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ABSTRACT

The purpose of this research is to implement diossythrough collaborative
learning in order to develop writing skill in then@ish classroom. It describes
dictogloss, an integrated skills technique for lsage learning in which students
work together to create a reconstructed versiom @éxt read to them by their
teacher. The research begins for explaining thegyf writing and its importance
which need particular attention. Next, it explathe basic dictogloss technique,
contrasting it with the traditional dictation, anifing research related to the use of
dictogloss in second language instruction. Thectodloss is situated in relation to
eight current and overlapping tends in second laggueaching. Finally, in the key
section of the research, a description is providetow literature on cooperative
learning enables teachers to better understand dictogloss works and to use

dictogloss more effectively.



RESUMEN

El propoésito de este proyecto es implementar ucrsdé de dictado a través de un
aprendizaje colaborativo para desarrollar la hddoili de escritura en la clase de
inglés. Este proyecto describe la técnica de dictaano una habilidad integrada en
el aprendizaje del lenguaje en donde los estudigdra®ajan juntos para crear una
version reconstruida de un texto leido por su parfeEsta investigacion inicia
explicando los tipos de escritura y su importaneis,cuales necesitan una atencion
particular. Después se da a conocer la técnicaadédsi dictado contrastando con el
dictado tradicional y citando la investigacion océtemada al uso del dictado en la
instruccion de la segunda lengua. Ademas se cialayuécnica de dictado esta
situada en relacion a ocho tendencias que se @jastéa enseflanza de la segunda
lengua. Finalmente en la parte fundamental devestigacion, una descripcion de
cémo la literatura en el aprendizaje cooperativonite a los profesores a entender

mejor la técnica de dictado y el uso de esta netiedmente.
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INTRODUCTION

Writing is one of the four skills of English andsta medium of expressing ideas or
opinions that need particular attention. Also, iwgtis widely admitted as one of

the most difficult skills that ever do, either iaréign language or in their native
language. For that reason, a lot of learners duttiegwriting task are sometimes
stuck and could not continue to complete theiringitask with simple reason such
as, lack of vocabulary, cannot make any longeresmats. As the result, they can
only write down rough paragraph without includihg details to the topic assigned.
Therefore, students should have some certain knigel®n writing so a teaching

technique of writing is needed in order to encoarbaarners’ ability and enhance

their interest in writing class.

In connection with the fact that previously men&dnit needs to try carrying out a
research in teaching writing which is called Didtsg technique. In learning
process of using dictogloss, the class discusgeggboming topics which related to
the prior knowledge students have. Then, the stadsan build up any paragraph
by using their both prior knowledge and their o@nduage based on the key words
that related to main idea or read out material. @dwer, it includes a brief
explanation of dictogloss and how learners worletbgr in groups. Group working
allows the learners to take advantages of thisabotative leaning and it suggests
that different students will have different stramgtwhich may lead them to play

different roles in their group.



The research assumes that through the techniqueometh will make the students
more active in leaning writing skill. In short, gimplifies that overcome the
problem of teaching writing, particularly in makipgragraphs, the teacher needs
to apply dictogloss technique which will intend teathusiasm of students in
learning activities. As a result, using dictoglésshnique is expected to solve the

problem and to bring a good achievement in writing.

From the previous description the writer is intégdsn conducting a research under
the title “Implementing dictogloss through collabtive learning to develop writing

skill in the English classroom”.



CHAPTER |

1.1THE CONCEPT OF WRITING

1.2DEFINITION OF WRITING

Basically writing means producing or reproducingalomessage into written

language. It involves an active process to orgarimenulate and develop the ideas
on the paper so that readers can follow the wsiteressage as well as oral form,
but we should know that the writing requires anuaate and precise grammar,

word choice and spelling, punctuation and vocalyular

Writing is production of graphics symbols to fornongds in sequences of sentences
arranged in particular order and linked togethercémtain ways also writing is

process of encoding a message to transfer meammegder (Byme, 1990:1).

Writing is a progressive activity. This means thditen you first write something
down, you have already been thinking about whatameugoing to say how you are

going to say it (Oshima and Hague, 1997:2).

Kroma (1988) argues that writing is a kind of aityiwhere the writer expresses all

the ideas and the paper (print) from words to smetesentence to paragraph and
from paragraph to essay. In relation to the orgdiona of ideas on the paper, a
writer should have an ability to balance the puep@aidience, and topics as well as

a speaking activity.



Libblom (1983) defines writing as a way of learntogocus our mind on important
matters and of learning about them. By writing \atitj a person can find the

solution of a difficult problem. Then, they exprasdy writing. This process of

writing needs a great attention to the problenthig condition, a writer gives some
efforts to explore as many ideas as possible aesltto communicate. Furthermore,
an expressive skill, writing is a skill which isaessary to be developed. Writing
can help you think critically. It can enable you perceive a relationship, to
intensify the perception, to solve problems andjite order to experience. It can

help people to clarify their thought (D"Angelo ira§pez: 2002).

Writing is not natural activity. Physically and ntally normal people learn to speak
a language. Yet, all people have to be thought kmwvrite. This is a crucial
difference between spoken and written forms of lmggs. There are another
important differences as well writing, unlike spegwriting is displayed in time.
Indeed, this must be one reason why writing origynaavolves since it makes
possible to transform a message from one placedthar. A written message can

be received, stored, and referred to at any timanéd, 1991: 36).

In short, it is right and desirable that writingaskind of activity where the writer
expresses all the ideas in his mind on paper thrahg process. Writing well
requires a writer to communicate clearly partidylan transferring a message or

information from the writer’'s mind to the readers.



1.2.1 TYPES OF WRITING

Writing is used as a medium of activities for themier of reason; to get things
done, to persuade, to maintain relationship, touweace even and to record
feelings and experiences. Citied in Marilyn (1981gre are five types generally

referring to:

a. Narration

Narration is the expression of an outcome actiowands. It is a story
telling and usually thought as a piece of writitgtttells a complete
story that will generally be related to historieaents, biographical
information, or personal data. The natural sequenaalled order. To
make the order clear, the writer should used tti@mnsi which are words
and phrases that help to show how much time haegddsetween events
such as; first, then, when, before, at the end, Etcdeveloping

paragraph the writer should follow these stepthénprocess of writing,
planning ideas carefully, list even chronologicabler, using clear
transition, and developing vivid details by answgrivhq what, when,

where, why, and how question.

b. Description

A descriptive writing is a word picture. Throughsdaption, writer is
able to reveal a person, a science or an objethedrmprocess of writing
an effective description, the writer needs to esglooth of details and

the feelings related to the experiences. To begisdtecting details that



appeal to all senses — sign, hearing, touch, tasig,smell. By using
details, the writer will able to create a mood peaal feelings. In
simpler, the steps of writing descriptive paragragrie choosing a
person, an object or scene that have strong feehbgut. Then listing
and selecting details that help the writer to @eaparticular mood and

also organizing the details in a natural order.

c. Exposition

Exposition explains a process, state an opiniostate definition. Most
of explanatory paragraphs are factual, based oh sehjects. In
explaining a process, the explanation may tell howlo something or
how to make something. In other words, the wrigsgds to explain step-
by-step in natural time order of process. The items words used are:
first, second, next, until, and finaliy stating opinion, in direct and
specific topic sentence. Then, present convincegsons or fact to
support opinion and organizing supporting evidefde sign post used
in that process includes: because, so, sincéndfefore, and as a result.
The other groups in providing reason in order fastsimportance

includes:the first reason, second, most important and fynall

d. Persuasion

Persuasive writing aim is trying to persuade orvoace others that the

people ought to believe or act as the writer wisbdselieve or act.



In the process of writing persuasive paragraphs wvititer should state
some supporting facts as tool to persuade readen ss: reason,
advantages, proves or weaknesses. The sign podtincedes:for

another reason, in conclusion, for exampéc. Furthermore, the writer
should explore the idea with strong affection te tleaders or idea
should be factual and believable such as: adverésg political essay,

and brochures.

1.2.2 THE COMPONENTS OF WRITING

Jacobs as citied in Syahruddin (2004) argues lteaetare main five components of

writing. They are content, organization, grammaabulary and mechanics.

a. Content

The component of writing should be clear to read&, those readers can
understand that message conveyed and gain thenafion from it. In order to

have good content of writing, its contents showddnall unified and completed.
Then, the term is usually known as unity and becoowenpleteness

characteristics of good writing.

Besides writing has completeness, the main ideatbakse explained and

developed fully. Completeness is the conditionidgas which are developed

through particular information.



Unity means that every part of sentences contribute one principle by
unifying thought. Moreover, unity is the first quglof an effective sentence.
When we say that a sentence has unity, we meae\vbagthing in it has logical
relation to the purpose of the sentences as a vémulenothing is omitted which

is necessary to that purpose.

b. Organization

The process of organization materials in writingoilwves coherence, order of

importance, general to specific, specific chron@alorder and spatial pattern.

1) Coherence

Coherence means all the ideas stick together. Aereolce paragraph is one
which the ideas are part in the right order andaés not make the reader
confuses. This makes the writer's thought easyotlow from sentences and

paragraph.

2) Order of importance

One of the most useful ways of arranging ideasaragraph is the order of
importance. Technically speaking, such as a papagtan be arranged into two
ways beginning with the important and building tne tmost important. The
advantages of building up to the most importanagdstem from the suspense

involved and tendency for readers to remember Wwastt they read last. The



paragraph that concludes with surprise, a clevememt, and appeal acting or

with some order strong endings is more likely taibeful successfully.

3) General to specific

The general to specific pattern is the most comtype of paragraph order. The
arrangement begins with the topic sentences th&tenaageneral statement
followed by a series of supporting sentences wtsapply specific details,
examples and facts. Since the reader knows whamtie points are, we can
follow the development of that thought more easior this reason, it
minimizes the chance for the readers misundersigndind its particular

effective for informing and clarifying.

4) Chronological order

In paragraph organized chronologically, eventsaranged in order in which

they occurred, usually moving from the first and #arliest to the last and the
latest. Some give direction or explanation of acpss, other summarizes
historical events, and the steps or action arentéieindividual or organization.

Nevertheless, the writer all shares an underlyinglarity; they present their

ideas in order in which they happened.

5) Spatial pattern

If the purpose of writing is to tell how somethitmpks, the most effective
organization pattern is usually spatial. If we wri description such as:
neighbourhood, a room or building. We want the eead have a mental picture

of what we are describing. In describing a houseaduuilding, the writer



probably firstly describe the exterior and interi®&y moving systematically
rather than irregularly over the science we conbeyviewer to overall plan or

science.

c. Vocabulary

One of the requirements of good writing always megi on the effective use of
words. In personal description, words play duaésplto communicate and to
evoke, to let the readers to perceive and feels@hwo fold purposes are

evident even such a practical and common form dfngs as an advertisement.

The effective use of words also deals with conmgabr figurative language.
They are all important nearly all forms of writitgit particularly in personal
description. Word rich in association are more affe than those mainly
transmit transformation. However, words and phrasesch the ability to
convey experiences imaginatively but they do novehalace in factual
description. In scientific and technical writinggnguage should be exact and
precise to convey specific meaning and design tongonicate information but

not the writer’s feeling.

d. Language use

Language use of writing involves correct usage emdp of grammar. There
are many points of grammar such as: verbs, nourts,agreement. Specific
nouns and strong verbs give a reader a mental inohggescription. This

specific noun can be characterized by using madifieadjectives, adverbs and

participle form.



There are many opportunities for errors in the asererbs and mistake in
arrangement are very common. Mistakes in writterkveme much serious since
we have an opportunity to re-read and to correcatwie have written. We
should avoid errors in verbal forms, subject-vedreament and pronoun

antecedent agreement in a case of a noun or pronoun

e. Mechanics

The use of mechanics is due to capitalization, fuaton, and spelling

appropriately. This aspect is very important siitdeads reader to understand
or recognize immediately what the writer meansxXpress definitely. The use
of favourable mechanics in writing will make realeasy to understand the

conveying ideas and other messages stated in thiegwr

a) Capitalization. The use of capitalization in the writing can clgrif
the ideas. If the sentences are capitalized cdyreambiguous
meaning and misunderstanding would not be appedsedides,
through correct capitalization of a sentence wdlphthe reader to

differentiate one sentence to others.

b) Punctuation. It can be used as a unit of meaning and suggest how

the units of its relation go to each other.



c) Spelling. There are three important rules followed in usipglling
appropriately. They suffix addition, plural formati and handling

error within the words.

1.2.3 THE IMPORTANCE OF WRITING

Nowadays, people recognize more and more the irmpoet of writing. In relation
to this, Adelstain (1980) expressed that in alljscton our life or in all professions,
the ability to write or expressive oneself cleadyan essential basic for success.
Moreover, Adelstain said “as soon as you move oege s$p from the bottom, your
effectiveness depends on your ability to reachratw®ugh the spoken or written

language” the usefulness of writing expressed kms;

a. Writing is a tool for discovery. We stimulate ohptight by the unconscious
mind.

b. Writing generates new ideas by helping to make eotion and see the
relationship with other aspects.

c. Writing helps us to organize our ideas and clahfy writing ideas into
coherent form.

d. Writing helps us to organize our ideas and clahfy writing ideas into
coherent form.

e. Writing enables us to solve problems into writtemf; we can examine and

manipulate what we think.

1.2.4 PARAGRAPH



Related to Oxford (1980), paragraph is a divisibpiece of writing. Paragraph is a
group of sentence dealing with one main idea ofeagoof writing. Also it is a set

of related sentences that work together to exmredsvelop an idea.

Cooper (1988) also includes that paragraphing hegeders judge what is
important in what they are reading. Writers typdicabmphasize important
information by placing it at the two points whehe treaders are most attentive at
the beginning and ending of paragraph. Many wripdsise the information to orient

readers at the beginning.

According to Oshima and Hogue (1977), a paragrahgroup of related sentences
that develop a main idea called the topic of paplgr the writers’ main idea,

opinion or feelings about subject. These sentearEs

1) Topic sentencelt is the most general statement of the paragriph.
is also the key sentences because it names thecsand controls
idea. The topic sentence can be more at the begrori at the end
of a paragraph.

2) Supporting sentence.It develops the topic sentence by giving
specific details about the topic.

3) Concluding sentence.lt tells the readers the conclusion of the

previous issue.



CHAPTER Il

2.1DICTOGLOSS

2.1.1 DEFINITION OF DICTOGLOSS

Dictogloss is an activity in which short pieces aead out at normal speech to
students. (Jacobs, 2003). The students take daavkethwords and then attempt to
reconstruct their passage from general understgralirgist of the text and from

their own notes. The task of reconstruction the ixheir own words requires the
students to consciously focus on their knowledgtefcontent and the relationship
between ideas and words and it is dependent upaft group interaction since the
students do not work alone in the reconstructian, gool their key words and

understanding to complete the task.

2.1.2 DICTATION AND DICTOGLOSS

Dictation has a long story in literacy educatiomartRularly in second language
education, in the old dictation procedure, the heaadeads a passage slowly and
repeatedly. Students write exactly what the teadads. Dictation in this
traditional form has been criticized as a roterieay methods in which students
merely make a copy of the text, the teacher reatteout doing any thinking, thus
producing a mechanical form of literacy (Jacob€30

In the accordance of Wajnrub (1988) form is cesdiivith developing a new way
to do dictation, known as dictogloss, and integtatkill technique for language

learning in which students work together to creatd reconstructed version of text



read to them by their teacher. Dictogloss is probabuch more effective and

beneficial once students and the teacher are famith the procedure.

2.1.3 DICTOGLOSS AND ACTIVATION OF WRITING SKILL

Listening, speaking reading and writing are esaéetements for both written and
oral communication. Even thought the researchéwdysfocuses on writing. In our
practice, after teacher reads a passage in anyotirggres recording materials. The
students should take some key words which congidesecore of main idea. Next,
students firstly read the list of the words. Then {hem in order. Afterwards, read
the note taken and discuss the reconstructionll¥;inarite out the reconstruction
of the original text and every task is done in augr of three or four. When
reconstructing the text, the students have to wevibe notes taken and to
brainstorm based on all the notes taken so asdsept the original as a whole.
They have to focus both on form and meaning. Thaipg of the group’s notes
and the making of the grammatical decisions aboaitéxt achieve this: especially
about word choice, sentence formation and crosteise& connection. Thinking is

also involved in the procedure (Paul Davis and M&involucri, 2005).

2.1.4 DICTOGLOSS AND TEACHING STRATEGIES

In dictogloss procedure, based on Murray (2004¢rethare four stages used in
teaching strategies.
The first isPreparation; the learner finds out about the topic of the texd &

prepared for some of the vocabulary.



The second iDictation, when the learner hears the text and takes fragmen

notes. The text is normally read twice at natugaesl making shorts pauses
between sentences. The first time, students dtaketany notes. The second time,
they note down key words to help them rememberctment and reconstruct the

text.

Next, it isReconstruction, when the learner reconstructs the text on thes lméigshe
fragments recorded in stage 2. This is the colkib@ stage in which students
work together to reconstruct with correct grammad aontent pooling their

information and discussing the best options.

And the last, it isAnalysis and Correction, when learners analyze and correct their
texts. This is done with the help of the teachercbsnparing their versions to the
other groups and then with the original. Many J#@iegs and adaptations of
dictogloss have developed but the main stages sarally the same. Furthermore,

there are many variations on dictogloss in learmictgyyvities. They are as follows:

a. Standard Dictogloss

1. The class engages some discussion on the topibeofipcoming
text. This topic is one which students have somekdraund
knowledge and hopefully interest. The class alstudises the test
type of the text such as: narrative, procedurexptanation and the

purpose, organizational structure, and languageifes of that text

type.



2. The teacher reads the text aloud once at norma&dspe students
listen but do not write. The text can be selectgddachers from
newspaper, textbooks, etc. or teacher can writie tven or modify
an existing text. The text should be at or beloudsnt’s current
overall proficiency level, although there may bensovocabulary. It
may even be a text that students have seen bdfoeclength of the

text depends on student’s proficiency level.

3. The teacher reads the text again at normal spegdtadents take
notes. Students are not trying to write down eweoyd spoken; they
could not even if they tried, because the teacheeading at normal

speed.

4. Students work in groups of two or four to reconstithhe text in full

sentences, not in pint form. This contraction setkgetain the
meaning and form of the original text but is noward-for-word
copy of the text read by the teacher. Instead, shelents are
working together to create a cohesive text witlrexdirgrammar and
other features of the relevant text type, procedureheoretical
framework, cause and effect that approximates teaning of the
original.
Students with the teachers help identify similagtand differences
in term of meaning and form between their text nstaction and
the original, which is displayed on an overheadqutor or shown to
students in another way.

(Mario Rinvolucri, 2005)



b. Dictogloss Negotiation

In dictogloss negotiation, group members discusatwhey heard when the
teacher has finished reading. Students discuss edt#h section of text has
been read and the section can be long or longpendiing on the difficulty

of the text relative to student’s proficiency level

1. Student sits with a partner, desk face-to-faceerattan side by side.

This encourages discussion. After reading the ¢exe while students

are listening during the second reading, the teastmps after each

sentence or two or paragraph. During this pausegsts discuss but do

not write what they think they heard. As with stardldictogloss, the

student’s reconstruction should be faithful to theaning and form of

the original but does not employ the identical wogd

2. One member of each pair writes the pair’'s recontm of the text
section. This role rotates with each section oftéxe.

3. Students compare their reconstruction with theioaig

(Jason, 2007)

c. Students-Controlled Dictation

In students-controlled dictation, students usetéaeher as they would use
tape recorder. In other words, they can ask or, gjofpack, rewind and skip
a head, fast-forward. However, students bear indntlmt the aim of

dictogloss is the creation of an appropriate retrang8on, not a photocopy.



1. After reading the text once at normal speed witldents listening
but not taking notes. The teacher reads the teaihag natural speed
and continues reading until the end if no studsais“Stop” even if
it is clear that students are having difficultyu&tnts are responsible
for saying “stop, please” when they can not kee@ng “Please go
back”. If students seem reluctant to exercise thewer to stop us,
teacher starts reading very fast. We encourageestsidto be
persistent; they can rewind the teacher as mangstias necessary.
The class may want to have a rule that each stuthentonly say
“please stop” once. Without this rule, the same #wdents almost
invariably the highest level students may complbie pace. The
lower proficiency students might be lost, but be &hy to speak.
After, each member of the class has controlled tdaeher once.
Anyone can gain control once. Until all have takém class
comprehend that every one can and should contedkticher if they

need help.

2. Partner conferencing can be done for this variati®nvell. Student-
Controlled Dictation can be fun variation because gtudents enjoy

explicitly controlling the teacher.

3. Another way of increasing student-control dictatisrio ask them to
bring a text to use for dictating or to dominatgits.

(Jason, 2007)



d. Dictogloss Summaries

While in the standard dictogloss procedures stidesttempt to create
reconstruction of approximately the same lengthhasoriginal. In dictogloss

summaries, students focus only the main ideaseobtiginal text.

1. Steps 1, 2, and 3 are the same as in standardjldisso Although to
encourage summarizing rather than using the wordkeooriginal

text, the teacher might ask students not to talgenates.

2. Students work with a partner to summarize the lagtp of the text.
Here as well as in other dictogloss variation, \&a provide visual
clues (sketch, flow chart, photo, mind map) thatresent some
elements of the story. This aids comprehension hedy students
structure their reconstruction. As another meansdémonstrate
comprehension and to promote unique reconstruction.

(Rinvolucri, Paul, 2005)

e. Elaboration Dictogloss

In elaboration dictogloss, students go beyond Wy hear to not just recreate
a text but also improve it.
1. This dictogloss method may be preceded by a rewEways to
elaborate such as adding causes and effects adjenid adverbs,

example, facts and personal experiences.



2. After taking notes on the text read by the teachufigstandard
procedure, students reconstruct the text. Then ddeyelaborations.
These can be factual, based on what students kiout the topic of

the text or research they do, or students can trelaboration.

f. Scrambled Sentence Dictogloss

Scrambled sentence is a popular technique for itegch number of language
skills. Scrambled sentence dictogloss employs th@hnique to raise the
difficulty level of dictogloss and to focus studgnattention on how texts fit

together.

1. The teacher jumbles the sentence of the text befmding it to
students.

2. When the students reconstruct the text, they Yilstlve to recreate
what they heard and put them into a logical order.

3. When analyzing students’ reconstruction, the claay decide that
there is more than one possible correct order. fitsisvith overall

spirit od Dictogloss.

g. Picture Dictogloss

Dictation does not always have to involve writirgntences and paragraphs.

Instead, students can do other activities basedha the teacher reads to them.



For instance, they can complete a graphic organideother possibility,
described below is to draw.

1. The teacher finds or writes a description of drayvihhe description
should include a great deal of detail, relevant abatary and
concepts can be reviewed in the discussion thairedo step 1 of
the standard dictogloss procedure.

2. Students listen to the description and do a dravbaged on what
they hear.

3. Students compare drawings with their partners arakemone
composite drawing per pair.

4. Students compare their drawing with the original.

5. Alternatively, students can reconstruct the desomptext read by

the teacher, as in standard dictogloss and thelaleing.

215 THE AIMS, POTENTIAL BENEFITS, AND THE VALUE OF

DICTOGLOSS

Related to Jason 2007, there are some aims, pitbeinefits, and the values of

dictogloss. They are as follows:

a. The aims

The aim for the students is not to create an ex@ay of the original but a text

which has the same content as the original andasigatically and lexically

accurate. Other aims are the first is to provideportunity for learners to use



their productive grammar in the task of text cmati Then, to encourage
learners to find out what they do and do not kndeuh English namely their
weaknesses and strengths. Next, to upgrade am ribfe learners’ use of the
language through a comprehensive analysis of layjegguaptions in the

correction of the learners” approximate texts.

b. Potential benefits of Dictogloss

2. Dictogloss creates a genuine need for communicdtempool information,
negotiate and complete the task) as there is amiation gap.

3. It fosters group responsibility and takes pressamey from individual
students.

4. It helps learners monitor and adjust their intemglaage to come closer to
the target language.

5. Helps find a compromise between what students tlingy need (which
might not be grammar at all buy maybe text orgdioneor lexis) and what
teachers think. The needs become obvious whenzanglthe texts.

6. As it is communicative and addresses the needgudests directly it is
motivational. Students also generally want to beexted; here it is done
ina sensible way.

7. The reconstructed texts allows students to disthes interpretation of
which grammar is most appropriate so that the tteay produce is as close
as possible in meaning, content and function tatignal version. Ifitis a
review of a structure, it is interesting to see thike students can identify it

when listening and then reapply in the reconstoucti



c. The Value of Dictogloss

Dictogloss has been the subject of numerous stasidscommentaries which have
largely supported use of the technique. One re&sothis is that it is integrative.
Students are encouraged to focus their attentiofolon and meaning and all four
language skills are practiced. The first is listgn{to the teacher during dictation
and to peers when discussing the reconstructidme)Ssecond is speaking (to peers
during reconstruction. The third is reading (notaken while listening to the
teacher, the group reconstruction and the origend). And the fourth is writing the

reconstruction.



CHAPTER IlI

3.1 DICTOGLOSS AND CURRENT TRENDS IN SECOND LANGUAGE

TEACHING

Dictogloss represents a major change from traditiogictation. When it is
implemented conscientiously, dictogloss embodiasndoprinciples of language
teaching which include: learner autonomy, cooperaimong learners, curricular
integration, focus on meaning, diversity, thinksiglls, alternative assessment, and

teachers as co learners.

These principles flow from an overall paradigm skhifat has occurred in second

language education (Jacobs & Farrel, 2001).

3.2 LEANER AUTONOMY

Learner autonomy involves learners having somecehas to what and how of the
curriculum and, at the same time, feeling respdeditr and understanding their

own language and for learning for classmates (Man [1996).

In dictogloss, as opposed to traditional dictatistydents reconstruct the text on
their own after the teacher has read it aloud &nthust twice at normal speed,
rather than the teacher reading the text slowlyrapdatedly. Also, students need to
help each other to develop a joint reconstructibthe text, rather than depending
on the teacher for all the information. Furthermoiteprovides students with

opportunities to see where they have done wellvanere they need to improve.



Swain (1999) believes that, “Students gain insigimi® their own linguistic
shortcomings and develop strategies for solvingnthey working through them
with a partner”. Ways to add other dimensionseairher autonomy to dictogloss
are students:

- asking for a pause in the dictation

- choosing the topics of the texts, selecting st themselves, and taking the
teacher’s place to read the text

- elaborating on the text

- giving their opinions about the ideas in the text

3.3COOPERATION AMONG LEARNERS

Traditional dictation was done as an individualhaigt. So dictogloss retains an
individual element in which students work alondisten to and take notes on the
text read by the teacher. Also, learners work togrein groups of between two and
four members.

Additionally, they have the opportunity how welkthgroup did and, perhaps, how

they could function more effectively the next time.

3.4CURRICULAR INTEGRATION

From the perspective of language teachers, cuarcuhtegration involves
combining the teaching of content, such as sodialiss or science, with the
teaching of language, such as writing skills omgraar. As in traditional dictation

with dictogloss, curricular integration is easilghéeved via the selection of texts.



For instance, if the goal is to integrate languagd mathematics in order to help
students learn important mathematics vocabularygaathmar; language teachers

can use mathematics text for the dictogloss.

As Brown (2001) points out, “Writing this informati (what students know on the
topic) on the board allows students to notice tlealtth of information they have as
a collective”. In addition to promote integratioetiwveen language education and
other curricular areas, dictogloss also promotesgnation within the language
curriculum, as all four language skills: listenirggpeaking, reading and writing are

utilized.

3.5FOCUS ON MEANING

In literacy education, the focus used to lie mostly matters of form, such as
grammar and spelling. In the current paradigm, evfokm still matters, the view is
that language learning takes place best when tleesfas mainly on ideas
(Littlewood, 1981). Dictogloss seeks to combin@eus on meaning with focus on
form (Brown, 2001). As Swain (1999) puts it, “Whstudents focus on form, they

must be engaged in the act of meaning-making.

3.6 DIVERSITY

Perhaps it is appropriate that the term “diverskigs a few different meanings. One

of the meanings particularly relevant to dictoglasghat, due to differences in

background and in ways of teaching (Gardner, 19#€rent people will attend to



different information. Moreover, working in a grougllows learners to take
advantage of this type of diversity. A second megrof diversity suggests that
different students will have different strength®l€n, 1998) which may lead them
to play different roles in their group. For instanthose with larger vocabulary and
greater content knowledge in the topic of the teah help with the part of
reconstruction, and those whose interpersonalsskilt better developed may often

help coordinate the group’s interaction.

There are a number of ways of using diversity tilifate each student being a
helper in their group, rather than always being dhe receiving help from their
more proficient partners. One, we can use a rahggpas, striving in particular to

read texts on topics which less proficient studdmisw about. Two students can
create visuals to illustrate their text reconsinud. In this way, those students
whose illustration skills are currently better thiagir literacy skills have a chance to

shine.

3.7 THINKING SKILLS

The definition of literacy has been expanded beylm#idg able to read and write to
also being able to think critically about what &ad and about how to best frame
what it is written. Dictogloss provides learnershaghances to use thinking skills as
they challenge, defend, learn from, and elaborateghe ideas presented during
collaboration on the reconstruction task. We camllehge students’ skill at
identifying main ideas by asking them to write suam@s rather than text

reconstructions and to elaborate on the texts read.



3.8ALTERNATIVE ASSESMENT

Assessment measures in second language educaveméan criticized for a focus
on measuring language acquisition out of context, &y testing proficiency via
single words or isolated sentences rather thaneMieats (Omaggio Hadley, 2001).
In response to these criticisms, a range of moratest-based alternative
assessment procedures have been developed, irglinink aloud (Block, 1992),
peer critique (Ghaith, 2002), portfolios (PierceC& Malley, 1992), and dialogue

journals (Peyton, 1993).

Dictogloss offers a context-rich method of assessiow much students know
about writing and about the topic of the text. Téxt reconstruction task provides
learners with opportunities to display both theiowledge of the content as well as
of the organizational structure and language featwf the text (Derewianka,

1990).

As students discuss with each other, teachersistam lin and observe students’
thinking as they about a task. This real-time oletésn of learners” thinking

process offers greater insight than does lookinghat product after they have
finished. In this way, dictogloss supplies a preeleased complement to traditional
product-based modes of assessment. Furthermomgnssuare involved is self

assessment and peer assessment.



3.9TEACHERS AS CO-LEARNERS

The current view in education sees teachers natl-&snowing sages but instead as
fellow learners who join with their students in tlp@est of knowledge. This

knowledge can pertain specifically to teaching Baiining, or it can be knowledge

on any topic or subject of activity. Moreover, digloss may be use here in at least
two ways. First, as mentioned in the last paragraghcan observe students and
apply what we learn from our observations in otdeteach better. Second, we can
share with students our interest in the topic ofatjloss text and some of what we

have done and plan to do to learn more aboultt apply relates ideas.

3.10 DICTOGLOSS EXERCISES

3.10.1 Cloze dictogloss

a. Whatitis

Cloze dictogloss consists essentially of askingestis to reconstruct a dictated
text so as to capture as much as possible offasnmation content in as accurate
and acceptable a linguistic form as possible.

This technique is especially interesting in thaetonciles the teacher’s interest
in grammar and the need for interactive learningd #he achievement of

accuracy through fluency activities.

b. How it works in class

Classroom procedure can be summarised as follows:



C.

- The teacher reads a short text out twice to tildesits at normal speed.

- While is being read, the students make notes, bygjotting down familiar
words and phrases.

- Working is small groups; the learners now poatitthotes and strive to
reconstruct a version of the text from their shavetés.

- Each group of students produces its own recoctgld version, aiming at
grammatical accuracy and textual cohesion but hoé@oducing the original

text.

The four stages in the dictogloss procedure

1. Preparation

- Begin by looking out for a suitable dictogloss @ags Any
short (4 to 5 sentences or lines) coherent andestiag
passage will do.

- Prepare your students for the topic with a suitadem-up.
Also, prepare you students for the vocabulary ef tixt.
Vocabulary should be pre-taught if you suspect teatain
items will be unfamiliar or difficult to infer.

- Make sure that your learners know what they areeebga
to do at each stage of the procedure.

- Put learners into groups before the dictoglossrzegi



2. Dictation
Learners may hear the text twice. The first tirheytshould not write anything but
just listen. Dictate the text at normal speed. Bdgtween sentences, pauses should
be a little longer than usual.
Try to make the two readings identical.
Sample text:
Chocomania
a. If you did a random check among your friends gught discover an amazing
thing. b. The most addiction that affects most people ith@ealcohol nor nicotine.
c. It's chocolated. Most people can’t resist soft, sweet, fresh ctadeand they eat
it quite regularly.e. Apart from the effect on your pocket and yoursiiizie, the
habit is neither harmful nor illegal and most chtate addicts get away happily

with a least one “fix” a dayWajnryb, Ruth, 1990)

3. Reconstruction

As soon as the second reading is over, studentkingoin groups, proceed to
pool their notes and work on their version of thett It is useful to appoint a
scribe through whom all the suggestions are ch&theind who does the
writing. When they have finished they check theixttfor grammar, textual

cohesion and logical sense.

4. Analysis and correction
This can be done in a number of ways. In a classnagsing the board so scribes

come out in front and write up their groups” vemsi®of the text for all to see



and discuss. This is the best done on a senteste-baentence 1 of each group

is analysed and discussed before moving on tosemt of each group, etc.

d. Aim of dictogloss
The main aim is to develop learner's grammaticamgetence in using the

language.

e. The value of dictogloss

- Learning becomes active involvement.

- Teaching and testing go hand in hand.

- This is an exercise based on an information gap.

- It strikes a balance between memory and cregtivit

- It stimulates grammar practice in sentence cdntex

- It compromises between grammar (what studentskthhey want) and
communicative practice is a task-based, learnetr@gcontext (what teachers want
to give them).

- It stimulates motivation.

- It helps to use language as communication.

- The text is seen as the unit of language.



CHAPTER IV

4.1 COOPERATIVE LEARNING

Cooperative learning also known as collaborativerrisng and it is a body of
concepts and techniques for helping to maximizeb#reefits of cooperation among
students.

Various principles for cooperative learning haverb@ut forward in the literature
on cooperative learning (e.g., Baloche, 1998, Jad¢tdbwer, & Loh, 2002). There
are eight cooperative learning principles and howytcan inform the use of

dictogloss.

4.2 HETEROGENEOUS GROUPING

Forming groups in which students are mixed on onenore of a number of

variables including sex, ethnicity, social clasdigion, personality, age, language
proficiency, and diligence is believed to have ambar of benefits, such as
encouraging peer tutoring, providing a variety @frgpectives, helping students
come to know and like others different from thermmes] and fostering appreciation
of the value of diversity.

Thus, in forming groups for dictogloss, we mightnivéo look at our class and
make conscious decisions about which students dheatk together, rather than
leaving to matter to chance or to students’ choite latter opinion often results in
groups with low levels of heterogeneity. Furtherejowhen we opt for

heterogeneous groups, we may want to spend soreeotinice breaking activities,



because, as Slavin (1995) notes, the combinatiostudents that results from
teacher-selected groups is likely to be one thatldvaever have been created for

our invention.

4.3 COLLABORATIVE SKILLS

Collaborative skills are those needed to work wathers. Students may lack these
skills, the language involved in using the skills, the inclination to apply them
during dictogloss. Some of the collaborative skiéevant to dictogloss include:
asking for and giving reasons; disagreeing politehd responding politely to
disagreement; encouraging others to participaterasponding to encouragement
to participate. The overlap between collaboratikilssand thinking skills can be
seen in particular in the first two pair of skifigst mentioned, those involving

reasons and disagreement.

4.4 GROUP AUTONOMY

This principle encourages students to look to tledwes for resources rather than
relying solely on the teacher. As Wajnryb (1990)es0

Classroom organization in the form of group workws for the development of a
small learning community. The creation of smallriéag communities means
increased participation and learner co-operatidns Thjection of democracy into
the classroom allows learners to complement eadherst strengths and

weaknesses.



In dictogloss, while students are working in thggioups to reconstruct the text and
they are comparing their text to the original; stvery tempting for teachers to

intervene either in a particular group or with érgire class.

We may sometimes want to resist this temptatiooabse as Roger Johnson writes,
“Teachers must trust the peer interaction to doyrainthe things they have left

responsible for themselves”.

4.5 SIMULTANEOUS INTERACTION

In classrooms in which group activities are notd,gbe typical interaction pattern
is that of sequential interaction, in which onesper at a time —usually the teacher-
speaks. For example, the teacher explains a @skta question to check students’
comprehension of that point, calls on a studentanswer the question, and
evaluates that student’s response. In traditiomethiion, the teacher is the only
person who speaks, unless the teacher calls ovidndi students to read back what

has been dictated.

When group activities are used, one student parpgi®, hopefully, speaking. In a
class of 40 divided into groups of four, ten studesre speaking simultaneously,
e.g., 40 students divided by 4 students per groupO=students (1 per group)
speaking at the same time. Thus, the name: sinadteminteraction (Kagan, 1994).
If the same class is working in groups of two, waynhave 20 students speaking
simultaneously.

Simultaneous interaction is also relevant in diksg. Many teachers may want to

have one group then another read or show theinstaaction or some part there to



the class, via overhead projector, visualize, beomeans. When this happens, we

are back to sequential interaction.

Many alternatives exist that main simultaneouslienaction. For instance, one
person from each group can go to another groupsd hepresentatives explain their
group’s reconstruction to the other group, soligedback, and pass on that

feedback to the original group.

4.6 EQUAL PARTICIPATION

A frequent problem in groups is that one or twougronembers dominate the group
and, for whatever reason, impede the participatibathers. Cooperative learning
offers many techniques for promoting equal parétign in groups. Some of these

may be useful in dictogloss (Kagan, 1994).

a. The fact that everyone has written potentiallyetéht notes provides some
impetus for everyone’s ideas to be sought. Themroight accentuate this
by deciding on a division of labour during the ntdking, e.g., one person
is mainly responsible for the first half and thbeatfor the second half.

b. Everyone can have a designated turn to read th&sn

c. Each group member can have the main responsilidityone part of the
reconstruction.

d. Each person can have a role to play. Roles shotéder Examples of roles

include:



e Facilitator who looks to see that the group’s reconstructios tha
characteristics of the text type, e.g., explanatiamich is the
language focus of the lesson.

e Checker who checks to see that everyone in the group calaiex
all the group’s choices in creating their recondian.

e Conflict Creator who disagrees in order to generate debate.

e Recorder who writes down the group’s ideas.

* Language Monitor who checks that the group is using the second
language when appropriate (teachers and studentsdew@de that

the first language is sometimes appropriate.

Furthermore, speaking in a group rather than teetitge class and the teacher may
create an atmosphere in which students feel mardartable about participating
and taking the risks that speaking up involves. \Mjdy (1990) believes, “Group
work reduces the stress on the learner (as wélleageacher) by moving interaction
away from the public arena... allows fro the phenoomeof exploratory talk
among peers, something which is rendered imposdiyethe size, power

asymmetry, and lack of intimacy of the full classrg.

4.7 INDIVIDUAL ACCOUNTABILITY

Individual accountability is in some ways, the fijgle of equal participation. When
we try to encourage equal participation in groups,want everyone to feel they
have opportunities to take part in the group. Tloeee when we try to encourage

individual accountability in group, we hope that oree will attempt to avoid using



those opportunities. Techniques for encouragingviddal accountability seek to
avoid the problem of groups known variously as adoiafing, sleeping partners, or

free riding.

These techniques, not surprisingly, overlap witlesth for encouraging equal

participation. Some further ideas that are reletaudlictogloss include:

a. As mentioned under simultaneous interaction, gnaypesentatives can go
to another group to get ideas from other groups tanceport what their
group has done. This representative should betedleat random, rather
than being a volunteer or a nominee of their grélgo, this encourages all
members to be ready.

b. After doing dictogloss in groups, the class cardoogloss working alone
using a text of the same text type and the samelated content area.

c. Groups can confer but then individual members writeeir own

reconstruction.



CONCLUSIONS AND RECOMMENDATIONS

CONCLUSIONS

- According to this research, we have found thathliees have to take into account
the type of writing activities that are employedtireir lessons because it is very
important to know the students” interests towardsging. In this way, teachers

should try to integrate dictogloss activities btegrating challenging tasks in order

to have good results in writing skills.

- Teachers have to motivate their students to witeincluding an appropriate
technique to enhance students” enthusiasm for ngritiConcerning about a
technique, interest form is one of the motivatiteneents beside the students” need.
Furthermore, motivation is a source of supportritensify the efforts needed in

learning English as a foreign language.

- The use of dictogloss is a very interesting leayrstrategy which encourages
students to focus some of their attention on foneh @so all four skills are involved

with a special focal point in listening and writisgills.

- Learners need to be exposed to different acwitising literature in the classroom
because when they write paragraphs with enjoymextitement and emotional
involvement their interest about writing can in@eaconsiderably. Therefore,
literature on cooperative learning enables teacherdetter understand how

dictogloss work and to use dictogloss more effetyiv



RECOMMENDATIONS

- According to this research, it is recommended teachers integrate creative
dictogloss activities that will effectively develgpudents” writing skills. In order to
improve students” interest about writing, teaclnenge to be aware of the activities

that promote an alert mind linked to a leaner'$ydife.

- Moreover, teachers should encourage studentk®up activities that can boost
their creativity using cooperative learning thatl Welp them to work together and

also to complement each others” strengths and weeaks.

- On the other hand, it is advisable to make wgitim integral part of student’s lives
by selecting new writing techniques and interestgvities where students will

become good writers in the English classroom.
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