order to identify the 
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pedagogical practices employed by teacher, the perceptions of students, and the main difficulties 

present in the teaching-learning process.  

This research is classified as applied, observational, and explanatory, as it aims to propose 

practical solutions that will enhance the communicative competence of primary school students in 

English, in addition to analyzing an existing educational situation. 

Without manipulating variables, the research investigates the English teaching-learning 

process in authentic classroom settings from an observational perspective. The study determines 

the current implementation of communicative strategies and the interaction between students and 

instructors during English courses through nonparticipant classroom observation, surveys and 

interviews. 

The study also adopts an explanatory approach, as it aims to analyze the causes and effects 

related to the development of communicative competence. Specifically, it seeks to explain how 

the use or absence of communicative strategies influences students’ fluency, interaction, 

confidence, and participation in English. This approach allows the researcher to establish 

relationships between teaching practices and students’ communicative performance. 

Finally, the research is applied in nature, since its primary purpose is to generate practical 

pedagogical recommendations based on empirical evidence. The findings of the study will support 

the design and proposal of effective instructional strategies that can be implemented in real 

educational contexts to enhance communicative competence in English at the elementary school 

level. 

The methodology combines deductive and inductive reasoning. Deductive analysis is used 

to test whether the theories described in the theoretical framework (Piaget, Krashen, and others) 
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apply in this context. Inductive reasoning will support the generation of new insights based on 

observed patterns in teaching practice and student performance. 

5.1. Population 

The target population involving 35 sixth-grade students, 22 seventh-grade students from 

section A, and 23 seventh-grade students from section B in the private school located in Ibarra, 

Ecuador. The sample was selected through purposive sampling, focusing on participants directly 

involved in the English teaching-learning process, especially at the primary levels, in order to 

understand the students’ perceptions and experiences regarding the development of oral 

expression. Contact with the students was made through the educational institution, which 

facilitated their participation in the interviews, ultimately providing relevant data consistent with 

the research objectives. 

5.2. Research Techniques and Instruments   

 

Quantitative data regarding students’ perceptions of English learning and communicative 

competence were collected using a nine-question survey. Motivation, comprehension of 

instructions, participation in communicative activities, use of interactive strategies, digital tools, 

group work, and task-based learning were addressed in the survey, which also included closed-

ended questions and Likert-scale inquiries. This instrument enables the examination of students’ 

attitudes and experiences regarding communicative practices in the classroom. 

In order to acquire qualitative data from the English teacher, a semi-structured interview 

guide was developed. The interview consisted of six open-ended questions that addressed the 

teacher’s perceptions of students’ communicative competence, instructional strategies employed 

to facilitate communication, obstacles encountered in the implementation of communicative 
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approaches, and factors that restrict oral interaction in the classroom. This instrument offers a 

comprehensive understanding of contextual constraints and pedagogical practices. 

Classroom practices associated with communicative language instruction were 

meticulously documented through the utilization of a non-participant observation checklist. The 

checklist emphasizes observable components, including the utilization of technological or 

instructional resources, student interaction in English, the application of communicative 

methodologies, and the implementation of communicative actives. By contrasting observed 

practices with information obtained from surveys and interviews, this instrument facilitates the 

triangulation of data. 

5.3. Procedure 

The data acquisition process took place during one week of the academic term. This 

involved obtaining the necessary permission from the educational institution's authorities to ensure 

access for the participants. Subsequently, students from 6th and 7th grade (sections A and B) of 

basic general education were selected, considering those students directly involved in learning 

English. 

In the second phase, the survey data collection was conducted over one week in February, 

during which it was administered to students over two assigned days, involving 35 sixth-grade 

students, 22 seventh-grade students from section A, and 23 seventh-grade students from section 

B. Nine-question Likert-scale surveys on the assigned topic were distributed, and students 

recorded their responses on the corresponding questionnaires. The survey questionnaire used in 

this study, were validated by experts in the field to ensure their content validity. This process was 
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carried out in each classroom and lasted approximately 5 to 8 minutes per students. Subsequently, 

the collected data were then organized and tabulated for analysis.  

During the same period, an interview was conducted with the English teacher, at a 

scheduled time that was convenient for both the participant and the researchers. This interview 

consisted of six semi- structured questions, which provided flexibility for further inquiry and 

clarification when necessary, allowing the researchers to record all the important and valuable 

information.  

Finally, and observation checklist with six criteria was employed: used Oral production 

(speaking) in the classroom, Teacher-student interaction in English, Students' communicative 

responses, Students' communicative participation, Opportunities for communication in class and 

Use of resources to promote communication, evaluated on a scale from 1 (Never) to 5 (Always), 

was completed. Observations were made during the first class and at the end of the penultimate 

class of each grade level, allowing researchers to conduct analytical observations and identify key 

ideas. This process acquisition of relevant and consistent information, aligned with the study’s 

objectives. 

5.4. Resources 

Human resources 
English teacher participates through interviews. Primary students are observed and 

surveyed.  

Material and teaching 

resources 

Use of surveys, interview guides, and observation sheets. Material such as paper, pens, 

and folders.  

Technological resources 
Data processing with a computer using Microsoft Excel. Use of qualitative coding 

tools. Digital tools like Excel. 

Institutional resources 

The Unidad Educativa Fiscomisional “Nuestra Señora de Fátima” provides logistical 

support, authorization, and access to classrooms and participants, ensuring an ethical 

process and contextual validity of results. 
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6. RESULT AND DISCUSSION 

This section presents the results obtained through the application of research instruments 

at the Unidad Educativa Fiscomisional “Nuestra Señora de Fátima”. To address the general 

objective of identifying and evaluating effective strategies for developing communicative 

competence in English, a methodological triangulation was implemented.  

Activities that promote communication skills help students improve their English 

communicative competence. This idea is supported by the researcher Jack C. Richards, who argues 

that the communicative approach promotes language learning through interactive and meaningful 

activities. Information obtained from surveys of primary school students indicated that classroom 

activities help them communicate. As can be seen in Figure 17 below the text, the results illustrate 

the impact of classroom activities on communication skills, the 48% of students believe that the 

activities developed in class contribute to improving their English communication skills. However, 

it was also found that 26% of the students still have difficulty expressing themselves orally with 

fluency and confidence. These findings indicate that communicative activities have a positive 

impact on language learning, although their use remains limited in educational settings. The 

classroom activities observed mainly consisted of watching and listening to songs and videos on 

different topics, as well as completing the English textbook and workbook. Although this 

information varies during classroom observation, it was evident that students show less 

participation and interest when activities involving audiovisual resources are conducted; 

furthermore, no communicative activities are implemented that contribute to improving students’ 

English communication skills. The following graphs present the most relevant findings of the study 

and offer a clear overview of the data collected. 



46 
 

 

 Figure 17 

  

 

Interactive approach and collaborative activities are essential teaching strategies for 

facilitating English language learning. This finding is consistent with the research conducted by 

Sanchez et al. (2023). Who state that gamification and interactive learning environments have a 

positive impact on students’ motivation and communicative performance in English as a foreign 

language class. Furthermore, the results show that interactive methodologies, such as games, role-

playing, and group activities, increase student participation and motivation during English classes. 

As shown in Figure 6, titled “impact of interactivity” is located below the text, the 51% of students 

strongly concurred that interactive activities facilitate English learning, while 40% somewhat 

supported this view. Only a small percentage expressed negative opinions about these strategies. 

However, despite the positive perceptions reflected in the survey results, classroom observation 

checklist revealed that these interactive activities were not regularly during the academic term. 

Activities such as games, role-playing tasks, and collaborative group work were not observed 

during the classroom sessions. Instead, instruction was mainly focused on teacher-centered 

explanations and individual exercises. As a result, students have limited opportunities to interact 

with their peers, actively participate in Communicative tasks, and practice English in meaningful 

Nada
0% Poco

26%

Mucho
48%

Bastante
26%

Impact of classroom activities on 
communication skills
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contexts. Therefore, the insufficient integration of interactive methodologies may restrict the 

development of students’ communicative competence, motivation, and active participation in the 

English learning process.  

Figure 10 

  

Collaborative learning environments are considered essential for the development of 

communicative competence. Analysis of the responses to question 7 revealed that the majority of 

students perceived collaborative activities as effective in improving their oral communication 

skills. As show in the figure below, titled “Effect of group and pair work on oral expression skills 

in English the 44% of the participants stated that pair and group work significantly contribute to 

improving fluency and confidence in spoken English. Likewise, only 16% expressed a negative 

perception. Furthermore, these results suggest that collaborative learning activities encourage 

students to communicate more naturally and confidently during English lessons. In particular, 

working with classmates allows learners to exchange ideas and practice the language in meaningful 

contexts. Furthermore, it appears that students’ anxiety regarding making errors while speaking 

English is diminished by collaborative interaction. As a result, learners experience an increased 

sense of security and motivation to engage in communicative activities. 

Nada
1%

Casi nada
8%
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40%

Bastante
51%
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The findings are aligned with Brown’s (2000) perspective, which identifies interaction as 

one of the principal foundations of communicative competence. According to this approach, 

students develop language more effectively when they participate actively in communicative 

exchanges with others.  

Nevertheless, classroom observations revealed a distinct reality during English lessons, 

despite the positive perceptions expressed by students in the survey. Because the class was time-

limited and the textbook and notebook were prioritized, group and pair activities were not 

implemented.  Additionally, the majority of instruction was centered around teacher-centered 

practices and individual assignments. Furthermore, students’ oral communication practice and 

participation were restricted by the scarcity of opportunities for collaborative English interaction.  

 

Figure 12 

  

 

Task-Based activities facilitate the use of English in authentic contexts by students. According to 

the survey shown in Figure 8 below, the majority of students believed that task-based activities 

16%

10%

30%

44%

Effect of group and pair work on english 
speaking skills 

No se trabaja en grupo Casi nada Poco Bastante
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were advantageous for enhancing authentic English communication. Specifically, 40% of the 

participants expressed the opinion that their proficiency in English in real-world scenarios is 

enhanced by projects, interviews, presentations, and simulations. Furthermore, 29% of 

respondents indicated limited agreement, while only small proportion of respondents expressed 

uncertainty. 

The results support the principles of Task-based language teaching (TBLT), which emphasize 

the importance of meaningful communication through authentic tasks. According to Richards 

(2006), learners develop communicative competence more effectively when they use language to 

accomplish realistic objectives and solve communicative problems.  

Nevertheless, classroom observations revealed that task-based activities were not frequently 

implemented during the observed lessons, despite the favorable perceptions expressed by 

students in the survey. In particular, oral presentations, simulations, interviews, and projects 

were seldom observed in classroom practice. Rather, the majority of activities were centered 

around conventional exercises that were associated with the repetition of vocabulary, grammar, 

and written assignments. 

Figure 14  
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6.1. Proposal 

The Communicative Teaching Strategies Guide for EFL Teachers: Enhancing 

Communicative Competence among 6th and 7th Grade EGB Students, a proposed pedagogical 

guide, is intended to equip English teachers with practical, evidence-based strategies that 

promote the development of communicative competence in primary school learners. The 

proposal emphasizes the incorporation of student-centered and communicative approaches such 

as Communicative Language Teaching (CLT), Task-Based Learning (TBL), Project-Based 

Learning (PBL), collaborative learning, gamification, and the utilization of digital resources. 

These strategies are organized into a structured guide that includes methodological 

recommendations and classroom activities.  

The guide will be implemented through a series of practical recommendations and 

adaptable classroom activities that encourage interaction, active participation, and authentic 

communication among students. By supporting teachers in the application of innovative and 

communicative methodologies, the proposal seeks to address the challenges identified in the 

research, such as traditional grammar-focused instruction low  

student motivation, and limited opportunities for oral communication. To address these 

challenges, a practical guide of interactive speaking activities was designed to support teachers in 

fostering students’ oral communication skills and meaningful classroom interaction. The 

proposal is available at: https://canva.link/rn0y36bj5uy4kt9  
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7. CONCLUSIONS 

•Based on the findings, some active methodological strategies such as TBL, PBL, inquiry-

based learning, and gamification promote the development of communicative competence in 

English in primary school students. 

•The study also revealed that, although the Ecuadorian curriculum promotes a 

communicative approach to English language teaching, significant limitations persist, including 

traditional teaching methods, limited technological resources, and insufficient teacher training in 

active learning methodologies.  

•The findings obtained from the 6th and 7th grade students at Unidad Educativa 

Fiscomisional “Nuestra Señora de Fátima” showed that the integration of digital tools and 

gamification strategies increases students’ motivation and interest, encouraging greater 

participation and more frequent practice of English both inside and outside the classroom. 

•The classroom findings revealed that implementing interactive, collaborative, and student-

centered learning environments significantly supports the development of communicative 

competence in English by promoting meaningful communication instead of focusing exclusively 

on the acquisition of grammatical rules. 

8. RECOMENDATIONS 

•Future researchers are advised to apply different active methodologies, such as 

Communicative Competence, Communicative Languages Teaching (CLT), Task-Based Learning, 

Project-Based Learning, Gamification, and Active Learning, directly with students in order to 

identify which of these approaches is most effective for developing English communication skills 

among primary school students. 
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•It is recommended that English teachers consistently incorporate communicative and 

interactive strategies into their classes, such as role plays, collaborative work, projects, educational 

games, and digital tools, in order to strengthen oral expression, active participation, and students' 

confidence in using the English language. 

•It is suggested that future researchers delve deeper into the analysis of two active 

methodologies, namely Gamification and Problem-based Learning (PBL), in the classroom. This 

is proposed with a dual purpose: first, to determine their viability and usefulness within the 

communication teaching-learning; and second, to establish a critical contrast to determine which 

of these approaches best optimizes active competence in the English language.  

•Prioritize the development of oral communication skills within the curriculum by 

allocating more time to speaking that enhances students’ fluency, confidence, and ability to 

communicate effectively in English. 
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10. ANNEXESS 

Annexes I:Matrix of variables 

Table 1 

  Matrix Variable 

 

TOPIC OBJECTIVES 
VARIABLES 

INDICATORS RESOURCES 
DEPENDENT INDEPENDENT 

Effective 
Strategies for 

Enhancing 
Communicative 
Competence in 
English Among 

High School 
Students: 

Approaches 
and Practical 
Applications” 

   
Analyze and 
develop 
effective 
pedagogical 
strategies that 
enhance 
communicative 
competence in 
EFL.  

Communicative 
Competence in 

English 

   

• Grammatical 
competence 

•Sociolinguistic 
competence 

• Discourse competence 

• Strategic competence 

• Oral fluency 

• Interactional skills 

• Speaking tests  
•Observation 
checklists  
• Rubrics  
•Recordings  
• Field notes  

 
Examine the 
theoretical 

foundations of 
communicative 

competence. 

   

Theoretical 
Foundations of 
Communicative 

Competence 

• Identification of 
components  
• Understanding of 
sociolinguistic/pragmatic 
aspects  
• Use of theoretical 
descriptors  

• Literature 
review  
• Academic 
sources  
•Framework  

 
 

Analyze CLT 
principles for 
meaningful 

communication 

   
   

Communicative 
Approach (CLT) 

   
• Authentic tasks 
• Student-centered 
activities 
• Integrated skills 
• Interaction patterns 
• Real-life contexts 

Communicative 
tasks  
• Role-plays  
• Authentic 
materials  
• CLT textbooks  

Evaluate active 
methodologies. 

   

Active 
Methodologies 

(TBLT, PBL, 
Inquiry Learning) 

• Task completion  
• Collaboration  
• Oral production  
• Project relevance  
• Inquiry processes  

• Task guides  
• Project rubrics  
• Worksheets  
• Inquiry 
templates  
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Annexes II: Official document issued for access to the institution 

Figure 1 

  Official Letter of Authorization  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



56 
 

 

Annexes III: Survey of students 

Figure 2 

  Survey- Sixth and Seventh Grades (Primary School) 
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Figure 3 

  Interview with the English Teacher 
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Figure 4 

   Observation Sheet – Sixth and Seventh Grade 
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Annexes IV: Evidence from the interview and applied observation sheet  

Figure 5 

  Application of the observation sheet to sixth and seventh-graders students  

 

 

 

 

 

 

 

 

 

 

Application of the surveys to sixth and seventh-graders students 
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Annexes V: Transcription of the information obtained from the interviews with the teacher 

Table 2 

 Interviews Transcript 

Dear Teacher:  

   

Interview: 

La primera pregunta es, ¿cómo describiría el nivel general de la competencia comunicativa 

en sus estudiantes en inglés? Bueno, consideraría de nivel media baja, porque no están los 

estudiantes, no tenemos las suficientes horas como para practicar el idioma extranjero, 

entonces yo considero un nivel medio bajo.   

 

 ¿Qué estrategias o métodos utiliza con mayor frecuencia para desarrollar la comunicación 

oral en sus clases de inglés? Bueno, yo suelo utilizar las canciones videos para que ellos la 

oración, especialmente para que ellos vayan. Pronunciando sí, de alguna manera vayan 

familiarizándose con el idioma en cuanto a la pronunciación en las canciones, también 

utilizo mucho las canciones para que ellos también aprendan diferente tipo de vocabulario 

y puedan pronunciar escuchar el a los nativos seguir esa estrategia utilizo  

 

¿Qué desafíos encuentra al aplicar estrategias comunicativas en el aula y cómo los aborda?  

bien desafíos, hay muchos por ejemplo la falta de atención de algunos estudiantes no viene 

con  el ánimo de aprender o estar predispuestos al aprendizaje del idioma inglés, entonces 

utilizo pues dinámicas motivación para que ellos lleguen  a ellos el interés entonces si son 

algunas cosas que el maestro sí tiene que prepararse no para que muestra interés del 

estudiante y aunque sea de lo poquito algo que en su cabecita, algo quede en su en su mente 

para que ellos puedan producir sea adentro del aula o fuera  del aula.  

 

¿Usted cree que las estrategias que usted aplica, como me mencionó los videos, son más 

eficaces para mejorar la fluidez, la interacción y la confianza de los estudiantes al 

comunicarse en inglés? Sí, porque les llama mucho la atención a ellos el ver un nuevo 
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lenguaje, una nueva pronunciación, sea en videos cortos o en canciones. Veo que sí les 

atrae mucho a ellos para que ellos tengan el interés y sí me sí, me resulta eso eficaz.   

 

¿Cuáles considera que son las principales razones por las que la comunicación oral en 

inglés no se practica con frecuencia en el aula? Bueno, como dije el tiempo, realmente, 

nosotros tenemos sólo unas escasas tres horas que no son completas, y ahí siempre hay 

imprevistos; entonces no se puede ahí avanzar. Y también, como tienen el texto, tienen el 

cuaderno; es poco lo que se puede avanzar con ellos. Es por eso la deficiencia que hay 

considero yo el tiempo especialmente.  

 

 En su experiencia, ¿cuál cree que es el factor principal que dificulta la implementación de 

estrategias comunicativas en el aula? La falta de un laboratorio aquí en nuestra institución 

y de un aula adecuada como para nosotros implementar el idioma extranjero son límites; 

son muchas limitantes para nosotros poder enriquecer el idioma con los estudiantes.  

Especialmente eso, porque simplemente en el aula lo poco que se tiene o a veces el Internet 

también. A veces el Internet es muy escaso o, a veces, deficiente; mejor dicho, deficiente. 

Entonces no se puede utilizar estas herramientas para que los estudiantes aprovechen de la 

mejor manera el aprendizaje significativo de lo que es el idioma en inglés. ¿Usted piensa 

que es mejor ocupar el libro y no practicar el inglés?  Las dos cosas van del par porque él 

si siempre el estudiante tiene que guiarse, tiene que guiarse en algo, entonces, qué sé yo, 

las láminas, los gráficos que hay ahí o el vocabulario mismo. Es una herramienta que sí les 

ayuda a los estudiantes para mí del par porque también, después de eso, practicar el idioma 

comiendo también los videos, o también en pequeños diálogos en el libro y podemos ir en 

parejas o en grupos haciendo pequeños diálogos o dramatizaciones. También es bueno a la 

parar van los dos.  

 

 

 

 

 

 



63 
 

 

Annexes VI: Interview with the students  

Figure 6 

  Results of question 1 

 

 

 

 

 

 

 

 

Analysis: Most sixth-grade students consider learning English important for their academic 

and professional development. 

 

 

 

 

 

 

 

 

Analysis: Most seventh-grade A students recognize the importance of English for their 

academic development. 
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Analysis: Most students consider English important for their academic growth. 

 

Figure 7 

  Results of question 2 

 

 

 

 

 

 

 

 

 

 

Analysis: The results show that many students have low motivation toward learning 

English during class. 
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Analysis: The results indicate a low level of motivation toward learning English. 

 

 

 

 

 

 

 

 

 

 

Analysis: The results show that many students have low motivation to learn English. 
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Figure 8 

  Results of question 3 

 

 

 

 

 

 

 

 

 Analysis: Most students believe that classroom activities help improve their English    

communication skills. 

 

 

 

 

 

 

 

 

Analysis: Students believe that classroom activities support the development of their 

communication skills. 

 

0%

26%

40%

34%

PREGUNTA 3

Nada Poco Mucho Bastante

0%
18%

64%

18%

PREGUNTA 3

Nada Poco Mucho Bastante



67 
 

 

 

 

 

 

           

 

 

 

Analysis: Students believe that classroom activities contribute to improving their 

communication skills. 

 

Figure 9 

  Results of question 4 

 

 

 

 

 

 

 

 

Analysis: Students show some difficulties in pronouncing English words correctly. 
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Analysis: Although some students feel confident, pronunciation remains a challenge for 

others 

 

 

 

 

 

 

 

 

 

 

 

 

Analysis: Difficulties in English pronunciation are evident among several students. 
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Figure 10 

  Results of question 5 

 

 

 

 

 

 

 

 

Analysis: Interactive activities are considered helpful for learning English. 

 

 

 

 

 

 

 

 

Analysis: Interactive activities are perceived as useful for learning English. 
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Analysis: Interactive activities encourage learning and students’ participation. 

 

 

 

Figure 11 

  Results of question 6 

 

 

 

 

 

 

 

 

Analysis: Students have a positive perception of digital tools as support for learning 

English. 
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            Analysis: Students value the use of technology as a resource for learning English. 

 

 

 

 

 

 

 

 

 

 

 

  

Analysis: Digital resources are viewed as helpful tools for learning English. 
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Figure 12 

  Results question 7 

                                      

 

 

 

 

 

 

 

 

 

Analysis: Group work helps students develop confidence and fluency in speaking English. 

 

                                                                                                       

 

 

 

 

 

 

 

 

 

 

Analysis: Collaborative work promotes participation and confidence in speaking English.         
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Figure 13 

  Results of question 8 

 

 

 

 

 

 

 

 

Analysis: Students believe that real-life activities help them use English in practical situations. 

 

 

 

 

 

 

 

 

 

Analysis: Real-life activities help students use English in meaningful contexts. 
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Analysis: Context-based activities support the practical use of English. 

 

Figure 14 

  Results of question 9 

 

 

 

 

 

 

 

 

 

 

 

 

Analysis: The teaching strategies used in class contribute to improving students’ English 

communication skills. 
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Analysis: The teacher’s strategies are considered effective in improving English 

communication skills. 

 

 

 

 

 

 

 

 

Analysis: The teacher’s strategies contribute to the development of students’ 

communicative skills in English. 
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Annexes VII: Overall result of the interviews with primary school students 

Figure 15 

  Overall result of question 1 

 

 

 

 

 

 

 

 

Analysis: The results show that most students consider learning English important for their 

academic and professional development. 

 

Figure 16 

  Overall result of question 2 

 

 

 

 

 

                

Analysis: The results show that a considerable portion of the students exhibit little 

motivation towards learning English during classes. 
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Figure 17 

  Overall result of question 3 

 

 

 

 

 

 

 

 

Analysis: Most students believe that the activities developed in class contribute to the 

improvement of their communication in English. 

 

Figure 18 

             Overall result of question 4 

 

 

 

 

 

 

           

   Analysis: The students have some difficulty pronouncing the English words they hear correctly, 

which highlights the need to strengthen this skill. 
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Figure 19   

            Overall result of question 5 

 

 

 

 

 

 

 

          Analysis: The results indicate that interactive activities promote learning and student 

participation in English classes. 

 

Figure 20   

           Overall result of question 6 

 

     

 

 

 

 

 

Analysis: Students value the use of digital tools as support to improve their 

communication skills in English. 
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Figure 21   

           Overall result of question 7 

 

 

 

 

 

 

 

 

Analysis: The results show that group work contributes to the development of fluency and 

confidence in communicating in English. 
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Figure 22    

           Overall result of question 8 

 

 

 

 

 

 

 

Analysis: Most students believe that activities based on real-life situations promote the 

practical use of English.       

 

Figure 23  

             Overall result of question 9 

 

 

 

 

 

 

 

Analysis: Students perceive that the strategies applied by the teacher contribute to the 

improvement of their communication in English. 
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