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ABSTRACT

Based on the lack of interest and motivation that some students at ABC Institute
show during some English lessons and with the purpose of improving my teaching of
English through this research, I involved in this dissertation some analyzes of how

cooperation works and how it is used by students when learning a foreign language.

I implemented my dissertation mainly with 4-6 year old children students at the ABC
English Institute in Ambato, Cooperative Learning in the EFL Learning Process of
Young learners activities, with the objective of trying to show that students learn a
language in a more effective way if their learning is involved actively through
cooperative activities, since children like sharing and by taking into consideration

their learning process to know how they learn better. (See Annex 5)

Cooperative Learning is an important contributor to the teaching of English, since it
considers students as important constructors of their own and their classmates
learning, because it is the way in which people learn and work together, as well as,
they build up relationships with themselves and others. On the other hand, it is
important to emphasize the learning process through which students get knowledge

by promoting them suitable input in the classroom to facilitate learning.

In the first part of the thesis | describe what the learning process is according to

some important authors, also a brief explanation about language and the brain, as



well as it includes the process of language acquisitions in terms of the first language
acquisition and the sccond language acquisition, that help teachers to be aware of

how students learn.

[ also include a briefly description of learning styles, in terms of how students learn
better according to the different learning styles that cach student has. Due to the fact
that they are ditferent from each other and it interferes in their learning experiences,
because some students can lcarn better by thinking (Cognitive Styles), but others by
pereepting (Scnsory Styles) and others by perceiving (Attective Styles). So, we as
tcachers have to be conscious of them in order to implement them in an useful
manner. That is why I also mention how to use learning styles in the elementary

school.

Moreover, it contains a brief explanation on how to promote positive attitudes toward
English in children to increase their motivation, also what the students’ needs are. In
addition to that, it explains ways on how to take responsibilitics in the class, such as
the things that the teacher has to do, and at the same time how to teach and give their

students responsibilities for a better learning situation.

In addition, it includes relevant approaches and methods, which are cssential for
tcaching, because they guide tcachers to  find the best way for leading students to
lcarn a second language in a suitable way, such us: Total Physical Response,
Community Language Learning, The Natural Approach, Whole Language, CALLA

(Cognitive Academic Language Learning Approach), and Cooperative Learning.
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Chapter two 1s about how to implement cooperative lcarning in the classroom. it
also describes cooperative learning in terms of what cooperation means and why it is
important. So, teachers have to be conscious that achievement is higher when
lcarning is structured cooperatively in terms of students team learning.  Also, they
have to be awarc of cooperative experiences.  Morcover, it also, includes the basic
elements of cooperative learning, and some assumptions for teaching students
cooperative skills, so that students become skilltul in communicating, building and
maintaining trust, providing leadership and managing conflicts. The tcacher should
know about the student team learning, some skills which are necessary for working
ctfectively in groups, and how to use bonus points in the class, which allow students
to cooperate among them. It includes some helpful activities for teaching children in
an enjoyablc and interesting way, such as games, songs, chants, poems, and also

creative activities, that arouse their interest and develop their creativity.

By using cooperative learning activities in the class and by considering the learning
process through which students go through, in the classes students can work in small
groups over the lessons to develop their competence by performing tasks, where they
learn to work together and also they acquire the language without realizing, where
children can learn and work cooperatively, where they can give and receive feedback

during the activities. So, in this way they get knowledge by interacting and sharing.

In the third section I present an analysis of the results of the data rcgarding
cooperative lcarning in the EFL lcarning process of young learners, which I got

through the usc of questionnaires, intcrviews, and obscrvation sheets.



In the last scction | give some conclusions and recommendations for teaching to

children in a cooperative manner during the English learning process.

This research will be usctul for teachers, for students at the linguistic career; where
they will learn something about how to teach their lessons in a cooperative way.

Also, they will take into account the way children learn.
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Basada en la falta de interés y motivacion que algunos estudiantes del Instituto de
Inglés ABC demostraron durante varias clases de Inglés y con el proposito de
mejorar mis técnicas de ensefanza en la citedra del idioma he realizado en mi
disertacion un analisis sobre la cooperacion en los estudiantes en términos de
funcionamiento en las clases y como es utilizada por los estudiantes al momento de

aprender una lengua extranjera.

Implementé mi disertacion principalmente con nifios de 4 a 6 afios de edad en el
[nstituto de Inglés ABC en la ciudad de Ambato, “Cooperacion en el Proceso de
Aprendizaje del idioma Inglés en los nifos”, con el objetivo de dar a conocer que los
ninos aprenden mejor si su aprendizaje es activo y a través de actividades
cooperativas, ya que a los nifios les gusta compartir y socializar al momento de
aprender, lo cual debemos tomar en cuenta en el proceso de aprendizaje, para asi

saber como los estudiantes asimilan mejor.

El aprendizaje cooperativo es un contribuidor muy importante en la ensefianza del
idioma Inglés, el mismo que considera a los estudiantes como constructores de su
aprendizaje y el de sus companeros. A través de actividades cooperativas la gente se

desenvuelve mejor y trabajan juntos, asi como también hacen amistades .

Por otra parte, es importante enfatizar que el proceso de aprendizaje por el cual los
estudiantes adquieren conocimientos se lo hace facilitindolo a través de actividades

claras y objetivas.

En la primera parte de la tesis describo varios conceptos de autores reconocidos
sobre sus teorias acerca del proceso de aprendizaje, también incluyo una breve
explicacion sobre la relacion del lenguaje y el cerebro, adicionalmente describo
conceptos sobre el proceso de adquisicion del lenguaje en términos de la adquisicion

de la primera lengua, asi como también la adquisicion de una segunda lengua, lo cual



nos ayuda a nosotros los profesores a darnos cuenta de la forma de aprendizaje de

nuestros estudiantes.

Explico las formas de aprendizaje relacionado a como Jos estudiantes aprenden, ya
que cada persona cs Gnica y ticne su propia manera de aprendizaje, lo cual interficre
a sus experiencias de aprendizaje. Ciertos estudiantes aprenden analizando ( Estilo
Cognitivo), otros aprenden por percepciones (Estilos Sensoriales) y otros aprenden
mejor percibiendo (Estilos Afectivos). Nosotros como profesores tenemos que cstar
concientes de los diferentes estilos de aprendizaje y asi de esta forma implementarlos
dc la mejor manera, incluyendo todos los estilos de aprendizaje en nuestras clases,
para asi satistacer las necesidades de todos los estudiantes. Es por eso que menciono

como usar los diferentes estilos de aprendizaje en las escuelas primarias.

Ademas, la tesis contiene una explicacion de como promover actitudes positivas en
los nifios hacia el aprendizaje del idioma Inglés, para asi incrementar su motivacion.
También incluyo ciertos conceptos sobre cuales son las necesidades de los nifios al

momento de aprender.

Adicionalmente a esto, explico maneras de como cnsciiar y otorgar responsabilidades
a los estudiantes cn las clases para un mcjor ambiente de aprendizaje. Asi como

también una guia de como debe ser ¢l comportamiento del profesor ante sus alumnos

Incluyo en la tesis rclevantes teorfas y métodos de cnseflanza, los cuales son
esencialcs para la ensciianza, los mismos que guian a los profesores a encontrar la
mejor forma o téenica para impartir sus conocimientos, al igual que encontrar ¢l
mcjor método para facilitar el aprendizaje de una scgunda lengua en los estudiantes.
Los métodos recomendables para la ensefianza a los nifios son: Total Physical
Response, Community Language Learning, The Natural Approach, Whole
Language, CALLA (Cognitive Academic Language Learning Approach), and
Cooperative Leamning.

El capitulo dos sc trata de como implementar aprendizaje cooperativo cn las clascs.
También habla dc! aprendizaje cooperativo cen términos de el significado de

cooperacion y el porque es importante. Los profesores tenemos que estar concientes
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que el logro es mayor cuando el aprendizaje es estructurado cooperativamente en
términos del aprendizaje en equipo. También tienen que analizar las experiencias de
aprendizaje que los alumnos puedan tener a través de la cooperacion. Por
consiguiente, este capitulo incluye los elementos basicos de la cooperacion en el
aprendizaje y algunas técnicas de ensefianza sobre destrezas en grupo, mediante las
cuales los estudiantes se comunican, hacen amistades en quienes puedan confiar y asi
solucionar conflictos que se puedan presentar. El profesor debe tener en cuenta el
aprendizaje en grupo, para asi proveer las destrezas necesarias de como trabajar
efectivamente con oftras personas, lo cual permite al estudiante cooperar. Incluye
también actividades que son recomendables para los nifos, las mismas que son:
juegos, canciones, poemas, arte, etc. las cuales incrementan el interés de los ninos en

la clase y les permite desarrollar su creatividad.

Usando actividades de aprendizaje cooperativo en la clase y considerando el proceso
de aprendizaje por el cual los estudiantes atraviesan, en las clases los alumnos
pueden trabajar en grupos para mejorar sus conocimientos a través de las tareas
encomendadas por el profesor, en donde ellos trabajan juntos y adquieren el idioma
sin darse cuenta, en donde trabajan en conjunto, interactuando y compartiendo

informacion durante las actividades.

En la tercera parte presento un andélisis de los resultados de la informacion referente
al Proceso de Aprendizaje del idioma Inglés en los nifios, el cual lo recopile a través

de cuestionarios, entrevistas y observaciones.

En la altima seccion estan incluidas algunas conclusiones y recomendaciones para la
ensefiar a nifios en una forma cooperativa durante el proceso de aprendizaje del

idioma Inglés.

Esta disertacion puede ser atil para profesores, para los estudiantes de la carrera de
Lingiiistica, en donde ellos pueden leer para conocer algunas técnicas de como
ensefar a los estudiantes a trabajar en equipo, también para conocer los estilos de

aprendizaje de los ninos.
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CHAPTER 1

1 THE LEARNING PROCESS

According to Krashen, 1987:9 “The learning is not as simple as it appears. It needs
to go through a process. During this period, the child is simply building up
competence by listening via comprehensible input”. Therefore, since comprehensible
input is necessary, it should contain clear messages which learners want to hear and
also which help students to produce language work when they feel ready to do it
Acquisition is not learning a set of grammatical rules and drills. It requires
meaningful interaction in natural communication. What is important is understanding

people and being understood.

C. Rogers visualizes learning as a cognitive (meaningless) and experiential
(significant) process, where academic knowledge such as vocabulary or

multiplication tables should be applied by experiencing it.

To Rogers, experiential learning includes: personal involvement, self-initiated, and
pervasive effects on a learner. He says that all human beings have the capacity to
learn, where the teacher’s role is to facilitate it by establishing a good atmosphere in

the classroom, clarifying some doubts to students concerning the activities, providing



learning resources, balancing intellectual and emotional components of learning and

sharing teelings with students.

Rogers also emphasizes “The importance of learning to learn and an openness to

change” (http:/tip.psychology.org/rogers.html).

According to lLanc and Molyneaux, 1992:140 “Learning can be defined as the
acquisition of knowledge and the modification of behavior through experience™. Oxford
and Ehrman suggest that teachers of a second language need to identify and
comprehend significant individual ditferences in their learners in order to provide an

eftective instruction.

1.1 Language and the Brain

According to Lyons, the brain has two hemispheres: the right hemisphere and the left
hemisphere, where each hemisphere has a different function. The right hemisphere
controls the left side of the body and the left hemisphere controls the right side. The
right hemisphere also deals with verbal tones, patterns, and musical qualities of

language. On the other hand, the left hemisphere deals with the interpretation of

words.

The right hemisphere is specialized in non-speech-sounds. On the other hand speech
sound arc passed to the left hemisphcre during a process called lateralization (a

precondition for the acquisition of language). This process is genctically
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preprogrammed but takes time to develop. Lateralization begins when the child is
about two years old and it ends at the age of five and the onset of puberty. So, the
carlier the better, that means that the age in which children acquire language is
important, due to the process of lateralization, where children’s brains are ready to

develop communicative competences.

The left hemisphere has a special relation with language, because the left hemisphere
deals with discriminations among consonants, verbal fluency, word pattern
recognition, reading and writing skills, speech recognition, control of articulatory

movements, and control of speech rhythm and flow.

Meanwhile, the right hemisphere is in charge of discriminating vowels, pitch and
tone recognition, visual pattern recognition, map reading and drawing, recognizing
emotions, recognizing environmental sounds, and nonverbal communication. What
is more, the right and left hemispheres contribute to all cognitive processing and

intellectual activities.

Having said that, the teacher needs to keep in mind the different ways students learn
in order to prepare the activities that suit their different learning styles, because one

of those hemispheres is predominant in each person and that is why each human

being has an individual way of learning.



1.2 The Process of Language Acquisition

Normal children acquire a language in their first years of life. There arc some
exceptions for this, such as: psychological or social problems, but most children
speak freely when they enter school. By the time of puberty there is considerable

language progress and learning continues throughout our life.

First language acquisition is vital in terms of sequence as well as in terms of
importance. In first language acquisition it is the first language that is acquired by the
child. Normally, sccond language acquisition starts in school when the first language
is well developed. It is possible to acquire two languages simultancously, and
certainly to acquire a second language while skill acquiring a first.

(Klein Wolfgang: 3).

1.3 First Language Acquisition

This is when a child without any language acquires one. First language acquisition
deals with the child’s cognitive and social devclopment, since the child becomes a

carrier of both word and concept and a social creature.

Moreover, at the moment of acquiring a language a child is guided by the principles:
to become with small differences like others or acquire a social identity and within

this to develop his/her own personal identity.



That means that a child through a language acquires some values such as moral,
cultural, religious, among others. (Klein Wolfgang: 6). By using the language the
child realizes that he/she can communicate with others, as well as to express ideas,
feclings, and whatever they want.  Children are capable of acquiring any human

language, and the way they do it is quickly and easily.

1.4 Second Language Acquisition

Learning theorists, such as Mowner (1954), Skinner (1957), and Osgood (1963)
considered language a subsct of other lcarned behaviors.  Language is learned or

conditioned through associations between a stimulus and the following responsc.

It is concerned only with discovering the laws that govern certain types of animal

and human lecarning. (Schwartz, Barry: 23).

According to Bourne, Roger (Cognitive theoristy Human beings may be viewed as
information processors who are both subject to certain constraints and capable of
considerable flexibility. Cognitive theory is concerned with the way through which
the human mind thinks and learns, where the emphasis is on the mental processes

that arc involved in learning.

In this thcory the learner is seen as an active participant, where he uses several

mental stratcgics in order to lcarn. (Williams, Marion, 1997:13).



Humanistic approaches are concerned with the inner world of the student, as well as,
with his feelings and emotions. These aspects should be considered at the moment of
teaching, because they are important in order to understand human learning in its

totality. (Williams, Marion, 1997:30-31).

For social interactionism theory, what is important is to consider the social nature of
language itself, emphasizing that lcarning occurs through interactions with other
people, because since we are born we interact and we make sense of words by day to

day interaction. (Williams, Marion, 1997:40-43).

Based on the critical period hypothesis, Lenneberg (1967) suggested that between the
age of two and puberty the human brain shows plasticity which allows a child to
acquire his first language due to the fact that most of the speech functions are located
in the left brain. This is important to consider for sccond language Iearning and

tcaching.

Second language acquisition should be a spontaneous and motivating learning, since

the learner has to use it in order to communicate.

1.5 Learning Styles

According to Reid, Joy, Learning styles refer to the way in which an individual
processes and retains new information and skills. Everyone has a learning style
because cach person is unique. Learning styles refer to “stable and pervasive

characteristics of an individual, cxpressed through the interaction of one’s behaviors



and personality as one approaches a learning task™ (Garger and Guild, 1984:11).A

learning style involves perception, cognition and conceptualization.

Language learning styles are approaches which are used to learn languages.
Language learning styles include not just cognitive styles (Shipman and Shipman,
1985), but also social and aftective factors. (Oxford, Hollaway, Horton-Murillo,
1992: Oxford & Lavine,1991). For a given person, the style used in language
learning is likely to be a direct reflection of the individual’s overall learning style, the

stylc that is normally applied in most learning or working situations.

The learning style that cach person has involves some dimensions like: sensory
preterence; ficld independence or field dependence; reflection and impulsivity; and

objective/impersonal or subjective/empathic orientation.

Learning styles consist of individual characteristics; these can be expressed through
interaction, behavior and personality at the moment of performing a task.
Furthermore, a lcarning style involves the individual’s cognitive, aftective, and

physiological styles.

There are three types of learning styles: cognitive, sensory, and personality learning

styles; which involve several functions (see the following graph).



Cognitive Styles

Ficld-dependent

Global/relational

Impulsive

Diverger, accommodator

Field-independent

Analytic

Retlective

Converger, assimilator

Sensory Styles

Auditory, kinesthetic

Night, cool, moderate light

Group

Visual, tactile

Morming, warm, bright light

Individual

Affective/Temperament Styles

Introverted, intuitive

Extraverted, sensing
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Feeling, perceiving ' [ Thinking, judging
Left-handed, right-brained Right-handed, left-brained
Ambiguity-tolerant Ambiguity-intolerant

(Reid, Joy, 1995:14).

1.5.1 Cognitive Styles

The cognitive styles are the ones through which students perceive, remember, and
think; they are also ways of mental functioning and dealing with new information.

Field dependence and ficld independence refer to how people learn.

Field independent students prefer structured and analytical forms of learning. They
arc less sensitive to the social context and they have spatial or kinesthetic sense.

They perceive objects as separate from the ficld or context.

On the other hand, field dependent (or field sensitivity) students have greater
tendency to form global impressions that is in a holistic manner. They arc more
sensitive to the social context, and they perform in a better way with less structure in

their learning. The activities for them are auditory through social interaction. Field-



sensitive individuals learn more through interpersonal and global orientation.

(Oxtord, 1990).

Reflective students have the tendency to stop and consider various options betore
responding, while impulsive students tend to respond immediately, more fluently,

and often inaccurately.

1.5.2 Sensory Styles

These are perceptual learning channels, through which students take information.

The sensory styles are: visual, tactile, kinesthetic, and auditory.

Visual learners learn through a visual channel, that means that they need to be
involved in reading activitics, and also they need visual aids such as: videos, movies,

pictures, among other. Moreover, they nced written directions to perform better.

Tactile students learn through manipulation of objects they need to touch and handle
thing, due to the fact, that they learn by doing something to make sense of it and
remember it casily. Tactile students love touching people, games, and athletic
activities, because movement is important for them and they learn by imitation and
practice. It is uscful to use writing activities, role plays, and try to get students use

gestures in the lessons.

Kinesthetic students need to be involved in movement activities and also, they need

to have some breaks during a lesson. Kinesthetic students like Total Physical
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Response activities, because through them they are involved in games and role plays,

which let them to move around.

Auditory students like learning by the oral aural channel. So, they need to be
engaged in debates, discussions and group work activities. In addition to that, they

need oral instructions.

1.5.3 Affective/Temperament Styles

The affective or temperament styles are the ones through which learners perceive,

interact with and respond to the learning environment.

Extraversion-Introversion

Extraverted students learn better by having concrete experiences, contact with the
outside world and relationships with others. They enjoy activities where they can
obtain social interaction by having spontaneous actions through discussing and

talking with a group.

Introverted learners learn more with individual and independent activities, because
they like to work alone and they prefer activities which involve ideas and concepts,

since they like to have a deep concentration and thinking about them.

Sensing-Perception
Sensing learners are the ones who learn with reports of observable facts (real,

concrete, tangible) and they prefer physical input which can have sense for them.



They like to have tasks that involve carefulness, thoroughness, and soundness of

understanding.

Perception or intuition learners learn through meaningtul expericnces for them and
through social contact with others, because they learn through concrete experiences,
which motivate them and also through rcflective observation by analyzing their
experiences.  They like activities which involve meanings, words, symbols and

abstractions, where they can discover, grasp meaning and use their imagination,

Thinking-Feeling

Thinking learners learn from impersonal circumstances and logical consequences.
They prefer logical analysis of idcas and systematic planning, and also prefer acting
on intellectual understanding of a situation. (Kolb, 1984:25). The thinking approach

involves analytic, impersonal, objective, factual learners.

Feeling learners prefer personalized circumstances and social values. That means that
they learn from specific experiences specially relating to people, because they are
sensitive to teelings and people. They are emotional, personal, subjective, empathic,

and compassionate.

Judging-Perceiving
Judging learners learn by retlection, analysis, and processes that involve closure.
These kind of students are decisive, they like to work in an orderly way they also

need to have formalized instructions and structures.
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Perceiving learncrs learn through negotiation, feeling, informal problem solving,
discovery tasks and inductive processes that postpone closure. They are curious and
they enjoy working in a flexible way by following impulses.

(Moody, 1988:391).

Tolerance of Ambiguity Styles
Ambiguity tolerant learncrs learn better through intcraction, and when they

experience something they take risks. Also, they are more receptive to change.

Ambiguity intolerant lcarners lecarn more when in less flexible, less risky, more
structured situations. According to Budner, 1962:29 intolerance of ambiguity “is the
tendency to perceive ambiguous (novel, complex, or insoluble) situations as sources

of threat™.

Right and Left Hemisphere Learners
Left brained learners are those whose dominant hemisphere is the left. They are
more field independent, analytic, and logic oriented. So, they learn through visual,

analytic, reflective, self reliant activitics.

Right brained learners are those whose dominant hemisphere is the right. These
students tend to be more field dependent, global, and emotion-oriented. They prefer

auditory, global/relational, impulsive activities. (Willing, 1988).



1.5.4 Learning Styles in the Elementary School

For teaching children physical clements of learning styles must be considered,
because in order to learn young children prefer to deal with auditory, visual, tactual,
kinesthetic learning or it is better it children have a combination of them. Another
physical clement that must be considered in teaching children is mobility, because
children like to move around. Also, competition and cooperation are other important
style differences that should be considered. Since children like to learn cooperatively
it 1s important to make a distinction in cognitive learning styles between sequential
(field-independent, analytic) learmer and global (field-dependent, intuitive) learners
(Scarcella  and Oxford, 1992) because most children are global, intuitive, field-
dependent learners and they learn better through holistic approaches such as Whole
Language. Teachers have to consider that children learn by scanning, by forming
global impressions, and by making associations. The child tends to lcarn intuitively,
not logically. Some children arce analytic, sequential, ficld-independent learners, but

they are the minority. (Gianelli, 1991).

Children learn better by doing something; morcover, they acquire a social motive for
their learning.  Since children have short attention spans it is good for them to get up
and move around. In this way kinesthetic students are accommodated in the

activities by encouraging mobility.

Teachers should include a variety of sensory styles in classes, because children arc

thought to pass through a developmental progression in lcarning style preference.



According to Keefe, 1979:9 “Preferences seems to evolve from kinesthetic in

childhood to visual and eventually verbal in later years.

In addition, Krashen and Terrell” Natural Approach (1983), recommend teachers to
relate language with movements and visuals aids. Also, in the Total Physical
Response games are recommended. Enright suggests using gestures in classes,
pantomime, facial expressions, realia, charts, pictures, and recordings. Also, he
emphasizes the use of concrete experiences such as: arts and crafts, walks, science
experiences, sports and games, flannel-board stories, finger plays, and acting out
songs and poems. Some other authors suggest that teachers include in their lessons

songs, rhymes, chants, dance for children.

All elementary schools should consider the different learning styles that children
have, because each child has a different need, modality, or way through which he/she
learns.  So, teachers should provide students with a suitable learning situation by
considering kinesthetic auditory, visual, kinesthetic, and tactual activities. These can
accommodate a variety of styles. Also, teachers should be aware of the different
teaching methods that exist and are available for teaching children and apply the
most suitable ones in their teaching lessons, by considering students’ ages and

interests.

1.6 Motivation

Motivation is necessary in the process of teaching English: through it children can be

interested in the class and they can learn in a better way.



Motivation is a key aspect at the moment of teaching children, where the teacher has

to be motivated in order to motivate children.

Teachers always have to keep in mind children’s interests and needs, in order
to prepare adequate materials and activities for them.

The tcacher has to create a relaxed and friendly atmosphere in the classroom.
The teacher has to keep a balance of enjoyable activities; children need a
change of pacc and a flexible variety of activities within any lesson, where
the activitics should be student-centered. The balance must be flexible and
dynamic, since the factors involve change from lesson to lesson, day to day,
class to class.

The teacher should not be too strict with the students, she/he has to be a
friend, but she/he has to explain to students that they have to respect her/him,
because friends respect each other. If a child is being a nuisance, the teacher
can give him responsibilities.

The activitics must be student centered. So, in this way the students can be
focused on their tasks.

Use more listening and speaking.

Use attractive material. The teacher should use interesting material in order to
attract students’ attention. (See Annex 6)

Make use of physical activities. The teacher has to use movements in his/her
classes, because children learn by doing things. [t is very important for
children to use their hands and body, because students have the opportunity
of expressing and experiencing the language. Physical activities provide
children with practical learning that 1s meaningtul for them, and an active

understanding ot English.
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- Tasks must be within their abilities: achicvable but simulating.

- Concentrate on games and songs.

- Develop students’ sclf —contidence, by giving children positive feedback like
“you did a good work™, “excellent”, “well done”, among others.

- Focus on communication.

- L1 should be avoided so that students can be exposed only to the foreign
language to acquire it.

- The tcacher should be as a parent for the children. Children need to
appreciate the teacher, because the teacher’s attitude and behavior play an
important role in the teaching learning process.

- The teacher should take advantages of the cnvironment and the
circumstances.

- Make children interact and be involved in the class.

- Children need to be involved in somcthing active.

- Teachers need to prepare and select activities that serve to motivate children

in the short term.

Children have their own way of learning. [ will mention some of them:
- Young learners are quick to learn words and slow to learn structures.
- Children learn in a holistic way.
- They learn structures by repeating them a lot of times, of coursc by using
different meaningful contexts and with different vocabulary.
- They learn vocabulary visually. It 1s a good idea to usc pictures, tlashcards,

realia and body language for introducing it in a more suitable form.



- Teaching grammar for its own sake to little lcarners can be disturbing for
them and does not necessary lead to usc the language cffectively.

- Children should be given opportunities for using the language.

- It is a good ideca to elicit students” previous knowledge and relate it to the
target language.

- The teacher has to be creative when introducing new grammar points and
vocabulary. It is useful to make use of songs, chants, stories and games when
teaching them.

- The teacher has to start the classes with simple activities like copying, filling
in spaces with one word, matching small phrases and sentences and also

using short storics.

Always motivate students with topics that are relevant and interesting for them.

1.6.1 How to promote positive attitudes toward English

The kind of attitudes that students have in the classroom have the power of
cnhancing or detracting them from learning. Children become interested in what
they are good at, because lifelong attitudes appear to be form early. If teachers can
manage to capture children’s enthusiasm and keep it by presenting well planned
lessons, appropriate for their needs and developmental level, the children they teach

should progress and find that they are good at English.

Quality teaching and cffective lcarning in children gave me the guidance for finding

out what children’s attitudes are and whether they change throughout a certain period



of time. Promoting positive attitudes in the class will help children and teachers to

learn better something that is interesting and meaningful for them.

Most of the teachers ignore the real capacity that children have to acquire
knowledge. There are many skills and characteristics that 1 consider very important
to know about children; these are the reasons why [ decided on this project. Some of

the characteristics are:

e Children’s creative use of limited language resources
They are creative with grammatical forms and concepts. Children also create words
by analogy, or they even invent completely new words which then come into the
tamily vocabulary. Children might produce temporarily incxact and sometimes inept

language, but they usually manage to communicate.

The desire to communicate also ties in with the next capacity that children bring with

them to the classroom, as well as their attitude for indirect lcarning.

o Children’s capacity for indirect learning
Children can be concentrated on different activities and not focused on the language
itself, however; they are acquiring the language unconsciously. The process relates
very closely to the way they develop their mother tongue. They do not learn it
consciously. They acquire it through continuous exposure and use.
On the other hand, conscious dircet lcarning and subconscious indirect learning, or

“acquisition” are going to help children internalize a new language.



e Children’s ability to grasp meaning
Children have this ability already highlty developed because they understand the
message even when some of the words are unknown. They can do this with the
teacher's full use of gestures, intonation, demonstration, actions and facial

expressions to convey meaning parallel to what the teacher is saying.

e Children’s instinct to play and have fun
Children have an cnormous capacity for finding and having fun, through this sense
children are living the language in real situations. Teachers can secc why games have
such a central role to play. It is important tor children to have the opportunity to use
their hands and their bodies in order to express and experience the language through

physical movements; this provides an active understanding for them.

e The role of imagination
Children make the language real for themsclves because the act of fantasizing and
imagining is an authentic part of being a child. If we consider imagination in
children’s lives, we can see that it provides another very powerful stimulus for real

language usc.

o The instinet for interaction and talk
Children always nced to talk because without talking they cannot become good at
speaking. The tcacher has to consider that the only way to learn to use language is to
let children usec it. However, this could be a problem and the teacher has to control

this activity very carefully.
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In the teaching of English to children, the importance of providing a change of pace

and a balanced varicty ot activitics within any given lesson is often highlighted. It is

important to consider the following techniques:

a.

A child needs a change of pace and a flexible varicty of activitics within a
lesson.- a book carries the danger ot encouraging a mechanical learning
situation and the lessons have to  provide difterent activities, because

children do not all lcarn at the same pace or in the same way.

Language activities should be introduced through a variety of steps and
activities; some may involve movement, and others may be more passive.
Since the attention span of children is very short, a change of pace in a
teaching lesson is cssential. We know that we need instruction which clearly
has purpose and coherence; and, since we need a starting point, it will be the
children themselves. From them we can take their arcas of interest, concern

and expericnce.

Space. - I think that tcachers have to consider different kinds of seating
arrangements which depend on the activities performed. It is important to
arrange the furniture in different ways in order to create a working space for
physical activities, role plays, group works, craft activities, storytelling
activities, etc. For example, class in rows, in a circle, in groups ot five or six,

in pairs, or in a horse shoe/U shape.



d. A child neceds a lot of opportunies for reviewing, recycling and
consolidation of language. - in order to review, recycle and consolidate
language we will organize different and exciting activities such as: movies,

cooking classes, outdoor games and parties.

e. A child needs to assimilate language at his or her own pace. - parents
want their children to speak English and cxpect too much too soon in terms
of results from them. I consider that involvement of parents is cssential to the
success and ongoing motivation of the children in the class. My idea is to
keep in touch continuously with them. It will help me to let them know the
progress of their children and, at the same time I will find out information

about the personal interests of their children.

f. It is very important to recognize the value of errors and risk-taking in
the process of learning a language. - it will be important for us to encourage
children to express their personalities in the foreign language. They have to
lcarn that mistakes and errors arc a positive part of the learning process. |

think that the key to fostering risk-taking is to tcach them values.

In the early stages of a language course for children, it is important to
establish priorities for children as learners, which are:

- building confidence;

- providing motivation ;

- encouraging ownership of language;

- encouraging children to communicate;
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- encouraging children to use English as a communication tool;

- showing children that English is fun;

- cstablishing a trusting relationship with the children | and encouraging them
to do the same with their classmates;

- giving children a wide range of English.

However, we as teachers have to consider that correction of errors in the early

stages of a language course may foster the following negative aspects:

- children lose confidence;

- children become reluctant to take risks.

1.6.2 Student Needs

It is fundamental to be aware of children’s needs in order to prepare the lessons in a
more suitable way and i1t will help us in the teaching-learning process and among the
nceds that children have [ will mention the following: children need to be motivated.

So, motivation must be provided through communicative tasks.

e The tasks presented in the lessons should include a great deal of variety, since

children have short attention spans.

e Children understand better by looking, acting, touching, and experimenting.
Then, children should be involved in the activities by having an active

participation in cvery activity.



Children need to review, recycle and consolidation of language. Children’s
learning starts with input and active understanding, then it continues with
first-hand experience of a practical task, and finally, the learning ends with
speaking and writing activitics. The lecarning phascs arc: A preparation
phase, a main activity phase, and a tollow-up and consolidation phase.

http://wwwenglish.vive.cd/cws/wwokshop/ww.esl.html

A preparation phase: this is a familiarization phase, where students feel
confident with a limited amount of relevant language they are going to use
and it includes a scries of physical activities with the language needed for the

activities.

A main activity phase: in this phase children complete a practical task.

A tollow-up and consolidation phase: In this one the teacher uses students’
confidence and experience gained in the two previous phases to encourage

them to speak.

They need to assimilate the language at their own pace. Since, children do
not all learn at the same pace or in the same¢ manner, teachers have to
consider this and introduce students language and content through a variety of
steps and activities. Some of the activities should involve movement and

other should be more passive.



e They have to be exposed to the foreign language in the most natural way as
possible, because they learn consciously and unconsciously and by being
exposed to the language they will naturally acquire it.

http:// wwwenglish.vive .ed/cws/wwokshop/ww.esl.html

At the moment of tcaching children teachers have to realize that children have their
own way for learning, as well as different needs and interests that should be taken
nto account in teaching lessons, since they pay attention to things that they like and

cnjoy. Morcover, they use their enjoyment for learning.
Oy y y g

1.6.3 Taking Responsibility

Responsibility can be developed by providing the following:

- Clear guidelines for the teacher and student’s roles and their responsibilitics.
- Opportunitics for students to monitor their own learning and behavior.

- Taking into account students interests.

- A variety of activities with a wide range of students’ choice.

- Encouraging students to take responsibility for their actions.

- Encouraging them to negotiate and make decisions.

(Susan Hill: 1990 16-17).



According to Susan Hill: (1990: 20-23) there are some responsibilities that teachers
and students can share during the classes and it can be motivating for students, such

A8

I. Daily classroom cnvironment and social tasks:

Attendance, room arrangement, new student welcome, planning parties, maintaining
students folders, decorating bulletin, boards and classroom, planning for field trips
and classroom visitors, sclling school supplies, advising on accidents that happen in
the classroom, taking care of the plants, setting up audio visual equipment,

distributing materials and making announcements.

2. Pcer tutoring:

Relay: teach four students who teach for more.

Group memory: Each child who finishes first checks with the teacher, then goes
back to the group and checks cach member.

Tell me: One student has an answer sheet and other doesn’t.

Listening and pronunciation: Comparing answers. Comprehension questions and

Justitying difterences.

3. Revision of writing:
On the board, show me yours, sclective edit, blue pencil collective, what’s the

problem, peer homework correction.

4. Selection of content and determining objectives: Notes, topics/pictures on walls,

survey, etc.
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S. Materials preparation: Each student makes their own from magazines, pictures,

matching scntences, and also scrambled sentence tasks.

6. Progress monitoring and cvaluation:  Groups rate themselves, extra credit tasks,

surveys, progress forms.

When teaching to children the teacher has to consider some aspects such as the

following ones:

- Keep in mind the age and maturity of the learners.

- Consider the circumstances and the environment.

- Keep in mind the difference in cultures and life styles of cach child.

- Be awarc of how the individual student learns (learning style, students learn
differently).

- Bean example of organization.

- @Give responsibilities to little children.

(Susan Hill: 24).

Also the teacher has to be in charge of:

- Development of the skills.

- Social interaction (cooperation, sharing, politeness, discipline).
- Keeping children involved in the class.

- Motivation and self confidence,

(Susan Hill: 25).



Children are motivated and learn better when they arc given certain responsibilitics
and cspecially when they are involved in different activities (visual, tactile,

kinesthetic, and auditory) during the class.

1.7 Relevant Approaches and Methods

According Edward Anthony (1963), “A method 1s the theory put into practice. It 1s

an overall plan, orderly presentation of a model™.

All methods aim to answer questions such as: need to learn a foreign language,
because a great number of the world population is multilingual. Also, nowadays

English 1s the most studied language.

To Edward Anthony, a mcthod is a plan, which presents a model. It involves various
aspects such as: an approach, assumptions about the nature of language, the nature of
teaching and learning; procedures, classroom techniques, practices and behaviors
observed when the method is used; and design, general and specific objectives of the
method, syllabus model, types ot learning and teaching activities, learners’ role,

teachers’ role and the role of instructional material.

Taking into account the aspects that | mentioned above, teachers have to apply the
best methods at the moment of teaching children. So, the methods and philosophies
which can be most suitable for children are: Total Physical Response, Activity-
Based Language Approach, The Natural Approach, Whole Language, and CALLA,

which provides students meaningful and interesting activities for children.



29

(Jack, Renandya: 2002: 9-11)

1.7.1 Total Physical Response

This is a method, which was built around the coordination of spcech and action,
which is done through physical movements. This method was developed by James
Asher, who emphasized the development of comprehension skills before teaching,
where students first understand and after respond physically. The combination of
tracing activities increases the probability of successtul recall, such as verbal

rchearsal accompanied by motor activity.

[n TPR we have the use of commands. After commands students have a period of
silence tor processing the information, where they tirst understand and after respond
physically. In this method what is important is comprehension; it does not force

speech production.

Acording to James Asher another important factor i1s the Affective Factors
(Emotional factors), which facilitate leamming when there is a positive mood in the

class. This method reduces students’ stress.

Approach

Theory of Language

Asher sees two parts in language: Non-Abstractions and Abstractions.



Non-Abstractions.  he emphasizes the usc of concrete nouns (real objects) and
imperative verbs (orders).
Abstractions. - abstractions should be postponed until students have internalized the

meaning of the language.

Theory of Learning

Asher’s bases his theory on three hypothesis which facilitate language lcarning,.

1. Bio-Program:

e children develop listening competence before they develop the ability to
speak.

e children’s ability in listening comprchension is acquired because children are
required to respond physically to spoken language in the form of parental
commands.

e oncc a toundation of listening has been establishes speech evolves naturally.
(Richards and Rodgers 1996:90).

2. Brain Lateralization:
Movement of the body is controlled by both sides of the brain. The right hemisphere

1s associated with creativity. Language production is controlled by the left

hemisphere.

3. Reduction of Stress:
An important condition for successful learning is the absence of stress. Emphasize
the natural bio-program for language development. By focusing on meaning

interpreted through movement, rather than on language forms, which are abstract.
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Objectives:

Comprehension and oral proficiencey.

General objective of T.P.R. is to teach oral proficiency at beginning levels.

The aim is to producc lcarners capable of understanding communication that is

understandable to native speakers.

Syliabus

Acording to Asher (1977: 42) T.P.R. focuscs on meaning rather than on the form of
items. Grammar is taught inductively (from cxamples to rules). Grammatical features
are according to the situations in which they can be used in the classroom. Action-based

drills in the imperative torm (sentence-based)

Activities

Imperative  drills to do physical actions (slides, pictures, commands).
Communication dialogues are introduced after 120 hours of instructions.

There are some activities which can be used in this method such as: listen and do,
follow instructions, story telling, identify, songs, chants, rhymes, role-plays, and

simulations, among others.

Learner’s role

Students listen, use physical movements and repeat.

Students are required to respond individually and collectively.

They listen and respond to commands, which are given by the teacher.

- They speak when they teel ready to do so



- They monitor and evaluate their own progress.

(Asher, 1977:93).

Teacher’s role

Director of a stage play.

- Presents the matertal.

- Modecls the material.

- Prepares materials in advance.

- Writes down exactly what is going to happen in every minute of the lesson.
- Provides opportunitics for students to learn at their own pace.

- Should be very well prepared.

(Asher, 1977:93-94).

Procedure
Asher gives a detailed lesson plan:
Wash: your hands
your clothes
your plates
Slowly: walk slowly to the door and knock it
slowly, touch the floor

slowly walk to Mary and give her a hug

Material

Realia, slides, toys, magazines, pictures, and word charts. There is no textbook.

(Richards, Jack, 1986: 38)
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1.7.2 The Activity-Based Language Approach

The activity based approach has been designed for teaching children, taking into
account that children Icarn in different ways compared to adults and teenagers,

because they have ditferent interests.

Acording to Vale (1995: 28-35) in this approach the teacher has to establish a good
working relationship with children, and also, to encourage children to do the same

with their classmates.

In the activity-based approach what is important is to offer a whole lcarning
situation, where the language development is scen as an integral part of the lcarning
taking place; this means that children learn how to use the language, because they are
involved in the activities, The teacher has to consider some objectives at the moment

of teaching through the activity-based language approach, which inciude:

1. a preparation phasc
2. amain activity phase

3. afollow-up and consolidation phasec.

By following these phases in lessons, students will learn how to use the language in a
natural way whilc they complete a task.
Children are encouraged to use the foreign language when they feel ready to use it

and by using any language that they have.



The teacher has to correct errors when he/she considers it necessary to do so, or
when children ask him. Otherwise, if the tcacher corrects children’s errors
frequently, it will make them lose their confidence, because children like to speak

treely.

In this approach group support is very important, because by using groups in the
activities, children feel more relaxed and confident to use the foreign language, and a

they also take risks.

It is also advisable to use physical response and physical activities in this approach,
because by doing this children will understand better the language that will be
needed for the English lessons. Of course, lessons should be according to students’

needs.

On the other hand, this approach has some disadvantages that the teacher has to
consider, such as: it is time consuming for the teacher, because she/he has to prepare
a lot of materials for developing a practical task, and also he has to spend more time
in planning his/her lessons. Students nced to move around the room and that will

cause noise for the other classes and it will disturb the other teachers and students.

The activity- bascd approach is very uscful and helpful for tecachers, because by
applying this approach in thc lessons, students will learn in an enjoyable way,
because they are involved in practical activities and that is motivating for them.

When children are involved in something practical and they are active they learn



better. However, the tcacher has to be conscious about the possible problems that

may appear and be ready to solve them.

1.7.3 Community Language Learning

This was developed by Charles A. Curran who was a specialist in counseling, where
community language learning represents the use of counseling learning. It was a
new theory of language teaching and it was compared to psychological counseling,
where it considers the feeling and self-estcem ot the learner and combines what
students feel with what students know plus the learning of the foreign language. The
counscling theory consists in giving assistance and advice to a person who has a
problem, where the counsclor is the teacher and the client is the student. In this

method students interact; share opinions and ideas.

Approach

Theory of Language:

There 1s no theory of language; howcever, it starts with structures:

- LaFarge: “Language is people, language is person in contact, in response”,

- Alternative Theory of Language: in this theory language is secn as a social
process, which considers two models: communication and community.

- Communication: is an information of verbal transmition.

- Community: is a social process, which can be verbal and nonverbal. it is a more

complete interaction which includes other things apart from verbal.



Theory of Learning:

In this thecory there is no habit formation. However, in this theory truc human
learning is important. This includes a cognitive view (knowledge) and an affective
view (feelings).

Also, in this theory the teacher-learning ontogenctic relationship is essential, where

the teacher and students are friends; they interact and share experiences.

Development of the learner’s relationship with the teacher

Positive relationships between the teacher and learners are crucial in children’s social
and emotional development, since children at the moment of learning go through
various stages, where they interact with others when they feel secure. Then, teachers
play an important role with respect to students, because they have to make children
feel confident. To do that, the teachers’ behavior such as smiling, using affectionate
words, engaging in many face to face interactions with children, providing
appropriate physical contact, maintaining cyc contact with children all develop

positive teacher-child relationships.

The following stages are the ones children have to deal with:

First Stage Birth Stage: in this stage feelings of sccurity and belonging are

established.

Second Stage Child Stage: in this stage the learner, as a child, begins to achieve

independence.
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Third Stage Independence Stage: in this stage the learner speaks independently and

may need to assert his/her own identity often rejecting unasked for advice.

Fourth Stage Sccurity Stage: in this stage the learner feels secure enough to take

criticism.

Fifth Stage Adult Stage: in this last stage the learner works upon improving style

and knowledge of linguistic appropriateness. (Richards and Rogers, 1986:35).

It is necessary to consider mutual warmth, understanding and positive evaluation of
other people’s work developed by the teacher and the learner. Also, it is essential to

have faith in cach other (teacher and students).

On the other hand, it is important to develop the self-esteem in the class by paying
attention to each student, stimulating students, praising, and being aware of

children’s problems.

In this theory for successtul learning according to Charles A. Currant we have to take

into account SARD; that means:

e S, Sccurity: unless learners feel secure, they will find it difficult to enter into
a successful learning experience.

e A. Attention: if there is loss of attention in the class, there will be lack of
involvement in the activitics. So, a varicty in the choice of learners' tasks will

increase attention and therefore promote learning.



Aggression:  when a  child has learned something he/she secks an
opportunity to show his/her strength by demonstrating what has been
learned, using the new knowledge as a tool for self assertion.

R. Retention: what is retained is internalized and becomes a part of the

{carner.

Reflection: a consciously identified period of silence within the framework of

the lesson for the students to focus, assess and re-cvaluate.

e D. Discrimination: when learners have retained a body of materials, they are
ready to sort it out and see how one thing relates to another.
Objectives:
e The main objective in Community Language Learning is to speak as native
speakers and to sct out depending on the group.
Syllabus

In the Community Language Learning the syllabus depends on what students want to

learn, according to their level.

Student’s role

In the Community Language Learning theory the student is a member of a
community, where he/she learns through interaction in a community with the
teacher.

Students learn in groups.

They express their feelings, everything they want to say.

They are independent and secure.



A student is considered a whole person in the process.

Also, students arc counsclors of other students.

Teacher’s role

In the Community Language Learning theory the teacher is a counselor.
He/She creates a safe environment in the class.

He/She is a member of the community.

He/She has to focus on the tive stages and place a student in one stage.
He/She has to set up an environment to have all the students in the same

stage.

Activities for Teaching and Learning

l.

Translation: one student whispers to the teacher a message he/she wants to
express. So, the teacher translates the message into the target language and
the student has to repeat what the teacher says.

Group work: group tasks should be given.

Recording: students have to record the conversations in the target language
that they have in the class, in order to take them home and study.
Transcription: students transcribe utterances and conversations they have
recorded, for analyzing and practicing them.

Analysis:  students analyze some transcriptions in the target language, in
order to focus on a particular lexical form or in a particular grammatical rule.
Reflection and Observation: learners reflect and report on their experience of

the class.



7. Listening: students listen to a monologue, which is presented by the teacher
involving clements students have elicited in the class interaction.

8. Free Interaction: students engage in free conversation with the teacher and
with other students.

(Richards, Jack, 1986: 38).

1.7.4 The Natural Approach

This was developed by Tracy Terrel, who created a philosophy of language teaching,
where she emphasized language acquisition theory by language cxposure and also
the consideration of emotions. Stephen Krashen trom the university of Southern
California developed the Language Acquisition Theory. In the Natural Approach
thcy give emphasis to exposure to the language-input (the language given to
students). Considers emotions, and also a prolonged period of attention is given to

students to hear the language betore to produce it.

Theory of Language: language is considered as a vehicle for communicating

meaning and messages.

Theory of Learning: it is based on an cmpirically grounded thecory of second

language acquisition.

Krashen and Terrel established five hypothesis:
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The Acquisition Lecarning Hypothesis: in this hypothesis they made a
distinction between Acquisition and Learning, where Acquisition is the
natural way paralleling first language development in children. It is an
unconscious process. On the other hand, Learning 1s a process of conscious
devclopment of language rules.

The Monitor Hypothesis: it claims that we may call upon learned knowledge
to correct ourselves when we communicate.

The Natural Order Hypothesis: it 1s the acquisition of grammatical structures
procceding in a predictable order.

The Input Hypothesis: it emphasizes  the relationship between what the
learner is exposed to of a language (INPUT) and language acquisition.

It involves four main issucs:

The hypothesis relates to acquisition not to learning.

People acquire language best by understanding input that is slightly beyond
their current level of competence.

The ability to speak fluently cannot be taught; it emerges independently in
time after the requirer has built up linguistic competence by understanding
input.

If there is a sufficient quantity of comprehensible input, i+i will usually be
provided automatically.

The Feeling or Affective Filter Hypothesis: Krashen sees learner’s emotional
states or attitude as an adjustable filter that freely passes, impedes or blocks

input necessary for acquisition.



A low affective filter is desirable, since it impedes or blocks less of this necessary

input.

There are three kinds of affective or attitudinal variables related to second language
acquisition:

1. Motivation: learners with high motivation learn better.

2. Selt-confidence: learners with self-contidence and good self-image tend

to be more successtul.

(98]

Anxiety: low personal anxiety and low classroom anxiety are more

conducive to second language acquisition,

Implication of the five hypothesis for language teaching

e As much comprehensible input as possible must be presented.

® Whatcver helps comprehension is important.  Visual aids are useful as they
expose students to a wide vocabulary, rather than the study of syntactic
structures.

e The focus on the classroom should be on listening or reading; speaking
should be allowed to “‘emerge”.

e In order to lower the affective filter, students’ work should center on
meaningful communication rather than on form input should be interesting

and so contribute to a relaxed classroom atmosphere.

Objectives:
1. The Natural Approach is tor beginners to help them to become intermediate.

Students are expected to understand the speaker of the target language.
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2. Students to function adequately in the target situation.

3. Make “meaning” clear but not necessary be accurate in grammar details.
Syllabus
The Natural Approach is designed for developing the basic communicative skills,
which are oral and written.
The purposc of a course will vary according to students’ needs and interests. The
learners are supposed to show that they have understood and to produce speech when

they comprehend the input given by the teacher.

Types of Learning and Teaching Activities

The activities can be communicative. It is important to include in the activities
rcalia, picturcs, visual aids, schedules, brochures, advertisements, maps, and books.
A good classroom atmosphere is needed in order to minimize students’ anxiety and

at the same time to maximize students’ self-confidence.

Students’ role
Learners are the processors of comprehensible input. They participate in
communicative activities and also they have the decision on when and what to speak.
In this method there are three stages that students go through:

1. Pre-production Stage: no responsc to input.

2. Early-production Stage: students only produce single words or phrases.

3. Speech Emergent Stage: Students act in role plays, games and start to give

their opinions.

(Krashen and Tracy D. Terrel, 1988:40).



Teacher’s role
e Provide comprehensible input.
e Create an interesting and friendly atmosphere in the class, in order to get a
low affective filter for learning.
e Design a variety of activitics, involving group sizes, content, and context.

( Krashen and Tracy D. Terrel, 1988:40).

Procedures

- Start by using TPR.

- Use TPR for teaching body parts and for introducing numbers
sequences.

- Introducc classroom terms by using commands.

- Use names of physical characteristics and clothing to identify
members of the class by names.

- To introduce new vocabulary it is useful to usc visual aids, pictures,
flashcards, and magazines.

- Make a combination of pictures with TPR.

- Use several pictures for descriptions.

- Combine observations about the picture with commands.

(Richards, Jack, 1986: 48).

1.7.5 Whole Language
This is a holistic language learning philosophy, which integrates all language skills.
It was applied for teaching other subject areas, in order to teach English in general

terms. In this method language should be kept whole, everything together; grammar,
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spelling, and vocabulary. Students should use the language according to their lives

and culture.

In this method what is important 1s the process of learning to define and solve
problems. The student is considered as a whole; he/she 1s the center of all the
activitics performed in the class. The emphasis is on acquisition. (Richards, Jack,

1986: 25-30).

Principles of whole language

e Learning goes from whole to part.

e Lecssons should be student centered. Learning is considered as the active
construction of knowledge by the learner.

e Lessons should have meaning and purpose for students now.

e [earning takes place as groups engage in meaningful social interaction.

e Oral and written language are acquired simuitaneously.

e Concepts on the first language should be to facilitate the acquisition of the
foreign language.

e Learning potential is expanded through faith in the learner.

(Yvonne S. Freeman and David E. Freeman, 1992:7).

Whole language learning builds around whole learners leaning whole language in
whole situations. Human values are present all the time, where whole language
assumes respect for language, for the lcarner, and for the teacher. The focus is on

meaning and not on language itself, in authentic speech and literature events.



Mistakes are part of the process. Learners are encouraged to take risks and invited to

usc language in all varieties for their own purposes.

1.7.6 CALLA (Cognitive Academic Language Learning Approach)

This approach has been used in the USA, and developed for ESL (English as a
Second Languagc) classcs. This rescarch was done in the early mid 1980s and

includes tnstructional programs for bilingual education.

It is an institutional model that was created to meet the academic needs of students
learning English as a sccond language. This method has been supported by

cognitive theory and rescarch ongoing is classroom use.

Cognitive Theory says that language acquisition can be automatically attained,
because children have an innate capacity to acquire L2 (a second language). Two of

the creators of this theory are John Anderson and Carol Walker.

In this approach the use of learning strategies is important. These state that specific
actions should be taken by the learner; the strategies enhance the learning-acquisition

process, they can be taught and they are not always observable.

In this approach I will mention the following according to Marion Williams:

e Academic language skills (English is seen as a tool for learning).
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e Acadcemic content (other subject arcas may be included in this approach), by
adding academic content to the ESL curriculum prepares for grade level
content classroom.

e Considers students’ prior knowledge.

e Students have control over their own learning and develop independent
learning skills.

e Activities develop vocabulary and the four skills: listening, speaking, reading
and writing.

e Use of graphic organizers, visuals, manipulatives, realia, hands on, ctc.

e Cooperative learning and active practice with new information are present in
the lessons.

e Self-evaluation.

e Use of higher levels questions.

e Real life application of content (Williams, Marion, 1997).

The teacher should choosc the best teaching method for teaching and he/she has to
implement group work in the class, because through it students can help each other
and in this way they can learn together, by working in groups and having fun,

because children like sharing.

1.7.7 Cooperative Language Learning

Cooperative Language Learning is an approach to teaching, which includes

cooperative activities involving pairs and small groups of learncrs during the classes.



Cooperative Language Learning depends on the social exchange of information
among learners, where cach student is held accountable for his or her own learning
and is motivated to increase the learning of others.

(Olsen and Kagan 1992:8).

Cooperative learning includes proposals for peer-tutoring and pcer-monitoring,
where what s 1mportant 1s cooperation rather than competition. In this approach

teachers have to be conscious of the following items:

- Raise the achievement of all students.

- Build positive relationships among students.

- Give students the experiences they need for healthy social, psychological, and
cognitive development.

- Use competitive tcam-based organizational structures.

(Johnson, Johnson, and Holubec 1994:2).

Cooperative language learning promotes communicative interaction in the classroom,

where its goals are:

- To provide opportunities for naturalistic sccond language acquisition through
the use of intcractive pair and group activities.

- To provide teachers with a methodology to cnable them to achieve this goal
and onc that can be applied in a variety of curriculum settings.

- To enable focused attention to particular lexical items, language structures,

and communicative functions through the use of interactive tasks.



4y

- To provide opportunitics for learners to develop successful learning and
communication strategics.

- To enhance learner motivation and reduce learner stress and to create a
positive ctfective classroom  climate. (Johnson, Johnson, and Holubec

1994:2).

Approach

Theory of language

Cooperative language lcarning is based on interactive and cooperative learning, and
it is based on some premises, where an author emphasized all normal children
growing up in a normal environment learn to talk, as becing focused on
communication as the primary purpose of language. Having said that, children in
most foreign language settings when learning a language should be assisted in
developing skills in dealing with the language itself naturally .

(Weeks 1979:1).

According to cooperative language theory people truly learn a language and develop
their language skills by using them in a natural way in an authentic context;
otherwise, learning a language through specch samples can be often unrealistic.

Pcople just learn a language by dealing with it.

Human beings spend most of their time engaging in conversations, and for them
conversations are the most significant activities they can do. (Richards and Schmidt

1983:117).



According to Grice conversation operates according to  cooperative rules. A person
learns cooperative rules through casual, everyday conversational interaction and

through participation in cooperatively interactional activitics.

Theory of learning
Jean Piaget and Lev Vygotsky stress the important role of a social interaction in
lcarning, due to the fact, that lcarncrs develop communicative competences by

interacting soctally.

This approach also sccks to develop learner’s critical thinking skills, which are
important for lcarning, as well as the four basic skills (reading, writing, listening, and
speaking). Moreover, it seeks to foster cooperation rather than competition in the
classroom, through the use of small groups, where students work together to

accomplish common goals.

One approach to integrating the teaching of critical thinking, has been invented by
Wiederhold, where he developed a battery of cooperative activities, that encourage
learners to ask and respond to some questions types, which foster the development of

critical thinking.

Mc Groarty (1989) offers some advantages for ESL students in ACLL classrooms

and they are the following ones:

e Increase second language practice through the use of different types of

interaction.
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e Use language in ways that support cognitive development, also to increase
language skills.
e Opportunities to integrate language with content based instruction and to
include a variety of materials tor students to act as resources for cach other.
e Possibility for teachers to master ncw professional skills, emphasizing
communication.
Design
Objectives

The objectives are to foster cooperation, to develop critical thinking skills, and to

develop communicative competences through social interaction activities.

The syllabus

CLL includes teaching content classes, ESP, the tour skills, grammar, pronunciation,

and vocabulary. It also involves the use of group activitics.

Types of learning and teaching activities

1.

Formal cooperative learning groups: these last from one class to several
classes. It involves students working together to achieve shared leaming goals
in a given task.

Informal cooperative learning groups: these are ad-hoc groups and last only a
few minutes in a class and they are used to facilitate learning during direct
teaching.

Cooperative base groups: these are long term, which last a year and consists

of heterogeneous groups, where the lecarners have to give each other the



support, help, encouragement, and assistance they need to success in the
learning process.

(Mc Groarty, 1989).

The success of CLL depends on the group formation and organization; it requires
students to interact with cach other and to be motivated to increase each other’s

learning. For this Olsen and Kagan propose various elements:

- Positive interdependence
- Group formation

- Individual accountability
- Social skills

- Structuring and structures

Positive interdependence: Occurs when students feel what helps one in the group

helps all members by building mutual support in the group. For creating positive

interdependence it is important to consider group formation, which involves:

- the size of the group: it could be two or four depending on the task;

- assigning students to groups: it is recommended to have the teacher sclect
groups in a heterogeneous manner;

- students’ role in groups: certain roles are given to all students in the groups,

such as noise monitor, turn-taker monitor, recorder, or summarizer.

Individual accountability: according to Olsen and Kagan it involves both group

and individual performance, where all students participate by assessing cach student
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on the projcct and by calling on them randomly to share with the whole class, with

group members or with another group.

Social skills determine the way students interact with each other as teammates. On
the other hand, structuring and structurcs refer to the ways students interact.

Coclho describes three cooperative learning tasks and their learning tocus:

l. Team practicc from common input-skills development and mastery of facts.

- All students work on the same material.

- Practice could tollow a teacher’s presentation of the new material;
also students nced to work in new groups.

- The task is to make sure that each student in the group knows the
answer to the question, so that they understand the material and can
explain their team’s answers.

- When the teacher ask a question, anyone in the group may be called to
on answer it for the team, this is also a way of reviewing and testing,

but of course, students will take a test individually.

2. Jigsaw: diffcrentiated but predetermined input-evaluation and synthesis of

facts and opinions.

- Each group member receives a piece of the information.
- Students regroup 1n topic groups composed of people with the same
picce to master the material and prepare to teach it.

- Students discuss the information.



- Each student produces an assignment of part of a group project, or
takes a test, to demonstrate synthesis of all the information presented
by all group members.

- This method of organization may require team-building activities.

- This method is wuseful, because it allows homogeneous and
heterogenecous grouping in terms of English proficiency.

- Information gap activities in language teaching are jigsaw activities in

the form of pair work.

3. Cooperative projects: topics/resources selected by students’ discovery

learning.

Topics may be different for each group.

Students identify topics for each group member.

- Students research the information through different resources.

- Students synthesize their information for a group presentation, where
each student presents it to the whole class.

- This method emphasizes individualization and students’ interests.

Olsen and Kagan some examples of CLL activities such us:

- Three-step interview: students are in pairs, where one of them is the
interviewer and the other one is the interviewee. Students reverse roles and
after that, they share with their groups what they have learned in the
interviews.

- Roundtable: on a piece of paper each student makes a contribution and passes

the paper to another student, until everyone makes contributions.



- Think-pair-share: the teacher asks a question. Students think of a response,
they discuss responses with a partner and share their partner’s response with
the class.

Solve-pair-share: the tcacher poses a problem. Students look for solutions to it

individually and they explain how to solve it in interview.

Numbered heads:  students number off in tcams. The teacher asks a question.
Students put their heads together and make sure everyone knows and can explain the
answer. The teacher calls a number and the students with that number raise their

hands to be called on.

Learner role

It is to be a member in the group by working cooperatively on tasks with his/her
tcammates. Learners have to learn to work in a team. Learners are dircctors of their
own learning. They are taught to plan, monitor, and cvaluate their own learning,
where learning requires students’ involvement and participation. In this approach it
is useful to use pair work, where students alternate roles involve partners in the role

ot tutors, checkers, recorders, and information shares.

Teacher roles

The teacher has to create an organized lcarning environment in the classroom by
setting goals, planning tasks, establishing the physical arrangement of the classroom,
assigning students to groups and roles, and selecting materials and time (Johnson
1994). The teacher has to be a facilitator of learning, in order to help students to

improve their learning. Also, the teacher has to provide questions to challenge



thinking; they prepare students for the tasks, they assist students with the learning
tasks and they give a few commands, imposing discipline. The teacher has to

restructure the lessons so that students work on them cooperatively.

The role of instructional materials
Material may be specially designed for CLL learning such as jigsaw and intformation

gap activitics; they should allow opportunities for students to work cooperatively.

Procedure

Johnson (1994: 67-68) gives the following procedure on how cooperative learning
lessons would be when students are required to write an essay, report, poem, or story,
or review something that they have read.

Pair arrangement is used, where pairs verity that each member’s composition
matches the criteria that has been established by the teacher; they then receive an
individual score on the quality of their compositions. They can also be given a group
scorc based on the total number of errors made by the pair in their individual

compositions.
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CHAPTER 11

2. IMPLEMENTING COOPERATIVE LEARNING

According to David W. Johnson, implementing cooperative learning depends on how
cooperative learning situations are effectively structured. What is needed is a general
procedure, specific enough to give teachers guidance, but flexible enough for

teachers to adapt it to their specific teaching situations.

At the moment of implementing cooperative learning in the lessons, we have to take

into account: objectives, decisions, monitoring, and evaluation.

The objectives should be specified in two types: the academic objectives which need
to be according to the students’ level, and the collaborative objectives, where
teachers should state details about what social skills are going to be involved during

the lesson.

The decisions that the teacher has to take are related to the size of the group of
students. At the beginning of the class it is advisable to start with pairs or with three
students as they become more experienced in working with larger groups. The

maximum number for students groups should be six.



At the moment of assigning students to groups the teacher should consider
heterogeneity by placing high, medium, and low students within the same group,
because through it students can be involved in many more explanations, discussing
the material, as well as having more claborative thinking; all of them will increase

students’ understanding.

The way the teacher arranges the room is important, because it can facilitate learning
groups. The member groups should be placed in a circle in order to be close to each
other, so that they have chancc to communicate better. On the other hand, the
teacher should have access to cach group; also each group should be far apart from

the other groups to avoid students disruption.

The matcerials may be distributed and planned in terms of communication, that is

giving students opportunities to share activities and to join efforts.

The teacher has to establish cooperative interdependence by assigning roles to
students, where each student is assigned a responsibility to perform a task within the

learning group.

Also it is necessary to explain the academic tasks, where the tcacher has to set the
task by cxplaining concepts, procedures, and give examples in order to clarify
students what they have to do about the assignment. Moreover, the teacher has to
check students” comprehension of the assigned task. One of the advantages in
working cooperatively is that if one of the students in the group does not understand

the task, he/she will ask his/her group for clarification.
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The teacher has to structure positive goal interdependence, where she/he has to
explain to students that they have to work and cooperate with their group, because
they have a common or mutual goal to achieve. Students have to understand that
they are responsible for learning the material given in the class by the teacher, and
also that they have to make sure that all groups understand the material, and that all

groups complete the assignments effectively.

By creating positive interdependence in the class students are encouraged to support

one another for learning.

By structuring individual accountability the cooperative learning groups can enhance
the learning of each member. In order to check students” involvement in the tasks
and promote participation among them, the teacher has to assess the level of
performance of each student randomly; selecting members to explain answers, giving
tests, having members edit each other’s work and randomly picking one paper from

the group to grade.

Structuring intergroup cooperation helps each student group to help other groups

when they finish a task.

Evaluation should be criterion-based, which means that the teacher should evaluate
students individually, but also the teacher has to set criteria from the whole class to
reach, in order to find out how students are working as a class and try to promote

collaboration and encouragement in the activities.



Furthermore, the teacher has to specify the behaviors that are desirable within the
groups, where students have to stay with their groups, use quiet voices, and take

turns without interrupting the other groups.

In addition, the teacher has to assess on how well students are learning and also, the
tcacher has to provide feedback on how effectively they arc collaborating and

performing a task. Feedback should be as specific as possible.

It is advisable for teachers to observe and monitor the groups in the class to assess
how well the group is functioning and to check students’ behavior in order to see
what problems they are having at the moment of completing a task and working
cooperatively, and also the teacher should evaluate the quality and quantity of
student’s learning.  So, in this way the teacher infervencs by helping students to

clarify any doubt that they could have in the tasks. (Johnson, David, 1984: 25-27).

The students’ behaviors which are desirables within the learning groups are:
contributing with some ideas, asking questions about the things that are not clear for
students, expressing what students fecl, actively listening, expressing support to one
another as well as to accept cach member in the group, encouraging students’
participation, checking for understanding, and giving clear instructions for the groups

to know cxactly what to do.

When the lesson 1s over, students should be reinforced by summarizing the most
important point in the lesson and by asking students to recall ideas as well as elicit

from more examples. [t is important to have the presence of user-friendly structures
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that arc supported by time and cxplaining the task that they have to do. The
structures may involve mostly one-to-onc interaction (clinical supervision or peer
coaching) or group interactions (Action Research teams or study groups) or a
combination of both (critical friends).

(Glickman, Carl, 2002: 57).

Succeeding in group activities is one of the nicest experiences that students can have,
because by doing that students can work with others to éttain important goals by
experiencing success themselves as well as by helping their classmates to do so.

Teamwork ts fun and it creates a social and motivational environment among

students that expect and assists maximum cffort from them.

2.1 Cooperative Learning

According to Susan Hill, cooperative learning is the way people learn and work

together, rather than alone.

Cooperation is to be with other students by sharing ideas, thoughts, opinions;
discussing the material; and helping each other to perform an activity adequately.
Also, through cooperation, students build cooperative partnerships, positive
relationships, as well as psychological health, where they become part of a

supportive group by sharing responsibilitics.

By working cooperatively students help each other in order to master the assigned

matertal that 1s given by the teacher during the classes to perform the activities.



Morcover, students accomplish goals by working together and having
interdependence, that is by helping one another to understand what the purpose of the
activities are and in this way students learn in groups. It is important to promote
cooperation in the classroom so that students build relationships with themselves and

others during the classroom activities.

Through cooperative learning students learn to give and receive feedback among
themselves and with the tcacher by interacting, because through it students are

cxchanging what they think and feel.

Cooperative learning groups also allow students to have individual accountability,
heterogencous, shared leadership, shared responsibility for cach other, task and
maintenance emphasized, social skills directly taught, teacher observes and

intervenes, group processes their effectiveness. (Johnson, David, 1940:10).

Cooperative learning brings to students idealism, practicality and enthusiasm. Also,
it helps students to talk to each other, to work togcther, to pay attention, as well as to

take care about the work of other students.

2.2 Importance of Cooperative Learning

According to David W. Johnson and Roger T. Johnson, cooperative learning is
important, because through it teachers can allow students to learn on their own,
individually, or they can arrange students in pairs or small groups to help each other

to do an activity.
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In cooperative learning situations students can have a positive independence among
students’ goal attainments; students can perceive that they can reach the goals that
they have in a team, in other words as a learning group: students can discuss the
material with each other by helping one another to clarify it, and they can encourage
each other to work; so, in this way students can have many more interactions among

themselves.

Cooperation creates good relationships among children, in order to have a
constructive socialization, healthy cognitive, and also social development; which are

characterized by having, support, commitment, and encouragement.

Interaction among students is important for avoiding desegregation and
mainstreaming, because children need to have a heterogeneous environment in order
to learn better and for building positive relationships among them without
discriminating. So, in this way students can construct good relationships to one
another and on the other hand, teachers can prevent socially dysfunctional behaviors,

and negative attitudes and prejudices among students can be controlled.

2.3 The Basic Elements of Cooperative Learning

We have to consider some factors at the moment of teaching students to be

cooperative, such as:



Positive Interdependence: In this element students have common or mutual goals to
achieve as a learning group, where students should learn to be interdependent with
other members of their group in a positive way; also students are concerned about
their group and their own performance. Students have division of labor, where each
student has task interdependence. Moreover, in this element there is resource
interdependence, where the materials, resources and information are divided among
the members of cach group. Also, students have role interdependence. In this clement
students have difterent roles, which are assigned by the teacher. Finally, students

have reward interdependence in this one students are giving rewards.

Face to facc intcraction; where students give and receive information by verbal

interchange.

Individual accountability: the purpose is to maximize the achicvement of the
students by determining students’ progress so that students can provide support and

assistance to one another.

Interpersonal and small-group skills: in this clement students who arc socially
unskilled should be placed in a learning group to cooperate with their classmates by

tcaching them to use social skills. (Ellis, Susan, 1985:27).

According to David W. Johnson cooperative skills become an important prerequisite
for academic learning since achievement will improve as students become more

etfective in working with each other.



65

Some students don’t know how to work with others. Students should be taught
appropriate skills and be encouraged and motivated to use them. So, teachers have to
teach interpersonal and small-group skills, where students learn to trust, accept, and
support one another: communicate accurately, and resolve problems together in order

to work cooperate effectively in the group.

For teaching students social interpersonal and small-group skills, teachers should
place students in groups and tell them that they have to work in groups by interacting
with others in order to achieve a goal that is beneficial for each person in the group.
In order to coordinate efforts for achieving mutual goals students must get to know
and trust one another, they have to communicate, they have to work cooperatively by
helping one another to achieve a task successfully. So, in this way students create a

basic nexus among them. (Johnson and Johnson).

To teach students how to manage interpersonal and social group skills, first students
must see the need to use the skill, and they should want to learn the skill.
Furthermore, students must understand what the skill is and when it should be used.
After that, students should master a social skill by practicing several times with the

students sitting next to them.

Teachers should master social skills by providing students with a role so that
students can be engaged in group meetings. For example, the teacher can assign roles
to each student in the group, and then the roles can be rotated so that students could
be responsible for each role. Teachers have to make sure that the students assess

how well they are using the skill. Students have to persevere in practicing the skill.



Such group processing will increase students’ interpersonal and small group skills as
well as increasing students’ achicvement and the quality of the relationships among

them . (Johnson, David: 52).

In addition to that, teachers should explain to students why the skill is important and
inform them that they will be rewarded tor using it. So, in this way students will

understand what the skill is and when they can apply it. (Johnson, David :7-8).

The teacher can promote social skills in their students by providing them with several
activities such as: face to face interaction, where students share ideas, opinions;
group processing, and where students can help each other in the group; students have
responsibilitics, where they know what to do. So, in this way students achicve their

group’s goals.

2.3.1 Assumptions for Teaching Cooperative Skills

According to Alberti, Jacquie (2004: 8) there are tfive assumptions that tcachers

should consider at the moment of tcaching coopcrative skills such us:

The first, a cooperative context should be structured, where the teacher should
implement cooperative learning situations and defines the collaborative skills for

communicating more effectively.
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The second, cooperative skills must be taught, where teachers teach students to work
and interact with each other. There are four levels of cooperative skills that the
teacher should consider at the moment of teaching cooperative skills and they are:

forming, functioning, formulating, and fermenting.

Teachers start with forming skills. These skills place students into cooperative

learning groups, as well as establishing norms for appropriate behavior.

Furthermore, they ensure that group members are present and oriented toward
working with each other, where students will share their ideas, opinions and

materials in order to achieve a common goal.

Functioning skills are needed to manage the group’s efforts to complete an
assignment and assist the group in operating and guiding constructive relationships

among member groups.

Formulating skills build a deeper understanding of the material that students are
using and also they ensure that high quality learning takes place within the group and
that the learners engage in the necessary cognitive processing. Those skills may be
sdeveloped by summarizing students important ideas and facts, which have been

discussed during the lessons.

Fermenting skills ensure that intellectual challenge and disagreement take place

within the learning groups.



The third assumption, peers are the key. After students know what cooperative
skills are, they are encouraged to practice them by working in groups and receiving

peers’ feedback. Peer feedback will occur while the groups are working together.

The fourth, peers help each other to learn cooperative skills by supporting and

helping each other to do so.

The fifth, the earlier students are taught cooperative skills, the better. Students
should be taught to work together earlier in their lives. So, by doing this during
students education, it will help them in their careers and family life.

(Alberti, Jacquie:2004: 15).

2.4 Student team learning

Student team learning involves students in cooperative activities that are given by the

teacher during the assignments that they have to work on during the classes.

Working in a team encourages students to help each other, as well achieving
common goals that they have. Furthermore, teamwork creates a social and
motivational environment in the classroom, where students can enjoy and learn at the

same time.

Dynamics of team organization can be successful because they promote students
effort and commitment in learning and helping each other learn so that they are into

team sports, where they have to work together in order to achieve a goal.
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By working in groups students improve their relationships with their class

mates and also their physiological health, because they are having fun by working
together. Group formation removes constraints, lowers barriers and relaxes students,
builds up trust and support, and encourages cooperation among students through
physical contact and social interaction. It is non-competitive and enjoyable. It can be
used at the beginning or throughout the course. It helps students to take risks without

embarrassment. It can be time consuming, but valuable.

We as teachers should implement student team learning, where we should emphasize
the use of team goals and team success where students have to keep in mind that they
learn something as a team. Students work and learn together, and at the same time

they are responsible for their groupmates’ learning as well as their own.

2.5 Necessary skills to work effectively in groups:

Slavin, Robert (1990. 3) mentions some skills which can facilitate group working:

I. Form their groups quickly without disturbing others.

2. Stay with the assigned group and work with the people in that group for a short
time.

3. Participate with somewhat muted voices when several groups are working in the
room.

4. Establish turn-talking patterns and determine each group members roles such as
time-keeper, secretary, English monitor, reader, reporter, encourager, etc.

5. Use each other’s name.



0.

14.

15.

Look at and listen actively to each speaker in the group.

Avoid “put-down™ or argumentative behavior.

Clarify assignments with the teacher and other group members if necessary.
Watch time limit for cach individual or cach activity and remind each other to

stay on task.

. Express support of other members in their group.
. Listen and draw out ideas from more hesitant members.
. Offer to explain, clarity, summarize or assist.

. Correct or add to information or ideas for other group member in a polite,

supportive way.
Criticize 1dcas rather then people.
Ask for explanation or rationalization for answers or conclusions given by others

members of their groups.

(Slavin, Robert : 11).

2.6 Using Bonus Points

When teaching students the interpersonal and social skills they need, it is

recommendable for teachers to give their students the opportunity to earn bonus

points for their groups by using the cooperative skills. Rescarchers have found that

all students learn social skills when they are engaged in them more frequently and

especially when the group is given bonus points for their group doing so. (Lew,

1986).
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Bonus points can be rewarded into two ways: they can be accumulated for academic
credit or for special rewards, such as free time. The following procedure is

recommended for giving bonus points:

I Firstly, the teacher has to identify, define and teach the social skill that he wants
students to use in working cooperatively. The social skills include:
e Staying with the group.
e Using quiet voices.
* Giving direction to the group’s work.
e Encouraging participation.
e Explaining answers.
* Relating present learning to past learning.
o Criticizing ideas.

e Asking probing questions (Johnson 1988).

2. In order for students to use the skill that the teacher is teaching them, the teacher
has to increase the use of bonus points and to increase group rewards for

students work cooperatively.

* A student group receives a point when one of the students in the group
engages in the targeted skill.
» The tcacher has to give students points just for positive behavior.

* The points that the teacher gives his/her students are never taken away.



3. The teacher has to summarize total points daily, so that students have an idea of

the progress they are doing.

4. The teacher has to observe cach group performance during the activities for

checking if students arc using the skill.

5. The teacher has to sct an amount of points for carning a reward. The rewards

can be social and tangible.

The social rewards include warmth words given by the teacher such as:
“Remarkably well done”, “That’s a good way of putting it™, etc.
The tangible rewards can be: free time, computer time, ¢xtra recess time, time to

a play a game, and any other activity that students like.

The teacher has to consider also behaviors which include — students following

directions that are given by the teacher, complete a task, and to hand in homework.

2.7 ACTIVITIES

When teaching children I used games in the classroom, because games helped me to
tcach English through entertainment and to review the material in a way which was

encouraging for children.
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I used a varicty of games in class, such as: monopoly, compctition activities,
guessing activities, hangman, word from words, word chains, matching activities,

and card games.

By using monopoly games, students were encouraged to speak while having fun and

that brought very positive results.

The lessons which contained gamces and competition elements of tcam guessing were

good to practice communication skills.

Hangman, word from words, and word chains games were usetul to do some revising
about previous vocabulary, which really worked, because pupils made a great effort

to remember the vocabulary they had already learned.

Matching and card activitics were helpful. Through them [ reinforced any language

ttem, where children associated the pictures to the words.

For children games were an casy way of learning, which avoided boredom, where

children lcarned better by playing.

Games helped me to build group dynamics, which allowed cooperation in the lessons

among pupils.

Games gave children a lot of positive emotions, where children learned better

because they had the feeling they could achieve the activities they were working on.



Through games children learned and enjoyed themselves while enhancing their
knowledge. So, pupils showed a lot of interest and keenness, which facilitated
learning.

Games were motivating since they were amusing and at the same time challenging,
where all the students had the opportunity to participate. This helped me to employ
meaningful and useful language, to practice language skills, and also to encourage

and to increase cooperation.

2.7.1 Games

Pairs of cards

1. Make two sets of cards by including words on them. The two sets must be
the same and there must be enough cards for all the class. The topic in
which you are working can be related to vocabulary or grammar.

2. Divide the class into two teams, and then provide each group with one set of
cards.

3. The children take turns to mime the cards that they have. When a child
recognizes someone miming his/her card, he/she goes and forms a pair with
him/her.

(See Annex 7)

If you want to form groups of three or more students, make three or more sets of
the same card.

(Vale Feunteun, 1995 p. 204)
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Making random groups to music

1. Put some music in the class with a strong beat, and let all the children dance
around 1it.

2. Turn down the volume and call out “Groups of three” or “Groups of four”,
and so on. Then, the children get into threes as quickly as they can in order

to torm the group.

Names in a box
Put all the names of the children in a box, and pull them out two by two, or three
by three, depending on the size that you want for cach group. In this way these

children form a group.

Acknowledgement

“Using ribbons” and “Making random groups music” are adapted from Drama

Techniques in Language Teaching, by Alan Maley and Alan Duft,

Scoring games

Level: All

Age group: All

Time: 5-10 minutes

Description: These are motivating games for students in order to score

games and quizzes.
In class

Football



You have to make a large picture by drawing a football pitch on it. (you can
use a basketball court or any sport).

Divide the class into two team and you have to ask them to put a name for
cach group, also where their home goals are, and in which way each team is
going.

Start the game or quiz.

The ball starts in the middle of the football pitch. When a team wins a point,
the ball moves one line towards the other team’s goal. On the other hand, if
the other team wins a point, the ball moves one line towards their goal.

When the ball reaches the goal, that team scores, and the ball goes back to

the center line.

Drawing points

Add a line to a drawing for each point gained. It will be any drawing.

(See Annex 7)

Stepping stones

For this activity you have to draw a river on the board with some stones across

it, also draw a frog on a card and cut it out one frog for each team.

For each point that the groups have, the frog goes forward one stone. The first

team to reach the other side wins.

Climb the tower

Draw a ladder going up a tower on the board. For each point the team goes up a

rung. The first team to get to the top wins.
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The winners

Each tcam trics to finish writing a word first tor example. THE WINNERS

adding a letter tor cach point.

Word games

Level: All

Age group: All

Time: 10-20 minutes

Aims: Linguistic: vocabulary and spelling

Description: Children love word games

In class

Hangman

1. Divide the class into two groups.

2. One child trom each group (the thinker) by taking turns one child from the
one group goes first and after the other one, think of any word and write
dashes on the board to represent each of the letters.

3. The rest of the children try to guess the letters.

4. If they guess a letter in the word, the thinker writes it over the dash, or
dashes, that represent the letter or letters.

5. For cach wrong guess the thinker draws onc line of a simple picture of a
person hanging from gallows,

6. 1f someone thinks she/he knows the word she/he can guess it, if they are

right, their group has a point, but if they are not, another line is added to the

figure.



7. The group with more points is the winner.
(Relter and Valls, 1984 p. 26)

(Sece Annex 7)

Word chains

Write a “starter” word on the board, it could be any word. In teams, the children

take turns to add a word to either end. For example:

GAMESTOPLACELEPHANT

4 3 1 2

(Relter and Valls, 1984 p. 55)

Words from words
- Write a long word or also you can write a short sentence on the board.
- The children see how many words they can make, using only the
letters in the word or sentence. For example:

GRANDFATHER ---- and, fat, red, her, hat

3.7.2 Songs and Chant

Parts of the body

Head and shoulders, knees and toes.

Head and shoulders, knees and toes, Knees and toes,
Hcad and shoulders, knees and tocs, Knees and toes, And,

Eycs and ears and mouth and nose,
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Head and shoulders, knees and toes, Knees and toes

The children touch the parts of the body in the song.

The Hokey Cokey
The children stand in a big circle
Words

You put your right hand in,

Your right hand out

In, out, 1n, out

Shake 1t all a-bout,

You do the ho-key co-key,

And you turn a-round

That’s what it’s all about.

Chorus

Oh, the ho-key co-key
Oh, the ho-key co-key
Oh, the ho-key co-key
Knees bend, arms stretch,

clap your hands.

Actions

Everyone puts their right hand into the

circle.

Everyone puts their right hand out of the

circle.

Everyone puts their right hand in and out.
Everyone shakes their right hand

vigorously

Everyone holds their elbows and moves

their hips to the music.

Everyone turns round on the spot.

Everyone holds hands.

The whole circle moves into the center.
The whole circle moves out again.
Everyone lets go of one another’s hands.

Do these actions.



In other verses, substitute left hand, right leg, lett leg, whole self or other

parts of the body. It is best not to fet it go on too long.

(Vale and Feunteun 1995: p.125)

Poems, rhymes, and chants to say

Level:
Age group:
Time:

Aims:

Description:

Materials:

Preparation:

In class:

All
All
10-20 minutes
Linguistic: to practice the sounds, rhythms, and stress
patterns of English, and in some cases to practice a
structure.
Other: to have fun, and to feel a sensc of achicvement.
The children learn and recite a poem, rhyme, or chant, and
also they can do the actions with the words.
Copies of the words (optional).
Learn the poem and practice saying it with a good beat.

Add actions where you consider it necessary or appropriate.

The following are some hints for teaching a poem, rhyme, or chant:

1. Say the poem, and demonstrate the actions if you have them.

2. Sec if children can guess what it means.

3. Practice saying the poem with the whole class. Remember that you have to

keep a good rhythm and listen for pronunciation problems.
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4. Tcach the children the actions and ask them to do them as you say the poem.
At this stage it 1s not important for students to say all the words.

5. (Optional) Write all the poem or some parts of it on the board in order to
explain to children difticult words.

6. (Optional) Ask the children to look at the words on the board, and rub out one
or two words (you could substitute with pictures). Children recite the poem,
‘reading’ the invisible words. Then rub out some more words and get them to
recite it again. Go on with this until they are reading the invisible poem.

7. The children say the words and do the actions.

The most usetul rhymes for language learning are the repetitive ones in which only
few words change from verse to verse. So, in this way they will be casy to learn.
Examples:
Five little elephants
Words Actions
Five little elephants Five children stand in a row, using their arms as
‘trunks’
Standing in a row
Five little trunks
Waving hello The children wave hello with their trunks
‘Oh’ said an clephant The first child looks at his or her watch, makes
a surprised gesture, and hurries away.
‘Time to go’
four little elephant

standing in a row.



Continuc with:

Four little clephants
Three little elephants
Two little elephants
And so on until

On little clephant
Standing in a row
One little trunk
Waving hcllo

‘Oh’ said the elephant
‘Time to go!

No little elephants
Standing in a row.

( Vale Feunteun, 1995 p. 146)

In a dark, dark wood

In a dark, dark wood there’s a dark, dark house

In a dark, dark wood there’s a dark, dark cupboard

In the dark, dark cupboard there’s a dark, dark shelt

Oh the dark, dark shelf there’s a dark, dark box

And in the dark, dark box there’s a ...

When children have lcarned the poem they can illustrate it and also they can
imaginc what 1s in the box.

(Fisher, 1991 p. 82)



2.7.3 Creative Activities

Make a weather clock

Level:

Age Group:

Time:

Alms:

Description:

Materials:

Preparation:

83

1,2

All

30 minutes

Linguistic: weather vocabulary, to follow spoken
instructions,

Other: drawing, colouring, and cutting, and to

think about designing symbols.

The children make a weather clock with movable

hands that they can set according to the
day’s weather.

A weather clock you have made, photocopies of
the blank clock for the children, strips of card

for the hands, a split pin for each child.

I. Make a weather clock yourself.

2. Ask for a volunteer to come and draw a picture on the board to represent one

of the kinds of wecather on the list.  Start with something casy to draw, like

sunny, and then go on to something more difficult, like windy.

[f they are not surc what to draw, ask them questions such as What do trees do

when it is windy? And the leaves? And your umbrella? And your hat?



3. Show them your weather clock and ask What is the weather like today? Set
the hands according to their answers.
4. Tecll them that they are cach going to make a clock, and tell them what to do,

demonstrating at the same time. Give out the worksheets.

Vocabulary jigsaws

Level: 1,2

Age Group: All

Time: 30 minutes

Aims: Linguistic: to revise vocabulary

Other: to practice drawing, colouring, cutting,

and sticking; to practice matching picces ot a

Jigsaw.

Description: The children complete a jigsaw framework with
words and pictures, cut it out, and remake
the jigsaw.

Materials: One jigsaw you have alrcady made, blu -

tack, copics of the cmpty jigsaw for the
children, card, an envelope for each child,

coloured pencils, glue, scissors.

Preparation:
Make a jigsaw yourself. [If you have a large class, it is a good idea to make a giant
jigsaw on a sheet of card. Stick it on the board so that everyone can see it.

In class
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Show the children the picture pieces of your jigsaw and ask them the English
words for what is on the pictures. Stick them on the board or put them on a
table where everyone can see them.

Show the children the word pieces and get them to match them to the
pictures. Then ask for volunteers to put all the pieces together to make the
whole jigsaw.

Explain that they are going to make a similar jigsaw. If the children are very
young, they should copy your pictures and words. If they are older, let the
class decide what topic they want to work on, and let each child choose his or
her own words and pictures.

Give out the blank jigsaw and check that the children understand what they
are going to do.

(See Annex 7)

Growing seeds

Level: 2,3

Age group: All

Time: 5-10 minutes a day for two weeks, then 5-10
minutes a week for 4-6 weeks.

Aims: Linguistic: to follow instructions in English, to

keep a written record of a process.
Other: to encourage observation over a period
of time, to practice measuring, reinforce what

the children learn in science lessons.



Description: The children plant bean seeds in a jar and
observe the bean as it germinates and the plant as it
grows.

Materials: A jar for each child, two or three bean seeds for each
cach child, enough blotting paper to put in all the
jars, water, copies of the instructions and record

sheets.

Preparation:
1. If you have time, follow the instructions yourself first.
2. Tell the children to bring an empty jam jar each to school.
3. Either buy some dried beans or tell the children to bring two or three each.
4. Make a photocopy of the instructions and record sheet for each child. If you
cannot make copies, write the instructions on a large poster, and draw the

record sheet grid on the board for the children to copy.

In class

I. Show the children a bean seed. Ask them what it is, and tell them that they
are going to plant some and watch them grow. Teach them basic vocabulary
such as seed, root, shoot, leaf/leaves, water, plant, and grow, as well as words
they need to understand the instructions.

2. Give out the instructions and record sheets and ask the children to read ‘Day
1". Check that they understand and then let them start.

3. Set aside five or ten minutes in the following lessons for the children to

continue with the activity: every day at first, then once a week.
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2.7.4 Extra Materials

Making Greetings Cards

Age group: 4 years old
Time: 25 to 30 minutes
Aims: Linguistic: to  practice drawing, colouring,

and cutting-out skills.
Description: the children follow simple written
instructions to make a Mother’s Day greetings

card.

Materials:
- alarge copy of the picture (optional),
- flashcards,
- acopy of worksheet for each child,
- an cnvclope for cach card or a large picece of paper,
- coloured pencils,
- SCISSOTS,

- glue.

Preparation:
- Make the card yourself so that the children can see a tinished one.
- Make a copy of worksheet for each child.

- Cut a picce of card approximately 50 cm x 15 ¢m for each child.



- Make flashcards with the word: draw, color, cut, stick, and the English names
of colors on.

(Sce Annex 7)

Old Mac Donald Loves Fruits and Vegetables

Age group: 4 ycars old

Time: 25 to 30 minutes

Aims: Linguistic: fruits and vegetables.

Description: Pictures of fruits and vegetables from seed catalogs

or magazines (glue 1 picture on each paper plate
and tape a craft stick to the back of cach plate to

make a fruit or vegetable puppet).

Materials:

white paper plates
- markers

- glue

- craft sticks

- pictures of fruits and vegetables from seed catalogs or magazines

Preparation:
- As you give cach child a fruit or vegetable puppet ask the children to name

the fruit or vegetable.
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Talk about garden farms where fruits and vegetables are raised, rather then
animals.  Sing “Old Mac Donald Had a Farm™ but sing about the fruits and
vegetables that grow on the farm (name the vegetables on the paper plates):
Old Mac Donald had a farm, EIEIO

And on his farm he had some veggies, EIEIO

(Sing the name of onc of the vegetables puppets, such as carrot.)

And on his farm he had a carrot, EIEIO

With a carrot here and a carrot there, here a carrot, there a carrot, everywhere
a carrot.

Old Mac Donald had a farm, EIEIO.

Continue until all the children have a turn saying the name of their truit or
vegetable puppet.  As the children become more familiar with the names of
other fruits and vegetables add them to the lyrics of the song. (Perry, 2003 p.

142)

Making Puppets

Agce group: 4 years old

25 to 30 minutes

Aims: Linguistic:

Following written or spoken instructions.

To develop manual dexterity, co-ordination, and cooperation.

Description:

The children make puppets.

Materials:

thin felt tip pens



- coloured pencils
- SCISSOrs
- circles of paper

- the children’s fingers.

Preparation:
1. Always make a puppet yourself before doing it with your class.
2. Decide how you are going to give the instructions to the children. (Vale and
Feunteun, 1995 p. 42)

(See Annex 7)

Twin Plasticine Monsters
Age group: 4 years old
Time: 25 to 30 minutes
Aims: Linguistic:
- Parts of the body, colors, giving and understanding spoken descriptions.

- To develop modeling skills.

Description: the children each make a monster out of plasticine and then describe it

to their partner, who has to try and make the same.

Materials:
- plasticine in different colors.
Preparation:

1. Make a plasticine monster yourself.
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2. Make surc that there 1s enough plasticine for cach child to have four or five
different colours.

(See Annex 7)

Making Masks
Age group: 4 years old
Time: 25 to 30 minutes
Aims: Linguistic:
- Following spoken or written instructions.

- To encourage creativity.

Description:  The children make masks, which they can use to practice speaking

English.

Materials:
- coloured pencils
- scissors
- glue
- wool
- pictures from magazines

- paper plate

Preparation:
1. Always try making the mask yourself first.

2. Decide how you arc going to give the instructions.



(Sce Annex 7)

Making a House
Age group: 4 ycars old
Time: 25 to 30 minutes
Aims: Linguistic:
- Following spoken or written instructions.
- To encourage creativity.

- House vocabulary.

Description: The children make a house.

Materials:
- coloured pencils
- SCIssors
- glue
- noodles
-  boxes

- windows

Preparation:
1 Always try making the house yourself first.

2 Decide how you are going to give the instructions.
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In class:
- Talk with the children about their houses.
- Teach the children the new vocabulary (house, windows, door, and roof).
- Give each child a box, windows, noodles, and some gluc.
- Give the instructions, checking at each step that children understand what
they are going to do.
- Let the children start. Go around the class helping out where necessary.
- When they finish let them look at each other’s houses.

(See Annex 7)

Decorating a Santa Claus

Age group: 4 years old

Time: 25 to 30 minutes

Aims: Linguistic: to practice colouring, and cutting-out
skills.

Description: the children follow simple written instructions to

decorate a Santa Claus.

Materials:

a large copy of the picture (optional),

- acopy ot worksheet for each child,

- an envelope for each card or a large piece of paper,
- coloured pencils,

- scissors,

- glue,



glider,

cotton.

Preparation:

Make the Santa Claus yourself so that the children can see a finished one.
Make a copy of worksheet for cach child.
Draw or make tlashcards with the words draw, colour, cut, stick, and the

English names of colours on.

In class:

7.

Children guess: what do [ have in the box?

Talk about Christmas.

Show them the Santa Claus.

Tell them that they are each going to make a Santa Claus, and tell them what
to do, demonstrating at the same time.

Give children the worksheets and the materials.

Go around the class helping out where necessary.

When they finish Ict children look at each other’s work.

(Perry 2003: p. 211)

(Sce Annex 7)

I think 1t is essential for teachers to use games, songs, creative activities and extra

material in the lesson, because through them teachers can offer children a wide range

of activities, where learning can take place.



Teachers have to take into consideration that interesting activities are the foundation
for students” learning, since children are active learners and they learn better when

they are involved in something.

Children focus their learning according to their needs, by building on the activities

they love, and discarding the ones that don’t fit their interests.

I could say the way children learn is by trying lots of things and doing lots of
experiments and having lots of fun doing it. They learn better when they feel

engaged and motivated in the activities.



CHAPTER 111

3 PRESENTATION AND ANALYSIS OF THE RESULTS OF
THE DATA REGARDING COOPERATIVE LEARNING IN

THE EFL LEARNING PROCESS OF YOUNG LEARNERS.

This chapter will show the results | have gotten from my experimental study at the
ABC English Institute. | started my research by using cooperative learning activities
in my teaching lessons, as well as by giving a questionnaire to teachers (See Annex
1), by observing other teacher lessons (See Annex 2), and by interviewing some of
the children (See Annex 3) in order to find out how cooperative activities work in
classes and analyze if cooperative learning is being used adequately by the teacher
and students. This information will give me a view of what needs to be improved.
My research on Cooperative Learning in the EFL Learning Process of Young
Learners was conducted with 4-7 years old children at the ABC English Institute,

however, children with disabilities were not included in this dissertation.

ABC English Institute is an Institute for teaching children based on whole language
learning, where the aim is teaching English in a holistic way. Language is seen as a
whole process, considering the student as the centre of all the activities applied in the

classroom. Moreover, it is based on acquisition.
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| worked with children between 4 and 7 years old, since this is the age where
children acquire and learn a language without any difficulty due to their brain
Plasticity. Therefore, we as teachers, have to take advantage of the children’s age
and teach them in a suitable way using activities which can fit their interests. The
data I got from the different tools of research were focused mainly on students, who

helped me realize some of the ways they learn.

3.1 Questionnaires Results

As the result of the questionnaires given to some of the teachers at the ABC English
Institute (See Annex 1), I got the following results. Most of the teachers prepared
their English lessons making clear what the pupils were to do and achieve, where
they tried to include a variety of activities in order to stimulate their students and to
promote participation during the lessons by taking into account the different learning

styles that each child has.

Although some of the teachers implemented cooperative learning in their lessons,
others did not, and when they did, most of the children cooperated when they were
asked to work in groups, and when they did not, the teachers encouraged students to

cooperate.



Teachers who prepared their English Lessons by making clear what

the pupils were to do and achieve.

11 questions GRAPHIC ONE
x 5 peoples
55 answers
SOMETIMES;
0%

© YES
YES ; 98% O NO

O SOMETIMES

From the eleven YES/NO questions from the survey given to five teachers from the
ABC Institute, results showed that 98% of them said YES (54 answers), whereas

only 2% of them said NO (1 answer).

GRAPHIC TWO

| open question (# 11) 5-12,5%
8 answers

1-25%

4-25%
2-12,5%

Natural Approach
Calla

3 -25%

O Whole Language

Learning for life

Students Centered Approach
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In the same survey, given to the same five teachers at the same Institute, there was
one open question: (# 11) that asked about the types of methodology used in class. In
that question, the results showed the following 8 answers:

1.- Natural Approach; 2 people (25%)

2.- Calla; 1 people (12,5%)

3.- Whole Language; 2 people (25%)

4.- Learning for life; 2 people (25%)

5.- Student Centered Approach | people (12,5%)

3.2 Observation Sheets Results

From the data collected in the observation sheet (See Annex 2), I found that some of
the teachers motivated their students in class using songs, games, arts and crafts.
The strongest students were named, and participated more than the others; here
weaker students tended to disappear. Some of the teachers stimulated their students
over the lessons by praising them, and included a variety of activities in the lessons
where some students were involved. However, if the material or the activities were
not attractive and clear enough for children, they did not pay attention and they
started chatting or doing something else. Moreover, the teachers rarely used grouping
or pairing activities in the lessons, but when the teachers made use of pair and small

group activities, pupils had more opportunities to interact.

When I used cooperative learning in class, students were given group activities to

perform, they helped each other to finish their work, and when one of them in the



group did not understand something, the others explained it to him/her, which

allowed children to learn and work together.

I observed that children loved sharing interesting activities, where they did not mind
they were learning. What was important for them was to enjoy what they were doing

and to have fun. So, in this way they were acquiring language without realizing.

Teachers who motivated their students in class by using songs,

games, arts and crafts.

GRAPHIC ONE
12 questions
x 5 peoples
60 answers
SOMETIMES
- ()
NO -2 - 3% % m YES
m NO
0 SOMETIMES

YES - 54 - 90%

From the 12 YES/NO survey questions applied to the same five teachers from ABC
Institute, about the type of activities to motivate their students, the results showed
that 90% (54 answer) said YES to the types given in the questions; 3% (2 answers)

said NO; and 7% (4 answers) said SOMETIMES to that.
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3.3 Interview Sheets Results

From the data collected in the children’s interview sheets, I found the following

results.

In the surveys performed on a total of forty students from three different classes,
divided into fourteen, thirteen and thirteen students, most of the children like English
lessons; 80% of the children (32 students) like grouping activities, and 20% of the

children (8 students) answered they prefered to work on their own.

GRAPHIC ONE
40 students = 100%

20%

mWORK ON THEIR OWN

mGROUPING ACTIVITIES

80%

From the total of fourty children, 80% (32 students) like to help their classmates
when they asked for it; however, only 20% of the (8 students) only sometimes

liked to help.



GRAPHIC TWO

40 students = 100%

. mm HELP THEIR

20% CLASSMATES,

B SOMETIMES HELP
THEIR CLASSMATES

80%

From the same survey, 50% of the children (20 students) wanted to finish their
activities first, in order to win, and the other 50% (20 students) did not mind
winning. What was important for them was to learn. Most of the children enjoyed

playing games in class, though.

GRAPHIC THREE

40 students = 100%

50%

BLEARNING IS ‘
IMPORTANT FOR
THEM

B WINNING IS
IMPORTANT FOR
THEM

50%
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In addition, 60% of the children (24 students) could understand the teacher, and
when they did not, they asked their classmates to help them:; whereas 40% of the
children (16 students) could understand their classmates’ explanations when they

were asked .

GRAPHIC FOUR

40 students = 100%

60%

m UNDERSTAND THE
TEACHER

m UNDERSTAND THEIR
CLASSMATES

40%

The activities that pupils liked the most in the lessons were playing, talking,
movement activities, arts and crafts, and painting. In detail: 50% of the children (20
students) liked playing, 30% of the children (12 students) liked talking and
movement activities, 10% of the children (4 students) liked arts and crafts, and 10%

of the children (4 students) liked painting.



GRAPHIC FIVE
40 students = 100%

10%
10% 50% mPLAYING

mTALKING AND
MOVEMENT ACTIVITIES

COARTS AND CRAFTS

OPAINTING

30%

3.4 Advantages and Disadvantages of Cooperative Learning

From the observations, I made questionnaires and gave them to some of the
teachers, and applied the interviews to some of the children. Through my teaching
experience at the ABC English Institute, where cooperative learning activities in the
lessons are used, I found out that there are advantages and disadvantages when using

cooperative learning activities in class.

The advantages of making children work cooperatively were:

- The children loved to share activities with their classmates working in groups,
where they were supportive with each other.

- The children helped each other to cope with the assignment given by the

teacher. When one student in the group did not understand the task they were
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supposed to do, any of the other students from the group helped him/her to do it
well by explaining the task again.

The children were encouraged to speak in class.

The students listened to each other’s ideas.

In the groups, students learnt to deal with different points of view, abilities,
gender, and race.

Cooperative Language Learning created a classroom community, where students
worked towards a common goal.

Cooperative activities helped shy students to express themselves in the group.
The students’ behaviour improved because of the commitment of others in the
group.

The students’ self-esteem and understanding of the material increased.

The children became more active, because they were working with their groups
and participating in class.

Each group worked as a team, where students were responsible for their own
learning, as well as that of their team-mates.

Competition existed, but it was among groups rather than individual.

Each child in the group contributed, because all the students in the group had
responsibilities.

The children stayed together until everyone finished.

However, there were also a few disadvantages when applying cooperative activities:

Some children in the group felt disturbed while the others were working on the
activities. That is why the groups should consist of less than six students, ( it is

better to work with groups of four students); otherwise, in bigger groups



students may not have equal opportunities to participate. Also, small groups are
more useful for interaction.

- Competition games were useful because students enjoyed them a lot and helped
each other to achieve a goal, but classes next door were interrupted because of
the noise. Moreover, the children got excited and they all wanted to talk at the
same time to win. This is the reason why it is necessary to establish rules before

each game, so that students know what they are and are not allowed to do.

When using cooperative learning activities in classes, | found more advantages than
disadvantages. So, it depends on the teacher to make his/her lessons work
effectively, and he/she has to be sure that learning is taking place, and evaluate
students individually on what they have achieved. Classes should be enjoyable and
understandable for students, where the role of the teacher is very essential in the
class, he/she has to know exactly what to do in the lessons and prepare them

according to students’ needs.

In my opinion, the cooperative learning method could be useful for teachers to apply
in their classes to teach students to cooperate with each other, taking into
consideration that two or more heads working together are better than one; and that
people are all around us, where students should learn to get on well with people and

to have a better social, family, and working life in the future.
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CHAPTER 1V

4 CONCLUSIONS AND RECOMMENDATIONS

4.1 Conclusions

Cooperation in the classes allows students to be encouraged, to support each other’s
ctforts, to achieve a mutual goal that they have in common, to regulate each other’s
task related eftorts, to provide feedback among them, and to ensure that all the
members of their group arc involved in the learning process. By including
cooperative activities in the class students work together sharing ideas, opinions, and
fcelings among themselves. Besides, cooperative learning helps students to develop
positive relationships with their classmates, since groups are placed in a
heterogencous manner. Having said that, cooperation is important since most human
intcraction is cooperative and it will help us in our future to maintain a marriage,

hold a job, or be part of a community, society, and world.

[t 1s necessary to motivate students, because if they are motivated they will learn
better having fun and enjoying what they are doing. Of course, tecachers have to

keep in mind students’ needs and interests.



At the moment of teaching it is vital to give students positive input during the
learning process, because children acquire a language by being exposed to it and by
experiencing it. The teacher has to be aware of students learning in order to provide

them with effective learning situations.

Moreover, the teacher has to use adequate methodologies to teach  children keeping
in mind that children like moving around the class, painting, singing, coloring, doing
physical movements, having interaction, and being exposed to different activities
within the same language item. [n other words, they learn with practical and

interesting activities.

Teachers have to take into account the difterent learning styles such as: Cognitive
styles, Sensitive styles, and Affective styles. In this way they should try to
incorporate all of them into their classes to satisfy the different learning styles of

cach student.

Teachers have to pay attention to the different types and processes that they and the
learners bring to the classroom and try to accommodate suitable activities for them.

Teachers should implement various techniques in their teaching classes in order to fit
them to the different learning styles of a larger number of students. In this way
students can be aware of the different styles and try to adapt their styles to others for

enhancing their classroom learning.

When teaching to children teachers can encourage them to participate in the activities

using songs and gamcs. Children are having fun and they do not realize that they are
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lcarning. Games and songs arc motivating for young lcarners, because they are
usctul for awaking students, for attracting children’s attention, where children usc

language unconsciously as well as taking risks.

When teaching children the teacher has to take into account his/her students interests,
needs, age, culture to adapt the classes in a suitable way and try to use attractive
material for motivating them by including in his/her English lesson plans a varicty of
interesting activities and materials, which can include songs, games, colouring,
matching, ctc. The teacher has to prepare some activities within the same lesson, in

order to catch the students” attention and avoid boreness.

There are some suitable methodologies for tecaching to children. Teachers have to be
aware of them and try to choose the best ones for their students in order to create a

good learning environment in the class.

The teacher has to identity the students’ learning styles in order to select appropriate
material. Meanwhile, the teacher has to recognize what are his/her teaching
strengths are for matching students® preferences with his/her own style; in this way,

learning may be facilitated for students.

4.2 Recommendations

Based on the analysis of data I applied during the fourth wcek, here arc some

suggestions and recommendations.,



Giving a sense of purpose

[89]

Always be polite to your students and expect them to be polite with each other
and with you.

Make sure that you don’t show favouritism towards particular students.

Plan clearly what you are going to do in each lesson.

Tell the students what you want to achieve in the lesson.

Include every student in some way during each lesson if possible and do not let
one or two students monopolize the class.

Provide opportunities for the students to talk and listen to each other rather than
having all communication between you and them.

Do the things which you have told the students you will do.

If you have told your students that certain behaviour is not acceptable, then you

must enforce the rules.

Modifying language level for young beginners:

The language items used for instructions should be as simple as possible and
then the teacher can gradually expand them and introduce more complex ones.
Facial gestures must be used carefully to help understanding.

Language needs careful planning of activities and adequate support of new
material with visual aids, stories, rhythms, and so on.

Teachers need to modify their speech.

Giving encouragement



Pl

l.  This can be done trequently without interrupting the tflow of the lesson, by the
use of “Yes”, “Good™, “That’s right™, and even by a simple nod ot the head.
2. Comparing a student’s work with his or her own previous performance 1s more

constructive and gives the child a sense of how he or she 1s progressing.

Involving all the students
1. If the child you ask is unable to respond, the teacher has to assist him or her by
repcating or prompting, and will have to insist on keeping the rest of the class

quiet.

According to my cxperience in working with children at the ABC Institute, [ can say
that young lcarners enjoyed working cooperatively, especially if the tasks they were
given were focused on activities based on games, songs, and arts and crafts which
were motivating for them, and during which they worked, learned, and had fun

together.

Moreover, through working together, students could share information, strategies and
personal experience; information about what they already knew about the language;
strategies in terms of some ways of lcarning, which provide students with
opportunitics to cover some specific information; and finally, personal experience
where pupils sharcd what they were learning and experiencing with the language
with the classmates they were working with. Thus, pupils learned through

observation and interaction as they socialized with their classmates.



1 would recommend that teachers use cooperative activities in class such as: games,
songs, and arts and crafts, which should be motivating and a little challenging for
students. They allow students to be involved in the activities and, what is the most

important thing, learning could take place better in that way.
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PONTIFICIA UNIVERSIDAD CATOLICA DEL ECUADOR S.A

PROYECTO DE INVESTIGACION.

“COOPERATIVE LEARNING IN THE EFL LEARNING PROCESS

OF YOUNG LEARNERS”

Questionnaire

Objective: Prove that cooperation provides a better learning situation in children.

Questions:

1. Do you plan your English lessons?

Yes No Sometimes

2. Do you stimulate your students?

Yes No Sometimes

3. Do you promote active participation in the class?

Yes No Sometimes



Do you consider the different Learning Styles that each student has?

Yes No Sometimes

If yes, Do you provide your students a variety of activities?

Yes No Sometimes

Do you share responsibilities with your students?

Yes No Sometimes

Do you implement cooperative learning in your lessons?

Yes No Sometimes

If yes, Do your students cooperate?

Yes No Sometimes

Do you encourage your students to cooperate if they don’t do so?

Yes No Sometimes



If yes, How do you teach them to cooperate with their classmates?

10. Are you aware of students learning process?

Yes No Sometimes

If yes, how do your students learn better?

11. What methodology do you apply in your classes?




12. Do you think the methodology you use in your lessons is suitable for

students?

Yes No Sometimes

Why:




ANNEX 2



PONTIFICIA UNIVERSIDAD CATOLICA DEL ECUADOR S.A

PROYECTO DE INVESTIGACION

“COOPERATIVE LEARNING IN THE EFL LEARNING PROCESS

OF YOUNG LEARNERS”

Observation sheet

Objective: Prove that cooperation provides a better learning situation in children.

Questions:

1. Do the teacher motivate their students?

Yes No Sometimes

2. Do teachers make students participate?

Yes No Sometimes

3. Do teachers stimulate their students during the lessons?

Yes No Sometimes
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Do teachers provide a variety of activities where students are involved?

Yes No Sometimes

Do teachers use grouping or peer activities?

Yes No Sometimes

Do teachers give responsibilities to their students?

Yes No Sometimes

Do teachers implement cooperation among their students?

Yes No Sometimes

If yes, do students help each other?

Yes No Sometimes

Do teachers encourage students to cooperate?

Yes No Sometimes



10. Does cooperative learning help students to learn better?

Yes No Sometimes

11. Do teachers give clear instructions?

Yes No Sometimes

12. Are the lessons interesting?

Yes No Sometimes

13. Do the teachers know what their roles are?

Yes No Sometimes

14. Do the teachers use adequately methodology for the lessons?

Yes No Sometimes
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PONTIFICIA UNIVERSIDAD CATOLICA DEL ECUADOR S.A

PROYECTO DE INVESTIGACION

“COOPERATIVE LEARNING IN THE EFL LEARNING PROCESS

OF YOUNG LEARNERS”

Interview sheet

Objective: Prove that cooperation provides a better learning situation in children.

Questions:

1. Te gustan las actividades que el profesor te da en las clases de Ingles?

Si No A veces

2. Que te gusta mas: trabajar en grupo o solo?

trabajar en grupo

trabajar solo



a.

14>

Si te gusta trabajar en grupo. Te gusta ayudar a tus compaiieros?

Si No A veces

Cuando trabajas en grupo:

terminas tus actividades rapido para ganar a los demas grupos

o,

piensas que lo mas importante es aprender y no importa ganar

Que te gusta mas:

Jugar

Pintar

Cantar

Conversar en Ingles

Manualidades

Moverte



10.

Entiendes todo lo que el profesor te dice?

Si No A veces

El profesor te dice lo que tienes que hacer en las clases?

Si No A veces

Si no le entiendes al profesor, pides a tus compaiieritos que te ayuden?

Si No A veces

Aprendes cuando un compaiiero te explica algo de Ingles?

Si No A veces

El profesor te hace participar en las clases?

Si No A veces
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PONTIFICIA UNIVERSIDAD CATOLICA DEL ECUADOR S.A

PROYECTO DE INVESTIGACION.
“COOPERATIVE LEARNING IN THE EFL LEARNING PROCESS OF
YOUNG LEARNERS™
Questionnaire

Objective: Prove that cooperation provides a better learning situation in children.
Questions:

1. Do yvou plan your English lessons?

Yes /’ No

1]
.

Do you stimulate your students?

4

Yes * No Sometimes

3. Do you promote active participation in the class?

Yes ¥ No Sometimes

4. Do you consider the different Learning Styles that each student has?

Yes v No Sometimes

n

If yes, Do you provide your students a variety of activities?

Yes

v No Sometimes

6. Do you share responsibilities with your students?

7/ No

Yes Sometimes



129

7. Do you implement cooperative learning in your lessons?

Yes '/ No

Sometimes

8. If yes, Do your students cooperate?

Yes e No Sometimes

9. Do you encourage your students to cooperate if they don’t do so?

Yes No Sometimes

If ves, How do you teach them to cooperate with their classmates?

>

’

1. Are vou aware of students learning process?

ol
” \
Yes / No Sometimes >~ o {’ \
“.‘F*,.,&‘#))"‘ \
If yes, how do your students learn better? o G
«
Wl
v

12. Do vou think the methodology you use in your lessons is suitable for

students?
Yes _ No Sometimes
Why: _Rernuce o the cige of e cWicheon e

v
WVe & =ea cod :} P Povelied P Hhe \ee




PONTIFICIA UNIVERSIDAD CATOLICA DEL ECUADOR S.A

PROYECTO DE INVESTIGACION

“COOPERATIVE LEARNING IN THE EFL LEARNING PROCESS OF
YOUNG LEARNERS”

Observation sheet

Objective: Prove that cooperation provides a better learning situation in children.

Questions:
1. Do the teacher motivate their students?

Yes V No Sometimes

2. Do teachers make students participate?
Yes_~ No Sometimes il }, EY
Logos
\ .
_ _ . \ C\,:.-\J{“r) .
3. Do teachers stimulate their students during the lessons? o - \)(
L | ARt
Yes No Sometimes v N aer

4. Do teachers provide a variety of activities where students are involved?

Yes * No Sometimes

5. Do teachers use grouping or peer activities?

s
-

Yes No Sometimes

6. Do teachers give responsibilities to their students?

Yes ¢ No Sometimes
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7. Do teachers implement cooperation among their students?
Yes No_~ Sometimes

8. If yes, do students help each other?

Yes No_ Sometimes___

9. Do teachers encourage students to cooperate?

Yes ¢ No Sometimes

10. Does cooperative learning help students to learn better?

Yes ¢ No Sometimes

11. Do teachers give clear instructions?

Yes « No Sometimes

12. Are the lessons interesting”?

. ' n"’“‘. .;
Yes v No__ Sometimes____ Y '\O \
M g
) N { i U
13. Do the teachers know what their roles are” w8 ‘ATC-;&\’YEE
Yes Y No Sometimes "o .

14. Do the teachers use adequately methodology for the lessons?

Yes No Sometimes



PONTIFICIA UNIVERSIDAD CATOLICA DEL ECUADOR S.A

PROYECTO DE INVESTIGACION

“COOPERATIVE LEARNING IN THE EFL LEARNING PROCESS OF
YOUNG LEARNERS™

Interview sheet

Objective: Prove that cooperation provides a better learning situation in children.

Questions:

1. Te gustan las actividades que el profesor te da en las clases de Ingles?

Si__ v/ N Av -\
i 0 veces . - ot
\ \() WJ!
. ) \’-\' \f \) #
2. Que te gusta mas: trabajar en grupo o solo? \ \
' 1
: t \
trabajaren g « O C-
jar en grupo . \‘;‘:3 cx,@s'
trabajar solo “

3. Site gusta trabajar en grupo. Te gusta avudar a tus companeros?
Si No A veces

4. Cuando trabajas en grupo:

- terminas tus actividades ripido para ganar a los demis grupos _ ¥~
o'

- piensas que lo mas importante es aprender v no importa ganar

5. Que te gusta mas:

a. Jugar v

b. Pintar
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10.
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Cantar

. Conversar en Ingles

\

Manualidades v

N

Moverte

Entiendes todo lo que el profesor te dice?

Si No Aveces

El profesor te dice lo que tienes que hacer en las clases”

Si ¥ No A veces

Si no le entiendes al profesor, pides a tus compaifieritos que te avuden?

Si No Aveces
. e "\‘
Aprendes cuando un compaiiero te explica algo de Ingles? ") 7
f“‘ \' .‘_}9‘;-’
Si No Aveces \ ,‘.‘;"’ o
5 N e C
at

El profesor te hace participar en las clases?

Si v No A veces
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