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RESUMEN

Este proyecto reporta los resultados de un estudio sobre el uso de Quizizz para el
refuerzo de estructuras gramaticales (pasado simple y presente perfecto). Los
hablantes nativos de espafiol suelen tener problemas a la hora de utilizar las
caracteristicas linguisticas, de hecho, uno de los errores mas comunes que
cometen este tipo de estudiantes es el reconocimiento y diferenciacion del pasado
simple y el presente perfecto (Swan & Smith, 2001). Por eso, este trabajo de
investigacion espera abordar ese problema mediante el uso de la tecnologia. Se ha
comprobado que la implementacién de sitios web en linea favorece la interaccién,
la participacion activa y la comprension del idioma por parte de los estudiantes. Esa
es larazén por la que se utilizo Quizizz. El objetivo general de esta investigacion se
refiere al analisis de la influencia de un entorno virtual como ‘Quizizz’ para el
reforzamiento de los tiempos presente perfecto y pasado simple en un nivel A2.
Para abordar este objetivo, los sujetos del estudio realizaron un pretest y un posttest
en los que se evalud su comprension gramatical. El experimento realizado consistio
en la creacion de actividades para ensefiar gramatica de forma explicita utilizando
el marco de concienciacion de Rod Ellis. Ademas, el grupo experimental uso
Quizizz para analizar la gramatica. Los resultados mostraron que, al aumentar la
conciencia de las formas del lenguaje, los estudiantes podrian mejorar su

competencia gramatical.

Palabras clave: pasado simple, presente perfecto, consciencia gramatical.
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ABSTRACT

This project reports on the results of a study about the use of Quizizz for the
reinforcement of grammar structures (past simple and present perfect). Spanish
native speakers tend to encounter problems when using linguistic features, indeed
one of the most common errors made by these types of students is the recognition
and differentiation of the past simple and present perfect (Swan & Smith, 2001).
Because of that, the current research work expects to tackle that problem by using
technology. It has been proven that the implementation of online websites boosts
interaction, active participation, and students” comprehension of language (Khalili &
Ostafichuk, 2020). That is the reason why, Quizizz was used. The general objective
of the current research project is to analyze the influence of a virtual environment,
specifically ‘Quizizz’, on the reinforcement of Present Perfect and Simple Past
tenses at an A2 level. To address this objective, the subjects of the study take a
pretest and a posttest in which their comprehension of grammar was evaluated. The
experiment consisted of creating activities to explicitly teach grammar by using the
Rod Ellis” consciousness-raising framework. Additionally, the experimental group
used Quizizz for analyzing grammar. Results showed that by raising awareness of

language forms students could improve their grammatical competence.

Keywords: past simple, present perfect, grammatical consciousness.
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INTRODUCTION

English is a Lingua Franca, a means of global communication. People from different
countries and languages use English as a common language (Jenkins, 2009). For
this reason, it is important to consider an appropriate method, especially an eclectic
methodology to apply in the teaching and learning process. Indeed, learning a
language is one of the most important activities that a human being should consider,
it allows people to communicate around the world. It gives a huge number of
opportunities in education, jobs, business, and social life (VareCkova, 2018). That is
why in order to get the best of a language, educators need to consider an efficient
strategy to boost communication, as the main learning objective. There is when

innovative teaching techniques can be applied.

Hence, the current situation that the world is facing has impacted education in a
hugely significant way. The main implications that have been evidenced are
regarding the modality, the resources, and the interaction in the class. Regarding
the modality, it was inevitable to use online platforms such as Zoom and Teams to
create a virtual class. In this sense, resources were merely modified into the ones
available online and interaction was reduced to its minimum since teachers and
students relied on a stable internet connection. Undoubtedly, technology played a
vital role since the pandemic started, and that is exactly why education should start

using technology as a teaching tool (Sudiapermana, 2020).

In fact, the use of technology could serve to solve current problems in the education
system. One problem that is clear is the lack of motivation students have during
online classes. The attention spam has been reduced in a virtual environment since
there are many ways students get distracted (Cicekci & Sadik, 2019). They tend to
lose focus because of the use of their phones. Thus, incorporating the use of
smartphones in the lesson may benefit the way students engage and interact in the

class. As a result, students will be motivated and engaged with the content.

In addition, the use of outdated resources also affects the teaching and learning

process. Students need and expect innovative resources to foster active interaction,



higher thinking skills and autonomous learning. Traditional methodology might not
fulfill these requirements, so the use of technology may benefit the way students
perceive their performance. To exemplify this, gamification using technology could
promote independent learning, students may explore language points through
games and in that way learning outcomes could be achieved (Fajar, 2020).

Problem statement

When it comes to Ecuador, the teaching and learning process of English has
different problems, not only in methodology but also in terms of technology. The
learning outcomes are not according to the objectives stablished at the beginning of
each course. Thus, it is a concrete problem starting in the most basic levels since
school. In the same way, it happens in universities, students do not have an efficient
background to use the language appropriately and be ready to acquire advanced
grammar. More specifically, this problem was evidenced in Technical University of
Ambato, with A2 level students. Professors and teachers are mostly responsible for
the problem because the methodology applied in class is not appropriate and they

do not use technology, to promote interactive classes.

The use of technology in classes has been a huge problem for educators, it is
because of the lack of preparation and investigation. To illustrate, in different
institutions teachers and students do not have access to a technological device.
Authorities do not consider the importance of technology and do nothing to improve
this situation. However, education has suffered a special impact because of the
current pandemic. Professors, parents and students are forced to use technology in

different fields but specially in education.

One of the biggest problems that students deal with when learning English is the
use of grammar. It is difficult for student to acquire basic structures and when using
the language in a productive way, it is impossible to understand the ideas they want
to communicate. If students do not have a solid background on grammar, it will
complicate the learning process of advanced structures. Learners are also afraid of

grammar; they are not motivated to learn it. They think that grammar is so frustrating,



one of the most important reasons is because teachers do not use an appropriate
technique to teach it, they normally use traditional methodologies. As a result,
students cannot express a simple idea (Al-Mekhafi & Perur, 2011).

Finally, the educational environment gets boring, and students do not have the
willingness to learn English, they try to do the minimal effort just to get a certificate
of approval, but they do not really get enough knowledge to use the language in real
life contexts. Therefore, all the problems described contributed to development of
the following question: How could teachers improve the acquisition of grammar
structures in English as a Foreign Language in A2 level students from the Technical
University of Ambato? This question would be answered by this research work.

Hypothesis

At the moment of analyzing the problem, the idea to be tested is based on the
effectiveness of virtual environments in the process of acquiring basic grammatical
structures in real life situations. The needs are investigated, and the ideas promote
the motivation of learning English in didactive atmospheres, in order to get better
results. Thus, the use of technology working together with different educational
methodologies will produce a great result at leaning English as a Foreign Language.

Indeed, that is what the current research project will be based on.

General and specific objectives

The current research project will cover four objectives, one general and three
specific ones. The general objective is to analyze the influence of a virtual
environment such as ‘Quizizz’ for the reinforcement of the Present Perfect and
Simple Past tenses at an A2 level. The first specific objective is to identify the
benefits regarding the impact of ‘QUIZIZZ’ on the development of grammar
structures using posttests. The second specific objective is to evaluate the students’
knowledge of grammar structures by means of a grammar pre-test. The third

objective is to develop different virtual activities during the learning process of the



unit about Present Perfect and Simple Past. Last but not least, to apply the

grammatical structure of Present Perfect and Simple Past tenses in real contexts.

Justification

After reflecting on the background, problem, and objectives, which constitute the
basis of this study, it could be said that, the current work is feasible because the use
of technology in class and outside will create a positive environment where the
learner will feel motivated to learn the language and solve communicative needs.
Besides, Quizizz is a technological tool which allows students to focus their attention
and gamifying the learning process. Students are exposed to a set of questions
where grammatical structures are applied and they decide to type or choose the
best option, which makes them aware of their skills.

In addition, Quizizz challenges students to get the best results over the other
learners. It creates an environment of competence, and they give all the best in each
one of the activities at the same time they learn the language. Indeed, Quizizz allows
instructors to evaluate the accuracy students have with grammar, providing a file
with the averages and scores. Quizizz is also an evaluation tool that encourages
instructors to provide feedback. Finally, Quizizz helps instructors to organize the
class, not only for evaluation tasks but also for presenting information. It gets the
attention of learners and enjoy each one of the lessons. Students are able to

internalize content and use it in productive activities with accuracy.



CHAPTER I: STATE OF ART AND PRACTICE

1.1. Teaching English as a foreign language

Education is the only way to help a person be free and helpful for the society,
considering intellectual capacities, moral and feelings, adapted to the context where
the person lives. The etymology of the term education comes from the Latin educere
and educare, the principal meaning is to promote the intellectual development of
every single human being. Thus, it is important to identify the natural abilities that
the students have, in order to be able to motivate and activate specific areas that
are helpful to identify the best strategy to apply in classes (Shearer, 2018).

Indeed, education goes beyond schooling. Itis a process that involves teaching and
learning, developing strategies and making learning meaningful, a long-term
product, an outcome. According to Klemm (2017), “Education is not only learning
books just memorizing series of information, the purpose is to analyze if the
information is true or false”; it means that students need to create a critical context
where it is important to provide a specific point of view, about what the learner has

inferred. In this way, students will develop higher thinking skills.

When it comes to teaching and learning a foreign language it should be said that it
is a challenge, there are different facts to consider. Teaching a language implies
teaching the culture which means to create the proper environment to acquire the
target language since learning a language also means learning to communicate with
other speakers who speak the same target language. Because of that, the teaching
and learning process should aim to boost cultural awareness and pragmatic
appropriateness in that way, students would master more than linguistic

competence (Yeganeh & Raeesi, 2014).

First, a linguistic competence constitutes knowledge of language, but that
knowledge is tacit, implicit. This means that people do not have conscious access

to the principles and rules that govern the combination of sounds, words, and



sentences; however, they do recognize when those rules and principles have been
violated. Language is a complex human activity that most of us take for granted.
Being able to communicate our thoughts, express our ideas, interpret concepts,
thoughts, feelings, facts, and opinions, and transmit our culture depends on our
ability to use a language. This ability has been identified as the linguistic
competence. The term linguistic competence refers to the unconscious knowledge
of grammar (Council of Europe, 2001).

In addition, Khan (2020) affirms that the failure of English means the failure in all
subjects. This phrase shows a great impact and at the same time motivates people
to start learning the language. In other words, learning English can become a
powerful tool, a key to success. That is the reason why some language learners
normally invest lots of time and effort when learning English as a foreign language
(EFL) or as a second language (ESL). This research promotes the willingness to
learn the language using technology, constructing accurate sentences where the

communication will be precise and concise.

Furthermore, the importance of learning a foreign language stablishes the
development of a global society that demands a high-quality life. Learning a foreign
language increases opportunity of getting a better job, access to educational
institutions, among others. In addition, it contributes to build up the self-esteem of
the language learner. Thus, it is an essential activity not only for the individual but
as well as for the whole society because it means progress. Considering that the
main purpose of a language is communication, it is necessary to find the most
appropriate methodology that satisfies the students’ needs and helps to develop

cognitive and communicative skills (Varec¢kova, 2018).

Teaching English as a Foreign Language in Ecuador is a topic that can be widely
discussed, and it is not the purpose of the present research. However, it can be
mentioned that teaching and learning of a foreign language faces some difficulties
that go from the political issues to the pragmatic ones and the consequences can

be seen in the results: the language learners’ performance. The level of knowledge



acquired by the language learners differs, some learners can reach the desired
levels while others keep a basic one (British Council, 2015).

Having a basic or elementary level is a problem since they cannot communicate
their ideas as they would like to. This has become an issue that needs to be solved.
Language learners as well as language instructors need to find a way to improve
the level of the target language. Learners, who have been exposed to real situations
where English is needed, could not respond appropriately, as a result,
communication is not accurate. Accuracy is extremely important because it conveys
an appropriate message. Learners want to participate in different fields such as:
debates, discussions, surveys, formal and informal conversations but it was really

difficult to express what they thought (Ministerio de Educacion, 2015).

Nowadays, the Ecuadorian Government has developed different courses and
seminars where language instructors and students can practice English as a
Foreign Language. Besides, it has established the acquisition of English from early
stages in education (Ministerio de Educacion, 2015). This system motivated
learners and teachers to investigate more about the language and develop
autonomous activities. Searching information on the internet, using apps in mobile
devices, and reading authentic material are different ways of learning, as a result,

the language production is more competent, fluent and accurate.

English as any other language has different skills to be developed, all of them are
really important. They are: listening, reading, speaking, and writing. However, it
should be mentioned that there are other sub skills that have a great influence when
using the language such us: pronunciation, grammar, spelling and vocabulary.
According Mese (2021) the amount of attention you give to each skill area will
depend on both the level of your learners as well as their situational needs. After a
concrete analysis of the group of students, the professor needs to consider the

purpose and the necessities to identify what skill needs to be developed.

Undoubtedly, the first language skill to be developed is a receptive one. The first
perceptions of the environment are by listening since a baby is in the mothers’ belly.

Children perceive the language and start learning how to use it by acquisition.



Renukadevi (2014) affirms that listening is one of the basic skills in English.
However, listening is a skill perceived by students as a difficult one. Many of
students find it hard to master it and that can be seen in test and evaluations.
Listening sections are usually the ones with lowest scores.

By the same token, reading is another receptive skill that helps students to get
appropriate input. It involves the use of texts where the learner is able to identify
grammatical structures specially. According to Renukadevi (2014), first and
foremost, reading is one of the best ways to increase vocabulary and to consolidate
understanding of grammar. It is important to work on this skill to identify grammatical
structures, in other terms, have a model of how words are organized to form

sentences.

On the other hand, productive skills may focus on pronunciation, intonation, and
fluency. Depending on the process of evaluation language instructors also need to
consider accuracy. Hosni (2014) states that the young learners of today are facing
numerous problems in expressing their thoughts and ideas properly in English even
if they know and express the same in their mother tongue. Being an expert in a
specific topic in our mother tongue is not necessary to be capable to communicate
the same thing in English, even with basic knowledge. As a result, speaking needs

to be studied and the use of technology will facilitate the process.

Writing constitutes a productive skill as well. Its main purpose is to use the language
in a way that it expresses meaning through written texts. Meaning is created through
linguistic and nonlinguistic features. One of the main linguistic factors to consider
when writing is grammar. According to the British Council (2015) learners must
actually create meaning and produce their own language. That is why writing is so
hard, even for native speakers. This skill is difficult to master but with lots of practice,
it is going to be easy to put thoughts in words. Thus, it is clear that grammar is vital

for writing and that it can be a challenge.

It is clear that, pronunciation, spelling, vocabulary, and grammar are the most

important sub skills in English, they are concrete complements to be able to



communicate appropriately. All the teaching-learning process needs to promote the
application and practice of all skills and sub skills. Furthermore, the sub skill that is
part of this concrete study is grammar. Grammar is a word that scares language
learners since it is complex. It implies to know the rules of a language and be able
to apply them in order to convey meaning. Grammar is the base of the language
because it helps the learner communicate and be understood in different ways (Al-
Jarf, 2017).

Among the definitions of grammar, the definition provided by dictionary.com is a
simple one but clear enough and reflects the purpose of this research. “The study
of the way the sentences of a language are constructed”. This concept explains that
in grammar is the precise order of words in a sentence that has sense, not only in
meaning but also in context. It shows that the students need to pay strict attention
in the way the sentences and phrases are formed. Teaching grammar is not an easy
job, as it has been said because grammar is complex. Language instructors not only
have to master it, but they have to consider learner’'s needs, their learning styles,
and the context where language learning is taking place. Fortunately, nowadays,
there are a lot of techniques and plenty of resources to teach grammar in the

classroom

Clearly, language instructors must evaluate students on what is the best method for
teaching grammar. It is completely necessary to identify students’ needs, trying to
demonstrate common objectives where all learners are exposed to the language,
feeling comfortable in the class and be able to ask questions to promote interaction.
Grammar is totally valuable in the process of learning because it helps learners to
organize structures and provide a clear meaning of what they want to express as
well as they will be able to grasp or get the message that is delivered to them. We
have to keep in mind that the main purpose of a language is communication.
Language instructors should consider different methodologies, - even traditional
activities that have been put aside for being considered obsolete could be helpful.
The success of a class is to create a nice environment with a variety of activities
(Tugrul, 2013).
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Because of that, Saaristo, (2015) mentions that grammar is an important aspect of
a language where learners' and language instructors’ opinions vary. Some students
love to find out or learn the proper usage of grammar while some wanted to do
grammar exercises. For instance, in a normal class, students are aware of the
specific moment when the teacher starts the grammar explanation inductively or
deductively. They are waiting for structures, forms, and exercises to practice the

language. This is a new perspective that needs to be explored.

Indeed, there are two main approaches to teach grammar. They are the deductive
and inductive approach. The deductive approach is the one where the teacher
presents the language through rules and continued with examples. The teacher has
the main or active role, and the learners have a passive role, they just follow
instructions. The deductive approach allows learners to practice more the language
and save time It is highly recommended for lower-level students. The Council of
Europe (2015) argues that the teacher’s task is to provide the appropriate context
where a certain rule is used, together with the appropriate context for

communication.

That is why, she mentions that the context in deductive approach is so essential,
and the teacher needs to organize the lesson based on it. The most used
methodology in this approach is the Presentation, Practice and Production (PPP),
where the rule is presented by the teacher (presentation), the student interprets the
idea or the construction of the utterance, applied in specific contexts (practice), and
does grammar exercises (practice). However, this process could be monotonous
and boring (Hamdani, 2018).

Regarding methodology, the Presentation, Practice, and Production (PPP) is one of
the most applied methods in the English learning process, because it is really easy
to manage. It was the beginning of the Communicative Language Teaching (CLT).
It develops grammar, vocabulary, and functions of language, giving a simple image
of the language. This method is really used for beginners. It consists of three main

stages:
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The first stage is Presentation, considering that it is necessary to do a short activity
called Lead-in or Warm-up, to get students involved in what are they going to learn
and make them feel ready for learning a new language. In the presentation stage,
language instructors show the language content that is going to be studied, using
specific material that helps learners identify the language structure and vocabulary.

The second stage is Practice, Teacher pretends to develop accuracy on students,
asking them different patterns or phrases previously presented but using them in a
different context. Students can do filling-gap activities and sentence-transformation
tasks to consolidate the language. Students are totally involved in the activities; they
are oriented by the teacher, and they can also receive help from classmates.

Third, the production stage is when students have to use the language
spontaneously, it means that they would remember patterns to be fluent. Students
could prepare role-plays, debates, or storytelling. They are free to use the language
according to their personal experiences or what they think about a situation.
Students contextualize the language, and the teacher provides feedback carefully

trying not to interrupt the fluency in the activity (Li, 2020).

Moreover, the inductive approach is more common in classes at the present time,
language instructors are using it as in a high average of lessons because it
motivates learners to discover the language and the student is more involved in the
learning process. The teacher does not explain the rule, students are motivated to

recognize the concept in a natural way, through their own reading and writing.

Aligned with what mentioned before, Schmidt (2009) confirms that unconscious
process of identification and acquisition of the presented grammar rules can be
stored for a longer period of time. Long-term memory is used in this approach
because when students realize by themselves a grammatical rule, they discover the
information and acquire the language. It is necessary to provide appropriate time for

students to analyze.
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Grammar is included in readings, recordings and videos, the teacher does not
explain parts of sentences, students realize the use of them. Learners practice in
pairs, groups and they produce language in a different activity. In this point, grammar

will help learners construct sentences, internalize, and reflect on uses.

Thus, students do not feel the pressure of memorizing lots of grammatical rules,
they start constructing sentences logically and all the learning process is more
natural, the skills are acquired faster than using the deductive approach. Another
important aspect of this approach is that allows to work cooperatively, it helps to
work as a whole class, and learners are forced to use the language with classmates
and the teacher. This is an exploration process that conducts to an authentical
comprehension of knowledge.

Besides, there is another grammar approach, consciousness-raising, it involves an
attempt to equip the learner with an understanding of a special grammatical feature
in order to develop declarative rather than procedural knowledge to it (Ellis, 2015).
There are five main steps that should be considered in consciousness-raising. The
first one is about isolating a specific linguistic feature for focused attention. The
second category refers to providing data to learners, the data should illustrate the
targeted feature and they may be supplied with an explicit rule describing or

explaining the feature.

The third characteristic regards the intellectual effort students need to utilize in order
to understand the targeted feature. This step is particularly essential because it will
become the basis for providing clarification in the form of the linguistic point. Indeed,
clarification is the fourth step. In the fifth stage, students may be required to
articulate the rule describing the grammatical structure. This characteristic is not
mandatory and can be replaced by an activity in which students focus on form rather
than on forms (Ellis, 2003). In this way, students could use explicit language learning

to expand it to implicit learning and production.
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1.2. Technology in education

The use of technology has been one of the most important models of education, in
these years. Since lots of people have access to a computer or smartphone, they
get information in some seconds. People not only use technology for entertainment,
but also to log on to different educational websites, where the learning process is
developed in a fun way. According to Lewin (2019), there are lots of evidence to
show that technology and online learning are improving learning outcomes for most
students. Different studies confirm that the influence of technology in students’ life

produces a good impact in a class, and the result is really satisfying.

Equally important is what Courville (2011) confirms, that the correct use of tools and
resources nevertheless does have the potential to change education. Undeniably,
technology is in our pocket; this phrase opens a concrete debate of how people can
receive and send information easily. However, it is important to know how to use
different resources and take all the advantage of them. In this point of view,
language instructors need to be aware of all the resources that could be really
helpful to apply in different classes according to students’ needs. There are lots of
courses and seminaries where people could be instructed about technological tools

and be able to use them.

Therefore, the technological tools are really important in teaching because they offer
a continuous and uploaded service, they improve when people use them. It is not
only a website to get information or entertainment but also a useful tool to develop
knowledge in particular cases, in this case education. The challenge is to design
attractive and useful lessons, where people feel free to participate and contribute
data. This is the only way to identify if a website is reliable to take all the advantage

of it. If a website is not consistent, there is not a purpose to use it (Vassallo, 2018).

Technology has opened lots of opportunities in education, in terms of
communication and collaboration. Nowadays, technology permits the access to
different resources of information around the world and points of views from people

who live in different countries. Students, in seconds, can share what they are
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learning and receive feedback. Collaborative learning is really applied with the use
of technology, because learners could work together, it does not matter where they
are, not only in pairs but also in groups.

When it comes to the role of teacher, it has been changing depending on the
purpose of the class and students’ needs. Nowadays, language instructors have
taken advantage of technology, the teacher becomes a guide or facilitator. Another
advantage of technology is that language instructors can create syllabi, lesson plans
and materials easily. There is a huge number of technological tools that can facilitate
the organization of modules, trying to find the most effective and efficient way to

satisfy students’ needs (Carstens, Mallon, Batainch, & Al-Batainech, 2021).

Regarding the Web 2.0 tools, they appeared as different social networking sites and
blogs. They create dynamic virtual environments, where people are able to share,
create and comment information as a way of participation and collaboration. Not all
the Web 2.0 tools are created for educational purposes, most of them were created
to have fun and interact with people around the world. They transform the teaching-
learning process, promoting a student-centered approach with a motivated and critic

learner.

In fact, language instructors use Web 2.0 tools to create, collaborate, store, edit and
share on-line content, where many students could have access at the same time or
at the time that the teacher considers. Depending on the tool, there are many
activities to do, for example: creating presentations, doing research, chatting,
showing, and sharing audios, pictures, videos, drawing, and writing, designing maps
and generating quizzes. According to Courville (2011) using technology in your
classroom can have many benefits for you as a teacher by supporting your teaching
goals and increasing the learning capabilities of your students. Language instructors
need to stablish an objective at the beginning of each lesson, in some cases, it is
difficult to achieve because of different situations, but with the use of technology,
this problem could be solved, where the result could be demonstrated in the skills

developed by students.
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One of the most important benefits of Web 2.0 tools is the easiness to provide
feedback. In some seconds, students could get the results of the activity and check
the correct answers. The teacher could type comments to give a brief explanation
about the mistake and motivate students with positive phrases. If the virtual
environment is created as a whole class, students could not only receive feedback
from the teacher, but also from classmates. It creates a communicative environment
where all the group learn at the same time and contributes ideas to master the
language (Mofareh, 2019).

1.3. Quizizz

Quizizz is a Web 2.0 tool that allows language instructors to create online
guestionnaires where students can answer in three different ways: as a direct way,
homework or individually. Due to the impact of technology in students’ lives, both
teaching and learning need to be integrated, getting a high level of motivation and
participation in the class. According to Lim (2021) Quizizz, for instance, is a free
pedagogical and technological multiplayer tool for classroom activities that allows
students to practice individually or in teams with their smartphones. This
technological tool permits students to do online activities specifically for learning

process, no matter the place they are because they could use mobiles.

Quizizz in Educational Fields

Nowadays, technology has taken a considered part of people’s days, creating a
millennials generation. Students love learning by playing online games. Quizizz
includes lots of activities, in comparison with other Web 2.0 tools. It creates games
as a way of competition. The use of this tool is a challenge for learners. Quizizz
emerges as a tool to interact, evaluate, and provide feedback instantly. In addition,
this game combines modern methodologies opening fields where learners could

create, imagine, observe, innovate, and learn (Zhao, 2019).
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Figure 1. Quizizz layout
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In addition, Quizizz is considered an evaluation tool, it benefits learners to practice
activities at any time. For example: Reading skills, in the questionnaire the teacher
could add a short text and add comprehension questions. The students access with
a code or link and pay attention to the time to answer each question. Listening and
Speaking skills are also used in Quizizz, because it allows to upload audio files or
videos, but depending on the organization of the teacher, he/she could manage the
planning and ask students to answer questions using Quizizz. Writing could be
developed in two options, filling-in-the-blank and open-ended. Due to the objective
of the lesson the student must type the answer. Grammar is the most used sub skKill
in this platform because it allows teacher to create different kind of questions
(Husain & Jusoh, 2021).

Quizizz platform promotes a level of competition and challenges between students,
stimulating interest, motivation, and group work, (Gordon & Grey, 2015)states that
taking the quiz as a group facilitates higher order thinking and focus teams on the
subject material. The dynamic of the platform allows to form teams where students
feel the necessity of participation, it helps to get a higher level of interaction, in order
to get extra points and be the winners between other teams. Students need to focus
attention and share ideas to contribute, language instructors could monitor the

activity and identify levels of participation.
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Figure 2. Quizizz layout
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Quizizz was created in 2015 in a school of Bangalore (India) by Ankit Gupta and
Deepak Joy while they were teaching mathematics. Nowadays, this tool is used by
more than 10 million active users, in more than 100 countries. They have two
business offices in India and the USA. They raised $3 million in funding, this money

was invested in supporting new creations and satisfy needs in educational fields.

Undoubtedly, gamifying is an important learning technique that transports the rules
of games in an educational field with the objective of getting better results. Not only
for receiving information or improving language skills, but also to reward concrete
actions between goals. This kind of learning is taking a huge part in planning
because of its playful purposes, it facilitates the acquisition of input in a fun way,
generating a positive experience in learners. Gamifying really works because it
motivates students, developing a personal commitment, encouraging the spirit of
improvement in all the lessons and activities. It also presents a dynamic technique
with a teacher who becomes a facilitator, promoting a not boring class (Mohamad &
Alias, 2020).

The specific technique is to reward learners in function of the achieved objectives,

for example:

Accumulation of points: it is applied with numbers, giving marks according

to the aims.
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Levels: a set of steps that learners overcome in stages.

Getting prizes: learners receive a reward in specific stages.

Gifts: specific prizes that learners receive for free when a goal is achieved.
Rankings: learners are organized in categories, from the best and the worst.
Challenges: competition between students or teams, to get better points.

All of these techniques provide a personal motivation to play the game and continue
with more activities to get more points and be the leader. As a consequence,
language instructors have to explore more and more techniques, not for creating a
game, it is for taking advantage of games to achieve educational goals. The platform
not only creates a dynamic lesson but also increases curiosity on learners to be

willing to start a new game (Mei, Yan, & Adam, 2018).

It is important to note that, Quizizz is a game that offers a variety of questionnaires
to work individually or in teams. It allows to create contests based on interrogations
or edit the ones created by other language instructors around the world. The
guestionnaires could be private of public, language instructors could copy others
and edit them according to his/her needs. Adding pictures, videos, audios, printing
the questions, sharing with other platforms, choosing the time for answering each
guestion and sharing through emails or social networking sites are more uses of this

incredible platform.

First of all, to register on Quizizz, people only need a Google or Microsoft account
and directly get access to the platform. If it is not possible, users need to type an
email, after clicking in the sign-up box. Choose the option of how Quizizz is going to
be used, for example: school, enterprise or personal. In this research, the
educational field is the purpose, so people click on School and choose if they are
language instructors or language learners. It is necessary to mention that students
do not need to register because language instructors provide a link or a code in
order to access to the activities. The next step is to fill the chart with personal
information such as: degree, name, last name and password. Finally, language
instructors get access to thousands of quizzes created by other language instructors

or create personalized questionnaires (Prasongko, 2021).
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Figure 3. Quizizz layout

Source: Quizizz.com

Once, language instructors create the account, they have access to three important
options, they are: Creating a lesson: this option permits language instructors
organize a lesson according to the institutional planning. They can edit slides to
organize all the stages of the class. A common basic example is: objectives, warm-
up, content, and feedback. It allows to edit texts, images, add and import slides from

a file. When everything is ready, click on publish.

Figure 4. Quizizz layout
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Slides: when language instructors add and slides, lots of options appear in order to
create a really dynamic lesson. Slides: it permits add specific slides with titles and
subtitles, title and bullets, title, and text. Language instructors can create

presentations, outline information, cite texts and be creative with the order of input.
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Figure 5. Quizizz layout

Slides

Lorem lpoom Color

Lorem Ipsvmn Oolor

Title and Subrtitle Title and Bullets

Lorem Ipoom Color

Title and Text

Source: Quizizz.com

Media: language instructors can insert external video links, audio clips, images,
media with text and media with bullets. These options add specific multimedia data,
to call the attention form learners and at the same time type text to provide ideas

about the topics.
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Figure 6. Quizizz layout
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Interactive questions: there are four options to create questions, they could be used
to evaluate or just to create a questionnaire for practice. Multiple choice: It allows to
provide a number of options in the answers, where learners can choose the
appropriate. The result depends on the number of options. This resource helps the
student to answer easily. To create the question the teacher has different options
such as: mathematical formulas, pictures, audios, and videos, it is important to

consider that it is not only possible in the question but also in the answers.

Checkbox: This type of question is similar to Multiple Choice but with the difference
that learners tick the correct answer, the design is different, but it also allows to add
mathematical formulas, pictures, audios, and videos. Fill-in-the-Blank: Language
instructors create a question typing or uploading videos, audios, and images.
Students type the answers and because of some punctuation problems could
appear, the platform provides the option of adding alternative answers, considered

previously by the teacher.
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Polls, language instructors can add polls to analyze information about any topic.
He/she needs to consider that polls are not evaluated, they are considered as
correct at the end of the results. This tool also permits to add multimedia content.
Open-ended, language learners could type long answers according to the question
provided by the teacher. They are also ungraded; they are marked as correct in the

final reports. Teacher could add multimedia files to stablish the question.

Teleport questions, there is an extra option that allows to import questions from other
Quizizz done by other language instructors and edit them as preferences. In all the
options, there is an icon where language instructors stablish the appropriate time for

each question, all the changes are saved automatically.

Figure 7. Quizizz layout
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Present a live-lesson

When language instructors publish a lesson, they can present it as a live lesson. In
advanced settings, language instructors activate the best options to organize the
presentation example: Show slides on participant devices (this option is used in
remote lessons), name factory, language learners can use their names or the ones
generated by Quizizz, timer, learners see a countdown and get extra point for each
guestion, show leaderboard, language learners can observe the ranking of high
scores, shuffle answer options, the options are placed at randomly and play music,
this option permits language learners to listen to music in their devices. Click on

present.

Figure 8. Quizizz layout
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Assign a Quiz

The lesson is ready to be followed by students using their personal devices.
Language instructors send a link or a number code, and start the class, according
to what the teacher prepared based on his/her planning (Pahamzah, Syafrizal,
Juniardi, & Marsnah, 2020).
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Figure 9. Quizizz layout
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1.4. Quizizz and grammar

Quizizz and grammar have an important relationship in this research because it is
based on the Communicative Language Teaching (CLT). CLT an eclectic blend of
teaching methods and techniques that motivates the use of a combination of
approaches and methodologies to teach a lesson based on the aims and students’

needs.

When producing language, linguistic factors are not the only thing needed, language
functions are also vital, since it provides extra meaning and context. Real life
activities and interaction is the principle of this research, where learners have the
opportunity to interact using real language, creating effective communication. With
enough language exposure, use and motivation, learning happens. Quizizz permits
the organization of a class based on the most important elements of language such
as: vocabulary, functions, and grammar (Fadhilawati, Using Quizizz Application for

Learning Evaluating Grammar Material, 2021).

It is widely known that students see grammar as a fundamental linguistic feature to
be learnt since it enables students to communicate properly while using more
structured language. That is why grammar can have a direct impact on speaking,
students tend to feel more confident while speaking when they know they will not

make mistakes. Although errors are part of learning and speaking, most students
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want to be accurate at least at a basic level. That is why, boosting grammar through
Quizizz provides a multiplayer classroom activity that gamifies the comprehension
of language points. In this way, students become more interested in grammar, and
they focus more on the features that will later help them when producing the
language (Dewi, 2020).

Quizizz is a software that is based on gamification, it uses game mechanics in a
nongame environment such as avatars, memes, music, leaderboard, and
competition. These features create a mindset of being a player in a fun interaction
so, students feel motivated while learning. Quizizz is mostly used when reinforcing
a topic since it provides interactive questions to answer to which feedback is
provided immediately. Having this type of instant reinforcement raises awareness

on features of form while having accidental learning (Fadhilawati, 2021).

When it comes to using Quizizz to boost grammatical competence it could be
claimed that through guided questions, students internalize grammatical concepts
since they need to reflect in order to answer. When the questions are created to
generate awareness on form, students have a deeper analysis before choosing and
answer and that promotes the understanding of grammar. Since students work
independently, self-assessment is also created and that contributes to having more
competent and efficient students. Being able to correct themselves is the way for
them to be confident when using English and to be autonomous learners (Sinta,
2018).

In line to what was mentioned above, it could be claimed that the use of Quizizz
increases students’ performance. Fajar (2020) stated that after using Quizizz for
grammar practice, students presented a higher rate of competence. Besides,
students were more competent when understanding grammatical concepts,
students were able to differentiate between adverbs and adjectives, the use of these
language points and their position in sentences. Therefore, Quizizz enhanced
students’ higher thinking skills and their analysis resulted in accuracy when

producing the language.



26

CHAPTER Il: METHODOLOGICAL DESIGN

2.1. Research Approach and level

In this research, according to the topic and the objectives, it was necessary to apply
the Qualitative approach. The Qualitative Research in this investigation involves the
analysis of texts, in terms of using technology, where a Web 2.0 tool permits the
collections of images, audios and videos in order to understand specific grammar.
This investigation is imperative because there is a case of study where the
researcher pretends to observe how language learners perform activities and
identifies the reason why they do them. Interviews and observation are ways to

collect information.

By the same token, the current project is framed within an experimental type of
research since an experiment was applied to the subjects of the study. Additionally,
there was random grouping in that way, students were divided without biased
perceptions. Besides, in the light of an experimental approach, quantitative analysis
was carried out, based on that information the results were analyzed and
conclusions were drawn. The data served to test the hypothesis of the study and to

determine significant differences between the variables of the study.

2.2. Data collection: instruments and techniques

The subjects of the study were twenty students from Centro de Idiomas at
Universidad Técnica de Ambato. Students age range is between fifteen and
seventeen years old. Their English level corresponds to an A2 according to the
Common European Framework for Language References. This is an important
characteristic to consider because at this level students can communicate in simple
and routine tasks requiring a simple and direct exchange of information on familiar
and routine matters. Besides, students can describe in simple terms aspects of

his/her background, immediate environment and matters in areas of immediate
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need (Council of Europe, 2001). The subjects of the study were Spanish native
speakers which mean their time in the class should be maximize for production.
The fact that students are Spanish native speakers is also a relevant trait since one
of the most common errors made by these types of students is the recognition and
differentiation of the past simple and present perfect (Swan & Smith, 2001).
Therefore, it is a must to highlight this problem and enhance its understanding
through a digital resource such as Quizizz. Additionally, students at A2 level are
required to comprehend, use and differentiate past simple and present perfect in
familiar contexts which mean while talking about personal experiences (University
of Cambridge ESOL Examinations, 2007).

For the purpose of the study, the class was divided into two different groups. The
criteria for the grouping were random was based on a technological tool. The
researcher used random.org which is a website in which lists can be randomized.
The researcher added the list of names of the twenty students and created two
groups. The first group corresponded to the control group and the second to the
experimental one. Random grouping allows the researcher to create similar

conditions under which the experiment was developed.

Once the groups were created, the researcher initiated the investigation itself. It was
done in three stages, a pretest, an experiment, and a posttest. The pre and the
posttests were based on formal assessment where students completed a quiz which
evaluated their comprehension, recognition, and differentiation of past simple and
present perfect. The test included ten different questions which were divided into
three categories; the first one was about past simple recognition in terms of use and
structure; the second one referred to present perfect recognition in terms of use and
structure and the third section was about differentiating between the use and

structure of both past simple and present perfect.
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The content on the pretest and posttest was validated by using Gregory formula to
validate research instruments. The formula was applied after having two experts
analyze the quiz for the pretest and posttest. It is vital to mention that the experts
were professors at Centro de Idiomas who at the time of the research were teaching
A2 level. The experts evaluated the questions posed in terms of relevancy, they
completed a checklist where they answered whether the questions were relevant or
not. Their results were added up and that was used to apply Gregory Formula. Data
gathered showed that the ten questions proposed were relevant for the purpose of

the current study.

Table 1. Content validity result
Examiner Irrelevant Relevant

First examiner O 10
Second examinerQ 10
Content Validity = D
omtent VAt = A+ B+ C+F)
10

Content Validity = (0+0+0+10)

Content Validity = 1

Source: Experts validation

Table 2. Criteria of Gregory Formula

Criteria Level

0.8-1.0 Very high

0.6-0.79 High

0.4-0.59 Moderate

0.2-0.39 Low

0.0-0.19 Very Low
Source: (Retnawati, 2016)

Before explaining the treatment in detailed, it is crucial to note that because of the
current global situation, students worked in an online modality. Zoom platform was
used for classes in which one hour was devoted to synchronous interaction.
Students worked on the experiment for two classes a week, during a month. In that
period, thirty minutes in each class were devoted to grammar practice. The control

and experimental group worked separately in Zoom breakout rooms. Both groups
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worked under the same framework provided by Rod Ellis (2015) about

consciousness raising tasks.

It should be noted that, both groups, the experimental and control, worked under the
same principles. During the first sessions of the class students paid particular
attention to the use and form of past simple tense, in this way the linguistic feature
was isolated. The second sets of sessions were devoted to explaining how past
simple worked and how it was used in context. Thus, an explicit rule and explanation
was delivered to students. During the third part of the classes, students were
required to analyze the targeted language feature, past simple, to create a deeper
analysis of the explicit teaching done before. This process was done exactly the
same with the present perfect tense.

As evidenced above, the first steps carried out in the experiment were the same for
both groups since the purpose of the study is to improve students” grammatical
competence. However, the analysis where students need to reflect on past simple
and present perfect was done differently. On the one hand the control group used a
traditional approach where different links were used to practice the target language
point, and discussion was prompted. On the other hand, the experimental group

used Quizizz to boost the analysis in an innovative and interactive way.

The fourth step mentioned by Rod Ellis, clarification, was done in the same way for
both groups. In this way, the instructor aimed to provide feedback to students and
to reinforce concepts reviewed. At the end of the experiment, students were
encouraged to describe the rules for the past simple and present perfect tenses.
This activity was done as an optional practice, students who did so received extra
credit. Later, both groups used the linguistic features while talking about their live

experiences.

2.3. Data analysis
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After students had taken both the pretest and the posttest, data was compiled. The
results students obtained were expressed as a score over ten points. Then, results
were tabulated using Excel, and those grades served as basis for applying the
statistical analysis through which the hypothesis of the study was tested. The

statistic used was a t-test, and four t-tests were run:

T-test 1: Pre- post control group.
T-test 2: Pre- post experimental group.
T-test 3: Pre-control vs. pre-experimental.

YV V V V

T-test 4: Post control vs. post experimental

2.4. The proposal

Topic: Guide to teach grammar (past simple — present perfect)
using Quizizz
Informative data

Name of the institution: Universidad Técnica de Ambato

Location: Ambato, Tungurahua
Beneficiaries: A2 level students
Researcher: Fernando Cer6n
Time of execution: One month

The Technical University of Ambato has been one of the most important educational
institutions in Ecuador, due to the high level of authorities, professors, and students.
The principal objective is to satisfy all the demanding of a scientific and technological
Ecuadorian society and form professionals with critical-thinking, reflective and
conscious to serve. With the clear objective of getting the best on academic fields,
it was possible to analyze that language learners need to use a different
environment. Nowadays, the use of internet has generated lots of benefits with

technological tools.
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Students, in specific cases, do not feel motivated to learn the language because
classes are normally based on a course book. It has complicated the acquisition of
grammar. After the analysis of all the factors that are involved in the learning
process, language learners find it difficult to organize a sentence in specific tenses.
As a solution to this problem the technological tool Quizizz, permits learners to be
involved in the learning process as a whole. Language learners get a clear idea of
the grammatical structure and at the same time they practice the language
accurately. All the process is guided by the language instructor and learners get
easily access to check their development.

This proposal permits professors and learners from the Technical University of
Ambato to be involved in a technological environment to teach grammar. In addition,
participants have access to a number of activities that contributes to the acquisition
of structures, and they easily identify the benefits and improvement at using the
language. The time is the appropriate, because they need to master the content
before going to the next level. It is necessary to apply this proposal because
students feel comfortable, and they enjoy each one of the activities. It is unique an
interesting, Quizizz has not been used in the process of teaching grammar in the
institution. The interest is the main requirement that students need because they

could see this proposal as a game.

This proposal is feasible because it has a concrete relationship with the objectives
of the level A2, in the Languages Center of the Technical University of Ambato.
Besides, the use of technology has increased nowadays with educational purposes,
the Language Center has promoted different resources such as: A Presentation
Plus of the coursebook, internet access in all the classrooms and the use of Moodle
as a virtual environment for teaching and learning. It is important to consider that
because of the pandemic Covid-19, education has changed to a remote way, using
synchronous and asynchronous classes, consequently all of the students involved

in this research have access to internet.

Furthermore, all the resources are available, and the guide will contribute to develop

grammar skills using technology that is really motivating for students and professors.
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It should be noted that, the rules presented for teaching grammar were according to

the website Test English:
https://test-english.com/grammar-points/a2/past-simple-form-use/
https://test-english.com/grammar-points/a2/present-perfect/
https://testenglish.com/grammar-points/b1/past-simple-present-
perfect/
This website was used since it contains grammar practice according
to each level in line with the CEFR. Besides, the website includes
explanation and controlled practices which include isolated items and

items in context.

Furthermore, the Quizizz proposed in the following guide, are formed by ten
guestions, some of them include fifteen since it required extra practice in terms of
discrete language point recognition. The use of the following grammar guide
certainly has direct and positive impact on students attitudes towards grammar.
Students practiced it in a conscious and interactive manner which allowed them to
feel confident and willing when using past simple and present perfect. What is more,
students were able to improve their use and understanding of grammar and a result
they could use it when communicating their ideas. Further analysis on results will

be presented in the next chapter of this research.

Objectives

General objective

> Develop different virtual activities during the learning process of the unit

about Present Perfect and Simple Past.

Specific objectives

1. Identify an appropriate teaching framework for developing grammar activities,

based on consciousness raising task.


https://test-english.com/grammar-points/a2/past-simple-form-use/
https://test-english.com/grammar-points/a2/present-perfect/
https://testenglish.com/grammar-points/b1/past-simple-present-perfect/
https://testenglish.com/grammar-points/b1/past-simple-present-perfect/

33

2. Select appropriate activities for A2 level students.

3. Utilize the grammar guide to enhance the recognition and use of past simple
and present perfect tense.
4,

Lesson Topic: Life Experiences -control and experimental group

Grammar point: Past simple / present perfect

Description: The first lesson developed the first step of consciousness raising tasks which is
isolation. In this stage, a specific linguistic feature is focused on to boost its recognition.

Lesson Objectives

Grammar: Recognize and use past simple and present perfect
Speaking: Integrate past simple and present perfect when talking about experiences.

Synchronous Tasks

The teacher checks the agenda and calls attendance.

As a whole class, students watch a video about Steve Jobs in order to activate schemata.
Individually, students look at the pictures and predict details about the text on pg. 62. Then,
students” ideas are elicited.

His name is famous around the

HIS F A LY world and every day millions

. of people use the products he
2 (J("/’[)/ made - our phones, computers,
laptops, tablets and MP3
players. We all think we know
his story from magazines,
nawspapers and the internet
but how much do we really

know about him?

Stove Jobs was bom in San Francisco in 1955 His real parents
were university students. They decided not 10 keep their son and
Steve was adopted by Clars and Paul Jobs

The Jobs family fved in Mountam View in Calormnia. This
15 now In Silicon valley. where there are a lot of big
technology compamies. Steve’s hobly as a child wan
electronics. He made simple computers with his
father at the family home. At high school he met Steve Woaniak They
both loved electronics and became good friends. In 1676, they started
Apple Computers in Steve's parents garage. They werkeed hard and
four years later, the company was warth $1.2 billkon

Two years alter that, Steve lound out about hes sister for the first
time, After he was adoptod, his real parents had another
Aisaes e . .

‘ :
Individually, students read the text in just two minutes to understand the general idea. After that,
students read the text again and focus on recognizing verbs in past simple tense. Students are
asked to highlight the verbs in past they recognize.

In small groups, students share the verbs they highlighted and discuss the way they recognized
it.

As a whole class, students watch a video about Steve Jobs in order to activate schemata.
Individually, students look at the pictures and predict details about the text on pg. 82. Then,
students” ideas are elicited.
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Individually, students read the text in just two minutes to understand the general idea. After that,
students read the text again and focus on recognizing present perfect structures. Students are
asked to highlight the verbs in past they recognize.

In small groups, students share the verbs they highlighted and discuss the way they recognized
it.

Finally, whole class feedback and clarification will be provided.

Materials/Resources

Computer / Tablet / smartphone
Internet connection

Zoom

A2 Empower book

VV VY

Assessment

Informal assessment: active participation and use of English is detected through constant
monitoring besides, after each activity students are asked about details in order to check
understanding.

Lesson Topic: Life Experiences

Grammar point: Past simple / present perfect- control and experimental group

Description: The second lesson developed the second step of consciousness raising tasks which
is the presentation of an explicit rule.

Lesson Objectives

Grammar: Recognize and use past simple and present perfect
Speaking: Integrate past simple and present perfect when talking about experiences.

Synchronous Tasks

The teacher checks the agenda and calls attendance.
As a whole class, information about examples of past simple and present perfect will be elicited.
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Then, the teacher presents an explicit rule about present perfect and past simple.

The rule will be based on the following chart.
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Finally, whole class feedback

and clarification will be provided.

Materials/Resources

Computer / Tablet / smartphone
Internet connection

Zoom

A2 Empower book

YV V VY

Assessment

Informal assessment: active participation and use of English is detected through constant
monitoring besides, after each activity students are asked about details in order to check

understanding.

Lesson Topic: Life Experiences: Experimental group

Grammar point: Past simple

Description: The third lesson developed the third step of consciousness raising tasks which is
the utilization of intellectual effort to understand the targeted feature. In this stage, Quizizz will be

used to enhance the analysis.

Lesson Objectives

Grammar: Recognize and use past simple.

Speaking: Integrate past simple when talking about experiences.

Synchronous Tasks

The teacher checks the agenda and calls attendance.
The teacher explains the use of Quizizz in order to play on that application.
Students join the game and encounter ten different questions that will consist of the following:
https://quizizz.com/admin/quiz/61e45afbc70ab7001da3f4ac



https://quizizz.com/admin/quiz/61e45afbc70ab7001da3f4ac
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Question 1: Decide if the sentence is an example of past simple tense.

Question 2: Decide if the sentence is an example of past simple tense.

Question 3: The form of the verb depends on whether it refers to a finished time in the past or a
time that is still continuing at the present. Decide what kind of time the expressions below refer to.
Question 4: Select the right rule of past simple.

Finally, whole class feedback and clarification will be provided.

Materials/Resources

Computer / Tablet / smartphone
Internet connection

Zoom

A2 Empower book

Y V VY

Assessment

Informal assessment: active participation and use of English is detected through constant
monitoring besides, after each activity students are asked about details in order to check
understanding.

Lesson Topic: Life Experiences: Experimental group

Grammar point: Past simple

Description: The fourth lesson developed the third step of consciousness raising tasks which is
the utilization of intellectual effort to understand the targeted feature. In this stage, Quizizz will be
used to enhance the analysis.

Lesson Objectives

Grammar: Recognize and use past simple.
Speaking: Integrate past simple when talking about experiences.

Synchronous Tasks

The teacher checks the agenda and calls attendance.

The teacher explains the use of Quizizz in order to play on that application.

Students join the game and encounter ten different questions that will consist of the following:
https://quizizz.com/admin/quiz/61e464861963b7001dc3585a

Question 1: Decide if the sentence is an example of past simple tense.

Question 2: Decide if the sentence is an example of past simple tense.

Question 3: The form of the verb depends on whether it refers to a finished time in the past or a
time that is still continuing at the present. Decide what kind of time the expressions below refer to.
Question 4: The form of the verb depends on whether it refers to a finished time in the past or a
time that is still continuing at the present. Decide what kind of time the expressions below refer to.
Question 5: Select the right structure of past simple.

Finally, whole class feedback and clarification will be provided.

Materials/Resources

Computer / Tablet / smartphone
Internet connection

Zoom

A2 Empower book

VVVYV

Assessment

Informal assessment: active participation and use of English is detected through constant
monitoring besides, after each activity students are asked about details in order to check
understanding.

Lesson Topic: Life Experiences: Experimental group

Grammar point: Present perfect

Description: The fifth lesson developed the third step of consciousness raising tasks which is the
utilization of intellectual effort to understand the targeted feature. In this stage, Quizizz will be used
to enhance the analysis.

Lesson Objectives

Grammar: Recognize and use present perfect.
Speaking: Integrate present perfect when talking about experiences.



https://quizizz.com/admin/quiz/61e464861963b7001dc3585a
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Synchronous Tasks

The teacher checks the agenda and calls attendance.

The teacher explains the use of Quizizz in order to play on that application.

Students join the game and encounter ten different questions that will consist of the following:
https://quizizz.com/admin/quiz/61e4676d295f78001d128fal

Question 1: Decide if the sentence is an example of present perfect

Question 2: Decide if the sentence is an example of present perfect

Question 3: The form of the verb depends on whether it refers to a finished time in the past or a
time that is still continuing at the present. Decide what kind of time the expressions below refer to.
Question 4: The form of the verb depends on whether it refers to a finished time in the past or a
time that is still continuing at the present. Decide what kind of time the expressions below refer to.
Question 5: Select the right rule of present perfect.

Finally, whole class feedback and clarification will be provided.

Materials/Resources

Computer / Tablet / smartphone
Internet connection

Zoom

A2 Empower book

YV VY

Assessment

Informal assessment: active participation and use of English is detected through constant
monitoring besides, after each activity students are asked about details in order to check
understanding.

Lesson Topic: Life Experiences: Experimental group

Grammar point: Present perfect

Description: The sixth lesson developed the third step of consciousness raising tasks which is
the utilization of intellectual effort to understand the targeted feature. In this stage, Quizizz will be
used to enhance the analysis.

Lesson Objectives

Grammar: Recognize and use present perfect.
Speaking: Integrate present perfect when talking about experiences.

Synchronous Tasks

The teacher checks the agenda and calls attendance.

The teacher explains the use of Quizizz in order to play on that application.

Students join the game and encounter ten different questions that will consist of the following:
https://quizizz.com/admin/quiz/61e46c¢75f6d256001d9d3986

Question 1: Decide if the sentence is an example of present perfect

Question 2: Decide if the sentence is an example of present perfect

Question 3: The form of the verb depends on whether it refers to a finished time in the past or a
time that is still continuing at the present. Decide what kind of time the expressions below refer to.
Question 4: The form of the verb depends on whether it refers to a finished time in the past or a
time that is still continuing at the present. Decide what kind of time the expressions below refer to.
Question 5: Select the right structure of present perfect.

Finally, whole class feedback and clarification will be provided.

Materials/Resources

Computer / Tablet / smartphone
Internet connection
Zoom

>
>
>
> A2 Empower book

Assessment

Informal assessment: active participation and use of English is detected through constant
monitoring besides, after each activity students are asked about details in order to check
understanding.



https://quizizz.com/admin/quiz/61e4676d295f78001d128fa1
https://quizizz.com/admin/quiz/61e46c75f6d256001d9d3986
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Lesson Topic: Life Experiences: Experimental group

Grammar point: Present perfect and past simple

Description: The seventh lesson developed the third step of consciousness raising tasks which
is the utilization of intellectual effort to understand the targeted feature. In this stage, Quizizz will
be used to enhance the analysis.

Lesson Objectives

Grammar: Recognize and use present perfect.
Speaking: Integrate present perfect when talking about experiences.

Synchronous Tasks

The teacher checks the agenda and calls attendance.

The teacher explains the use of Quizizz in order to play on that application.

Students join the game and encounter ten different questions that will consist of the following:
https://quizizz.com/admin/quiz/61e47851f6d256001d9d5255

Question 1: Decide if the form is Past Simple Tense or Present Perfect Tense.

Question 2: Decide if the form is Past Simple Tense or Present Perfect Tense.

Question 3: The form of the verb depends on whether it refers to a finished time in the past or a
time that is still continuing at the present. Decide what kind of time the expressions below refer to.
Question 4: The form of the verb depends on whether it refers to a finished time in the past or a
time that is still continuing at the present. Decide what kind of time the expressions below refer to.
Question 5: Select the right rule of past simple.

Question 6: Select the right rule of present perfect.

Finally, whole class feedback and clarification will be provided.

Materials/Resources

Computer / Tablet / smartphone
Internet connection

Zoom

A2 Empower book

VYV VY

Assessment

Informal assessment: active participation and use of English is detected through constant
monitoring besides, after each activity students are asked about details in order to check
understanding.

Lesson Topic: Life Experiences: Control group

Grammar point: Past simple

Description: The third lesson developed the third step of consciousness raising tasks which is
the utilization of intellectual effort to understand the targeted feature. In this stage, the control
group did not use Quizizz but rather a traditional approach.

Lesson Objectives

Grammar: Recognize and use past simple.
Speaking: Integrate past simple when talking about experiences.

Synchronous Tasks

The teacher checks the agenda and calls attendance.

The teacher elicits information about the use and structure of past simple.

The teacher shares a link to practice past simple tense. https://test-english.com/grammar-
points/al/past-simple-regular-irregular/

The teacher shares a second link to practice past simple tense https://test-english.com/grammar-
points/al/past-simple-regular-irregular/2/

The teacher shares a third link to practice past simple tense https://test-english.com/grammar-
points/al/past-simple-regular-irregular/3/

After each set of exercises, students are encouraged to tell the answers to the teacher so that,
whole class feedback and clarification will be provided.

Materials/Resources

Computer / Tablet / smartphone
Internet connection

Zoom

A2 Empower book

YV VY

Assessment



https://quizizz.com/admin/quiz/61e47851f6d256001d9d5255
https://test-english.com/grammar-points/a1/past-simple-regular-irregular/
https://test-english.com/grammar-points/a1/past-simple-regular-irregular/
https://test-english.com/grammar-points/a1/past-simple-regular-irregular/2/
https://test-english.com/grammar-points/a1/past-simple-regular-irregular/2/
https://test-english.com/grammar-points/a1/past-simple-regular-irregular/3/
https://test-english.com/grammar-points/a1/past-simple-regular-irregular/3/
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Informal assessment: active participation and use of English is detected through constant
monitoring besides, after each activity students are asked about details in order to check
understanding.

Lesson Topic: Life Experiences: Control group

Grammar point: Past simple

Description: The fourth lesson developed the third step of consciousness raising tasks which is
the utilization of intellectual effort to understand the targeted feature. In this stage, the control
group did not use Quizizz but rather a traditional approach.

Lesson Objectives

Grammar: Recognize and use past simple.
Speaking: Integrate past simple when talking about experiences.

Synchronous Tasks

The teacher checks the agenda and calls attendance.

The teacher elicits information about the use and structure of past simple.

The teacher shares a link to practice past simple tense. https://test-english.com/grammar-
points/al/past-simple-negatives-questions/

The teacher shares a second link to practice past simple tense https://test-english.com/grammar-
points/al/past-simple-negatives-questions/2/

The teacher shares a third link to practice past simple tense https://test-english.com/grammar-
points/al/past-simple-negatives-questions/3/

After each set of exercises, students are encouraged to tell the answers to the teacher so that,
whole class feedback and clarification will be provided.

Materials/Resources

Computer / Tablet / smartphone
Internet connection
Zoom

>
>
>
> A2 Empower book

Assessment

Informal assessment: active participation and use of English is detected through constant
monitoring besides, after each activity students are asked about details in order to check
understanding.

Lesson Topic: Life Experiences: Control group

Grammar point: Present perfect

Description: The fifth lesson developed the third step of consciousness raising tasks which is the
utilization of intellectual effort to understand the targeted feature. In this stage, the control group
did not use Quizizz but rather a traditional approach.

Lesson Objectives

Grammar: Recognize and use present perfect.
Speaking: Integrate past simple when talking about experiences.

Synchronous Tasks

The teacher checks the agenda and calls attendance.

The teacher elicits information about the use and structure of present perfect.

The teacher shares a link to practice present perfect tense. https://test-english.com/grammar-
points/a2/present-perfect/

The teacher shares a second link to practice present perfect tense https://test-
english.com/grammar-points/a2/present-perfect/2/

The teacher shares a third link to practice present perfect tense https://test-
english.com/grammar-points/a2/present-perfect/3/

After each set of exercises, students are encouraged to tell the answers to the teacher so that,
whole class feedback and clarification will be provided.

Materials/Resources

> Computer / Tablet / smartphone
> Internet connection



https://test-english.com/grammar-points/a1/past-simple-negatives-questions/
https://test-english.com/grammar-points/a1/past-simple-negatives-questions/
https://test-english.com/grammar-points/a1/past-simple-negatives-questions/2/
https://test-english.com/grammar-points/a1/past-simple-negatives-questions/2/
https://test-english.com/grammar-points/a1/past-simple-negatives-questions/3/
https://test-english.com/grammar-points/a1/past-simple-negatives-questions/3/
https://test-english.com/grammar-points/a2/present-perfect/
https://test-english.com/grammar-points/a2/present-perfect/
https://test-english.com/grammar-points/a2/present-perfect/2/
https://test-english.com/grammar-points/a2/present-perfect/2/
https://test-english.com/grammar-points/a2/present-perfect/3/
https://test-english.com/grammar-points/a2/present-perfect/3/
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> Zoom
> A2 Empower book

Assessment

Informal assessment: active participation and use of English is detected through constant
monitoring besides, after each activity students are asked about details in order to check
understanding.

Lesson Topic: Life Experiences: Control group

Grammar point: Present perfect

Description: The sixth lesson developed the third step of consciousness raising tasks which is
the utilization of intellectual effort to understand the targeted feature. In this stage, the control
group did not use Quizizz but rather a traditional approach.

Lesson Objectives

Grammar: Recognize and use present perfect.
Speaking: Integrate past simple when talking about experiences.

Synchronous Tasks

The teacher checks the agenda and calls attendance.

The teacher elicits information about the use and structure of present perfect.

The teacher shares a link to practice present perfect tense. https://test-english.com/grammar-
points/a2/present-perfect/4/

The teacher shares a second link to practice present perfect tense https://www.perfect-english-
grammar.com/present-perfect-exercise-4.html

The teacher shares a third link to practice present perfect tense https://www.perfect-english-
grammar.com/present-perfect-exercise-5.html

After each set of exercises, students are encouraged to tell the answers to the teacher so that,
whole class feedback and clarification will be provided.

Materials/Resources

Computer / Tablet / smartphone
Internet connection
Zoom

>
>
>
> A2 Empower book

Assessment

Informal assessment: active participation and use of English is detected through constant
monitoring besides, after each activity students are asked about details in order to check
understanding.

Lesson Topic: Life Experiences: Control group

Grammar point: Present perfect vs. past simple

Description: The seventh lesson developed the third step of consciousness raising tasks which
is the utilization of intellectual effort to understand the targeted feature. In this stage, the control
group did not use Quizizz but rather a traditional approach.

Lesson Objectives

Grammar: Recognize and use past simple and present perfect.
Speaking: Integrate past simple when talking about experiences.

Synchronous Tasks

The teacher checks the agenda and calls attendance.

The teacher elicits information about the use and structure of present perfect and past simple.
The teacher shares a link to practice present perfect tense and past simple. https://test-
english.com/grammar-points/b1/past-simple-present-perfect/

The teacher shares a second link to practice present perfect tense and past simple. https://test-
english.com/grammar-points/b1/past-simple-present-perfect/2/

The teacher shares a third link to practice present perfect tense and past simple. https://test-
english.com/grammar-points/b1/past-simple-present-perfect/4/

After each set of exercises, students are encouraged to tell the answers to the teacher so that,
whole class feedback and clarification will be provided.



https://test-english.com/grammar-points/a2/present-perfect/4/
https://test-english.com/grammar-points/a2/present-perfect/4/
https://www.perfect-english-grammar.com/present-perfect-exercise-4.html
https://www.perfect-english-grammar.com/present-perfect-exercise-4.html
https://www.perfect-english-grammar.com/present-perfect-exercise-5.html
https://www.perfect-english-grammar.com/present-perfect-exercise-5.html
https://test-english.com/grammar-points/b1/past-simple-present-perfect/
https://test-english.com/grammar-points/b1/past-simple-present-perfect/
https://test-english.com/grammar-points/b1/past-simple-present-perfect/2/
https://test-english.com/grammar-points/b1/past-simple-present-perfect/2/
https://test-english.com/grammar-points/b1/past-simple-present-perfect/4/
https://test-english.com/grammar-points/b1/past-simple-present-perfect/4/
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Materials/Resources

Computer / Tablet / smartphone
Internet connection

Zoom

A2 Empower book

YV VY

Assessment

Informal assessment: active participation and use of English is detected through constant
monitoring besides, after each activity students are asked about details in order to check
understanding.

Lesson Topic: Life Experiences — experimental / control

Grammar point: Present perfect and past simple

Description: The eight-lesson developed follow up activities to integrate the grammar point learnt
to speaking production.

Lesson Objectives

Grammar: Recognize and use present perfect and past simple.
Speaking: Integrate present perfect when talking about experiences.

Synchronous Tasks

The teacher checks the agenda and calls attendance.
Students will be prompted with a poster that includes information about a trip. In this way, students
could use their ideas to talk about life experiences.

TRAVEL EXPERIENCES

HOW LONG HAVE XOU PLANNED
: OR

WHA YOU DONE TO GO ON

T : ¥

HE Tk "
WHEN DID YO VEL?
WHERE DID YOU ! VEL?
WHAT '?mgyov DO TIIERE?

.

_— e ' l N ! - | = i
Students record a 2-minutes video talking about their travel experiences.
Some students are encouraged to present their video to the class.
Finally, whole class feedback and clarification will be provided.

Materials/Resources

Computer / Tablet /
Smartphone
Internet connection
Zoom

VV VY

Assessment

Informal assessment: active participation and use of English is detected through constant
monitoring besides, after each activity students are asked about details in order to check
understanding.

Annex 9
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CHAPTER IIl: ANALYSIS OF THE RESULTS

3.1. Analysis of results and data interpretation

The data was collected through grading the pretest and the posttest which were
described in the previous chapter. Each question was rigorously checked not only
to avoid misunderstandings but also to analyze the most difficult questions for
students. The tests were graded in a scale from 0-10 which means ten was the

highest possible grade to be achieved.

Table 3. Pretest: control group

Control _
Pre-test

AW ININWWRFRIOINIWIOININ|W

Source: Self-made

Table 3 shows the results from the control group during the pretest. As evidenced
in the chart, the majority of students could not answer more than three accurate
guestions. This result suggests that students were not competent at a grammatical
level. Besides it implies that students could not differentiate the use and form of past
simple nor present perfect. Finally, it shows that students struggled differentiating
one structure over the other. Therefore, it could be stated that students could not
identify simple linguistic structures that are supposed to be mastered at an A2 level

which validates the problem encountered at the beginning of this research work.
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Table 4. Pretest: experimental group

Experimental
Pre-test 1

OIO|IR[NINWWIFRIOINIWIOIN|IN|W

15
Source: Self-made

Table 4 displays information about the experimental group during the pretest. In this
part of the evaluation a grammatical problem was faced since most of the students
could not get more than three answers correct. Once again, it shows that students
were not accurate when reflecting on the use and structure of both past simple and
present perfect. Besides, these results evidence the fact that the differentiation
between these two tenses is a problem for Spanish native speakers more
specifically when it comes to Ecuadorian learners, it can be said that since in L1 the
present perfect tense is not widely used, it is difficult for students to relate the L2
feature with a known concept. Therefore, internalization of these features tends to

be complicated because of interference.

The results from both groups during the pretest study, indicate that the whole class
was under the same learning conditions before applying the experiment. This trait
is particularly relevant since it shows that students were the perfect target group to
apply the use of Quizizz in order to enhance grammar. In a way, it validates the
treatment used since none of the students presented an advantage over the other
one prior the investigation. In this way, the results of the current research project

will be more reliable
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Table 5. Posttest: control group
Post-test 1 5

NEBowo~vouorwn
[ &[> ]e]afw|w|s|o]o

=
w
(&)

14 6
155
Source: Self-made

Table 5 represents the results obtained from the control group during the posttest.
There is undoubtedly an improvement in the overall grades, most of the students
obtained more than five correct answers. Compared to the results in the pretest, it
is clear that there was improvement. These results suggest that by using an explicit
framework for teaching grammar, the linguistic competence could be evidenced.
Although the control group did not work with Quizizz, the steps mentioned in
consciousness-raising were applied with this group of students. Thus, it could be
mentioned that as long as grammar is explicitly taught, there could be better

students” performance.

Table 6. Posttest: experimental group

Post-test 1 5 9
2 6 7
3 0 7
4 4 8
5 3 8
6 3 6
7 5 5
8 8 8
9 4 0
10 4 6
11 10 4
12 4 7
13 5 9
14 6 10
15 5 8

Source: Self-made
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Table 6 displays information from the experimental group. The posttest results
evidenced the major improvement in the grammatical competence. The vast
majority of students obtained a grade higher than six points. This is definitely a proof
that using Quizizz as part of a consciousness-raising framework (Ellis, 2015) for
teaching grammar is an efficient way for students to become more accurate. What
is more, it shows that students were aware of specific language features, and they
were able to use it and differentiate it in a correct way. Thus, it supports the use of
Quizizz as a teaching tool to enhance the performance in grammatical tasks.

3.2. Hypothesis verification

T- test 1: Control pretest vs. experimental pretest

Table 5. T-test 1

Variable 1 Variable 2
Media 2,266666667 1,8
Varianza 1,495238095 1,74285714
Observaciones 15 15
Diferencia hipotética de las
medias 0
Grados de libertad 28
Estadistico t 1,004402076
P(T<=t) una cola 0,161893224
Valor critico de t (una cola) 1,701130934
P(T<=t) dos colas 0,323786448
Valor critico de t (dos colas) 2,048407142

Source: Self-made

T- test 2: Control posttest vs. experimental posttest

Table 6. T-test 2
Variable 1 Variable 2

Media 4,8 6,8
Varianza 5,17142857 6,02857143
Observaciones 15 15
Diferencia hipotética de las medias 0

Grados de libertad 28

Estadistico t -2,31455025

P(T<=t) una cola 0,01409488

Valor critico de t (una cola) 1,70113093

P(T<=t) dos colas 0,02818976

Valor critico de t (dos colas) 2,04840714
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Source: Self-made
T- test 3: Control pretest vs. control posttest

Table 7. T-test 3

Variable 1 Variable 2
Media 2,266666667 4,8
Varianza 1,495238095 5,17142857
Observaciones 15 15
Coeficiente de correlacion de
Pearson -0,082198047
Diferencia hipotética de las medias 0
Grados de libertad 14
Estadistico t -3,676053452
P(T<=t) una cola 0,001246391
Valor critico de t (una cola) 1,761310136
P(T<=t) dos colas 0,002492782
Valor critico de t (dos colas) 2,144786688

Source: Self-made

T- test 4: Experimental pretest vs. experimental posttest

Table 8. T-test 4

Variable 1 Variable 2

Media 1,8 6,8
Varianza 1,74285714 6,02857143
Observaciones 15 15
Coeficiente de correlacion de

Pearson -0,18951008
Diferencia hipotética de las

medias 0

Grados de libertad 14

Estadistico t -6,45497224

P(T<=t) una cola 7,5508E-06

Valor critico de t (una cola) 1,76131014

P(T<=t) dos colas 1,5102E-05

Valor critico de t (dos colas) 2,14478669

Source: Self-made

Table 9 T-test: Summary

T-TEST Mean Degrees of T Statistic P value
freedom
Pretest Control Experimental 28 1.00 0.16
2.26 1.8
Posttest Control Experimental 15 2.31 0.01
4.8 6.8
Control Pretest Posttest 14 -3.67 0.001
2.26 4.8
Experimental Pretest Posttest 14 6.45 7.55E-06

1.8 6.8
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Source: Self-made
The statistical results display information about significant difference found on the

results of the pre and posttests. During the pretest the p value is >0.05 which shows
that there was no significant difference prior the experiment. Thus, both groups
presented same conditions under which the treatment was applied. In addition,
during the posttest the p value is <0.05 which shows that there is significant
difference in the conditions after the investigation. That trait can be attributed to the
use of Quizizz as a teaching tool to boos grammar. This is because there is an
improvement in the experimental group and the control group used a traditional
approach.
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CONCLUSIONS

» After analyzing the results from the statistics, it is concluded that the objectives
established for the current research work were achieved. Indeed, Quizizz
provides a positive impact to the teaching and learning process since it
enhances motivation and actives interaction which boosts a higher
understanding of grammatical features. In this way, students become
competent at a linguistic level which is later transferred to speaking

production.

» The pretest results showed that students from both the control and
experimental group could not cope with basic language traits when it comes
to past simple and present perfect. The pretest also showed that the
differentiation of these two tenses are critical for Spanish native speakers
(Swan & Smith, 2001), since students could not use these language items in

an accurate way.

» The current research work evidenced an effective framework to use when
developing grammar. The conscious-raising approach proposed by Rod Ellis
(2015) is undoubtedly an efficient set of steps which go from explicit learning
to active production. The five steps mentioned by Ellis, isolation of the
linguistic feature, explicit explanation, intellectual analysis, clarification and
description of the grammatical rule; worked in an optimal way for students to

understand grammar which are evidenced in the results from the posttest.

» Finally, the current work concluded that creating Quizizz sets to promote
interaction by using virtual tools creates a dynamic class and a safe
environment for students to participate. They do so by working independently

and by being ware of linguistic features especially in real life contexts.
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RECOMMENDATIONS

»  After analyzing the data and results used in this research project, it is
recommended to use a specific sequence of activities when using grammatr,
particularly an explicit approach that leads to implicit learning. Therefore, it is

suggested to use the consciousness-raising framework.

» ltis highly advisable to use the guide proposed in this investigation because it
provides clear and simple steps to apply an explicit framework while using
Quizizz to enhance the critical thinking skills of students when analyzing a
specific linguistic feature. Besides, the grammar guide includes a follow — up

activity which is crucial for production.

»  After working on this research project, it is recommended to work on a further
study in which the effects of using Quizizz can be reflected in a free practice
environment and also in speaking fluency. It is clear that accuracy is achieved
but it could be an interesting line of investigation to see whether Quizizz can

also impact fluency and confidence.

»  Finally, itis recommended to share the results about the study with professors
at Centro de Idiomas because that may promote the implementation of
Quizizz and consciousness-raising in the EFL classroom. In that way, results
could be replicated and expanded so that more students could benefit from

this study.
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ANNEX

Annex 1: Pretest-Posttest

Past simple and present perfect

Read the short text and conjugate the verb using a suilable tense.

Q crisscrison{@gmail.com (no comparlidos) Cambiar de cuenla ()

ANSWER ONLY 1 3 puntd

Two summers ago, we — 1. (have) a holiday in Scotfand. We — 2. {drive) there
from London, but our car —- 3. (break) down on the motorway and we spant the
fost night in Birmingham,

Tu respuesta

ANSWER ONLY 2 purta

Two summers ago, we — 1, (have) a holiday in Scolland. We — 2. (drive) these
from Lendon, but our car — 3. (Lreak) dewn on the moteeway and we spent the
first night in Birmingham,

Tu respuesta

ANSWER ONLY 4 T ounto

| think | - 4, (have) p_pretty.interesting life. 1 am a retired professor and | —
5. (travel) to ten countries 5o far. | - 6. (be) to Australia six or seven times
already. | am planning to visit more countries in the future.

Tu respuesta

ANSWER ONLY 5 3 punta

| think | — 4. (have) g pretty. interestiog life. | am a retired professor and | —
5. (travel) to ten countries so far. | - 6. (be) to Australia six or seven times
already. | am planning to visit more countries in the future.

Tu respuesta

ANSWER ONLY & ! punlo

| think | - 4, {(have) p_pretty.interesting life. | am a retired professor and | -
5. (travel) to ten countries so far. | - 6. (be) to Australia six or seven times
already. | am planning to visit more countries in the future.



ANSWER ONLY 7

A: Hi, Marine! How are you?

B: Great, thanks. We — 7. (come) back from Colombia, just now.

A: Oh, | — 8. (be) to Bogota three times so far.

B: Great! The weather — 9. (be) fantastic and we — 10, (spend) a lot of time
sightseeing.

Turespuesta

ANSWER ONLY 8

A: Hi, Marine! How are you?

B: Great, thanks. We - 7. {come) back from Colombia, just now.

A: Oh, | — 8. (be) to Bogota three times so far.

B: Great! The weather - 9. (be) fantastic and we — 10. (spend) a lot of time
sightseeing.

Turespuesta

ANSWER ONLY ¢

A: Hi, Marine! How are you?

B: Great, thanks. We — 7. (come) back from Colombla, just now.

A: Oh, | — 8. (be) to Bogota three times so far.

B: Great! The weather -.- 9. (be) fantastic and we - 10. (spend) a lot of time
sightseeing.

Tu respuesta

ANSWER ONLY 10

A: Hi, Marine! How are you?

B: Great, thanks. We —7. (come) back from Colombla, just now.

A: Oh, | . 8. {be) to Bogota three times so far.

B: Great! The weather -— 9. (be) fantastic and we — 10. (spend) a lot of time
sightseeing.

Turespuesta

1 purto

1 punto

| punto

T punto

Borrar formulario
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Annex 2: Quizizz report lesson 3

- Average Time

Cuextion
* Quastion Ouastion Type par Quastion Comact Incorract  Unattamptad

Accuracy

{mmesa)
v . : r
1 Uecide if the s=nt=nce is an exampl= of past timp Multiske Choive 100% 00-10 15 o
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Annex 3: Quizizz report lesson 4

et Average Time
# Quastion Quastion Typa "ON per Question Comact Incorract  Unattampted
Accuracy
(mmiss)
31 Derideifthe sentenceis an example of past simpl Wultiple Choize i Wk QU 15 o u
2 Dacadail the seatanen & an axampda of pass simal Multiple Cholee: v 3% anm n a ]
3 Thefermof tie veib depends onwhelher i el Whulliphe Cliuics " 7%, 00:13 11 4 ]
a  The formaf the verb depends an whether it refer wultiple Choice v sy QUm0 13 2 u
5 Selact the (gt structuna af st sinpla, Wialtiple: Cholen: " 3% an:1n 14 1 a
BS% 00:50 64 11 0
Annex 4: Quizizz report lesson 5
Average Time
2 N Question )
# Quwstion Question Type per Question Corract Incorrast  Unattemnpted
Accuracy
[memiss)
- - r
1 Decide il thasantence is an rearnple 0l possent pe Wulripie: Chalee: 104 mra 15 n n
2 Decid= if the s=nt=nce iz sn example of pres=nt p Wulliple Choive % iy 0o 11 1 0
3 Thefoma of the verh depends an whesher it refers rultiple Choize T 10 13 2 o
4 The funen of Une verl depends on wolsthes it elens Wrailipha Chaios % a6% (LB § 13 2 o
5 Selecttherightrule of prasent perfect. Wltiple Choice 0 8% o010 11 2 o
50% D043 63 7 0
Annex 4: Quizizz report lesson 6
e Avaerage Time
x Quantian Question Type e O P nar Qiasrion]  Camast Incorract  Unuttarnptad
Accuraty
(mm'.n’
1 Uecide if the sentence is an examplz of present pe taultiols Choice 100% ULy BTy © u
2 Decide itthe searence is an examak: e present p tultiak: Chalee 3% 08 14 1 a
3 The ot ol Une ver b depends on whether itreler Mt Charins A% LT E] 13 ? a
4 Ihe form of the verh depend: on whether it refers Multiph Choive 100% 2003 15 ¢ ]
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Annex 4: Quizizz report lesson 7

Qu 5 Avernge Time
L3 Question Question Type per Question Correct Incomect Unattempted
Accuracy
{mm:ss)
1 Necide it tha tarm is Past Sinpda Tanse o Posant Lltiah: fhaice 0% ro:an 14 n n
2 Ducide if the form iz Past Simple Tenze or Present Multiphe Choive 100% €000 14 0 0
3 Ihe form of the verb depends onwhether it refery Multipls Lhaics Y Lo 12 2 i)
2 Thednma of the varh dopends onwharher it rotar rnltiak: thalee 7% ro:0a 13 1 n
5 Selectthe righlrule of past simple. Multiphs Chaive 100% £0:08 14 1] 0
¢ Selectthe right rule of present perfect. Multipls Chaice 105 Loy 19 i} v

Annex 5: Pretest: control
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Annex 6: Pretest: experimental
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Annex 7: Posttest: control
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Annex 7: Posttest: experimental
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Annex 8: Follow up activities: control group

Annex 9: Follow up activities: experimental group

Experimental Group

https://youtu.be/QUOUtgPMXiQ

https://youtu.be/s3wynAifoXg

https://youtu.be/BFI182f4120

https://www.youtube.com/watch?v=-tZ5sH6]NfU

https://youtu.be/3tcS3cmVhzs

https://youtu.be/TSy6Kzjwis4



https://youtu.be/9U0UtgPMXiQ
https://youtu.be/s3wynAifoXg
https://youtu.be/BFl182f41z0
https://www.youtube.com/watch?v=-tZ5sH6jNfU
https://youtu.be/3tcS3cmVhzs
https://youtu.be/TSy6Kzjwls4

https://youtu.be/akzBOmW1GZI

https://www.youtube.com/watch?v=geySMKk8w98

https://youtu.be/m5ARgE_OHRg

https://youtu.be/uRKm_oPZSYc

https://youtu.be/9SSkrlek-1M

https://youtu.be/ieAdfTD3a0OU

https://youtu.be/f36HGodIz10

https://youtu.be/XSce77enY1Y

https://lyoutu.be/OhwjdGnbFn4

Control Group
https://lyoutu.be/-0WS0eGhg_E
https://lyoutu.be/JdYQfUOqdkY
https://youtu.be/O3j400yyW 4
https://youtu.be/TqulLb-gn3Y8
https://youtu.be/6QRa5IS-tvs
https://youtu.be/naugx6L.H188
https://youtu.be/Nef2VGLR2tw
https://youtu.be/cMGM1DiXJAc
https://youtu.be/ [CREyihowk
https://youtu.be/8CHd9SCZIx0
https://youtu.be/CXr2xB7DFHE
https://lyoutu.be/X4 s4PtlgEM
https://youtu.be/vrsnMIGzYvo
https://youtu.be/extGlscFBRU
https://youtu.be/SBDa4qjBQv8



https://youtu.be/akzB0mW1GZI
https://www.youtube.com/watch?v=qeySMKk8w98
https://youtu.be/m5ARgE_0HRg
https://youtu.be/uRKm_oPZSYc
https://youtu.be/9SSkrlek-1M
https://youtu.be/ieAdfTD3aOU
https://youtu.be/f36HGodIz10
https://youtu.be/XSce77enY1Y
https://youtu.be/0hwjdGnbFn4
https://youtu.be/-0WS0eGhq_E
https://youtu.be/JdYQfUOqdkY
https://youtu.be/O3j40oyyW_4
https://youtu.be/TquLb-qn3Y8
https://youtu.be/6QRa5lS-tvs
https://youtu.be/naugx6LH188
https://youtu.be/Nef2VGLR2tw
https://youtu.be/cMGM1DiXJAc
https://youtu.be/_jCREyihowk
https://youtu.be/8CHd9SCZIxo
https://youtu.be/CXr2xB7DFHE
https://youtu.be/X4_s4PtlqEM
https://youtu.be/vrsnMIGzYvo
https://youtu.be/extGlscFBRU
https://youtu.be/SBDa4gjBQv8

Annex 10: General pictures
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