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ABSTRACT 

This paper aims to determine the causes of speaking anxiety among EFL teenagers from 

Unidad Educativa Municipal Quitumbe. Teenage learners are influenced by different 

types of feelings during adolescence due to the specific psycho-physiological changes 

of this age group. Therefore, teachers must be incredibly careful on how foreign 

language anxiety negatively influences the personality of learners from the point of 

view of their character and confidence building.  

According to the surveys administered during this investigation, most of the students 

find it difficult to learn, understand and use the foreign language. This phenomenon is 

the result of the interaction of several factors, which is why, it is paramount to identify 

the causes of foreign language anxiety, particularly in speaking for it is in the 

communicative act where anxiety is most visible.     

To obtain the data, it was considered necessary to make use of the previously used and 

tested Foreign Language Classroom Anxiety Scale (FLCAS), which was taken into 

consideration as guide. The findings present a high level of speaking anxiety in the 

foreign language class due to the poor knowledge of verbal and non-verbal skills (See in 

results pgs. 12-18). This paper suggests that further research about this phenomenon 

within Ecuadorian students is of the highest importance. 

Key Words: speaking anxiety, foreign language anxiety. 
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RESUMEN 

 

Este artículo tiene como objetivo determinar las causas de la ansiedad al hablar entre los 

adolescentes de inglés como lengua extranjera de la Unidad Educativa Municipal 

Quitumbe. Los estudiantes adolescentes se ven influenciados por diferentes tipos de 

sentimientos durante la adolescencia debido a los cambios psicofisiológicos específicos 

de este grupo de edad. Por lo tanto, los profesores deben tener mucho cuidado con la 

forma en que la ansiedad por una lengua extranjera influye negativamente en la 

personalidad de los alumnos desde el punto de vista de su carácter y el desarrollo de la 

confianza. 

Según las encuestas administradas durante esta investigación, la mayoría de los 

estudiantes tienen dificultades para aprender, comprender y utilizar la lengua extranjera. 

Este fenómeno es el resultado de la interacción de varios factores, por lo que es 

primordial identificar las causas de la ansiedad por una lengua extranjera, 

particularmente al hablar porque es en el acto comunicativo donde la ansiedad es más 

visible. 

Para la obtención de los datos se consideró necesario hacer uso de “Foreign Language 

CLassroom Anxiety Scale” (FLCAS) previamente utilizada y probada, la cual se tomó 



en consideración como guía. Los hallazgos presentan un alto nivel de ansiedad al hablar 

en la clase de lengua extranjera debido al escaso conocimiento de las habilidades 

verbales y no verbales (Ver en resultados págs.12-18). Este trabajo sugiere que es de 

suma importancia profundizar la investigación sobre este fenómeno en estudiantes 

ecuatorianos. 
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ABSTRACT 

This paper aims to determine the causes of speaking anxiety among EFL teenagers from 

Unidad Educativa Municipal Quitumbe. Teenage learners are influenced by different types 

of feelings during adolescence due to the specific psycho-physiological changes of this age 

group. Therefore, teachers must be incredibly careful on how foreign language anxiety 

negatively influences the personality of learners from the point of view of their character and 

confidence building.  

According to the surveys administered during this investigation, most of the students find it 

difficult to learn, understand and use the foreign language. This phenomenon is the result of 

the interaction of several factors, which is why, it is paramount to identify the causes of 

foreign language anxiety, particularly in speaking for it is in the communicative act where 

anxiety is most visible.     

To obtain the data, it was considered necessary to make use of the previously used and tested 

Foreign Language Classroom Anxiety Scale (FLCAS), which was taken into consideration 

as guide. The findings present a high level of speaking anxiety in the foreign language class 

due to the poor knowledge of verbal and non-verbal skills (See in results pgs. 12-18). This 

paper suggests that further research about this phenomenon within Ecuadorian students is of 

the highest importance. 

Key Words: speaking anxiety, foreign language anxiety. 
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ABSTRACTO 

Este artículo tiene como objetivo determinar las causas de la ansiedad al hablar entre los 

adolescentes de inglés como lengua extranjera de la Unidad Educativa Municipal Quitumbe. 

Los estudiantes adolescentes se ven influenciados por diferentes tipos de sentimientos 

durante la adolescencia debido a los cambios psicofisiológicos específicos de este grupo de 

edad. Por lo tanto, los profesores deben tener mucho cuidado con la forma en que la ansiedad 

por una lengua extranjera influye negativamente en la personalidad de los alumnos desde el 

punto de vista de su carácter y el desarrollo de la confianza. 

Según las encuestas administradas durante esta investigación, la mayoría de los estudiantes 

tienen dificultades para aprender, comprender y utilizar la lengua extranjera. Este fenómeno 

es el resultado de la interacción de varios factores, por lo que es primordial identificar las 

causas de la ansiedad por una lengua extranjera, particularmente al hablar porque es en el 

acto comunicativo donde la ansiedad es más visible. 

Para la obtención de los datos se consideró necesario hacer uso de “Foreign Language 

CLassroom Anxiety Scale” (FLCAS) previamente utilizada y probada, la cual se tomó en 

consideración como guía. Los hallazgos presentan un alto nivel de ansiedad al hablar en la 

clase de lengua extranjera debido al escaso conocimiento de las habilidades verbales y no 

verbales (Ver en resultados págs.12-18). Este trabajo sugiere que es de suma importancia 

profundizar la investigación sobre este fenómeno en estudiantes ecuatorianos. 
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INTRODUCTION 

When it comes to learning a new language, teenagers are specially faced with different types 

of anxiety, this occurs mainly because everything unknown generates this feeling as a natural 

response. According to professor H. Douglas Brown (1993) “Anxiety is associated with 

feelings of uneasiness, frustration, self-doubt, apprehension and worry” (Brown 1993, as 

cited in Yahya, M. 2013, p. 229). This is most evident in teenage learners for they are heavily 

influenced by the opinion of their peers and in a stage of transition from the relative safety 

of childhood to the complications of adulthood, anxiety is clearly manifested when students 

are delivering oral presentations because it involves speaking in front of others, which is 

perceived by the presenter as a moment of embarrassment due to a fear of mispronouncing 

and incorrectly articulating the topic. (Melouah, A. 2013 p. 66) 

Due to the importance and extended reach of the problem mentioned, this researcher 

considers that the study and analysis of the causes of speaking anxiety within the Ecuadorian 

high school context is paramount to determine the reasons of this phenomena. Moreover, a 

study of this problem would provide the theoretical background for further research on this 

topic which deals with the question of how teenage learners can overcome foreign language 

anxiety in speaking. 
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THEORETICAL FRAMEWORK 

Teaching English as a foreign language has become an important necessity for an increasing 

number of educational institutions in Latin America, this is due to both historical and 

economic reasons as a result of the proximity of Latin American countries to the United 

States of America. In Ecuador, for instance, a significant number of institutions have been 

implementing not only English but new subjects in English. This novel educational reality 

has created new challenges both for teachers and students, pushing learners’ cognitive skills 

in the foreign language far beyond its previous requirements. One of the results of more 

English hours and subject matters in English is that learners must increase their 

communicative competence and confidence in order to meet the new linguistic and academic 

goals, however, this is not often the case. The increase of oral activities is directly correlated 

with Foreign Language Anxiety, anxiety in speaking, for example, has many causes, such as 

students not knowing how to articulate phonemes well, lack of body language management, 

low confidence, and loss of motivation, among others. According to Horwitz “It has been 

found that the feelings of tension or nervousness center on the two basic task requirements 

of foreign language learning: listening and speaking because, in interaction, both the skills 

cannot be separated”. (Horwitz, 1986: 29, cited in Hashemi, M 2011, p. 1812) 

Lewis (1970) defined anxiety as “an unpleasant emotion experienced as dread, scare, alarm,  

fright, trepidation, horror and panic” (p.63). For instance, when students try to pronounce 

English words accurately, they reject doing so because they do not want to feel disappointed 

of themselves. In young EFL students, to learn a new language also causes different reactions. 

As stated by Scovel “learning a new language can cause uneasiness, frustration, self-doubt, 

apprehension, or worry” (Scovel, T, 1978, p.134). It is also necessary to mention that students 

also feel uncomfortable in English classes because anxiety is presented in all four skills 

reading, writing, listening, and speaking. Oxford (1990) suggested that “of the four language 

skills, anxiety plays a very essential role, as anxiety produces difficulties in learning.” 

(Oxford, 1990, p.73) 

The present study analyses the oral performances of 12th graders at Unidad Educativa 

Municipal Quitumbe, whom have been identified, by means of observation, manifesting high 
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levels of anxiety while delivering oral presentations in the foreign language taught. “Devoted 

solely to speaking and communicating in the target language, foreign language speaking 

classrooms have often filled many students with nervousness and dread” (Melouah, 2013, 

p.66). This is due to a wide number of causes, for instance, these learners generally average 

a total of 30-35 students per classroom. When this occurs, students do not have the 

opportunity to practice the foreign language enough in class or experiment a real-life 

communicative environment. Teachers also must go through a situation in which teaching 

English becomes frustrating because of the number of students, thus, creating an unfavorable 

environment for learning. 

Teachers are also overwhelmed due to many factors in today´s education. For instance, the 

number of students in each classroom, the few hours in which the foreign language is taught, 

lack of motivation because of poor management, among others. Additionally, it is also 

important to consider that most teachers in this learning scenario lack proficient English 

knowledge. Therefore, they might not be comfortable teaching the foreign language with 

communicative methodologies, consequently they overuse the traditional method. It is also 

important to recognize and identify how teachers feel when teaching English as a foreign 

language as well. 

As stated by Horwitz (1996) "teachers with higher levels of language anxiety may 

communicate negative messages about language learning to their students" and “If the 

teacher does not appear comfortable speaking the foreign language, how can students be 

expected to believe that they will be able to speak the language?” (Horwitz. E,1996 p. 366).  

When all the elements previously described are put together it is no wonder to notice why 

speaking anxiety is a core problem for EFL learners in this learning-teaching process. To 

understand the nature of speaking anxiety in this group of foreign language learners, it is 

important to mention different elements in which learners may have difficulties when 

communicating in the foreign language through speaking. In 1978 Stevick argued that 

learners are easily able to combine new sounds, but there are three reasons why they might 

have difficulty. One of the reasons, is that language students do not notice one or various 

phonetic features and teachers should model the phonemes to achieve standard pronunciation. 
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Language learners do not perceive themselves to sound as well as their peers who have been 

exposed to greater input. As a result, learners may want to sound like their classmates because 

they are attracted to different sounds and tones. Lastly, Stevick states that language learners 

are more at ease articulating particular phonemes. He also proposed that every time a teacher 

points out an error about a specific sound, the student becomes nervous and unable to do it 

correctly. It is imperative that teachers find techniques that could help learners respond to 

pronunciation in a positive way. (Stevick ,1978, p. 147) 

 As a result of these lacks in methodology, whenever it comes to do such activities, students 

present feelings of apprehension, worry and frustration because they may think they will be 

judged by both teachers and fellow students, resulting in reluctance to speak. To avoid these 

difficulties, it is important to comprehend the important role teachers play. Horwitz (1996) 

mentioned “A teacher might want to experiment with a teaching innovation, but apprehension 

about whether it will lead to classroom management problems can stifle creative and risk-

taking tendencies” (Horwitz, 1996, p.366). Teachers can contribute in a positive manner 

when they identify the factors that are at work during oral activities.  

In 2018, Hanifa grouped this factors into three main dimensions, the cognitive, the affective 

and the deliver or performance. The first dimension, the cognitive, deals mainly with learners' 

previous knowledge about the topic being assigned to him/her, as well as the level of 

familiarity that learners have with certain topics which is directly correlated to the level of 

anxiety these topics will generate. As a result, the more unfamiliar a learner is with a topic, 

the more this topic will be anxiety-breeding for this learner. “Cognitive factors can possibly 

trigger students’ anxiety when speaking a foreign language. Such factors deal with certain 

areas which cover topic, genre, interlocutors, and processing demands” Hanifa, R. (2018, p. 

231).  Also, within the realm of the cognitive factor we find the knowledge students have of 

the format of the communicative act, also known as the genre of an oral activity, therefore in 

order to reduce anxiety it is paramount that teachers make clear the know-how of oral 

presentation making. As part of this specific body of knowledge teachers must consider the 

way in which the classroom as an audience reacts to the speaker, including the teacher's 

behavior as part of the equation and making sure this behavior is constructive, respectful and 

confidence-building. 
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When thinking of the affective dimension of Foreign Language Anxiety FLA it is vital to 

establish its connection to the cognitive one. Motivation is a key element in increasing or 

decreasing the levels of anxiety produced by oral activities, consequently, teachers must 

consider the level of familiarity on the topic from the affective angle when positing what to 

talk about. In this dimension, it is important to consider the indirect correlation of these two 

elements for lower affinity or familiarity with the topic, the lower the motivation towards it 

and the higher the level of the anxiety building in the learner.  

Something to be considered important is to make the students work with familiar topics first 

and then lead them to more difficult or unfamiliar ones. Regarding to the Affective factors 

Hanifa, (2018) also points out that if the student’s affective factors are low, the level of 

language speaking anxiety will increase due to the feelings and personality of the learner. 

“Most students do not show confidence to speak when they feel that the topic is not 

interesting for them” (Hanifa, 2018, p. 233).  

The last dimension has to do with the student’s performances in EFL classes. “People with 

communication apprehension typically have trouble to speak with others and it is safe to say 

that students who are highly anxious may experience great fear in every EFL 

communication”. (Hanifa, R. 2018 p. 234). Taking that citation as food for thought, it is 

important to know that Ecuadorian students in many cases tend to feel embarrassed, shy, 

frustrated and uncomfortable when they have to speak in public. They are afraid of making 

mistakes in their oral presentations even when they have prepared the topic with sufficient 

time. However, when students work in groups, their anxiety level reduces. Also, when 

teachers allow students to do rehearsals of their performances. Positive feedback from the 

teacher also matters a lot in order to make students performances more optimally. 

This third dimension is where teachers need to be aware of, has to do with the non-verbal 

elements of the oral act, such as the size of the audience and the educational philosophy of 

the teacher and the institution’s educational culture plays a key role in the creation or not of 

confident learners. “Related to foreign language anxiety is the phenomenon of anxiety about 

the target culture or "culture shock."” (Horwitz, 1996, p.369).  A teacher-centered approach 

which is generally and unfortunately the case in a high number of schools in Ecuador today, 



9 
 

leads to learners with a high fear of failure due to the dominant nature of this pedagogy, here 

the teacher is perceived as all-knowing, and mistakes are seen as sins instead of learning 

opportunities. Additionally, and due to the realities of the Ecuadorian educational system, 

classrooms with many students tend to increase substantially the level of anxiety in learners 

because of having to face bigger audiences and deal with tight time constraints to get their 

ideas across. 

 

METHODOLOGY 

This article is descriptive and based on an exploratory-interpretative paradigm because its 

purpose is to depict and explain the causes of speaking anxiety suffered by teenage learners. 

As stated by Nunan “the exploratory-interpretative paradigm is one which utilizes a non-

experimental method, yields qualitative data, and provides an interpretative analysis of that 

data.” (Nunan, 1992, p. 4), This study is also of a selective parameter nature for the researcher 

pre-specified the phenomena to be investigated.     

Description 

This research aims at assessing the causes of the current level of speaking anxiety among 

teenage EFL learners. The data was gathered at Unidad Educativa Municipal Quitumbe with 

7 EFL teachers out of 7 and 30 students (16-17 years-old) out of 120. The reason why students 

of that age were chosen is because this age group has been significantly manifesting a wide 

range of anxiety-related reactions while delivering oral presentations. Students for the sample 

group were chosen randomly. 

Methods 

 Analysis-synthesis: These two methods were used to check and evaluate the 

bibliography and to create generalizations of the data obtained. 

 Surveys for students and teachers: Surveys were used to gather quantitative data and 

to process the information needed for the object of study.  
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Instruments 

To investigate the causes of FLA of this group of students the Likert-scale-question survey 

for both teachers and students was used. A 30-question survey was designed for students and 

a 10-question survey for teachers. The student's survey was made with four question types in 

mind: filter (1), content (12), control (12) and (1) placebo. In order to obtain the data during 

the present conditions the researcher made use of Google Forms. 

The survey administered by Sanaei, O. (2016) in his investigation about “Anxiety Symptoms 

and Reactions within EFL Learners’ Oral Narratives: The Case of Intermediate Level 

Students” was taken into consideration as a guide to develop this survey. The questions used 

by Sanaei are relevant to this research. 

 

RESULTS 

In order to analyze the obtained data, the researcher classified the student’s questions in 4 

main topic groups. The first group is made of questions 2, 13, 15 and 26 which deals with 

the student´s feelings regarding their peer’s reactions to their presentations. The second group 

is made of questions 3, 6, 7, and 9; which deals with the student´s feelings and reactions 

regarding phonological, lexical and syntactic competences. The third group is made of 

questions 4,5,11 and 12; which deals with the student´s anxiety due to the lack self-

confidence and fears of failure. The last group is made of questions 8 and 14, which deals 

with student´s motivation towards the topics put forward by the teacher. All corresponding 

content and control questions were averages to provide a higher level of validity. 

Students survey 

1. Feelings regarding their peer’s reactions to their presentations. 
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Done by: D. Ocaña (2021) 

Analysis and Interpretation 

Question 2 (content) and 15 (control) show that 40% of the learners strongly agree or agree 

on being afraid to speak in front of their peers, while 33,35% of them disagree or strongly 

disagree which means that there is a 6.65 percent higher number of students who feel 

speaking anxiety when they have to talk in front of their peers compared to those who do not. 

2. Working in groups 

                            

Done by: D. Ocaña (2021) 

Analysis and Interpretation 

Question 13 (content) and 26 (control) show that, 68,35% of the students strongly agree or 

just agree on working in groups to help them reduce nervousness, while 18,35% of them 

disagree or strongly disagree on the idea to work in groups and 13,3 % are not sure. These 

results show that the majority of students prefer working in groups in order to decrease the 
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level of speaking anxiety. About 40 percent of the students do not think that working in 

groups is necessary for them. 

3. Reactions regarding phonological, lexical and syntactic competences. 

                                        

Done by: D. Ocaña (2021) 

Analysis and Interpretation 

Question 3 (content) and 16 (control) show that 51,65% of the students do feel that their 

English level is inferior to their classmates, while 35% of the students strongly disagree or 

disagree on this answer and 13,35% are still not sure. These results indicate that most of the 

students underestimate their English knowledge which leads to have reluctance to speak. 

4. The use of vocabulary when speaking. 

                                     

Done by: D. Ocaña (2021) 

Analysis and Interpretation 
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Question 6 (content) and 19 (control) show that 50% of students strongly agree or just agree 

being nervous due to the lack of vocabulary knowledge, while 35% of the students totally 

disagree or disagree about this question, meaning that vocabulary does not make them feel 

nervous to speak do. And 15% of the students are not sure whether vocabulary affects them 

in oral production or not. Nevertheless, the majority of students accept that not knowing 

enough vocabulary affects them to speak in public. 

5. The use of grammar when speaking 

 

Done by: D. Ocaña (2021) 

Analysis and Interpretation 

Question 7 (content) and 20 (control) appears that 26,65% of the students strongly agree or 

agree on feeling that grammatical structures are too complex to learn and to speak. While 

35% of students totally disagree or just disagree. Which means that grammatical structures 

are not difficult for students to speak. Surprisingly, 38,35% of the students are not still sure 

whether grammatical structures interfere in their oral production. These results show that 

about 75% feel that grammatical structures do not affect their oral production at all. However, 

within this group exists students who are still indecisive about this answer. 

6. The effect of pronunciation when speaking. 
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Done by: D. Ocaña (2021) 

Analysis and Interpretation 

Question 9 (content) and 22 (control) shows that 58,35% of the students strongly agree or 

agree about being afraid to speak because of mispronunciation. While 24,95% of the students 

strongly disagree or just disagree. And 18,35% neither agree nor disagree. Which means that 

for the majority of students having an incorrect pronunciation causes speaking anxiety. 

Almost 50% of students do not consider that having a bad pronunciation makes them nervous. 

7. Anxiety due to the lack self-confidence and fears of failure. 

                      

Done by: D. Ocaña (2021) 

Analysis and Interpretation 

Question 4 (content) and 17 (control) 61,65% of the students strongly agree or just agree 

about having fears of failure while speaking. While 23,35% of the students strongly disagree 

or disagree about having this feeling. And 15% of the students neither agree nor disagree 

about presenting this issue. These results shows that there is a high number of students who 
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feel that they will fail in oral productions. Thus, a noticeable reduction in their self-

confidence. 

8. The impact of teachers in student’s performances 

                    

Done by: D. Ocaña (2021) 

Analysis and Interpretation 

In question 5 (content) and 18 (control) 5% of the students agree on feeling intimidated by 

the teacher while speaking, meanwhile 73,3% of students strongly disagree or just disagree 

about feeling that the teacher makes them feel nervous. While 21,65% of the students neither 

agree nor disagree. Which means that in this group of students, the teacher makes the students 

feel comfortable and confident when they are in English classes. 

9. Self-confidence in speaking 

                              

Done by: D. Ocaña (2021) 

Analysis and Interpretation 
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In question 11(content) and 24 (control) 25% of students agree and strongly agree on 

speaking English without any fear. While 36,6 % of the students strongly disagree or disagree 

on feeling insecure to speak English. And 38,3% of the students neither agree nor disagree. 

In this question, the results indicate that the majority of students do not feel that making 

errors in oral productions affects their self-esteem. 

10. Answering questions in class. 

                               

Done by: D. Ocaña (2021) 

Analysis and Interpretation 

In question 12 (content) and 25 (control) 50% of the students strongly agree or just agree on 

feeling nervous answering questions made by their teacher. While 33,3 % disagree or 

disagree on feeling nervous. While 26,65% of the students neither agree nor disagree. Which 

means that half of this group feel anxiety whenever the teacher asks them questions in a FL. 

The other half of students do not feel nervousness or anxiety when they have to answer 

questions. 

11. Motivation towards the topics put forward by the teacher. 
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Done by: D. Ocaña (2021) 

Analysis and Interpretation 

Question 8 (content) and 21 (control) 56,6% of the students strongly agree or just agree on 

feeling motivated to speak in class when the topic is interesting. While 11,65% of the students 

strongly disagree or just disagree on the influence interesting topics have on speaking in 

class. While 31,65% of the students neither agree nor disagree. These results indicate that 

half of this group of students prefer to speak when a topic is interesting for them. While the 

other half, does not show that having interesting topics will affect their oral production. 

12. The impact that EFL causes in students. 

                         

Done by: D. Ocaña (2021) 

Analysis and Interpretation 

In question 14 (content) and 27 (control) 11,65% of the students strongly agree or agree on 

thinking that English classes are not interesting nor important for them and their future. 

While 73,4% of the students strongly disagree or just disagree on these questions, meaning 
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that for them learning a FL is important. And only 15% of the students neither agree nor 

disagree on this answer. Which means that for the majority of students English classes are 

important for their future. However, there is still a small group of students who considers 

that learning a FL is not necessary for them. 

Teacher´s survey 

1. Students feel frightened when they make mistakes in oral task 

 

Done by: D. Ocaña (2021) 

Analysis and Interpretation 

When teachers were asked a question (1) about speaking anxiety due to the fear of failure in 

oral presentations 85.7% of the teachers strongly agree and agree on recognizing these 

feelings in students, and only 14.3% neither agree nor disagree. These results indicates that 

teachers recognize that student’s self-confidence decreases when they make mistakes in oral 

production while their anxiety level increases. 

2. Students feel that their peers will make fun of them while delivering oral 

presentations. 
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Done by: D. Ocaña (2021) 

Analysis and Interpretation 

Teachers were also asked a similar question regarding peer’s reaction in oral presentations. 

Question (2)71,5% of teacher´s responses strongly agree or agree on saying that students do 

feel afraid to speak in front of their peers. Which means that the majority of teachers 

acknowledge about this issue, however, about 30% of the teachers are not clear whether this 

issue affects students or not. 

3. Teachers attitudes and the impact on student´s oral performance. 

 

Done by: D. Ocaña (2021) 

Analysis and Interpretation 

For instance, in question (3) 42,9% of the teacher´s responses strongly agree or just agree on 

how teacher´s attitudes can affect student’s oral performances. Surprisingly 57,2% are not 

sure or disagree.  
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4. Language learner´s lack of vocabulary when speaking. 

 

Done by: D. Ocaña (2021) 

Analysis and Interpretation 

Teachers were asked similar questions regarding to speaking anxiety in students in 

phonological, lexical and syntactic competences. For instance, in question (4) 100% of 

teachers either strongly agree or agree on saying that poor vocabulary provokes nervousness 

in students. This indicates that teachers are aware that vocabulary is necessary for students 

to have better oral production. 

5. Boring topics make students reluctant to speak 

                                  

Done by: D. Ocaña (2021) 

Analysis and Interpretation 

When teachers were asked similar questions regarding to motivate students with topics that 

interest them. 42,9% of teachers answered in question (5) that they strongly agree about 
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boring topics makes the students reluctant to speak. While 57,1% of the teachers are not sure 

or just disagree about this question.  

6. Working in groups 

                                      

Done by: D. Ocaña (2021) 

Analysis and Interpretation 

In question (6) 85,7% of the teachers either strongly agree or agree on having students work 

in groups will help them feel more confident to speak. It was found that teachers do 

understand somehow what is important for students and their necessities. 

7. The importance of motivation 

                                 

Done by: D. Ocaña (2021) 

Analysis and Interpretation 
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In question (7) 100% of teachers strongly agree or agree on saying that motivation is 

important to help students to make oral presentations. 

8. Feedback after mispronunciation of words. 

 

Done by: D. Ocaña (2021) 

Analysis and Interpretation 

In question (8) 71.4% of the teachers strongly agree or agree on correcting students right after 

a mispronounced word. And 28,6% of the teachers strongly disagree or just disagree on doing 

such thing. Which means that the majority of teachers consider it necessary to provide 

feedback to students after their presentations. 

9. Looking at students and its effect on them. 

                       

Done by: D. Ocaña (2021) 

Analysis and Interpretation 
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 In question (9) 71,5% of teacher’s responses strongly agree about the way teachers look at 

their students might or might not affect student´s oral performances. 

10. Creating a positive environment between teachers and students 

                                     

Done by: D. Ocaña (2021) 

Analysis and Interpretation 

Finally, the last question (10) 100% of teachers strongly agree or agree on saying that 

understanding of the topic is necessary in order to gain more confidence and to create a 

positive environment between teacher and student. 

 

DISCUSSION 

One of the main goals of this investigation was to attempt to recognize the levels of anxiety 

within teenage students of Unidad Educativa Municipal Quitumbe. 

In this group of students, 61.65% present problems of anxiety in speaking while performing 

oral tasks is. In addition, 40% of this group of student’s experience communication 

apprehension when they have to speak in front of others. These two arguments provide 

evidence on the variety of elements that need to be considered when dealing with this 

particular problem. 

Anxiety in speaking is generally measured by applying surveys, interviews and lesson 

observation techniques, for example in 2017, Rafada argued that one of the main 
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fear-provoking reasons in oral tasks are poor vocabulary and classroom environment. Having 

a limited vocabulary is one of the main causes generating speaking anxiety and affecting EFL 

students (p.66).  In this investigation, 50% of responses confirm that not knowing vocabulary 

affects them when delivering oral presentations and oral tasks in general. 

Another issue worth commenting on is the lack of confidence in EFL students produce 

anxiety during presentations, 40% of the student´s responses agree on being uncomfortable 

and nervous when presenting to their peers. Thus, their self-confidence decreases which leads 

to hesitation during speaking. In 2010, Abdullah and Rahman stated that “anxious students 

feel a deep self-consciousness when asked to risk revealing themselves by speaking the 

second language in the presence of other people” (Abdullah and Rahman, 2010, p. 5). 

In relation to teachers' views, it was found that they are aware of these issues, however they 

do not seem to know how to tackle the problematic roots of speaking anxiety which could be 

found in learners lack of motivation among other unattended learning needs. “Creating a 

learning community that provides the environment for “optimal motivation” (Alderman, 

2004), and a“collaborative atmosphere” (Gregersen, 2003:30) can help reduce fear of errors” 

as cited in (Tsiplakides, I., & Keramida, A. 2009, p. 41). By takin this into consideration 

teachers understand and recognize the necessity that a foreign learner has while being in 

English classes. In addition, teacher´s positive attitudes and motivation towards the students 

will help them produce better in class as well.  

 

CONCLUSIONS 

The results of the present study demonstrated that the reasons for anxiety are mainly learners 

lack of motivation and confidence to speak in the target language. Although motivation is a 

key factor as confidence-builder in foreign language learning, the researcher considers that 

it is also important to provide learners with activities that help them to overcome anxiety in 

oral presentation performances by being aware of the know-how of oral presentation making 

and delivering, this specific topic within the field of strategic instruction could be used at the 

starting point of future research.  
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The aim of this research was to identify the causes of speaking anxiety within teenage EFL 

learners at Unidad Educativa Municipal Quitumbe. This study also involved quantitative data 

from a modified guided survey administered by Sanaei, O. (2016) in his investigation about 

“Anxiety Symptoms and Reactions within EFL Learners’ Oral Narratives: The Case of 

Intermediate Level Students”. The data was collected by means of Google Tools and 

analyzed using the (FLCAS) Foreign Language Classroom Anxiety Scale. 

The findings revealed that most of the students suffer from speaking anxiety due to factors 

like fear of public speaking, low self-confidence and nervousness while speaking. In this 

case, it was confirmed that affective, linguistic and performance factors play an important 

role within the learner’s oral performances which needs a higher level of attention on the side 

of both learners and teachers. 

 

RECOMMENDATIONS 

Further studies should be undertaken to provide the learning-teaching process of tools that 

effectively aid teachers in dealing with foreign language anxiety. Moreover, as found in this 

study, it is paramount that teachers acknowledge the significance of non-linguistic factors 

within the communicative act such as motivation as a mean to reach a meaningful learning 

process. 

As a final recommendation, a higher use of active methodologies such as project-based 

learning with an emphasis on team-work philosophy made possible by means of group 

assessment instead of individual grades to promote an increase of peer trust and a better sense 

of fellowship. Finally, teachers should implement more peer-assessment as part of the 

evaluation process so that learners become familiar with the criteria and methods used to 

grade oral presentations and oral communicative activities in general. 
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APPENDIX. 1 

The survey made by Sanaei, O. (2016) was taken into consideration as guide to develop the 

survey for this investigation. 

FOREIGN LANGUAGE CLASSROOM ANXIETY SCALE (FLCAS) 
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APPENDIX.2 

STUDENT´S SURVEY 

  

 

 

 

 

 

 

 

 

 

 

LINK: https://forms.gle/sNwtSk61DeX2FSq27 

https://forms.gle/sNwtSk61DeX2FSq27
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APPENDIX.3 

TEACHER´S SURVEY 
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