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ABSTRACT

In a globalizing world, the ability to speak the de jacio international

language, English, is increasingly important and it, therctbre, must be taught to the

fertile minds of young children. The major difficulty in this cndcavor is the short

attcntion spans children possess. This project sought to improve the cfficiency and

elTicacy of Knglish teaching by ineorporating visual aids into a systcmatic approach.

A thorough researching of the nature of intelligenee, the theories of múltiple

intclligences and learning styles and various typcs of visual aids was performed. The

knowlcdge garnercd from this research was actuatcd in a project to implement new

methods at an aftersehool English program teaching young children. Flashcards,

posters, blackboards, and other visual aids were incorporated into lesson planning

with the goal of eapturing and focusing studcnts" attention on English thus improving

languagc learning and the cfficiency of limitcd class time. The rcsults showed that

the use of visual aids enhanced the effectiveness of lessons and cultivated a learning-

oriented atmosphere in the classroom. The sueeess aehieved demonstrated the valué

of using visual aids to more efficaciously teaeh English to young children.



RESUMEN

Hn un mundo globalízado, la capacidad de hablar la lengua internacional de

iucto, Inglés, es cada ve/ más importante y, por lo tanto, se les debe enseñar a las

mentes fértiles de los niños pequeños. La dificultad principal en este esfuerzo es el

corto periodo de atención que los niños poseen. Este proyecto buscaba mejorar la

eficiencia y la eficacia de la enseñanza de Inglés mediante la incorporación de

ayudas visuales en un enfoque sistemático. Una minuciosa investigación de la

naturaleza de la inteligencia, las teorías de las inteligencias múltiples y estilos de

aprendizaje, y varios tipos de ayudas visuales se llevó a cabo. El conocimiento

obtenido de esta investigación fue desarrollado en un proyecto para poner en práctica

nuevos métodos en clases extraeurricularcs de Inglés para enseñar a los niños

pequeños. Tarjetas, carteles, pizarrones, y otras ayudas visuales fueron incorporados

en la planificación de las clases con el objetivo de captar y enfocar la atención de los

alumnos en Inglés mejorando así el aprendizaje del idioma y el uso eficiente del

tiempo limitado. Los resultados demostraron que el uso de ayudas visuales mejoró la

eficacia de las clases y cultivó un ambiente orientado al aprendizaje en el aula. El

éxito alcanzado ha demostrado la importancia del uso de ayudas visuales para

enseñar más eficazmente el idioma inglés a los niños pequeños.
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INTRODUCTION

The style of this thesis paper is that of a project ("Projeet1") undertaken at the

ABC English Institute ("ABC") in Ambato, Ecuador. It was observed that children

were not receiving the best education they could get. Teachers were using various

traditional mcthods of teaching and the young students often lost focus. A number of

behavioral problems also reduced the overall quality of education. My goal was to

use personal cxperience and research inío educational and psychological theories to

improvc the learning cxperience at ABC. The result was a concentration on visual

aids in the classroom and the focus group for the Project was aclass of eight and nine

year oíd children at ABC.

The main focus of the Project was to maintain the attention of the

aforementioned focus group of children on the classroom activities and lessons in

order to improve the acquisition of English as a forcign language. Two important

factors must be considcrcd in order to accomplish this task. The first issue is the

attention span of the averagc eight or nine year oíd student. It is a widely accepted

fact in the psychological field of cognitive development that attention spans, while

varying from individual to individual, gradually increase with age throughout one's

childhood. This is duc to the physical development of the brain and the

conscqucntíal increased capabilitics of such. Additionally, with age, pcople gain a

cognitive control, also known as executive function, over their attention. This means

that adults, while still having limitations on theír attention, have the conscious ability

to refocus their attention on the same task rcpcatcdly. At the ages of eight and nine,

however, most children have not yet developed this level of control, ít thus becomes



the responsibility ot' thc tcacher to retbcus or rcdircct the students" attention at

particular time inlervals.

The second issue that must be considered is the theory of Múlt ip le

Intelligences and the consequent differcnces in student's individual learning stylcs.

Traditional academia tcnds to focus primarily on linguistic and logieal intelligcnces.

The unfortunate result is that students who excel in one of the other six indentified

intelligences fall behind their peers. A lack of success in the classroom among these

students may dccreasc their motivation and thus exacérbate thc aforemcntioned

attention problcms. Hvcry reasonable attempt must be made to ensure that all

students" learning needs are aecommodated. This requires the consideration of the

múltiple intelligences that students possess and their natural prefercnccs for their

individual strengths. Additionally, any methods of instruction that incorpórate

scvcral learning styles should be utilized with the highest frcqueney possible.

Múltiple Intelligenees theory was dcveloped bccausc thc traditional

undcrstanding of "intelligence"1 was far too limited, in its crcator's opinión, given thc

widc range of human abilitics. He identificó eight categorics of human ability and

noted that each represented a different type of intelligence. The eight intelligences,

aeeording to the theory, are: linguistie, logieal, spatial, bodily-kinestheíic, musical,

intcrpcrsonal, intrapersonal, and naturalist. Thc theory statcs that, while each person

has all cight typcs of intclligcncc, he or shc may cxccl at only one or severa! rclativc

to thc othcrs. A conscqucncc of múltiple intelligences is that individuáis proccss and

understand ncw information in different ways, known as learning stylcs. Given thaí

students employ different cognitive methods of processing and storing information,



its manner of presentation affects whether or not it is understood and retained by the

student.

The primary objective of the Project was to develop and implement effective,

appropriate visual aids at the ABC English Instituto. It was the stated goal of the

Project to hold students1 attentions for the duration of the class and conscquently

increase their rate of learning. This was accomplished in several specific ways.

The first way was diagnosing the classroom situation in order to determine

which aids would be the most effective given the many factors involved, such as

time, topics, and age. The second step was to design and develop the materials.

Teacher budgets, time, and resource availability all limit what can be incorporatcd

into the lessons, but there still rcmains available to almost all teachers a grcat deal of

material that is inexpensive, easily produccd, and widely available. The next step in

the Project was to implement the materials in class. It was of course important that

they be incorporated into well-designed lesson plans for máximum cffcct.

The Project consisted of applied research at ABC as to the effect of visual aids

on the perceived under-performance of students. This was carried out by applying

tcchniques developed in conjunction with an understanding of theoretical múltiple

intclligcnccs and the limitations of childrcn's attcntion spans. An obscrvational

technique was implemented and served the projcct well given the small size of the

target group.

Chapter Two focuses on the methodology of the Projcct. Observations were

first made at ABC regarding an insufficient use of attention-grabbing visual aids.

Then, based on research, a new array of visual aids was implemented into the



elassroom. A video was latcr taken after the implemcntation, sehool-wide, of visual

aids in order to assess its efiect. Ineluded also are diseussions of ereating a lesson

plan aeeording to the tramework of the Project and an overview of several important

visual aid typcs.

Chapter Thrce eovers the implementation of the learning dcvices and a

discussion of several different typcs that wcrc put into practicc. Additionally,

spccifíc ex ampies from implementation during the Projeet are provided and

explained. Finally, an assessinent of the effeetiveness of this new approach is

provided based on researeher observations and first-hand expcricncc.

Chapter Four consists of eonclusions based on the Projeet, specitically

rcgarding the beneílts realized for the students as well as benefits for the teaeher. A

number of indireet benefits wcre also observed and crcditcd to the implementation of

a ncw strategy during the Project. Finally, recommendations to other edueators

regarding the use of visual aids are ineluded in this chapter.



CIIAPTER I

THEORETICAL FRAMEWORK

1.1 Attcntion and Cognitive Development

One ot" the primary obstacles this projeet attempts to overeóme is thc short

attention spans of young dcvcloping childrcn, It is a widcly accepted fact in the

psychological íleld oí" cognitive development that attention, while varying froni

individual to individual, "shows trcmcndous dcvelopments from infancy to

adolcsccncc."' Thc ability of studcnts to pay attention in class is thus proportional to

their age. As the brain develops during childhood, it beeomes increasingly able to

perfbrm a number of cognitive tasks. A numbcr of scientific studics have becn done

on thc subjcct and thcrc are "documcntcd dcvclopmcntal differcnccs in the ability to

sustain attention on a task, to switch attcntional focus bctween tasks, and within a

task, to focus on relcvant versus irrelevant features."

Thcse agc-rclatcd, cognitive differences are due to the physical development

of thc brain and the consequential increased capabilities of such. Psychologists

continué to debate whethcr this is a rcsult of inercased mental capacity or more

cfficicnt ncural conncctions, but "what is olear is that with development, there are

inereases in the length of time over which inlbrmation can be held or maintained and

the faeility and speed with which it can be processed.'1 For the purposes of this

Hauer, P. J. and M. M. Biirch, "Cognitive licvclopmcnt in Childhood andAdolcsccncc"/rt/í'/?j«fíYwí//
Enciclopedia ofíhe Social Sciences. (2004) 2101
2 lbid. 2101
3Ibid. 2101



Project, the important fact is that the abil i ty of children lo foeus and maintain thcir

attention is a cognitivc ability that mercases with age. As a rcsult, cight and ninc

year oíd students have not yet rcachcd thcir optimal level of attention.

Additionally, with age, people gain a type of cognitivc control, also known as

cxccutivc funetion, ovcr thcir attention. Psychologists havc noted as a result of

repeated experimentation that "with developmcnt, people beeomc bettcr able to

attcnd sclectivcly to the [material] at hand."' By the word "selectivity" cognitive

psychologists mean that "at any instant, a pereeiving organism focuscs on certain

aspeéis of the stimulus situation to the exclusión of other aspccts."4 This means that

all kinds of information are being absorbed by the unconscious brain, but it filters

only a small fraction for the conscious brain. The ability to efíectively filter

information for the conscious brain increases, to a point, with age. Additionally, at a

point, the conscious brain dcvclops a cognitivc control ovcr this filter.

This is intrinsically related to our attention spans and mcans that adults, while

süll having limitations of attention, havc developed the conscious ability to refocus

thcir attention on the same task rcpcatedly. At the ages of cight and ninc, however,

most children have not yet developed this level of control and are prone to

distractions. Studies have found that "the absenee of irrelevant [scnsory information]

makcs it casicr for young children to foeus"5 on the rclcvant information. In other

words, tcachcrs must not only use effectivc and intercsting teaching aids in thcir

Icsson plans, but also limit the number of possible distractions in the classroom. It

also becomes the responsibility of the teacher to refocus or redirect the students'

'líundcscn, C. "Attention: Modcls" International Encyclopedia of the Social Sciences. (2004) 878
?Bauer, P. J. and M. M. Burch, "Cognitive Development in Childhood and Adolcscencc"
International Encyclopcdia of the Social Sciences. (2004) 2101



atlention at partieular time intervals as they laek the neeessary exeeutive tunetion to

do it themsclvcs.

1.2 Intelligence

Tntelligenee, aceording to onc dcfínition proposed by psychologists, is the

ability to Icarn about, Icarn from, understand, and interaet with one's environment.

The word "environment" in this definition ean be understood in several different

ways. It docs not ncccssarily rcfcr to the environment of thc carth, such as the desert

or thc mountains, although it can mean that kind of environment. It has a more

general meaning that ineludes a person's immediate surroundings: the visual stimuli,

sounds, smells, and espeeially the people around him or hcr. Environment can,

therefore, be somcthing as small as a family, thc workplace, or, in thc case of the

Project, a elassroom.

Children at a young age, tcnd to havc thc ability to gct used to thc ncw

cnvironmcnts they are in. That ineans that children are capable of learning new

things and ean eommunicate effeetively with the people around them. William

Mackcy notes that "in the first ycars of school, the child dcvelops cognitive and

communicatíve skills that by age twelve are almost equal to thosc of the adult.. . [and

with time,] thc child bccomcs less homc—ccntercd, as sehool and age peers become

more important."

6 Mackcy, Wil l iam f;., I.anguage Teaching Analysis, London, Longmans, 1969.



This general ability, intclligcncc, consists of a number of spccific abilities,

inc luding: adaptability to a new environment or to changes in the curren!

onvironmenl, the eapacity for knowledge and the ability lo acquire it, capaeity for

rcasoning, ability to comprchcnd rclationships, ability to evalúate and judge, and the

capacity for original and productive thought. These are the general human abilities

that tend to be considered the intelligence of a human bcing. For example, a person

vvho changes careers (ncw cnvironment) and is quickiy succcssful in his or hcr ncw

profession is considcrcd an intclligent individual. Also, a studcnt who learns all the

information in a university course and reeeives the top seore on the exam (eapacity

for knowledge) is considcred intclligent. Philosophcrs who can deduce profound

truths through a series of logical steps from basic premiscs (both reasoning and

original thought) are eonsidered intelligent.

Education and intclligcncc are intrinsically intcrtwincd with each assisting the

othcr. Education helps augment intelligence and intelligence facilitates education.

Howevcr, as was just noted, intelligence is not a singular entity and is still not

entircly undcrstood. Regardless, cdueators must apprcciate this indisputable

rclationship. A number of theorics havc bccn developed to explain intelligence and

its properties. One noted theory, which will be discussed at greater length in the

following section, is the theory of Múltiple Intelligences. This thcory is bascd on the

principie that intclligcncc is not a combination of difieren! abilities, but that thcre are

actually sepárate intclligcnccs for these different abilities in eight distinct arcas.

Whilc it is only a thcory and not proven fact, this still has importan! implications for

cdueators in the elassroom.



1.3 Múltiple Intclligences Theory

A cognitive psychologisl al Harvard University in Cambridge Massachusctts

developcd a radical ncw thcory rcgarding intclligcncc in 1983. Doctor Iloward

Gardncr believed that the traditional undcrstanding of intelligence, as mcasurcd by

Frcnch psychologist Alfred Binet's Intelligence Quotient (IQ) and other similar

standardi/cd measurcs of L"aptitudc," was far too limitcd givcn what he considercd

thc vcry widc rangc of human abilitics. The first question Gardncr askcd is "what

exactly is intelligence?" In answering that question, he "plurali/es thc traditional

conccpt" and asscrts that intelligence is L"the ability to solvc problcms or fashion

producís thíit are of eonscqucncc in a particular cultural sctting or community." In

that sense geniuses are not only astrophysicists and neurosurgeons, but also

musicians, artists, and motivational speakers. Doctor Gardner thus wcnt about

dcvcloping his notcd theory of Múltiple Intelligcnces (MI).

Thc next question Gardner posed was "okay, now how many intelligcnccs are

there and what are they?1" He explains in his book Múltiple fntelligenccs: Ncw

JIorizons that he studicd information on cognition from a plcthora of sources. He

studied the development of both "normal" and "gifted" individuáis. He studied how

cognitive function breaks down or is distorted during brain damage. He reviewed

cases of savants, prodigies, as well as the autistic. He used statistical measurcs from

psychomctric studícs as wcll as rcvicwcd cross-cultural observations of cognition. In

addition to all of this, he also includcd numerous other studics, observations, first

person accounts, psychological tests, comparative assessments, and other resources

in dcveloping his theory. It was important for Gardncr that "only those skills that are

Gardner, Howard. Múltiple InteUi^ences: Ncw Horizons. New York: Basic, 2006., p. 6
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universal to the human specics [be] considered." The rcasoning for this is that in

order to define ""intelligences" as he intendcd to do, it was necessary that he llnd the

"biológica! origin of each prohlem-solving skill." It was also essential that in order

lo be considercd an "intelligence," cach catcgory be associated with "a distinet

module in the brain [that] opérales more or less indcpcndently of the

othcrs."'°Support for this concept, though by no means conclusive proof, is the fact

that the human brain cmploys diffcrent parts of the physical structure when faced

with tasks requiring different intelligences as revealed through the use of positrón

emission tomography (PET) scans."

Gardner listcd seven sepárate intelligences and later added an cighth. No

longer was there a singular intelligenee that individuáis possessed in various

quantities. One could not be deemcd smart or slow. Rathcr, there were now

numcrous diffcrent typcs of intelligences that pcople possessed in a limitlcss number

of eombinations. Two of Gardner's eight categories are those traditionally

considered the markings of intelligent peopfc: logical-mathematical and linguistic.

These are the typcs measured by many of the most noted tests including the SAT

(Scholastic Assessment Test) and the IQ (Intelligenee Quotient). Both are clcarly

corrclatcd to localized brain functions and are used to solve problems or fashion

producís of cultural consequence. Examples are mathematicians, scientists,

physicians, writcrs, pocts, and orators.

* Ibid, p. 7
'' Ibid, p. 7
10 Gardner, H., & Hatch, T. (1989). Múltiple intelligences go to school: Educational implications of
the thcory of múltiple intelligences. Educational Researcher, /#(8), 4-9.
" Steniberg, Robert J. "Intelligenee" The MIT Encyclopedia of the Cognitive Sciences. Cambridge:
MI I Press, 2001.410.



The other six intclligcnccs are the truc product of the thcory and the oncs that

cause disagreement among experts. For that reason, each will be individually

identified and br ief ly explained according to Gardner's rationale. The first

intclligence is musical. Musical intclligcnce is a biologically innatc aptitudc for

musical ability, whether that be the abi l i ty to play an instrument or compose music.

11 is intrinsically the understanding of musie. It is the ability to hear and understand

the particular melody and rhythm, which can be understood by musical notations, in

a way few others can. This intclligence ís gcnerally dcmonstratcd by rapid

progression and improvcmcnt with a musical instrument or in composition,

frequently surpassing the ability of the instructor. This is an intelligenee often

demonstrated by child prodigies, whosc ability rcally cannot be describcd as

anything other than innate, biologically instillcd. Gardncr provides the cxample of

Yehudi Menuhin, perhaps the greatcst violinist of the twentieth century. He began

playing the violin at age four and gave his first concert with the San Francisco

Orchestra at age seven. Gardner argües, "Yehudi Mcnuhin's musical intclligence

manifcstcd itself cvcn bcforc he had touchcd a violin or receivcd any musical

training. His powcrful rcaction to that particular sound [of the violin] and his rapid

progress on the instrument suggest that he was biologically prepared in some way for

a lite in music."12 Musical intelligenee is also frequently demonstrated by persons

with mental handicaps, such as autism, who can play an instrument beautifully but

cannot converse and intcract with other pcoplc. This intelligenee is corrclatcd to

pGardner, Howard. Múltiple Intelligcnces: New Ilorizons. New York: Basic,

2006.,pp. 8-9



localizcd brain activity, primarily in the right hemisphere, which fits with Gardner's

requirement for intelligence.

Thc ncxt tbrm of intelligence for Gardner is bodily-kincsthctic. This

intelligence has to do with control of bodily movcmcnt. In other words, it has a grcat

deal to do with athletic ability. This seems to defy logie. Any person who went to

high school knows that there are the smart kids and there are the athletes. How could

athletic ability possibly be considcrcd intclligcnt? Well, again, this comes back to

Gardner's radical idea of diffcrent types of intelligenees. The smart kids who did

vvell in school had the logical-mathematical and/or linguistic varieties. Gardner

argües that athletic ability is, in fact, a form of intelligence, as it docs have a

corrclation to brain function. This is perhaps bcst demonstrated in W. Timothy

Gallwey's deseription of the brain's particular role in kinesthetic control with regard

to a seemingly simple game of tennis:

In order to anticípate how and whcre to move the fect and whether to
take the racket back on thc forchand or backhand sidc, thc brain must
calcúlate within a fraction of a second the moment the ball leaves the
scrvcrs racket approximatcly where it is going to land, and where the
racket will intercept it. Into this calculation must be computed thc
initial velocity of the ball, combined with an input for the progressive
decrease in velocity and the effect of wind and of spin, to say nothing
of the complicated trajectories involved. Then, eaeh of these factors
must be rccalculatcd after the bounce of the ball to anticípate thc point
where contact will be made by the racket. Simultancously, muscle
orders must be given—not just once, but constantly refmed on
updatcd information. Finally, the muscles have to respond in
cooperation with one another . . . Contaet is made at a precise point
that dcpends on whether the order was given to hit down the line or
cross-court, an order not given until añer a split-second analysis of
the movement and balance of the opponent. . . . Evcn if you are
returning the serve of an average player, you will bave only about one
second. Just to hit the ball is elearly a remarkable feat; to retum it
with consístency and accuraey is a mind-boggling achievcmcnt. Yct it
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is not uncommon. The truth is that everyone who inhabits a human
body possesses a remarkable instrument.

As ean clearly be seen, the brain is incredibly active in sports. Hand-eye

coordination requires constan! calculations to be made by the brain in a matter of

mere nanoscconds. Whilc perhaps strcngth, oftcn an important part of athletic

ability, is not directly related to brain function, one could argüe that self-diseipline

and detennination are. Additionally, some of the top athletes in the world particípate

in eomplicated team sports, such as American football or baseball, which rcquirc a

complete undcrstanding of formations, plays, routcs, pitches, and the like. They also,

likc the example of tennis, require rapid decisión making in response to the other

teairfs fonnation, play, or pitch. Clearly, therc is a correlation betwcen movcmcnt

and brain function, but it is also localizcd in the motor cortex and, as such, fíts with

Gardners localizcd-brain-function requirement.

The next intelligence is sputial intelligence. This is essentially the ability to

imagine somcthing that cannot be pcrceivcd visually at that moment. This can be for

a numbcr of reasons. Gardncr provides the example of navigators in the South Seas

who can imagine the layout of the seas using only memory and the stars as their

guídes. The actual layout cannot be observed due to the darkness of night. He also

contrasts spatial to visual with the cxample of the blind, who are able to imagine the

spatial fonnation of an objcct by calculating the time it takes to movc thcir hands

around an object. In this case, the spatial environment cannot be perceived visually

due to blindness but can, nevertheless, be eomprehended. This is also a valuable

intelligence in art. Certainly, it has some valué in traditional arts such as seulpíure,

but in this case the referenee is more apt for architeeture, landscaping, and interior

Yíallwey, W. 'Yimolhy.Inner Tennis: Playing the dame. New York: Random House, 1976. pp. 33 34
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decorating. In thosc thrcc profcssions, it is ncccssary to conccptua!i/c a spatial

cnvironment that cannot be visually pcrccivcd bccausc it docs not yct cxist. Thcrc

are numerous coinponcnt parts and the way in which thcy all come togethcr is first

imagined by pcrsons with high spatial intclligcnce. In compliancc with Gardner's

criteria for bcing considcrcd a typc of intclligcncc, spatial intclligcncc is correlated

wiíh loealized brain ftmction in thc posterior regions of the right cerebral cortex.

Thc ncxt intclligcncc is intcrpcrsonal. Among thc general public, this is oftcn

rcfcrrcd to as cmotional intclligcncc. It is an innate ability to understand the

cniotional connections betwecn human beings. It ean be understood, according to

Gardncr, as a capacity to note subtlc distinctions in another person such as "contrasts

in thcir moods, tcmpcramcnts, motivations, and intcntions."14 The example Gardncr

cites is that of Annc Sullivan and Helen Keller. It is a famous, truc story of a deaf-

blind Helen Keller who, with the hclp of Anne Sullivan, Icarns to understand and

communicatc with thc world. Gardner argües that it was the particular ability of

Sullivan to understand Helen and gain her confidence that she was ablc to achieve

such a miraculous fcat. Duc to Helen Keller's deafness, blindness, and utter inability

to communicatc, this is clearly not related to language. This keen understanding of

other human beings is often displayed by príests, therapists, marketing and sales

peoplc, and, of coursc, tcachcrs. Thc highcr thc interpersonal intelligences of thcsc

people, the better they are at their job. As for loealized brain function, a correlation

cxists with frontal lobc activity. This is further confírmed by a comparison of

Alzheimer's to Piek's disease. Both are forms of dementia, but the former is

eharacterized by detcrioration of posterior regions of the brain while the latter is

associated with frontal lobe lesions. Alzheimer's patients often lose a great deal of

Gardncr, Iloward. Múltiple Intelligences: New Horizons. New York: Basic, 2006., p. 15
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cognitivc ability, but remain polite, apologctic, and socially aware. In contras!,

l'ick's patients often bcconic disgruntled, unapologetic, and socially oblivious.

The ncxt type of intelligence is intrapcrsonal. This is sccmingly rclatcd to thc

last typc discusscd, cspccially with rcgard to brain tunction, but is different in scvcral

important ways. While interpersonal intelligenee deals with the ability to read and

understand others, intrapersonal intelligenee is the ability to understand onc's sclf, to

idcntify onc's motivating or driving forccs, to isolatc cxpcrienccs which havc had a

profound cffcct on onc's lifc and discover the way in which they havc done so.

Übviously, this is an intelligenee that on its own is difficult to dctcct. The examplc

provided by Gardner in his book is that of Virginia Woolf, a trcmendously talcnted

English author blcsscd with an incrcdible amount of linguistic intelligcnce. It is

through hcr litcrary gcnius that her self-undcrstanding shines through. She discusses

in an essay three expericnccs in her lile and the particular effeet they have had. She

even pinpoints that in her lite which led her to bccome a writcr. The example vcry

clearly dcmonstratcs Gardncr's meaning by intrapcrsonal intelligcnce; however, he

docs not prcciscly cxplain how it is an "ability to solve problems or fashion producís

that are of consequenee in a particular cultural setting or community." What is the

valué of self understanding to society? Pcrhaps there eould be somc increased ability

to solve problems, but no scicntifie explanation of how this is so is cvcr prcscnted. it

docs, however, havc a conncction to localized brain function in thc frontal lobes. As

such, it does meet this particular rcquircmcnt. It remains to be seen, though, how it

tits thc other.

The final intelligenee was added later by Dr. Gardner and was not onc of thc

original seven. The last type of intelligenee in MI thcory is naturalist intelligenee.



This sccms to be the most specific and narrow of the eight intelligcnces. It is

essentially thc ahility to elassify and differcntiate species and othcr aspccts of naturc

sueh as weather pattcrns and geological formations. The most notable example of

nuturalist intelligenee, especially here in Hcuador, is Charles Darwin. He had an

unrivaled ability to differentiate among various species of inseets, plants, and

animáis, most fainously in thc Galápagos Islands, whcrc he discovered hundrcds of

new species, many of which evolved from the ancestral brethren of species found in

other parts of the world. This naturalist intelligenee allovved him to make insights

few others had ever had and ultimately led to his dcvclopmcnt of the thcory of

cvolution. Gardncr belicvcs that naturalist intelligenee was trcmcndously important

in the hunter-gathcrer days, but that, in today's world, vvhcre most of our Food is

bought at grocery stores or even from the internet, its importanee has greatly

diminished. Neverthelcss, Gardner does believe that this intelligenee has incarnatcd

itsclf in thc way in which wc differcntiate which shoes we buy or shirt we wear.

Gardner notes the relationship to brain function, but does not speeify where such

locali/ed activity aetually takes place.
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Fig 1.1 Graphic Illustrating the Eight Types of Intelligence in the Theory 13
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MI theory can describe the diversity of abilities that individuáis domínate,

which varíes from person to person according to the environment where the

individual grew up. MI theory, because of its openness, has been supported and used

by the "educational community around the world" and a number of schools and

many teachers claim to use MI theory as the fundamental framework for their

pedagogies.

Based on findings from related áreas, this thesis aims to give a

comprehensive understanding on how teachers can help the students to reach their

'''Haywood, Erica; http://expectumf.umf.mainc.edu/mihomc.html



máximum dcvclopmcnt in thc arcas whcrc they are bcttcr. For instance, teachers can

dcvelop their classes working vvith centcrs, which means íhat a group ot'studcnts wiíl

vvork in small groups and each group is going to work with onc skill in onc day. In

thc Personal Work Center (Intrapcrsonal Intclligcncc), students explore the present

arca of study through rescarch, rcflcction, or individual projects. In the Working

Togcthcr Center (Intcrpersonal Intelligence), they develop cooperativc Icarning

ski l l s as they solve problcms, answcr questions, créate Icarning games, brainstomi

ideas and discuss that day's topic collaboratively. In the Music Center (Musical

Intelligence), studcnts compose and sing songs about the subject mattcr, make their

own instruments, and learn in rhythmical ways. In thc Art Center (Spatial

Intelligence), they explore a subject área using divcrsc art media, "manipulablcs,"

puzzles, chatis, and pictures. in the Building Center (Bodily-íCinesthetic

Intelligence), they build models; dramatizo events, and dance, all in ways that relate

to the contení of that day's subject matter. In thc Reading Center (Verbal/Linguistic

Intelligence), students read, writc, and fcarn in many traditional modes. They analyze

and organizc information in written form. In thc Math & ScienceCenter (Logical/

Mathematical Intclligcncc), they work with math games, mathematical concepts,

science experiments, deductive rcasoning, and problem solving.

As cvcry pcrson has his or hcr own diffcrcnt level of varying intelligence, it

is significant to idcntify the "dominant" intelligences as soon as possible and try to

increase these intelíigences. Even so, teaching for all íypes of intelligence is also

important to develop the intelligences in which students havc demonstrated

weaknesses. Intelligences are not static and should not be ncglccted.



It is importan! that the "dominan! intelligences also represen! dominan!

icarning modalities, and teaehing should maíeh the pattern of dominan! ahílities."1"

¡•oí ihis rcason, it is primary thaí schools are a source that allows students to devclop

their intelligences more casily. Schools should offcr an cducation that is eentercd on

individuáis and their profllcs of intelligence, not only on trióse íhat traditionally are

more emphasi/ed such as focusing on linguistic and logical-mathcmatical

intelligences.

In my expericncc as a teacher, it is importan! to asscrt that ehildren are more

availahlc than adults to devclop their intelligences, sincc childhood is the stage

whcrc thcy can dcvelop their abilitics. Additionally, it significantly helps students

understand their abilities as well as the abilities of thosc around them. Also, "MI

theory shows students how to use their strcngths both to learn and to work on thcir

wcakncsscs; builds students' confídenee to bcgin taking risks; provides for

unforgettablc Icarning, thercby hclping students learn more/'17 Furthermorc when

children are given the opportunity to use their stronger intelligences and when they

havc tun doing so, they beeome much more engaged in the learning proeess. Thus,

wc all learn from onc anothcr.

1.3.1 Learning Styles

The term "learning style" refers to the faet that when we want to learn

something, each individual uses his or her own method or set of strategies. Although

1(1 Arnold, Jane and M. Carmen Fonseca "Múltiple Intelligence Theory and I;oreign Language
Learning: A Brain-bascd Perspectiva" Internationa! Journal ofEnglisli Studies. 2004. Vol 4, No. 1.
119 136.
l7Elena L. Grigorenko, "Múltiple Intelligences Theory," International Encydopcdia ofthe Social
Sciences, 2'"' Edition
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the specitíc strategies ean vary aeeording to the task we want lo learn, eaeh

ind iv idua l tends to havc his or hcr own Icarning stylc prefcrcnce. The use of the

Learning Strategies is related to the pereeption that "learning is an active proccss/"

This means that the learner is the onc who is proactive and formúlales the class

aeeording to his or her necessities. Learning styles group eommon ways that people

learn. Lveryone has a mix of leaming styles. Some people may fmd that they havc a

dominant stylc of Icarning, with a corrclating prefcrcnce and with far Icss use of the

other styles. On the other hand, some may fmd that they use differcnt styles in

different cireumstanccs. In the elassroom, teachers can develop ability in Icss

dominant styles, as wel! as furthcr improvc the styles that students already use well.

Many factors are the result of thesc diffcrcnccs in Icarning, such as

inotivation, culture, and the student's age. The particular challenge for teachers

beeomes deeiding how to intégrate didactic instruetion and inquiry-centered

expcricnccs into the class. In the past, many teachers have tended to rcly on books

and picturcs to tcach scicnce concepts. When possiblc, some have used hands-on

experienees to reinforee that learning. The prohlcm with this approach is that

students may have no real-life experienees that relate to this information. Children

learn best when they ean fít new information into a eoneept framc they already have.

The applieation of Learning Styles in education offers the students and teachers a

grcat opportunity to rcach a more effcctive level of leaming.

Aeeording to the California Journal of Science Education, as part of the

Icarning proccss, childrcn develop theories about the world and how it works. That

means that learners try to process the new information with the information they

already know. That is why it is important, from early stages ai sehool, to begin



building the children's responsibility and thus inveslment in the task assigned. Also,

it is importan! that edueators are prepared to teaeh what is going to be helpful to thc

studcnts. Somc prior knowlcdgc is ncccssary to undcrstand the task at hand, but

having the prercquisite prior knowledge is still not always sufficient to ensure

adequate results. People must remember and incorpórate thcir prior knowledge into

the Icaming proccss in order to be ablc to fully comprchend the new material within

a preexisting paradigm. Research shows that studcnts do not eonsistently sce the

relationships betwccn new material that thcy rcad and what thcy alrcady know. It is

also shown that learning is enhanccd whcn íeachers pay cióse attention to the prior

knowledge of the learner and use this knowledge as the starting point for instruction.

The way children begin to structure intbrmation in thcir minds depends on a

variety of factors, ineluding their individual experienecs, their tcmpcramcnt and

pcrsonality, and thcir culture. As thcse factors come together, children dcvelop

unique and enduring theories about the world and how it works. That is why it is

important that within the educational ñeld, it is meaningful to know how tcachers

can help studcnts to Icarn in a better way using thc Icarning styles. This is not just

beeause it is going to facilítate the students' learning and their higher-quality of

understanding, but also beeause this can help the teacher to manage the group in a

more effcctivc way.

"Children nave a strong, innate desire to make sense of the world—and for

good reason. With an array of sensory infbrmation flooding into the brain, coupled

with growing motor skills and cognitive abilities, it is imperativo for even the vcry
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• 18young chíld to organi/e thc data." Many artieles affirm that from birth to age cight

is the best time to ensurc that thc devcloping neuronal nerve cells get a varied and

adequate amount of stimulation. Many school aetivit ies are not meaningful since

studcnts undcrstand ncithcr why thcy are doing them ñor what thcir purposc and

usefulness are. Somctimcs, school aetivities are not meaningful bccause they are not

cultural ly appropriate.

The process used by O'Brien has bccn rcfmed and developed into a ""learning

cycle"iyi\\'dt can be incorporated into the seicnee curriculum. The learning cycle

typically includcs four phascs. Thc first onc is "Focus,"' whcrcstudents describe and

clarify their ideas about a topic. This is often done through a class discussion, where

students share what they know about the topie and what they would likc to Icarn

more about. For the tcacher, this is a good time to develop an understanding of

students' current knowledge and possible miseonceptions and to eonsidcr how to

incorpórate this information into the planned lessons. This is also a time to spark

excitcmcnt and euriosity and to encourage children to consider pursuing thcir own

questions.

The sccond is ^Explore." In this phase, studcnts engage in hands-on, in-

dcpth cxplorations of science phenomena. During this phase, it is important for

studcnts to havc adequate time to complete their work and to perform rcpcatcd triáis

if necessary. Studcnts oftcn work in small groups during this phasc. Thcy also havc

National Science Resources Center. "Science for All Children: A Guide to Improving Flemcntary
Science Education in Your School District" (1997), 2, pp. 21-31. Washington, DC: National Academy
Press.
'''"Teaching for Conceptual Change: Confronting Children's Experience," Phi Delta Kappa (May,
1990): 6X3-85.
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thc opportunity to discuss ideas with their classmates, which is a valuahle part of the

icarning process.

The third phase is "Reílect." In this phase, students organi/e their data, share

their ideas, and analyzc and dcfcnd thcir rcsults. During this phase, students are

asked to communicatc thcir idea, which oftcn hclps thcm to reintbree their learning.

The last phase is '"Apply." In this phase,students are offcred opportunities to use

what thcy have Icarncd in ncw contcxts and in real-life situations. This stagc is very

i ni portan t becausc in this way tcachers have the opportunity to prove that students

havc leurned what has hccn thought.

"Because experience has shown that most ehildren need some guidance in

order to learn, by the 1970s, many edueators believcd that a more realistie way to

organize the classroom is through a eombination of instruction and hands-on

cxpcriences."20 As a result of many years of study and working with ehildren,

curricula and instruetion are ehanging in schools today. They are attempting to

beeome more student-eentered than teacher-eentercd, to connect the school to rcal-

life situations, and to focus on understanding and thinking rathcr than on

memorization, drilling, and practiee.Children, consequently, develop strategies ío

hclp themsclves solve problems from an early age. For example, when pre-sehool

ehildren are told to go to the supermarket to buy a list of food ítems, they often

rcpeat the Ítems on their way to remember thcm bettcr.

When they go to school, ehildren need help from teachers to develop

appropriate strategies for solving mathematics problems, when understanding texts,

20National Science Resources Center.LLI$>c\cncc for All Childrcn: A Guide to Improving Flcmcntary
Science Education in Your School District" (1997), 2, pp. 21-31. Washington, DC: National Academy
Press.
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doing scicncc, Icaming from other students, etc. Rcseareh shows that when teaehcrs

make systematic attcmpts to teaeh learning strategies to students' substantial gains

can result.

1.4 Visual Aids in the Classroom

A teaehing aid is a tool uscd by teachers, facilitators, or tutors to help Icarncrs

improvc rcading and othcr skills; illustrate or rcinforcc a skill, fact, or idea; and

relieve anxiety, fcars, or borcdom, sinee many teaching aids are like games. Visual

Aids help teachers to make the elass more active and creative. Thcre are some types

of Visual Aids that can help teaehcrs in the learning process. Learning can be

reinforeed with learning aids of different varietics because they stimulate, motívate

as well as arrest learner's attention for a while during the ínstructional proeess.

Learning aids are instruetional matcrials and devices through whieh teaching

and learning are done in schools. Examples of learning aids inelude visual aids,

audio-visual aids, real objects and many others. The visual aids are designed

materials that may be locally madc or commercially produccd. They come in the

form of wall-charts, illustrated pietures, pictorial materials, and other two

dimensional objeets. There are also audio-visual aids. These are teaching machines

like radio, televisión, and all sorts of projcctors with sound attributcs. Audio video

devices enhance the interest of students, espccíally students of quite young ages. As

children take interest in colors and different devices and instruments, it becomes

quite easy to tcaeh thcm. This is due to the fact that they are very young and
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evcrything is ncw and calis thcir attcntion in a fast and easy way, so audio video

teaching is much more et'feetive than conservative teaching.

Various rcscarchcrs found that tcachcrs, who are traincd and untraincd, use

somc forní of matcrials to tcach thcir Icssons. However, the relevance of the choice

of instructional material types that werc uscd and the quality of the instructional

material typcs that tcachcrs use have not been invcstigatcd. Somc invcstigators claim

that whcncvcr thcy taught with some of the learning aids, their students were more

stimulatcd because the learning aids help them (students) to beeome more attcntive.

In addition, students positivc attitude genérate more intcrcst for the Icsson thcy tcach.

As a rcsult, students particípate better in class activity.

Visual aids help the teacher to reach the objectives by providing emphasis to

whatevcr is bcing said. Clcar pictures multiply the student's level of understanding

of the material presented, and thcy should be used to reinforce the message, clarify

points, and créate excitement. Visual aids involve the audience and rcquire a change

from onc activity to anothcr: from hearing to sccing. Whcn visual aids are uscd, their

use tends to eneourage gestures and movement by the teaeher. This extra movement

reinforces the control that the speaker needs over the presentation. The use of visual

aids, thcn, is mutually bcncficial to the audienee (students) and to the instructor

(teacher). Visual aids add impact and interest to a presentation. They enable the

teacher to appcal to more than one sense at the same time, thereby increasing the

audienee (student's) understanding and retention level. With pictures, the eoncepts or

ideas the teacher presents are no longer simply words - but words plus images.

Audiovisual aids are dcfincd as any device used to aid in the eommunication

of an idea. From this definition, virtually anything can be used as an aid, providing it
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a succcssfully convey of the idea or information for which it is dcsigned. An

audiovisual product is any audiovisual (AV) ítem such as s t i l l photography, inotion

picture, audio or video tape, slide or íílmstrip, that is prepared singly or in

combination to eommunieate information or to elicit a dcsircd audience rcsponse.

livcn though early aids, such as maps and drawings, are still in use, advanccs in the

audiovisual ficld havc opcncd up ncw methods of presenting these aids, such as

vidcotapes and multimedia equipment which allow more professional and

entertaining prcscntations to be prcscntcd.

The teaeher should seleet the aids whieh will be most cffcctivc in presenting

the skill(s) and knowlcdge that are to be gained in the Icsson. Charts, slidc

prcscntations, inotion picture film, are some of the aids which may be used. The

teacher must take into aeeount, however, the limitations of the instructional aids that

are available for use in the lesson, for instance, it is important to suggcst that when

wc work with children the use of videos has to be for a short pcriod since children

havc a short period of attention. That is why motivation has an important role in the

learning process, the instructor lists the method or techniques which are to be used to

gain the intcrest and attention of the students. Tn some instances, goals may be set,

cncouraging remarks may be offered, honor roll or competition with sclf and others

may be used as the motivating forcé.

Young children Icarn from cverythíng they do. Thcy are naturally curious and

want to explore and discover. If their explorations bring plcasure or success, they

will want to Icarn more. The use of visual aids in the classroom kccps the children

interested in the activity and therefore they rcmain motivated to continué the activity.



The use of visual aids, such as tlashcards, videos, and posters, hclps childrcn to Icarn

more from these sorts of activities and they retain that material bcttcr.

Blmer, ct al argüe that "learning requires the active, constructivc involvement

of thc learner."'1 Effcctive learning at school requires studcnts to pay attcntion, to

observe, to mcmorize, to undcrstand, to sct goals and to assumc the responsibility for

their own learning. These cognitive activities are not possible without the direct

involvement and the active engagement of the individual leamcr. Tcachcrs must help

studcnts to become active and goal oricntcd by building on thcir natural desire to

explore, to undcrstand new things, and to master them.

This is why teíichers can apply somc straíegics in order to get thc students'

involvcd in their learning. Teachcrs should avoid situations where the students are

passive listeners for long periods of time, which can cause the students to become

bored easily and thus distractcd by another activity that can interrupt thc class

dcvelopment. Providing the students with hands-on activities, such as cxpcriments,

obscrvations, and projccts can improvc thc participation of the students during the

difterent activities given in elass. In additíon to that, teachers can encourage

participation in classroom diseussions and othcr collaborative activities. This also

allows students to take some control over thcir own learning. Taking control over

one's learning means allowing studcnts to make some decisions about what to learn

and how. Finaíly, assisting students in creating learnmg goals that are eonsistent with

their interests and future aspirations is important. By intrinsic motivation, the

children are inherently more involved in their own learning and development.

2lElmorc, Pctcrson & McCarthy, 1996; Piagct, 1978; Scardamalia&BcreiTcr, 1991.
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It is important to remember that "as weil-intentioned parents and teachers, wc

all sometimcs cnd up taking charge oí learning by trying to stuiT [the chi ldj rather

than arranging things so that the youngstcr's curio.sity impcls the proecss. Childrcn

nccd stiinulation and intcllcctual challcngcs, but they must be aetivcly involved in

~>9

their learning, not responding passively."~ All teachers want their students to

undcrstand what they are learning and not to memori/c faets in a superficial way.

Research shows that whcn information is supcrficially mcmorized it is easily

Ibrgottcn. On the contrary, when something is undcrstood, it is not forgotten easily

and it can be transferred to other situations. In order to understand what they are

heing taught, students must be given the opportunity to think about what they are

doing, to talk about it with othcr students and with tcachers, to clarify it and to

understand how it applies in many situations. In mis way, the student is able to

process the information in an easy and in a fun way. A child learns better when he or

she is involved in the learning proecss and can learn by listening or doing.

Learning and teaching is the concern or mission ot" the trained teacher, "but

learning is a complex process. It can however be defined as a change in disposition; a

rclatively permancnt change in behavior ovcrtime and mis is brought about by

"> 1

cxpcrience."" Learning can oecur in many ways, such as a result of a newly acquired

skill, knowledge, perception, íact, principie, or new information at hand.

" National Science Resources Center. Science for Al! Chiidren: A Cuide to Improving EJeme.ntary
Science Educcition in Your School Díslricí (1997), 2, pp. 21-31. Washington, DC: National Academy
Press.

Adeyanju, G.A. (1977); Creativity Learning and Learning Slyli's. /aria: Nigeria. Isola Ola & Sons.



1.4.1 Flash Cards.

A flashcard is a set of cards bearing intbnnation, such as words, pictures, or

numbcrs on cithcr one or both sidcs, used in classroom dril ls or in prívate study. One

writcs a question on a card and an answcr on the other side. Flashcards can bear

vocabulary, histórica! dates, formulas or any subject matter that can be learned via a

question and answer tbrmat. Flashcards are widely uscd as a learning tool to aid

mcmori/ation by way of spaccd out repetition. Flash cards are uscful for drilling

vocabulary, grammar rules, exceptions to those rules, and a variety of other material.

They are often used in the classroom as part of the lesson, but can also be used more

informally by the students themselves. Flashcards cxcrcise a mental proccss known

as active recall. Givcn a prompt, i.e. what is on the front of the card, one produces

the answer that is on the back. Thcy are "flashed," i.e. shown quickly, one by one to

a learner to elicit a quick response.

Flashcards are the cffcctivc and easiest way to learn and remcmbcr new

information; furthermore, they simplify and condense information so that students

only learn the importan! facts and ideas. In teaching to childrcn, the use of flashcards

is important to cxplain the contení of a book in an easy way. Its esscncc is placed

into a format that is casy to rcad and understand. Additionally, flashcards are

colorful, easy to use, small, and catch children's attention easily.

lísing flash cards in elass reduces the need for the tcacher to transíate and

speak in the students1 native languagc. For instance, showing the students a picture

of a fish is an effective way of teaching the word "fish" without saying or writing

"'peces." Flashcards help to reduce the amount of native language in the classroom.

Flash cards are used to teach and revise vocabulary. However, the way they are used
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can mean thc diffcrcncc hctwccn thc studcnts losing intcrcst in English and acquiring

thc languagc in a fun and meaningful way. Flash cards givc support to diffcrcnt

>ypes of Icarncrs. The written word and/or pictures support visual Icarners. However,

as thcy can he touchcd, rearranged, moved, shuffled and pointed to, their use also

hclps tactile/kinesthctic Icarncrs. Finally, as thcy oftcn involve verbal cues,

rcpctition, and pronunciation, thcy are also vcry valuable to the studcnts with an

auditory learning style. The use of flash cards in the classroom thus caters to

diffcrcnt learning styles.

At the ABC Institute, having flashcards in the classroom makes thc teaching

process even easier. The ABC Institute, though, should update the existing material

in thc instítutc, since many of the cards are widcly uscd or havc already lost some of

thc flash cards, thus intcrfcring with the proper devclopment of activities of some

Ítems included in the weekly plan. Teachers can share their card sets with their work

mates or if there are not enough tlashcards or any ílasheard according to the topic

needed in the institute, teachcrs can makc them hy themsclvcs according to their

purposes. The most important information can be condcnscd into a small set of cards

that can be reviewed rapidly and speed thc transition of information to long-term

memory.

1.4.2 Posters.

A postcr is any printcd-paper dcsigncd to hung on a wall or other vertical

surfacc. Typically, postcrs will include both textual as wcll as graphic elements, but

a poster may be either entircly graphical or cntircly text. Posters are desígned with



the purpose of being both eye-eatehing and ahlc to eonvey information. Educational

posters, whieh may be about a particular subject for educational purposes, are used

Ibr the teaehcrs in the ABC institution to explain a spceific topic such as: the

neighborhood, parís of the body, or the solar system.

Some benefits of using posters in class are that they are portable and tcachers

can use thcm whcn the teaching proccss rcquires them. Also, this material often

contains high-resolution imagcs that catch the children's attention immcdiately. Most

of the posters are relatively inexpensive, which makes them easy to purchase.

However, one of the disadvantages of its frequcnt use is that posters are casy to

damage because they are made of paper and thcrcforc casy to destroy. With rcgard

to teaching, there are not as many techniqucs for using posters as other visual aids

like the ílasheards or toys.

The ABC Institutc nceds to implcment more posters to make the learning

process more interactive using ncw posters in topics like the alphabet, shapes,

numbers, and the universe. Just l ike with the ílasheards, teaehers can make their

own posters aeeording to their neeessities. For instance teaehers can make posters

involving the students in its decoration aeeording to the topic. This way, teaehers

save money and students havc fun and learn by doing. Displaying posters in the

classroom not only makes the classroom look more visually appealing, but they are

also a grcat learning resouree.
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1.4.3 Audiovisual Aids

Audiovisual aids are, as the ñame suggests, any aids that have both an audio

and visual componen!. The most obvious and most common ex ampie is video.

There is a multi tude ot'different types of videos that can be used in class. Thcrc are

educational videos for all levéis and purposcs. Somc include cartoons, puppets, and

othcr mcthods to appeal to childrcn. Othcrs are much more infonnativc and delailed

appealing the adult who valúes time and efficiency. Teaehers can also use movies

made by Hollywood or other independent or International producers. They

obviously wcre not all made with an educational purpose, but they were madc to be

attention-grabbing and entertaining. This aceomplishes that goal and the teaeher

only needs to find a way to adapt the lesson plan to incorpórate the movie in an

edueational way, whether that be to initiatc discussion or simply focusing the

students' attcntion on ccrtain aspccts of the film that they will be quizzed on. In the

same way, teachers can adapt any of the millions of videos available on the internet

from YouTube or other video-hosting sites.

In addition to video, thcrc are other less common audiovisual matcrials. The

most common example here is software programs. Interactive games and lessons

made by software designers are a very effective way to reach the students according

to their various learning styles, whether auditory, visual, or tactile, and in an

attention-grabbing, entertaining way. PowerPoint, while not an intcractive computer

program for students, can be uscd as an audiovisual aid in the elassroom as it

contains both visual stimuli as well as an accompanying audio presentation (given

cithcr scparately by a presenter, e.g. the teaeher, or within PowerPoint). One
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example of this is a PowerPoint slideshow with the lyries of a song which are timed

to the audio rccording of the song.

In the Institute movies are ineluded in the week planning, one day per week

the teacher has to takc the students to watch a movie for 10 to 15 minutes. Usually

the film is related to the topic learned in the class. The film used by the teacher has

to provide the students edueational contcnt but also it can and should be entertaining.

This way, children are in contact with the seeond language all the time. Even when

watching a movic, children are Icarning the pronunciaron and the culture of English

speakers without really noticing that they are learning. As far as they are coneerned,

they are just watching a movie, which is fun.

The use of video material in class like movies and the use of software to

practicc rcading, grammar, listening, or vocabulary help children to develop new

skills and it also inereases a child's linguistie abilities because they are better able to

comprehend the complexities associatcd with a particular language's meaning and

grammar. Using sight and sound, video is the perfect médium for students who are

auditory or visual learners. Video taps into student's emotions, which stimulates and

eaptivates them. lt also provides an innovative as well as effective means for

edueators to address their eurricular objcctivcs.

A major drawback to the use of video in elassrooms is that media libraries

quickly become date, lt requires consíant vigilanee and a lot of money, to constantly

update the media library. There are thousands of new videos produeed every year.

One of the primary purposes of video is to capture the students' attention. Using

videos that are fivc and ten ycars oíd usually is not as capable of doing that as what is

currcntly popular. Additionally, technology is rapidly changing. Video cassettes
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were the vchiclc for wide distribution only a few years ago. Then there was the

;hort-livcd láser disc, which many schools invcstcd in, and lost moncy on whcn the

i )VD quiekly bccamc the popular method. It wi l l not be long bcfore companies stop

producing DVDs and switch completely to Blu-Ray discs leaving entire media

libraries obsolete.

S.4.4 Puppets

The use of songs and puppets in the lesson helped the teacher to get the

sludcnf s attention more easily and therefore the studcnts learned new voeabulary

and there was bcttcr intcraction of everyone as a group. An important eharacter in

the song was the puppet; the teacher used the puppet to cali students' interest and to

make the activity funnier. However, an additional objeetivc of the teacher was to

make the children learn experientially through visual, auditory and kinesthctic

involvement in the activity. Puppets are usually intcresting-looking littlc characters

that can takc on cqually intercsting pcrsonalities. They are interesting to look at,

they usually include the thrown voice of the teacher, and the children can touch and

play with them. They are engaging to the child as a whole person bringing in severa!

of Gardner's múltiple notably linguistic, interpersonal, and intrapcrsonal. The use of

puppcís incrcases the children's interest in the lesson and leads to a much deeper

learning.



CIIAPTERII

METIIODOLOGY

2.1 Research Environment

This Project is bcing undertaken, with the conscnt of managcmcnt, at the

ABC English Instituto in Ambato. The institute was established in 2003 with the

mission of improving aeademic English abilities in the Central Sierra región of

Ecuador. The initial ABC team rcccivcd its training from the Andcan Ccntcr for

Latín American Studics (ACLAS) regarding new trcnds in the teaching of English as

a Foreign Language to children. ACLAS is a nonprofit organi/ation recogni/cd by

the Ecuadorian government since 1994. ABC made use of the organization's

development of customizcd courscs and seminars with rcspcct to the teaching of

English as a forcign language. Additionally, ABC is constantly searching for new

teachers who have both a speeialty in teaching English to children as well as

requiring that thesc prospective teachers havc lived at some point prcviously in an

English-speaking country. This additional requirement for cmployment, the ABC

Institute believes, places a more formidable role model in front of ABC's young

students.

The numbcr of students at the ABC Institute increased by 80 pcrccnt in its

sccond ycar and continúes to grow annually. In 2006, the school moved to a more

spacious location, wherc the rcsearch for the Project was undertaken and completed,

to accommodate the larger studcnt body, faculty, and staff and indeed will be

35
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moving, aftcr this Project, once again to an oven largor facility. Thcy includcd in this

schoolhouse a new, modcrn library stockcd with numcrous English languagc

malcriáis that havc been imported I'rom the United States. This library is an

important cducational resourcc that is availablc to all of the ABC Institute tcachers

tbr use in their elasses.

The ABC Instituto operatcs undcr two guiding principies: (1) studcnts learn

by having fun and being able to customize thcir learning experienee in a meaningtul

vvay according to their own particular interests and (2) children best learn a second

language the same vvay they learned their first. Thesc principies are tbllowed

through the development of four eenters: the Reading and Writing Center, the

Grammar Center, the Art Center, and the Manipulativc Ccntcr. These four ccntcrs

are also complementcd by a spacious outdoor play arca where children are actively

encouraged by the staff to enjoy themselves and interact with their peers all the while

practicing English.

2.1.1 Study Target Group

The group of studcnts that will be involvcd in the Projcct includcs children,

both boys and girls, ranging from eight to nine years oíd in age. Some of these

children have been taking the English courses at the ABC Institute for several years

as a part of their overall English education. This has helped them to devclop some

important skills thaí for other students, who have not been in the Institute before, the

development of those skills has been a little more complex and complicated to

achieve. Because the research was performed on a small target group, a short
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description oí" each subject wi l l follow. In order to protcct the privacy of thc

subjccts, pscudonyms wil! be uscd.

Paul. He is eight ycars oíd. He appears to enjoy thc work but he can, at

times, be hyperaetivc. He gcncrally tries to use the target language in class. He

does, however, beeome uninteresled during elass from time to time. His responso to

this borcdom is to cntcrtain himsclf by playing an invcnted game alone or, worse,

talking to, and thus distracting, another student in the class. His level of reading is

not good, but he likes to put in the effort and he also enjoys reading, he is not

ashamed of making mistakcs; his writing Icvcl is good, he enjoys writing on the

board; his listcning level is excellent, he understands all the things that are explained

in elass and finally his speaking level needs to be rcinforccd because his

pronunciation is a littlc poor because most of the time he uses his fírst language with

his pccrs.

Alejandra. She is nine years oíd. She has a good level of English.

Conscquently, she tries to speak English all the time. If she has a doubt about

something in particular, she aíways asks the teaeher and thcn tries to remember thc

new information. She has pcrfcct attendance in elass. She hclps the tcacher

frcqucntly and participatcs often. She seems to pay attention all the time, íler reading

level is good even thought she needs to practice more in class; her writing level is

really good, she enjoys to particípate in class and loves to write on thc board cvcn if

there is something new she does not know; her listening level is cxccllent, as she

does not miss a class she is improving every day her listcning ability, this faet also

aftccts her speaking levcl, since she is in touch with the English language every day



she becomes famil iar wi th the second language and her pronunciation is betíer every

tlay.

Carla. She is nine years oíd. She persists at a very lew level of English

despite a number of years studying at ABC English Tnstitutc. Hcr primary problcms

in the classroom are that, firstly, she is easily distracted and, seeondly, that even

when she is in faet paying attention, she often has great difficulty eompleting the

assignment rcquircd. This is likcly the cause of her slow rate of progression. Hcr

reading level is rather poor and she does not undcrstand the word even if there is a

picture next to the word; her writing level is really basic, she needs to practiee more

on this skill; her listening level is fair (more or Icss), despitc of hcr poor general

English and despite of her many abscnccs to the institute; hcr speaking level is good

in general.

Elizabeth. She is cight years oíd. In class, she appears to have difficulty

understanding the elassroom aetivities. It seems to go bcyond simply her level of

English, but often this difficulty relates to simple instructions and commands. She

oftcn makcs mistakes by confusing up and down, Icft and right, top and bottom.

Thcse problcms results a difficulty in fmishing tasks and leads to her confusión. Her

writing level is really basic, she needs to particípate more in the class especially

during the daily routine aetivities, wherc she can practiee the writing skill writing the

date, colors, oppositcs ctc; her listening level is fair, its is important to rcfocus her

attention every ten minutes, because she gets distracted very easily; her reading level

is poor; but she can get the word easily by looking at the picture, that helps her a lot

in her reading; her speaking level is low in general.
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Andrea. She is nine years oíd. She has a low level of English. She is rather

shy in the classroom setting as well as when interacting with her classmatcs. She has

poor class attendance, which is the likcly culprit for her relatively low vocabulary as

compared to the othcr studcnts because she does not show dil'ficulty in learning new

material. She does not, however, particípate voluntarily in class. Her reading level is

poor; as she likes to talk with her peers she docs not pay attention; her writing level

is very basic, she does not particípate in class; her listening level is unsatisfactory as

well as her speaking.

Pedro. He is ten ycars oíd. When he is in the classroom setting, he rarely

pays attention to the teacher and bothers his classmates frequently. When he is in the

outside play área, he is rude and obnoxious with the other children. He is a highly

active child and is constantly fidgeting, getting up, touching other students, and even

knocking over desks and chairs. His general level of English is good even when he

sometimes does not pay attention in class. His writing level is good, he does not

complain when he is called to write on the board; his reading level is poor, though

his oral and writing level is good.

Mateo. He is ten years oíd. He is energetic and particípales frequently in

class. When he does pay attention and is cngaged, he appcars to enjoy classes a great

deal. The problem, however, is that sometimes he talks with his friend and starts to

disrupt the cfass. His level of English, in general, is good, but his reading is incipient.

His writing most of the time is good but it needs to be reinforccd as well as his

speaking.

Juliana. She is 9 years oíd. She has a high level of attendance and seems to

really enjoy her time spent at ABC. She is a very social child and interacts well with
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the rest of hcr classmates. Acadcmically, however, she is very slow to learn nc\

material. Shc has a low Icvct of both rcading and writing, but in spcaking hcr levcl is

highcr.

2.2 Classroom Ohscrvations

In the class, the boys try to sit next to the boys to play and girls like to sit ncxt

to the girls to talk. Seating arrangements are a main part in a teacher1 s plan for

classroom managcmcnt, not only because teachcrs nccd to consider the physical

arrangemcnt of the room but also the nature of the students involved. The students

who are sitting together start to bother or distraet the others and that can interfere in

the teaching process.

The considerations that are made in arranging the physical environment of

the room are so that teaching and learning can oceur as effieicntly as possible. The

tcachcr nccds to be able to walk around the room without the students having to

movc thcir dcsks. The students who are seated in the front or ccnter of the classroom

tend to interact more frequently with the teachcr. There is a noticeable correlation

between the distanee students ehoose to sit from the teacher and the bchavioral

problems exhibited by thosc students. This is the reason why teachers, as soon as the

class starts, try to change the student's seats by introducing a game, activity or visual

aid.

There are other common arrangements used in the class, such as: cluster,

table rows, ccntcrs or activity /ones, and the semi-circle. The bcst arrangement

depends on the situation of the class and teacher. A cluster arrangemcnt consists of
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somc dcsks pushcd togethcr in groups with clustcrs dispersed around thc class. This

is great tbr group activities with students working collaboratively in thcir respective

elusters. The teaeher can walk truel y around thc room from group to group. Clustcrs

are also utilizcd whcn thc students are dividcd into thc four "centers." Tablc rows

arrangement consist oí" tables that are placed in rows or lined up in the traditional

classroom style. All students are facing the teaeher and thus this is a good formation

for presentation of material with visual aids. Of coursc, this sctup allows for the

""back row kids" who sit far from the teaeher and misbehave. This is probably the

best seating design tbr testing. The activity zone sting arrangement eonsists of about

ti ve or six tables set up in the room. This is tbr largcr groups with an activity that

must be completcd as a team. This sctup is best utilizcd when divided into the four

"centers" for largcr group aetivities. Thc semi-circíe arrangement eonsists of the

students moving the desks or tables into a semi-circlc design. This setup places the

focus on the teaeher and thc visual aids, but eliminatcs the problem of thc "back row

kids." Evcryonc can clcarly see each othcr and universal participation is easily

achicvcd. This arrangement requircs more space and is not possible in all

classrooms.

Anothcr problem that has been noticcd is that sometimes the students do not

pay attention to the class because they lose their eoncentration easily. For instance,

two of the research subjccts have great difficulty eoncentrating on the great majority

of the teaeher presentations as well as other elassroom activities. They are vcry

frequently distraeted evcn whcn the room is quiet. One mcthod that has been tried to

regain their focus is making them particípate involuntarily, but that has not seemed to

havc had thc dcsircd cffcct. Once in a while, they seem to get involved with a project
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and be productive but it is gcnerally short-Iived and they wil! inevitably gct

^idctrackcd.

As teachers, we should try to find what thc problem that is affccting the child

is. Most of the time, the problcm docs not only surfacc in the aftcrschool program,

but in all facets of thc child's life, such as at home and in school. It is importan! to

analyzc the children's situation with a psychologist. ABC Instituto has a spcciali/cd

children psychologist who works with thc children that present a bchavior problcm in

thc institution. The psychologist hclps teachers to manage discipline problcms by

giving them advice on how to tcach a class with problematic students. Also, the

psychologist talks with the parents of the child and tries to find what thc factors are

that inay be affccting thc child at home.

Having a psychologist at the school helps teachers to undcrstand and hclp

children with discipline or learning problcms. Teachers, whcn they are in class, need

thc guidance and support of a spccialist to solve problcms that most of the time

originatcd in the student's hoinc. The psychologist provides reasons for children's

behavior and also hclps their parents to counteract any feelings of depression and

discontent towards the child"s behavior.

Ultimatcly, teachers should try to understand what works for each individual

child by profilíng her or his uniquc characteristics by giving him or hcr the chance to

make activities that they like to do such as coloring, decorating, writing, or building

with legos. This way the teacher knows how to motívate students to fecl comfortable

with the learning process and to develop students' abilities.
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Anothcr problcm oftcn obscrvcd in thc classroom is hyperactivity.

Hypcractive children can be diff icult to tcach as wcll as disruptivc to the class. This

is a big problem bccausc thc rest of thc class is paying attcntion to what the

hyperactive kid is doing and therefbre teacher loses coneentration on what he or shc

is tcaching. Síudents who have problcms paying attention are easily distractcd. They

may oftcn look around thc classroom instcad of at the teacher or chalkboard or stand

up and start bothcring thcir classmatcs. Generally speaking, thesc kinds of students

do not read directions or follow instructions and trien make silly mistakes. These

students are, usually, very disorganizcd.

ln the classroom the teacher has worked with activities that involve Múltiple

Intelligence theory, because not all the students have the same learning skills. Thc

use of Múltiple Intelligences in the classroom has shown that the students'

dcvclopmcnt incrcascd rcsponsibility, sclf-direction and independencc incrcase over

the course of the year.

To implcmcnt the use of Múltiple Intelligences in an educational sctting, in

thc Institutc thc learning proeess is developcd through thc use of "Learning Centers"

which goal is to dcvelop the different skills of the students in class. Students love the

challenge and the change of pace that promote the learning centers. The class was

organizcd into four learning centers, cach dcdicatcd to one of the seven intelligences.

Thc students spcnd thc wcck moving through thc ecntcrs - 20 to 30 minutes at each

ccntcr. Curriculum is thematic, and the centers provide four different ways for the

students to leam the subjcct matter.

Each day begins with a quick review of various basic things children should

have learned in previous levéis so that they do not forget them. Examplcs inelude
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eounting, eolors, weather, and othcr such conccpts. After the routine activities, the

teacher gives a brief introduction oí* the topie using fun aetivities, referred to as the

warm up. For example, during a uni t ahout animáis the teacher can show the

"animal" flashcards and students repeat the ñame of the animal and its color, e.g.

"brown horse." Then, students sing Oíd Me Donald using puppets of the animáis

and after students may draw their favorite animal. Finally comes the centers, which

are where the development of some of the aetivities related to the topie viewcd in the

warm is carricd out.

In the elassroom, the aetivities are divided into four '"Learning Centers."

ART CENTER. The purpose of this eenter is

to devetop the ereativity of the ehildren.

Consequently, aetivities in this eenter includc, but are

not limitcd to, making collages, painting with water

eolors, making masks, and dccorating with materials

such as glue, gíitter, beads, and lentils.

MANIPULATIVE CENTER: Activities to

make students manipúlate objects, and make activities

like: eut out, match, form words, order sentences, put

parts together, make books, make paper balls to

decórate something, paste grains, etc.

GRAMMAR CENTER: Activities to practice

grammar structures, or play with the grammar, also

develop learning strategies such as índucting rules
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from cxamples, fill in gaps, copy words, take the odd

onc out, match parts ofspeech, etc.

WRITING /RBADING CENTER: Activities to

practico rcading and writing skills, dcvclop learning

stratcgics such as: infcrring mcaning from contcxt,

getting thc main idea, scanning specific information,

develop Une motor skills, through activities like: rcad

and write, copy words, complete words, complete dots,

color according to givcn codcs, etc.

Learning centers allow ehildren to explore, apply newly learned skills, feel

indcpcndcnt, be crcativc, and interact with pccrs.

Working with small groups, ehildren learn better and they are more exitcd

and are encouraged to eooperate and work independently. In the classroom it is

important to develop activities, whieh can develop múltiple skills and the use of

activities that cngagc Múltiple Intelligenccs, the students bccame skilled at

dcvcloping thcir own projccts, gathering the necessary resources and materials, and

give them the chance to learn at their own pace in their own style.

2.2.1 Observations bcfore Substantial Use of Visual Aids

A number of problems have becn obscrvcd in the behavior of thc ehildren at

ABC Institute. Without stimulating visual aids, thc young students havc, at times,

bccomc borcd with thc class material and begun to entertain themsclves in ways that

distraet the other students in the class. Many have initiated conversations with their
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neighbors, bcgun to draw picturcs in their books, play gamcs, or cvcn leave their

scats. Problems have too frequently been cncountered during the tcacher's

explanation ot'instructions as students may not understand them or simply do not pay

allention to them. This has the untbrtunate effcct of eompounding the tcachcr's

difficultics as he or shc latcr tries to Icad the class in an aetivity that the students do

not understand.

Anothcr problcm obscrvcd in the classroom is that the tcachcrs do not always

havc time to makc ncw posters or flashcards, and that is the reason why some oíd

posters are still used in the elassrooms to tcach the ehildren. Some of the picturcs

pasted on the walls of some elassrooms are not related to the topic bcing studicd;

most of them are oíd and unattractivc for students and they do not pay attention to

what is bcing cxplaincd. Most of the students apparently do not understand the topic

elearly, because they, as young ehildren, need to have some visual support in order to

understand the topic; this has meant that some of the ehildren in their evaluation test

did not perform well.

It is important for us to realizc, as teachers, that we would not be able to stay

seated and remain quiet for an extended period of time. Children need to be active

and, as teachers, wc have to figure out different ways to gct the students up and

moving around more in the classroom. This may make the classroom a bit more

chaotic, but if it they are more engaged, and therefore Icarning more, it is going to be

bettcr for them and therefore better for the teachers in the long run.

Without the use of visual aids, ehildren are afraid to speak the second

languagc because they are not uscd to speaking English outside the instituto and they

are afraid of cmbarrassing thcmselvcs in front of their classmatcs. Puppcts work
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cspccialíy well with youngcr children and provide exccllcnt ways for children to

vvork through their fears or express their fcelings through puppct play.

While older children may well respond positively to puppets, there are grcat

opportunitics for thc tcachcr to work with puppets to tcach in a mueh more cffcctivc

way. Children often become more vocal when a puppct is at hand and can provide a

way to engage evcn the shycst of children in the activity.

Somc of the students are vcry hypcractive; therefore, thc abscnce of visual

aids in the class makes the situation worsc. This is beeause thc non-use of visual

aids allows the hypcractive child to do anything more interesting trian what the

teacher is doing and it makes the child begin to seek new ways to re-focus their

attcntion, such as: standing up, playing with their color pcncils or markcrs scratching

thc desk, talking with pecrs, or making jokes, thus causing other children to focus on

the activity he or shc is doing and starting the indiscipline in the classroom.

However, with the use of visual aids teachers can stop this type of behavior and most

of the time the students are eonnccted and involvcd with the activity and are active to

particípate in the class. Effective visual aids promotc understanding and help

memory.

2.2.2 Asscssmcnt of a Video Made after Incorporaron of Visual Aids

The following observations are based on a video made at thc ABC Tnstitute

with the group of students from the summer course. The topic of thc day was

"'water." The duration of the course for the day was thrcc hours. During the
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rccording, wc can scc thc use of audiovisual material, not only uscd by the teaeher,

but also visual material posted on the walls.

During this observation of thc class, students were sitting in a circle and they

liad thc chance to intcract with cach othcr. The teaeher explaincd what the topic is tbr

that day and the activities they are going to pcrform. The tcachcr startcd the class

singing a "Helio" song whcre all thc students havc to particípate. Thcn thc teaeher

asked the students "what color are you wearing today?" and all of the students stood

up when the teaeher said a color.

Aftcr that, thc teaeher asked the students if they remember the opposites, then

one student started saying a word and the others say its opposite, whilc the teaeher

was chccking if they had the correet answcr. As soon as thcy fínishcd thc opposites,

thc tcachcr and the students chccked thc calendar together for thc day, month, and

year. When thcy fínished completing this task, the teaeher and the students repeated

thc date together.

Thcn, the teaeher went outsidc with the students to do some stretehing; thc

students and the teaeher sat in a circle and the teaeher explained the activity and how

the students were going to play. The teaeher used a puppet during the activity. One

of thc students participated in the game while the rest sang "Charlie over thc occan."

In this activity, the childrcn were attcntive because they did not know who was going

to be the next to participate. When they fínished thc activity, the next game to play

was "Freeze," in which they made two groups with one being a group of boys and

the othcr ofgirls.
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After a couple oí minutes, the teacher and the students camebaek to the class

and she started to explain the ncxt task or aetivity the students had to do. Then the

students sat again in a eirclc and thc teacher asked the students places where they ean

find water, thc day's themc. Then childrcn startcd, with the teacher's hclp, to ñame

places where they thought they can lind water, such as a house, a lake, the ocean,

mountains, a river, and lagoons. After that, the teacher presented a mind map written

on a big piece of papcr where she explaincd the water eyclc: the places, stagcs,

characteristies, and uses. Thc students wcre then invitcd to particípate and started to

1111 in the mind map with thcir own personal eontributions.

Somc students startcd to get a little borcd because the teacher was using the

same material (mind map) tbr a long time. However, the teacher soon changed to

another aetivity and started to draw the water cyele; while she was drawing she was

also cxplaining the water stages and soliciting the help of thc students. Then, when

shc fmishcd thc drawing, she showcd a water cycle poster to the students, who can

now sce the proccss clearly. It is easy to sce that the students seemed to be more

interested in the poster than in the mind map. The teacher made the students repeat

caeh stage while she was showing thcm on the poster. After that, the teacher

explaincd thc work students were going to do in class. For this, thc tcacher divided

thc class in two groups: boys and girls. Then the teacher gave the students a work

sheet. The girls had the work sheet where they had to complete the water cycle and

the boys a water cycle mind map to complete. Both groups had the instructions

written on a piece of cardboard, so they could read and do thc work. Both groups had

visual aids: a poster and a mind map.
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Thc group of girls had a postcr of the water cyclc and the activity instructions

on a piccc of cardboard. Thcy had to complete thc water eyelc and color it

lollowing thc instructions providcd. Somc ot" the students did not understand what

thc activity was ahout so thc teachcr explained it in more detail. The boys group had

thc instructions on thcir tablc to do thc aetivity and thc mind map as a guidc to

complete thc work shcct. Thc students started to complete thc mind map immcdiatcly

lollowing thc instructions. While the groups were working, the teacher played music

in English. As a result, the students telt comíbrtable and constantly in touch with the

languagc.

The students telt íree to eall the teaeher when they needcd to ask tbr somc

help. Some of them, thc majority in fact, spokc to the teacher in Spanish and very

fcw spoke in English. Whenevcr a studcnt asked something in Spanish, thc teacher

always rcpcatcd thc same question in English in order that the student can learn it in

thc sccond languagc. Only tlien did the teacher answer the question. In both groups,

the teacher was constantly supervising the aetivitics that the students are performing.

In the othcr group, the boys werc pcrfbrming the activities according to the

instructions, like cutting, pasting, and coloring. The boys fmished the first activity

and started to work on the next activity the teacher had assigned them, which was to

rc-order the pictures according to the story thc teacher had givcn them before. The

girls continucd doing thc activity in a vcry quict and organizcd way. Thc teachcr sent

the students to the computer lab according to the order in which they completed and

fmish all the activities set in the day. The main teachcr assigned the assistant teacher

to go to the computer lab with the group that already fmished the activities. Thus,
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thc tcacher kcpt the elass organixcd and all the students had thc chance to work and

play on the eomputers.

The students entered in the eomputer lab, whieh had colortul deeorations all

rclatcd to the suhject at hand and also somc vocahulary uscd in thc in the room to ask

íbr hclp, all of which is in English. Studcnts had interactive videos related to

gcography, vocabulary, pronunciaron, and mathematics. Children cnjoyed spending

time on the eomputers bccause they could learn and havc fun at the same time. Each

studcnt had a eomputer for himsclf or hcrsclf. This facilitatcd thc student's

discovcry on his or hcr own, though of coursc with the teacher always available to

lend a hand, of how to use the eomputer programs and how to be responsible for the

use of the eomputer.

Back in the classroom, the class time had ended and all the groups had

finished the assigncd work. The teacher veri ti ed if their work was done properly,

corrected them if therc were any mistakcs, and asked the studcnts to take their work

with them. The teacher requcstcd that thc studcnts clean up the room and put the

uscd material in its rightful place. The students picked up the trash from the floor

and put the ehairs up. Before leaving the classroom the teacher asked íhe kids to line

up and leave the room quietly.

2.2.3 Assessment

Most, though of course not all, of the behavioral problems in class are due to

thc student's borcdom. This is also the culprit for lower academic achicvement.

During the limited use of visual aids in class, many of the behavior problems were
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tcmporarily mitigatcd and Icarning was far more cfficicnt. This was substantial

support for thc hypothcsis that significant use of visual aids in the classroom would

deerease problems and inerease Icarning. With that, the decisión was made to

increase the use of visual aids in the classroom in ordcr to furthcr observe thcir

bcnctlt. Thc following scctions in this chapter detail thc mcthodology of devcloping

lesson plans that utilize visual aids in the classroom as well as an overview of a

number of materials that were to be ineorporated.

2.3 Lesson Plan dcvelopment

Lesson planning is one of the most important aspeéis of teaehing. It is where

theory meets praetiec. There are so many important things for a teachcr to consider

and they all come into play at the lesson planning phase. Kccping the students'

attcntion rcquircs planning many different activitics at specific intervals that coincide

with students1 attention spans. Lcarning styles requires planning different ways of

presenting material that appeal to the various intelligences of the students. Planning

ahead allows for a more organized approach that is methodical and casy to

understand and not a ehaotic mcss of unrelated lessons. Also, practically speaking,

lesson planning is important so that all the materials can be bought, borrowed, or

made in time for class. Each of mese becomes more and more important the younger

the students are. Younger students have very short attention spans which means a lot

of aetivities prepared at regular short intervals and lots of matcrials need to be ready

for class.
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Each week at the ABC Instituto, lesson plans are writtcn for the íbllowing

week. Planning uhead is importan! for several reasons. As mentioned in the

previous paragraph, onc nccds to be sure that he or she can gct all of the materials

togethcr and rcady for class. When one is teaching a group of young children with

short attention spans, it is nearly impossible to simply "wing it" in class. Certainly,

there can be sume flexibility, but games, videos, ílashcards, puppets, and likc musí

be ready to use or studcnts will lose focus. Additionally, learning a language is a

time consuming proccss, so the short amount of time students are in class is too

precíous to waste. The teaeher needs to maximize those hours by working in lots of

practiee without losing studcnts attention. It is not an casy task and all the more

reason that lesson planning is so important. Without a good plan, a tcacher cannot

reach his or hcr ultímate effeetiveness. Not only is it a good idea for teaehers to plan

and to plan ahead, but it would be best if entire English departments or schools

required teaehers1 lesson plans for at least a wcck and that they are submitted at Icast

a wcck in advancc.

Planning ahead also allows the teaeher to créate an arching theme that

connects lessons together. At ABC, lesson plans always adhcrcd to a theme that

covered two weeks' worth of lessons. A theme is somcthing as simple as "family."

Then for two weeks, most, if not all, of the activities will be related to family. It is

the basis for introdueing new vocabulary, new grammar, and practicing the four

skills. By organizing the material aeeording to a simple theme, it makes it easier for

young children to understand and aeeept what they are learning. It all fíts into ideas

they already have. The great thing about using themes is that they are so versatile.

The main purpose is to créate a framework for understanding; thus the framework
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simply limitcd to tcaching vocabulary such as "mothcr," "father,'' "brother," "sistcr,"

bul could also be used as the basis tbr teaching voeabufary about professions or

discases that family members may have. Of coursc, sincc tcaching younger childrcn,

thc tcachcr rarcly straycd from thc basic vocabulary and grammar points within a

theme.

In thc Icsson plans, cach class begins with what the Instituto called a

"routinary [sic] activity/' These routine activitics are done each day as a quick

rcvicw of somc of the most basic elements of thc English languagc that are going to

be used evcry day. Languagc learning is a proccss with each step bascd on the step

bcfore it. One cannot simply forget everything from the last level and continué on

without problems. These quick reviews are cssential to help ccmcnt in the minds of

thesc young Icarncrs the Icssons they have Icarncd before. This task is aceomplished

in two ways. First, thc rcpctition of oíd material hclps to build stronger neural

eonneetions in the brain and thus improve memory and recall of the Icssons. Second,

it rcinforccs the initial lesson as studcnts know thcy cannot just forget it. For

younger childrcn some of my routine activities where those such as: singing the

"helio song,'1 writing the date, and asking them how thc weather was likc. For

somewhat older students, it is important to practice a bit more complex activities like

opposites, adjectives, prepositions, actions, and pronouns.

After the routine aetivity, teachcrs do a warm up to prepare the studcnts for

that day's lesson. A warm up is a short activity that gets the studcnts ready for that

day's lesson. It is used to put the students in the right mindset for learning new

material. A warm up is usually fun but also simple. Typical warm ups are gamcs or
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songs. Using thc same examplc of "tamily" as our thcmc, thc tcachcr might havc

oach studcnt draw a picture of his family. Thc studcnts know we are going to be

lalking about families and they know who the pcoplc are in their picture. Thcy just

do not know the English voeabulary yet. That of course is the point. Thc tcachcr is

gctting thc studcnts warmcd up to talk about familics and gctting them in a mindsct

whcre they are ready to learn about tamil íes. Teaehing the ñames o f family membcrs

now is much easier. Evcn if thc tcachcr wcrc using a visual aid of hcr own, a picture

of a man and thc word "father" probably is not as clcar and straightforward as using

thc visual aids thc studcnts just made and calling the man in that picture "fathcr."

Aftcr the routinc activity and warm up, the teachcr would begin the propcr

iesson. As the students were very young, there was little leeturing. The teaeher may

use some flashcards or a posíer to teaeh some new voeabulary or grammar, but the

goal was to movc as quickly to the Learning Ccntcrs as possible. A Lcarning Center

is any part of the classroom designcd for independen! Icarning. These centers, as

uscd at ABC, were divided into four parts: grammar, where they practice grammar

structures; reading and writing, whcrc thcy learn to read and write new words; art,

whcrc the childrcn can decórate with differcnt malcriáis; and manipulative, where

they have to cut, paste, and work with objects. The teaeher used centers in class

beeause they allow ehildren to explore and apply newly learned skill. Children feel

indepcndcnt and crcative when working in thc ccntcrs and they can also interact with

peers. The teaeher uscd ccntcrs bccause the groups thc teaeher used to work with

were small and that made fcarning in small groupscasicr.

In addition, learning centers provide opportunities for ehildren to learn

responsibility, decision-making, and self-evaluation. Children can work at their own
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was to divide thc studcnts into four groups. Befo re thc tcachcr gave thcm thc papcr

work,the teacherwould use clear and speeifie instructions with a visual aid such as

picturcs and cxplain to all thc groups about the work thcy werc going to be doing and

the way thcy had to behave during thc activity. The teacher used to use examples

trom the imiten ais at each íearning ccnter. The teaeher would paste the instructions

on the wall for all thc groups, and one studcnt from each group was in charge of

rcading thc instruction for thc rcst of the team, Thc tcachcr used to do that because

that way the children become more invested ín the activity and also they become

more independent and start to dcvelop the aetivity by themselves with the teacher

help as only a guide. For instancc, if the teacher is working with thc thcme "the

body," she may havc thc manipulativc ccnter stoeked with lots of magazines.

Students would then have to search through the various magazines and cut out as

many different body parts as they find in the pieturcs. Then, they could paste these

body parts to a piece of eonstruction papcr and writc thc ñame of each body parí

Lindcrneath with colorcd pencils or markers.

The fbllowing is an example of howa teaeher wouldmake a daily lesson plan:

CALLSTRUCTURE

1. Studcnts linc up outside and get in the class when the bell rings.

2. Helio song

3. Routinc aetivities (R.A); Teachers ehoose thrcc activities daily and

have a balance betwcen oral, writing and reading. Ex: calendar,

opposites, pronunciation, game.
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Studcnts should do all thc R.A; thc teaeher is just a guidc.

Thcy should be motivating and let studcnts T H I N K , TALK,

PLAY, A N D H A V E F U N .

4. Warm up: This activity should be motivating and can be: a game, a

song, a story, flashcards showing, etc.

5. Prcsentation of thc topic: Present thc topic in a nicc and attractive

way, tcachcrs can use flashcards, postcrs, mind maps, pictures.

Tcachcrs can involvc the kids in a controlled practice, like the game:

show me, where is, complete, etc.

6. Activity or Learning Centers:

First show studcnts the paper.

Gíve clear instruetions.

Do an cxamplc on the board or in the same paper.

Assign a student to hand the papcrs.

Monitor studenf s work, hclp them if necessary.

Assign a time.

Check students7 work.

1'. Cleaning up:

Studcnts place thcir paper in the folders and their working

material on the right place.



Students clean up their working área.

8. Wrap up and hyc- hyc:

Students line up, assign places so the one that does something

wcll is the íirst and tcachcrs avoid fíghts.

Sing a song or say a chant reinfbrcing the contení covcred in

the day.

The following is cxample of weekly Icsson planning. Included are two

weeks' worth ot" planning:



TOPIC:THE UN1VERSE
Wcck: 01

Date: 07 June- 10 June 2010
MONDAY07

R.A: -
Date/Attendance

- Opposite
(flash cards)

- Prcpositions

W/UP:-Hokey
Pokey (song)
- Show Solar
System
(tlashcards)

. - Draw on small
boards thc
RARTH
PLANET.
(Charactcristics:
round, rotates
around the sun)

CENTER:
Grammar, Art,
Reading & Writing,
and Manipulativc.

TUESDAY08

R.A:
Attendance
/Date

-Action ílashcards
- Mead & Shoulders

(song)

W/UP: -
Comparatives: higgcr
than, smaller than,
closes than, farthest
than.
- Show Solar System
(planets flash eards);
the students touch the
planets their
classmates say.

CENTER: Grammar,
Art, Reading &
Writing, and
Manipulative.
(Computcrs)

WEDNESDAY09

R.A: - Attendance
- Prepositions

(matching)
- Numbers (touch
thc#)

W/UP: -The 9
planets (chant)
- Ordinal numbers:

the first, second,
third.
- Make a mind
map about:
Influence of the
sun in our lives.

CENTER:
Grammar, Art,
Reading &
Writing, and
Manipulative.
(Videoland)

THURSDAY 10

R.A: - Helio
- Pronouns

(matching)
- Hang man

(action and
numbers)

W/UP: -Colors
(memory game)

- Make a student
read the story
about "Mars1"

- Solar System
Planets

CENTER:
Grammar, Art,
Reading &
Writing, and
Manipulative.
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TOP1C: COOKING WITH MY FAMILY
Wcck: 02

Date: April 03 - 06 April 2010
MONDAY 03

R.A: - Helio/Date
- Oppositc

(flash cards)
-

Prcpositions

W/UP:-Show
family mcmbcrs

Flashcards
(studcnts say)
- Show food
{flashcards)
- Students ñame
the family
mcmbers or the
food f/e, othcr
student touches
as a chaín.

CENTER:
Grammar, Art,
Reading &
Writing, and
Manipulative.

TUESDAY04

R.A: - Aetion
flash cards
- Numbers (writc
on small boards)
- Colors (touch
the color)

W/UP: - Show
family membcrs
flashcards.
- Students draw
thcir family
&words on small
boards.
- Studcnts say
what action cach
mcmbcr docs.
(Use actions. Ex.
My mom cooks)

CENTER:
Grammar, Art,
Reading &
Writing, and
Manipulative.
(Computers)

WEDNESDAY05

R.A: - Attendance
- Routine Activities
- Ilcad & shouldcrs
(song)

W/UP: - Showtoys.
(Play a store
gamc)
- Studenís sepárate
the vegetables, dairy
producís, mcats
&sweets.
- Each student says
his/her favorite food.

CENTER: Grammar,
Art, Reading &
Writing, and
Manipulative.

(Videoland)

THURSDAY06

R.A:- Helio
- Hang man
(actions and
numbcrs)
- Write on small
boards the
numbers.

W/UP: -Write
down a recipe.

- Explain
Ordinary
numbcrs. (First,
second, third,
fourth)

- Verbs: cook, cut
up, chop up, mix,
clcan up, eat,
drink, taste.

CENTER:
Grammar, Art,
Reading &
Writing, and
Manipulative.



CHAPTERIII

MATERIAL DEVELOPIMENT AND IMPLEMENTATION

3.1 Use of Materials in the Classroom

For a new íanguage to be easily undcrstood without translation thcrc musí be

some kind of context to understand thc ncw íanguage. This is whcrc visual aids

come in. In the classroom setting, there is a limitation as to how many physical

objccts can be used. When teaching household Ítems, for instance, it is not feasiblc

to bring them all into the classroom in order to point at thcm and say the ñame in the

new íanguage. So, how do we get students to connect the idea of a stove, which thcy

already know is that thing in the kitchen that inommy says not to touch because it

gets very hot, with the English word "stove?" The answer to that is by using visual

aids.

This can be demonstrated using the example of the stove. First, introduce the

concept of stove with some type of visual aid, such as a flashcard, poster, video, or

toy. Now students know what the teacher is talking about and have connected it to

thcir own concept of what is a stove. Then you teach the vocabulary word "stove."

Hopeñilly, the student will build neural connections between their concept of stove

and the English word "stove." This is fluency in íanguage. If the student sees a

stove and the visual information first travels through a neural connection to come up

with cocina, which then travels through another neural connection to transíate that

into "stove," the student is not building tluency. Therefore, visual aids, and not

61
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trunslations, are the besl method íbr instil l ing truc understanding and ability in the

ncw language.

Of eourse, as was just mcntioncd, the "point and ñame" strategy only goes so

far. One of the hest plaees to start is deeorating the classroom with relevant, on-topic

visual aids, sueh as posters, photos, maps, diagrams, and cspecially any studcnt-

ereated projects. This crcatcs a stimulating atmosphcrc for the students to Icarn. It is

important, though, that the dccorations are relevant to the weekly theme, or their

stimulating power can have the unintended consequence of distraeting the students

during elass.

Deeorating the classroom, of eourse, has its limitations. As decorations

remain on the walls for a long time they stop drawing the attention of the studcnts.

In most cases, this is aetually good. It would be unreasonablc for the teaehcr to

redccorate the entirc classroom evcry wcck. Thus, many ítems that can transeend

themes will often remain on the walls for longer and we do not want them to become

a distraction. So, the more effeetive way for the teaeher to spend his or her time is

prcparing teaching aids that can be used only on a particular day or evcn just at a

particular time and thcn be stored away. Charts, flashcards, videos, and toys are

some such aids that may be used in the class.

The instructor should take into account, howcvcr, the limitations of the

instructional aids that are available for use in the lesson. Visual aids are a vcry useful

tool for teaehers that can add reality, clarity and variety to the lesson, which is

necessary for studcnts at the earlier stages of languagc Icarning. The advantage of
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using visual aids in thc elassroom is that it hclps to créate a situation outsidc thc

classroom walls, in giving rcality to what is said.

While the focus of this Project is visual aids, it is important to remember that

visual learning is not dominant for all studcnts. Audiovisual and tactilc-visual aids

havc bccn includcd undcr thc umbrclla of visual aids becausc thcy havc such a strong

visual component, but as has been seen froin thc theories of Múltiple Intelligences

and Learning Styles, all of the available methods nced to be included to varying

dcgrces.

Audiovisual aids providc a necessary variation and change of pace in the

Icsson to hclp maintain the students" attention and interest. Also, audiovisual aids

help teachers to gct studcnts using the language, espccially at the beginning stagcs.

For cxample, pictorial matcrials can provide students with something to talk about

with each other, getting a convcrsation started. Additionally, teachers can ask

students to perform a particular task with the help of a teaching aid, cither

individually or in groups. This involves not only the visual aid but also student

crcativity and personal invcstment in the Icsson.

Though students should be the center of instruction, in many cases, teaehcrs

and studcnts rcly on matcrials and, thus, the matcrials bccome the ccntcr of

instruction. Since many teachers are busy and do not have the time to prepare extra

matcrials, tcxtbooks and othcr commcrcially produced matcrials are very important

in languagc instruction. Thcrcfore, it is important for teachers to know how to choose

the bcst material for instruction, how to make class matcrials that can supplement
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those commcrcial producís, and how to adapt malcriáis to thcir own Icsson plans and

Icaching styles.

3.1.1 Flashcards

Flashcards are onc of the most important visual aids thc tcacher can utilize in

class. Thcy are not too largc and thus highly portable and space efficient. Several

hundred ílashcards can take up the same amount of space as a tcxt book and wcigh

roughly thc same. Thus, a tcacher can havc dozens of flash cards to introduce as

wcll as practicc a numbcr of diffcrcnt lessons, though primarily vocabulary. Thc

uniquc benefít of flashcards is the utilization of both sides of the card.

Thc dcvclopmcnt of flashcards by thc tcacher allows thc materials to be

dircctcd toward thc class focus. They are also more eost effective, requiring only a

lew simple cheap materials. On one sidc of the flashcard, the teacher writes or prints

the word or phrase. On the other side she draws or pastes a picturc. It is that simple.

There are also grcat profcssionally-made flashcards available for purchase. Such

cards are oftcn more durable and thus last longcr.

One side is presented to the class while the othcr remains hidden. This way,

thc conccpt, such as a stove, is fírst presented visually. Then thc English word, with

its corrcct pronunciation, can be introduced without any confusing spclling possibly

causing problcms. Finally, the spelling of thc word on the back of the card can be

shown to thc class. With this method, learning is separated into easy steps with

knowlcdgc bcing progressively accumulatcd. The double-sided cards are also

invaluable for drilling. Students are quizzed to recall the vocabulary word by only
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heing shown an image. Thus, it is clear whether the student(s) remember(s) the word

or not. On the othcr hand, simply reviewing a lisl, sludents may mistakenly believe

that thcy rcmember all of thc vocabuhiry.

The following wi l l provide the rcadcrs with a numbcr of specific ways that

llashcards can be ineorporated into the elassroom:

Pronunciation

1. Prcscnt the topie.

2. Show the students the flasheards.

3. Teachcr pronounccs the word of the flashcard.

4. Make students repeat the word that the teaeher says while he or she is holding

the ílasheards.

Idcntifying objecfx using uumbcrs

\. Have an array of flash cards íbr the students to view within a particular theme

or eategory, e.g. methods of transport.

2. Cali out the ñames of individual ítems and havc the students say how many of

thosc Ítems are on that card.
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Fig 3.1Professionally-made Flashcards

Example Teacher-Student Conversation:

Teacher: "Water colors"

Students: "There are six water colors.

Teacher: "Yes, well done."

Teacher: "Fish."

Students: "There are three fishes."

Teacher: "There are three whatT'

Students: "Fish!"

Teacher: "Yes. There are three fish. The plural of fish is fish. Very good."
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3. Now that thc teacher has taught thc correct pronunciation oí" the words, he or

she reverses the proccss.

4. Thc tcachcr calis out the numbcr and has the studcnts ñame thc objccts that

cxist in that quantity on thc flash cards.

C 'h o res Jhis h cu i ~ds

\ Thcsc cards can be uscd for daily routines to tcach Simple Prcscnt or for

tcaching the actions in thc Prcscnt Continuous fonn.

2. The teacher writes the actions of the flashcards on the board such as "shc is

washing" or "he is sweeping the floor."

3. The board is divided in two parts: on the left sidc of the board, thc teacher has

written the aetions; on the right part of thc board, the teacher pastes the

actions that are written on the leí't part but in disorder.

4. The student has to match the picture and the action.

Family Flashcards

1. Teacher shows flashcards of family members.

2. Teacher says the family member ñame aloud.

3. Students draw their family with the words (father, mothcr, sistcr, brother)

4. Studcnts explain what thcy draw.

Alphabef Flashcards

1. The teacher uses alphabet flash cards to spell out a word.

2. Have the students say the word

3. Get the students to cióse their eyes and remove one of thc lettcrs
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4. Now have the students open their eyes and choosc an individual student to

tell you the missing Icttcr.

fíody l'lashcards.

1. Tcachcr shows the body flashcards

2. Teaeher pronounees the word on the tlashcard.

3. Make students repeat the word while the teaeher is showing the tlashcards.

4. Students play in front of the mirror and thcy touch the part the teaeher is

showing with the flashcards.

Fo od flash cards

1. Show íbod tlashcards to students

2. Students repeat the words

3. The teachers ask the students to divide the tlashcards into: sweet, salt,

vegetables, fruits.

4. The tcachcr paste some flashcards on the board, each studcnt has to toueh one

of the flashcard and say the word, the next student has to touch a new

ílashcard and the llasheard that the last studcnt touched and say the words

aloud, all the students has to toueh the flashcards as a chain.

3.1.2 Posters

Posters are large visual aids that have the benefít of incorporating large

amounts of information into one aid. They can show connections and relationships.
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Professionally-made posters can be very visually stimulating and captivate the

students.

Fig 3.2 Example of a Professionally-made Poster

The devclopment of posters by the teachers themselves is a cost-effective

way to utilize this fantastic resource. Tn fact, homemade posters can allow for

student involvement as they can be invited to add their own contributions to the

poster. The following is one way the teacher can make use of a poster in class:

1. The teacher introduces the topic by showing thc poster of the topic.

2. The teacher ñames the objects that are in the poster.

3. One student asks other classmate to touch the object he or she says.

4. To help the children practice counting skill, the teacher uses a

Numbers Poster, the teacher counts out the number of objects for

each numeral and the student repeats it.
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5. To teach the topic "The Solar System," the teacher shows the solar

systcm and ñames the plancts, thc students rcpcat thc ñames as thc

teacher says thcm. Thcn, thc studcnts draw the solar systcm on thc

small boards as cióse as they can to thc postcr.

6. The teacher can prescnt and interaet with the studcnts using the

poster by making questions:

Teacher: "What is the orange hall on thc Icfi side of the

poster?"

Studcnts: "U is the sun/1

Teacher: "Can you see the sun outside?"

Students: "Yes. Tt is in thc sky."

Teacher: "What is the planct with the big ring around it?"

Studcnts: "It is Saturn/'

3.1.3 Videos

In order to get the ehildren more involved in the learning proccss, the teacher

looks for diffcrcnt instructional media that can hclp the teacher catch thc ehildren's

attcntion. Thc use of video in thc classroom during lessons is a pcrfcct way to reach

studcnts who are auditory and visual learners. Using videos in the classroom allows

studcnts to Icarn, enjoy and remembcr thc information given during the scssion. The

video used in the lesson needs to be prepared beforehand, as with other resouree

material used in class. Also, videos can be reínforced by other visual aid material,
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such as flashcurds, posters, or puppets, thus strengthening the vocabulary watchcd

nreviously in the video.

The development of videos by individual teachers is not common, but

ccrtainly is possible. It is also a great way to leí students take control of their

learning. With current tcchnology, teachers ean takc videos during class with as

lit t lc as a ccll phonc and even put thc class video on YouTubc to sharc with family

and friends. The development of thcsc videos can also be more complex with use of

various video editing software programs. This, of course, is not essential and most

video materials used in class are professionally devclopcd.

Thcsc are somc ideas on how the teacher can use video in class to improve

the children's learning.

1. When watching a video in order to devclop children's imagination the teacher

shows the covcr of the movie and asks the students to guess its title.

2. The teacher can stop the video and challenge the students to predict what the

next scene is.

3. The teacher can practice the vocabulary learncd in class using scenes from the

video.

4. The teacher asks the students some questions about the movie, for instance:

What is the ñame of the main character?

How man y people are in the scene?

What is next to the door?

What is the boy doing?
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5. When children are using Power Point presentations or interactive games, the

tcacher makcs the studcnts follow the instruetions and the children practice

vocabulary, grammar, spelling, and pronunciation.

3.1.4 Blackboard

The use oí" the blackboard (or whiteboard) helps the tcacher with instruetions.

II is easy to use and to correct mistakes. The blackboard is the first thing students

see when entcring to the classroom, so it is important to use it properly and in a way

that the tcacher can capture the children's attcntíon.

Childrcn love to hclp the tcacher and it is an incentive ibr them to use

material that "only the teachcr uses" so, students can contributc with the tcaching

proccss by letting thcm use this material. The Ibllowing is a number of ways for the

teacher to utilize the black board in class:

1. When listening to a song, the teacher writes down the lyric so students

can read the lyries and síng the song at the same time.

2. Teacher dravvs the main charactcrs of the song and writes on the board

the important words. Students know what the song is about. Studcnts

know the new vocabulary and sing with the teacher.

3. To practiee vocabulary, the teacher plays "Hang Man." The tcacher

draws some lines according to the number of the lettcrs of the word;

students start saying the lettcrs thcy think belong to the word. The

teachcr starts to fill up the word with the letters that are correct but if



73

the letters are incorrect the teacher draws a man part by part hanging

from a noose and when the drawing is complete the students lose.

4. The teacher can use the top left part of the board to present the topic

of the day and the activities of it.

5. A student writes the date on the board at the beginning of each day.

6. The teacher uses the board to do and to explain a mind map of the

topic, e.g. "means of transportation." Thcn students have to choose

one mean of transportation and thcn they have to ílll in the

información.

Fig. 3.4 Example of a Mind Map

KINPS

-Car

- Moiorcycle

-Boat

- Airplunc

ACTIONSWITH

MEANS OF

TRANSPORTATION

TRAVELBY PLACES TO VISIT

-Park

-Gilíes (Puyo, Quito)

- Countries (Perú.

Colombia, Vene/.uela)
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STRUCTURF:

1. This i s a / an __ car

2. I use it to _____ go to Quito

3. It travcls by I and

7. The blaekboard is very importan! for the tcachcr to cxplain some

grammar points, c.g. thc present continuous, the future, regular and

irregular verbs.

8. To teaeh thc topie '"body parts," thc tcachcr asks the studcnts to draw

a person on thc board. Each student has to complete and draw a part

of thc body and write thc ñame of thc body part.

3.2Teachcr - made Material

The ABC Institutc has a widc variety of visual aids that are used

evcryday in tcaching.There is plcnty of material that all the teachers can use at the

same time, even though, it has been neeessary for some teachers to develop different

visual aids according to thc topic taught during thc week. Somc of this material is

alrcady damaged as a result of cxtcnsive use; thcrcforeit has becn required to develop

ncw visual aids, such as set of flashcards, puppets, posters and worksheets.

Teachers at ABC, as it is established in their week planning, devotelO

minutes beforc the elass starts to organize the materials required for thc topic of the

day.Occasionally two tcachers have the same topic for the week, for this reason thcy
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material aeeording to thcir studcnts" nccds sincc every student perceives and

proccsscs the iníbrmation in different ways.

Teacher-niadc material hclps educators to be aware of how rcasible it

is to prepare things by themsclvcs nowadays. Internet access, the variety of new

textiles, objccts that can be used during the process of making their own material,

everything makes their work easier and faster than bcfore. Furthcrmore, this hclps

teaehers to develop thcir own "crcativity", which bccomes a challenge in every

tcachcr's lite bccausc it is thcir duty to attract and maintain students" attention during

the cutiré lesson.

3.2.1 Flashcards

Some set of flashcards have been elaborated aeeording to the topics needed to

teach. During their development, materials which were simple and easy to work with

have been used. These sets of tlasheards were developcd bccause in the institutc

every teaeher ean make thcir own material, which can be used for other teaehers as

well. Somc of the rcsourccs used during íhc claboration of the tlasheards were:

Photocopies: The photocopies have been made from other teaehers who have

bought professional flashcards. Make photocopies from an existcnt material allows

teaehers to save moncy, time and some times take advantage of some other elements

that are includcd in the same flashcard. For instance, the numbcrs which are at the

bottom of the eard could be used by the teacher to practice numbers and new

vocabulary at the same time (see Annex l).To preserve the new flashcards in good
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conditions it was neeessary to paste the photoeopies on a ihiek picee ot" eardboard

and then síickaprotective paper in both sides.

lnternet:The internet provides a wide range of resources and information that

allows the teaeher to diseover exeiting and new things. On thc internet many

vvebsites with intcrcsting ideas about tcaching and how to elabórate ncw activities

can be found. Thesc rcsourscs are designcd to help teachers to fínd useful printable

material. Scvcral websites with appropriatepietures íbr kids and rclatcd to the topics

required were printed on normal paper. After that,thcy wcre pastcd on a thick pieee

of eardboard to makc thcm more resistant. Finally, thc flashcards were eovered with

protcctivc paper so that thcy can last longer(sec Annex 2).

Some of thc websites

Self-made: Somctimes when teachers do not have aecess to thc internet or

when íhere is a topic that nceds to be explained in ccrtain way, thcy can créate thc

material without the use of the teehnology. This material has the advantage to be

adaptcd according to thc teachcr's nccds.

One of the groups with whieh visual aids wcrc implementcd bad an

intermedíate level of English. For them spccial material had to be created so

thatstudents and thc tcachcr could havc a convcrsation intcgrating somc clcments

such as grammar, adjectivcs, pronouns and the introduetion of some memory games

as well.Some flashcards wcrc made by using magazines colorful pietures that could

cali children's attention.Bcsides, small pieces of eardboard of different eolors were

cut to write on them the vocabulary to be taught using markers of different colors to

make the words look more attractive to students' eyes(see Annex 3).
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3.2.2 Posters

Posters are essential material when teaehing beeause it helps the teaeher to

have in paper a lot ofgraphies, words and detailed explanation about a topic. Posters

are eolorful, bigger than flasheards and allow students who are sitting at the baek of

the elassroomto have a bctíer view of the material presented at the front of the elass.

Somc posters for different purposcs wcrc elaboratcd.A numbcr of them were

basically instructions for the four ccnters ABC Insti tute works with, reading and

writing, grammar, art and manipulative eenter. Instruetions posters help students to

know the steps they have to follow to complete a workshect without the teacher's

help. To make (hese posters the teaeher requircs the workshccts students will be

working on.In this way the tcachcr writcs on the posters the instructions to eneourage

students dcvclop the workshect accurately and stimulate pupils to work

independently (see Annex 4).

Many posterswerc dcvcloped with the purpose of having students sing songs

in Linglish.With the lyrics written on a big piece of paper, students who already know

how to read were motivated to sing. This helps students to improve their reading

skills, vocabulary and also their English pronunciation. Chants are also a good way

to improve students listening and pronunciation skills in the elass.Students feel

motivated to learn, especially if they are little and posters eontain more pictures than

words. To make the posters the lyrics of the songs were looked up on the internet and

they were written on a big piece of paper with markers.Finally, a picture of the main

eharacter of the song was pasted to give students elues about the main idea of the

song(see Annex 5).
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3.2.3 Puppets

Puppets are a good mcchanism to grab childrcir s attention during elass. They

hclp children to intcract with their pecrs without any restriction. Due to thc big

importancc oí" using puppets in class, teachers necd to makc thcir own puppcts.

Puppets could be elahorated in diffcrcnt ways.For instancc, somc pieees of clothes oí

difieren! colors and si/es wcrc cut according to thc eharacters wanted. Pieees of

papcrboard and ílex foain werc also cut in the needed shapes to tbrm thc puppct.

Latcr, all the parts were sewed together and small parts wcrc pastcd with somc

spccial gluc. Somc parts of the dccoration werc made with fomix(sec Annex ó).

3.2.4 Worksheets

Workshccts are used at ABC to make children practicc what thcy have leamt

in class.At the Instituto, worksheets work togcthcr with thc Icarning ccnters to makc

children think and makc dccisions by thcmsclves. Thc worksheets are designed to

practice: Grammar, Reading and Writing, Manipulative and Art.

Somc worksheets werc devclopcd according to the topic of the week. On

papers somc activitics in thc four diffcrcnt ccnters werc written.For example, several

grammar rules to make children form sentenees according to the pictures they could

seo wcrc included. Some trafile rules were drawn on worksheetswith a blank space

to make children read and understand the rule fírst and then complete thc

scntcnce.Other worksheets wcrc uscd with students to cncourage thcmto read and cut

out words and paste them on the right place.Using the devclopcd workshccts students
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liad to read and use their imagination to draw and decórate the dravving as thcy

wantcd(scc Anncx 7).

3.2.5 Handcrafts

Handerafts are quiek and easy to make, handcrafts rcquire minimal

cquipmcnt and malcriáis, and offcr satistying instant results. Children could be

stimulatcd to Icam by doing fun things, beeause kids l ike to see the product of their

work, especially if thcy are doing nice things by themselves with the supervisión of

thc tcacher.

During the topic of "Animáis" students eould make a hat with their favorite

animal on it. However,since they are l i t t le it was important to make the handcraft in

advanee to show them thc final result as an example. To makc the hat two picces of

cardboard wcrc nccdcd. Thcy wcre clippcd to makc them fit on students' heads.

Thcna drawing of childrcn's favorite animal was cut, colored and pasted on one side

of the cardboard. To make it look nicer the two sides of the hat were deeorated with

yellow paper and also some grass undcr thc animal wasdrawn (scc Anncx 8).

3.3 Assessment of Material Effectivencss

The implementation of the visual aidsat the ABC Institute has helped the

students to devclop diffcrcnt learning skills. Before the implemcntations of materials

in the elassroom, students used to have low grades on their exams. Now with the use

of the materials during the teaehing time, students have improved their grades (see
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Annex Q). Visual aids in class have bccome mediators aimed at achieving the

objectives that are set in the weekly planning and they are the most effeetive

instruments oí'intellectual aetivity promoting the ereativity ofboth thc tcacher and

I he ehildren.

The type of visual aid used is not always as importan! as the fact that they are

being used. For instance, the solar system can be taught using a poster(scc Annex

10), flash cards, a physical model, a powcr point prcscntation,a video or other visual

aids. What is important is that something is being used to demónstrate the eonccpt

without using the primary language. Of eourse, somc aids lend thcmselvcs bcttcr to

different situations, but tbere is not an inhcrently ""right" or "wrong" aid.

With the implcmentation of visual aids, students havc learned while they

were having fun, which has led the ehildren to be more motivated and cnthusiastic

during the English classes. If the child is properly motivated, he or she is going to be

ablc to stay with a task for a reasonably long period of time. It is an undeniable faet

that ehildren have a short attcntion span. As they are vcry young, they cannot

concéntrate on one activity for a long period. However, a highly motivated child will

stay involved for a longer period of time, whereas thc unmotivatcd child will give up

vcry casily whcn they are not involved in thc Icarning. If they are motivated enough

and cngagcd in the activity, ehildren persist to ñnish a ehallenging task and they

want to succced. Visual aids heíp to stimulate their interest and motívate thcm to

engage in the activity(see Annex 11).

Students learned to rcspect one anothcr's property. Of course the teacher was

always fomcnting respect for thc others, but, as they are very young, the way the
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puppcts. Children Icarnt hcst cxpcricntially: through getting visually, auditory and

kincsthctically involved in a subject. Puppets are bright, colorful, tactilc, and

animated. It also can be given a difíerent personality. It is no longcr thc tcachcr

íalking, but rather our triend thc puppct. Using this tcchnique, children paid more

attcntion to what thc puppct said. Thus thc puppet, and not the teacher, was the one

who was tcaching. This incrcascs the children's intercst in the lesson and Icads to

deeper learning.

Involving thc students in thc class with visual aids allowcd thein to Icarn to

construct their own learning, thinking and understanding through thc cxploration of

the malcriáis. When thc tcachcr plays with thc studcnts, children makc their own

choiccs, dcvclop ncw skills, solvc problcms, and makc scnse of thc world they Uve

in. When the tcachcr givcs time to children to play with the malcriáis, they benefit.

They necd frce time to play, time to imagine and créate, and teaehers necd to provide

an environment and resources that interest children and encourage their curiosily to

ask qucslions. Through thc diffcrcnl activilics ihat ihc teacher dcveloped in class

with visual aid material, studcnls improved Iheir oral, listening, and comprehension

skills.

With visual aids that introduce coneepts and ideas (such as slove) bctbre they

introduce languagc, studcnts leamed to relate their previous knowledge (about what a

stove is, does, and is for) with the new languagc. Students learn more effectively

whcn they already know somcthing about a content área and when coneepts in thal

arca mean somcthing to Ihem. When leachers link new information to the sludent's

prior knowledge, they actívale Ihe sludent's interesl and curiosity, and infuse
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instruetion with a sense oí" purpose. When Ibis occurs, teaching starts to tbcus on

nieaning rather than on tbrm. For teachers tbc most important thing is that the

studcnt tries to communicatc thcir ideas in English and it docs not matter if the

sentencc is properly struetured or not.

Studcnts furthcr dcvclopcd their uniquc Icarning strategies, but were also

pushed to i m pro ve other strategies as well. From wcckly use of the four learning

eenters (reading and writing, grammar, art, and manipulative), Ehe ehildren were able

to figure out for themselves whieh strategies worked best in general for thcm as well

as for diffcrcnt individual tasks. For instancc, cooperativc learning is a teaching

stratcgy that involvcs ehildren participating in small-group, learning activities that

promote positive interaetion, espeeially when they share ideas that makc thcm learn

írom eaeh other. This ultimatcly leads those ehildren to lose thcir fcar of speaking or

aeting in tront of others by taking thc initiative and taking risks, cvcn if that means

making mistakcs.



C1IAPTERIV

CONCLUSIONS AND RECOMMENDATIONS

The íbllowing is based on firsthand experienee working as a feachcr with thc

students at thc ABC English Institute and using various visual aids in the lessons.

One of the easiest observations to make regards the level oí" inleresí and atlenlion the

studenls give lo the lessons. The implementation and use of visual matcrials in class

havc grcally hclpcd all of the tcachers at ABC Institute. Before, the material

neeessary to explain certain topics did not exist and Ihis made the leaching process

more diffieult. With its implementation, that has ehangcd and now Icachcrs can

acccss thc material nccdcd for each class and this bencflts both the tcachers and the

students.

4.1 Benefíts for Students Realizcd at ABC Institute

The use of visual aids at ABC Inslitute during the Projeet has had a number

of benetits for bolh íhe leachers and the students. The use of visual matcrials helps

studenls lo devclop skills, cspecially in childrcn with visual and spalial intelligence

as this kind of intelligence incrcascs the ability to think and pcrccíve the world in

imagcs. Peoplc with a high Icvel of Ihis lypc of intelligence are very eonscious of

their surroundings and thcrcfore are good at rcmembering images as well as, usually,

crcating thcm. Studenls with a great dcal of this intelligence generally Icarn best

through drawings, photos, physical objects and other such visual aids. The teachcr
83
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has thc capacity to help the student devclop this abil i ty and therefore givc thcm somc

ideas of what he or she might want to be in the future.

4.1.1 Capturing Students' Attention

When topícs are introduccd using visual aids, whethcr they be tlashcards, a

poster, plástic toys, cd rooms, or any numbcr of physical itcms, the studcnts are

immediately interested in what is going to come ncxt in the Icsson. They are bcttcr

behaved and focused on what thc tcachcr is going to do with the visual aid. It

recaptures thcir attcntion. They are curious about what the teacher is holding and

they give him or her the opportunity to explain what it is that is in his or hcr hand. U

redirects thcir attcntion from wherevcr it was bcforc and gives it bricfly baek to the

tcachcr. This creates a powcrful Icarning opportunity that the teacher can utili/e.

This is one of thc clcarest beneílts that has bccn observcd.

During thc hours of obscrvation it is clcar that ehildren cnjoyed the leaming

process more whcn they have visual material as a teaching tool. They were more

attracted to colors and shapes rathcr than just books and teachers' cxplanations. Thc

proper use of matenals hclpcd children to devclop different skills and this allowed

the teacher to créate strategies to improve their learning, taking into aceount the

various types of intelligenccs the students havc. Children, whcn Icarning somcthing

ncw (in this case L2- English), assoeiate symbols and conccpts; for instancc, it is

easier for a child to remember the meaning of "apple" if he or she sccs the object.

That is why thc use of visual aíds is so important.
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Similar to the first obscrvation rcgarding intcrcst and attcntion, anothcr

possibility whcn using visual aids is the ability to sustain that attention by using the

visual aids in an interaetive activity. Students ean be asked to take a "hands-on"

approaeh and use the visual aids themsclves in a crcative way. For ex ampie, after

teaehing frutt voeabulary using flash cards, students eould be asked to use these same

flash eards of various fruits to créate a fruit salad. This could also be done with

plástic toy fruit or, better yet, the students eould even bring in real fruit to class. Tn

this way, thcy are dircctly involvcd in the aetivity and they have an incentive to

finish the project successfully: they get to eat the fruit salad, whilst praeticing

Knglish.

Through the use o f audiovisual aids, it has been observed that not only helps

keep the ehildren's attention for a longer period of time, but also has bcen shown that

by using songs and puppets, ehildren acquire the skills to speak in front of the public,

espccially whcn thcy are very young childrcn. The use of audio-visual aids in the

institute has helped in the ehildren's learning sinee group study enhance students1

performances, both in class activities, as wcll as on tests.

Motivation makes students fccl attracted to this type of material, the materíais

inelude elements to capture the attention of ehildren and hold their intcrcst (activity,

rcinforcement, attraetive prcscntation). Motivation is an important factor in the

learning proccss, if thcrc is not motivation therc is not Icaming. Young ehildren learn

from cvcrything thcy do. They are naturally curious; they want to explore and

discovcr. If the cxpcricnce of explorations brings pleasure or success, they will want

to learn more. During these early years, ehildren will form positive altitudes about

learning that will last forever. Motivation leads to creativity. Children who receive
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Ihc pro per type of support and cncouragement during the school years w i l l be

creative, advcnturous learners throughout their lives. Capturing thcir attcntion with

visual aids is an effectivc way to kcep thc child cngagcd and thus providc that

support.

4.1.2 The Lcarning Environment

It is important to know that thcre are many cnvironmental faetors that are

important in the child's development of communicative skills and the child's

interaction with others, cspceially whcn they are Icarning a language whieh is not his

or her nativc language. Thcrc must be an accurate English atmosphere both at home

and at school. Language is learned in dynamic social interactions involving the child

and the language users and, in this case, the Institute is the right environmcnt where

tcachcrs, thc staff and childrcn are using the same "code." Students, therefore, learn

to takc risks with the language, bccause even whcn their English is not perfect the

students are rcquired to communicate with the teaeher using English. The teacher

also uses different games whcre the students are encouragcd to talk and work

togcther.

The deeoration of the classroom is a very important factor in the learning

process specially if wc are teaching children. This enablcs a greater motivation of

students, also provides an optimum environmcnt forteaching and Icarning, prometes

active studcnt participaron because they feel more confident. Also it stimulates

creativity, providcs a pleasant envíronment for other activities apart írom the daily
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routines ior instancc, group mcetings and cxtracurricular activities, and the most

important fací is that through the picturcs on the wall they learn vocabulary.

4.1.3 Visual Aids and Memory

Othcr observations have bccn made regarding some of the more specific

benefits of using visual aids during these classes. When tcaching vocabulary, using

visual aids allows students to makc more conneetions in thcir brain that allow them

to more casily rccall the vocabulary at a latcr time. For cxample, if the students are

shown an imagc of a pincapple, they know what it is. They havc previous

experience with it. They know it is a fruit. They know it is ycllow inside. They

know whether or not they likc the fruit. They also havc a word conneeted to that

piccc of fruit. Thcsc are all various conneetions in the brain between the parts that

undcrstand that image to other parts ineluding language. In teaching thcse students

English it ís important that they can conncct a picture, an object, an idea, or piece of

Irui t to the English word. If they connect it first to a Spanish word that they then

transíate into English, they are not properly acquiring the new language. For this

rcason, visual aids help the students to make these direct conneetions and learn that

the image is of a pineapple.

The use of visual aids allows the teacher to involve the students in the

learning proccss, the students cnjoy participating in the activities beeause through the

visual material the new content (topic) is reinforced and therefore is clearer to

understand. The use of visual aids makes that the learning process occur in two

ways: by hearing and by seeing. The importance of listening in communication is
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something vatuablc to considcr. Whcn thc studcnt is a good listcner he/ she has thc

chance to improve his/ her pronunciation, and generally has good grades in the

spcaking cxams. As well visión is an important scnsc in building knowlcdgc of the

world around us as well as in thc dcvclopmcnt of communication and language.

Whcn the studcnt can see thc material that thc tcacher is using, the studcnt tcnd to

dcvelop so me skills l ike the visual intelligence, which allows the child remember

things through imagcs.

4.1.4 Visual Aids and Pronunciation

Another important conclusión is that using visual aids makcs it casicr, as a

tcacher, to focus on pronunciation. Using thc same example, a tcacher can show the

class a picturc of a pincapple. The word is not particularly difficult to say. The

tcacher can pronounce the word clearly for the class and then ask them to repeat it. It

is simple: look at the picture, hear the word, and repeat it. There is no confusión. If

thc studcnts werc looking at thc word as it is spclled, therc would ccrtainly be more

confusión. Thc word is not pronounccd phonetically, which is pcrplexing for many

Spanish speakers. The experience, however, using visual aids to teach pronunciation

is Ihat students understand and accept it very easily. There are very few questions

about why a word is pronounced the way it is. Thcy scc the visual aid, hear thc

sound, and generally remember it.



4.2 Bcnefits for thc Tcachcr Rcali/ed at ABC Institute

Visual aids of all difíerent typcs have bccn, when used at thc ABC Hnglish

Instituto, the souree of dynamic, engaging, and succcssful opportunities for teaehing

and praetice. A particular bencfit that has bcen noticed with the use of visual aids

during thc class aetivitics is that the use of such visual aids strcngthens thc clariíy of

the speakcr's message, in tllis case thc teacher who is in chargc, and to makc children

understand in an casy and fun way what is being taught. Visual aids engage the

studcnts and rcquirc a changc from one activity to another; írom hcaring to sceing

and somctimcs touehing. They enable you to appeal to more than onc scnsc at thc

same time, thcreby increasing your studcnt"s understanding and rctention level. With

drawings, posters, transparencics and othcr visuals, thc concepts or ideas teachers

prcsent are no longer simply words - but words plus images.

The use of visual aids makes a speaker* s mcssagc casicr for listcners to rctain

intormation. When flashcards are used in class to explain a topic, children remember

thc voeabulary thcy have just bccn givcn much bctter. The colors, shapes, letters, and

all mese elemcnts make the visual aid eateh the children's attentíon in an easy and

attractive way. A teaehing aid is a tool used by teachers, facilitators, or tutors to

help learncrs improve reading and other skills ¡Ilústrate or reinforce a skill, fact, or

idea, and relieve anxiety, fears, or boredom, since many teaehing aids are like games.

4.2.1 Training in Proper Use of Visual Aids

It is importan! to give a proper training to the teachers on how to teach

aceurately and in such a way that the students understand and are eapable of



developing their own knowlcdgc. Thc training should be related to children's

cognitivc dcvelopmcnt; as such, teachcrs can be ablc to know thc proccss by which

childrcn acquirc knowledge and crcatc mcmories. Thc child's devclopment oí"

language and other skills is dependen! upon his capaeity to Icarn. Furthcnnore,

training helps teaehers to be more effective in their job, using diffcrcnt

methodologies and not improvising thc aetivitics so pupils Icarn and behavc bcttcr

and aehievc highcr standards. Moreover, teaehers improvc their teaching 1-evel and

eonsequently they feel l ike successful professionals and thus beeome more motivatcd

to genérate new ideas.

A recommcndation would be that the teacher should learn the propcr use of

the material. New malcriáis like games are implementcd in the Institutc for the

teaehers to use with the childrcn, but, as thc material is ncw, some teaehers do not

know how to use thcm propcrly. This Icads to the frcqucnt misuse of the material.

Thc tcachcr tends to use thc material they alrcady know and are eomfortable with

using far too often despitc of having lots of new material available to thcm. The

teacher o fien prefers to use the same material that he or shc is familiar with plcnty of

times rather try somcthing ncw, which has thc unfortunate effcct of eausing children

to lose interest.

It is necessary to constantly maintain the materials such as the flashcards,

postcrs, toys, and board gamcs. Sincc thcsc materials are widcly utilized by both the

teaehers and the studcnts, the physical condition of these rcsources quickly

deteriórales. Their attraclivcncss in class and ability to cali the attention of the ehild

also declines. Thcre must be adcquatc communication between teaehers and the
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principal of thc inst i tuto in ordcr to achicve a common agrecmcnt on thc daily

inaintcnance of thc malcriáis uscd.

With rcgard spccifically to tlash cards, if thcrc is not cnough moncy in thc

hlldgct to buy ncw oncs, tcachcrs can rathcr casily make their own cards according to

the particular topic that will be taught in class that day. A good way to improvc

Icarning is to incorpórate color in the proccss of card making. For ex ampie, if the

teacher is using flashcards to study new vocabulary, he or she ean group thc words

togcthcr according to similaritics and thcn assign each group its own unique color

rlashcard. Color-coding is cspccially useful íbr students who are visual learners or

tactile.

4.3 Indircct Bcncfits of Implementcd Strategics at ABC Instituto

Students had a positive attitude towards thc language, becausc thcy were

using it for real purposes. The use of hands-on, real-life materials in thc classroom

along with continuous use of English by the teacher instills in thc childrcn a scnse of

thc importancc that English has not just at ABC, but in general as wcll. In addition,

thcy know that many of their favorito songs and movies are produced in English so

thcy make an effort to understand and learn the language. This helps to motívate the

students to learn to take risks even when they are not necessarily proficient in the

language.

In class, students learncd to work coopcrativcly in groups with the materials

as thc teacher tried to mix thc students in every group aetivity in different

combinations. This helps the children to know all their classmates and build
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friendships with thcm. Also, students learncd to be involved in the class because thcy

ie l t they could contributc to the lesson. Studcnts dcvelopcd more coníidcncc with

the tcachcr, which Icd them to use the languagc to communicatc thcir íeelings,

thoughts, and ideas. The teachcrs pcrsonality and tcaching style have an impact on

how childrcn behave in class and their aeademic perfbrmanee. I t is important to

crcatc a positive environment in which the student fccls comfortablc and can fostcr

their confidencc.

Students learned that English could be acquired in diffcrent ways, according

to thcir needs, likes and abilitics. Teachers crcatcd a studcnt-ccntered classroom

environment by knowing thcir abilities, wcakncsscs, learning strategies, as well as

thcir individual likcs and dislikes. The students were cncouraged to particípate

actively in learning the material. Often, the ehildren would prcscnt the material in

some activitics or games rather than just being passivc and listcning quictly. Students

are always involved throughout the class time in activitics that help them construct

thcir undcrstanding of the material that is presented. The teaeher does not present a

vast quantity of infbnnation, bul uses a variety oí hands-on actívities to promotc

learning.

Studcnts learncd to follow rules and instructions properly. They realized that

goals could be reached if they tbllowed the teacher's explanations and if thcy

rbllowed the instructions written on the papcr to develop the projcct. This Icd the

students to learn to work faster and to take advantage of time. In addition, they

learned that in order to have a vcry nice Job done, thcy had to develop and add some

crcativity and imagination whcn doing their activity. Furthcrmore, students learned

that if thcy work vcry hard with effort and pcrseverance, they could fmish their work



successfufly. The ehildren's success incrcascd their sclf-confidencc and they started

to know and valué themselvcs and to valué and rcspeet their work and the work of

others.

4.4 Recommcndations

Bascd on cxperienee during this projeet, the incorporation of visual aids into

the curriculum is an often undcr lookcd, but incrcdibly valuablc, tool in the

instruction of Rnglish, or any forcign languagc. The bcst way to do this is by

iinagining what type of visual aid is suitable for their age. Most children feel

attraeted by colorful objccts, things that they can toueh and play with. So, it is

important to incorpórate into the curriculum the corrcct matcrials and specifíc

activities related to the topic, only by doing this they are going ío rcmember what

they have learned for a long time.

Tcachcrs should know what cxactly is going to tcach in class ahcad of time.

To makc the instruction easicr it is important to make an effeetive lesson planning,

where you ean write the activities you are going to do for the month, week or day.

This is going to help to organize the ideas and to have the materials ready that are

going to be used for the activies cvcn when the required matcrials are not available at

that moment. Planning providcs the chance to look it up on the internet and print the

material nccdcd and, through this, possible problems can be predieted and thus

solutions eonsidercd.

Teaehers have to encourage students to particípate in class, giving them the

opportunity to help the teacher with the tlashacards, postcrs, toys, etc. This activities



are going to help students to bui ld confidence in themselves and cnjoy the learning

proccss. Teaehers havc to be carcful if the student is fcarful and does not want to

coopcratc, do not forcé the stutlent to do an activity that he or she does not want to

do, this can makc the student not want to eooperate never again.

Teaehers can only embrace the fact that young students will inhercntly have

short attention spans and no exccutive control to rcfocus their attention on the same

material. Teaehers thus have the responsibility to keep refoeusing the students on the

day's particular theme. Fortunatcly, as wc havc scen in this Projcct, thcrc is a

multitudc of ways to eombat short attention spans with the world of visual aids.

Teaehers should try to use as many diflerent visual aids as possible in a class in order

to have them interested and t'ocused the wholc time.
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Front of flashcard Back of flashcard

Mercury

Front of flashcard
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Back of flashcard

Front of flashcard

Júpiter

Back of flashcard

Front of flashcard

Saturn

Back of flashcard
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Annex 3
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Adjectives, verbs, means of transportation

car

ane
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deán n orno/e
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Months

Front of the flashcard Backof theflashcard

Jan oay

Front of theflashcard Backof theflashcard

-ebruavv

Front of theflashcard

uqust

Backof the flashcard
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Manipulative Center
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Reading and Writing
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Exam
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\REA: Writing

ABC ENGLiSH
MIDTERM EVALUATIONS

LEVEL; 5
GROUP: ME

•^JAME: DATE:

1. Complete the crossword (40 pts)
\CROSS

f|POpí>»

DOWN

1 ^ft:CicVi

£-^£>VcU Kí.

4 £**=?) .*M Acer

fV \

" 2." Match the numbers m cuíutnn A wMi column B (JO pts)
\"

too^Twenty
Sixty

Fourteen
One hundred
SeYevty ntnt

Twelve

3. Write the aumber* of eacb object (30 pt«)
Kxample How many can fly? £ ^ 2^

l l im many can walk?

How many can swim?

How many can jump?

i

£
v/12

14
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